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Appendix MV 
SCC Questionnaires for Years One, Two, and Three 

The following pages contain the results of the questionnaires administered to 

second-year, third-year, and newly graduated SCC students just before the 

beginning of the 1995/96 academic year. These students were first-year, 

second-year, and third-year students during the period I have chosen for my 

own analysis. At the time they completed the questionnaires, the second- and 

third- year students had still not taken any lectures or seminars in the new 

academic year. 

The questionnaires were produced and administered by several 

members of the SCC staff, including myself. They were produced in an effort 

to help SCC staff to get a sense of student receptions of the course, at a time 

when the course was about to be restructured. Although the restructuring 

was to take effect the following year (1996/97), delays in the revision meant 

that the restructuring was postponed until the 1997/98 academic year. 

The following points describe a number of contextual factors which the 

reader should bear in mind when reading the analysis in chapter four: 

1. The evaluations forms were not designed for the purposes of this 

research. They were designed for the SCC staff members. Although I 

participated in the design, it should be clear from the questionnaires 

that they investigate a range of issues which go beyond the scope of 

my own research. This is one of the reasons why, as I explain in 

chapter four, I do not attempt to engage in an exhaustive analysis of 

the questionnaires. 

2. The questionnaires were administered during each year's induction 

session, by the same lecturers who were conducting the yearly 

induction processes. During these processes, staff handed out 

Essential Papers, and provided students with an overview of the year 

ahead. The chair of each induction agreed to begin by asking students 

to fill out the questionnaires. In the case of questionnaires for graduate 

students, the evaluation forms were sent by mail. 

3. Although the questionnaires were administered at the very beginning 

of new academic year, they asked students to evaluate experiences 
during the previous academic year (1994/95). For this reason, and as I 

explain in chapter four, I will refer to the questionnaires and to the 
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students responding to them in terms of first-year 

students/evaluations, second-year students/evaluations, and third-

year students/evaluations. 

4. Although the questionnaires were supposed to be administered to all 

second-year, third-year and graduate students, in some cases there 

was a lower response rate than expected. Approximately one quarter 

of the students did not attend the second-year induction session, during 

which the questionnaires were administered. And only a third of newly 

graduated students (1994/95) returned questionnaires which were sent 

to them by mail. 

5. In the case of the graduate surveys, most of the responses were not 

anonymous. As a result, it became apparent that most questionnaires 

returned were answered by the most motivated students. For this 

reason, and due to the fact that there was such a low response rate, I 

have decided not to analyse these responses in the main text. I have, 

however, included a summary of the results of those forms which were 

returned in this appendix. 

6. In the case of the first-year questionnaires, it is important to note that 

the SCC support staff left out two key pages from about two thirds of 

the questionnaires: those containing questions 94-100, which asked 

questions which would have yielded key results from the perspective of 

`local practice': previous education, A-levels, self-reported social class, 

ethnicity, and others. The staff administering the questionnaires did 

not check that each questionnaire contained all pages, and students 

were not asked to do so either. The error was not noticed until after the 

questionnaires were administered. This means that it is not possible to 

analyse responses in first-year questionnaires in a manner that 

systematically compares the receptions of the course to previous 

education, and self-reported family social class (only 11 out of the 28 

respondents received questionnaires with all pages.) Finally, it also 

important to note that the surveys for the first-year responses were 

administered in a way which may have had a negative effect on the 

responses. The chair of the induction session told students that the 

surveys were for the future restructuring of the course, and would have 

no effect on their own course. (This was not true to the extent that the 

staff could and were planning to use the questionnaires to evaluate and 
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possibly modify current practice as well.) It is possible that this 

statement, which was made just before students answered the 

questionnaires, had the effect of producing either anger, or less careful 

responses amongst at least some of the students. 

7. As I explain in the main text, I have chosen to focus my analysis on 

the responses of first-year students. I justify this decision with 

reference to my special interest and focus on the Communicating 

Science module. For this reason, I have included a summary of the 

results of the survey (as in responses to year two and year three), and 

in addition, copies of the first-year students' responses to the last, open 

questions. In contrast, questionnaires for years two and year merely 

contain summaries of student responses to the last questions. These 

summaries were prepared by a science lecturer. 

8. As will be evident thanks to slight changes in the formatting between 

the different years, different lecturers produced the summaries for 

years one, and years two and three. However, in all cases, the 

summaries include the total number of responses, and a female-male 

breakdown for each item. 

9. The production of the summaries, as well as the need to adhere to 

University of London regulations for thesis margins, means that the 

size of the fonts, the spacing, and pagination of the questionnaires that 

follow are different from the original questionnaires given to students. 
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September 29, 1995 

Dear Student: 

University regulations require faculties to evaluate and review new courses 
soon after the first cohort of students have graduated. As you probably know, 
the first cohort of SCC students graduated this summer. For this reason, we 
would like to begin to review the SCC degree, and to think of ways of 
improving it. Although we have some ideas about what things need to be 
improved (or left the same), we believe that it is important for students to 
participate in this process. For this reason, we would like to ask you to 
complete the following survey. The survey asks you to evaluate a variety of 
aspects of SCC, such as the modules, staff-student communications, and many 
other areas. Your answers, which will remain anonymous and completely 
confidential, will help us to design a new and better SCC. 

Thanks in advance for your help! 

Sincerely, 

The SCC teaching team 
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Results of Evaluation for Year One 

368 



Section One: Teaching and learning in SCC 

F 	Ni 	Total 

16 13 29 1. How satisfied are you with the overall SCC course? 

0 1 1 Very satisfied 
10 11 21 Quite satisfied 
3 0 3 Neither satisfied nor dissatisfied 
3 1 4 Quite dissatisfied 
0 0 0 Very dissatisfied 

16 13 29 2. How satisfied are you with the standard of teaching on SCC? 

2 4 6 Very satisfied 
11 6 17 Quite satisfied 
3 3 6 Neither satisfied nor dissatisfied 
0 0 0 Quite dissatisfied 
0 0 0 Very dissatisfied 

16 13 29 3. How enjoyable have you found the course, taken as a whole? 

1 5 6 Very enjoyable 
10 7 1 7 Quite enjoyable 
4 0 4 Not very enjoyable 
1 1 2 Not at all enjoyable 

16 13 29 4. How difficult have you found the course, taken as a whole? 

3 0 3 Very difficult 
10 7 17 Quite difficult 
3 6 9 Not very difficult 
0 0 0 Not at all difficult 

16 13 29 5. How interesting have you found the course, taken as a whole? 

4 7 11 Very interesting 
12 5 I 7 Quite interesting 
0 1 1 Not very interesting 
0 0 0 Not at all interesting 

16 13 29 6. How useful do you think the SCC course will be for your career? 

6 4 10 Very useful 
4 5 9 Quite useful 
5 3 8 Not very useful 
0 0 0 Not at all useful 
1 1 2 Don't know 

16 13 29 7. If you were given a chance to pick a course again, would you 
choose SCC? 

3 9 12 Yes, I would choose SCC again 
7 2 9 No, I would not choose SCC again 
6 2 8 Don't know 



8. 
Total 

a.  

How enjoyable was each of the following modules? (please tick one box only for each module) 

Not at all 	Nut 
enjoyable 	sure 

F 	M 	Total F 	M 

F=16, 

Total 

-29 
Very 	Quite 	Nut very 
enjoyable 	enjoyable 	enjoyable 

F 	M 	Total 	F 	M 	Total 	F 	M 	Total 
DSCC1 

b.  

Science track 	 1 	4 	5 	13 	5 	18 	2 	3 	5 

DSCC1 

0 	0 	0 0 	1 1 

Cultural track 	 7 	4 	1 1 	8 	7 	1 5 	I 	2 	3 0 	0 	0 0 	0 0 

c. 

d. 

MPLP 	 3 	3 	6 	7 	6 	1 3 	4 	2 	6 

Communicating 

2 	1 	3 0 	1 1 

Science 	 6 	3 	9 	5 	7 	1 2 	4 	3 	7 1 	0 	1 0 	0 0 

e. CNGM 	 1 	1 	2 	1 	1 	2 	9 	4 	1 3 5 	7 	1 2 0 	0 0 

f. Issues 	 5 	3 	8 	10 9 	1 9 	1 	1 	2 0 	0 	0 0 	0 0 

9. How difficult was each of the modules? F=16, M=13, Total=29 

Very 	Difficult 	Not very 
difficult 	 difficult 

Not at all 
difficult 

Not 
sure 

a.  
F 	MT 	F 	MT 	F 	M T 

DSCC1 
F 	M T F 	M T 

b.  

Science track 	 0 	0 	0 	9 	6 	1 5 	6 	7 	1 

DSCC1 

3 0 	0 	0 1 	0 1 

Cultural track 	 0 	0 	0 	4 	6 	1 0 	12 6 	1 8 0 	1 	1 0 	0 0 
c.  

d.  

MPLP 	 2 	2 	4 	9 	5 	1 4 	5 	5 	1 

Communicating 

0 0 	0 	0 0 	1 1 

Science 	 0 	2 	2 	5 	6 	1 1 	10 4 	1 4 1 	1 	2 0 	0 0 

e.  CNGM 	 10 7 	1 7 	6 	5 	1 1 	0 	0 	0 0 	1 	1 0 	0 0 

f.  Issues 	 0 	1 	1 	4 	4 	8 	10 6 	1 6 2 	2 	4 0 	0 0 

10. How interesting  was each of the modules? F=16, M=13, Total=29 

a.  DSCC1 

Very 
interesting 

F 	M T 

Quite 
interesting 

F 	M T 

Not very 
interesting 

F 	M T 

Not at all 
interesting 

F 	M T 

Not 
sure 

F 	MT 

b.  

Science track 

DSCC1 

3 5 8 11 6 1 7 2 1 3 0 0 0 0 1 1 

Cultural track 8 6 1 4 8 6 1 4 0 1 1 0 0 0 0 0 0 

c.  

d.  

MPLP 

Communicating 

2 4 6 9 6 1 5 3 2 5 1 1 2 0 0 0 

Science 5 6 11 10 6 16 1 1 2 0 0 0 0 0 0 

e. CNGM 1 1 2 4 4 8 6 1 7 5 7 1 2 0 0 0 

f. Issues 5 4 9 9 9 1 8 2 0 2 0 0 0 0 0 0 

F M 	Total 
16 13 29 
	

11. Which module or modules did you spend the most time 
studying fur last year? 

F: DSCC(S) 4 DSCC(C) 3 DSCC(no distinction) 3 ComSci 5 CNGM 2 MPLP 2 Issues 1 
NI: " 3 " 4 " 	 3 	0 	4 	1 	1 
Total 	7 	7 	 6 	5 	6 	3 	2 

M=13, 
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F NI Total 
16 13 29 	12. Which module or modules did you spend the least time studying for last year? 

F: CNGM 6 Issues 3 ComSci 4 N11)12 1 DSCC(C) 2 DSCC(Si 0 
NI: 	5 	 4 	2 	3 	0 	 1 
Total 	11 	7 	6 	4 	2 	 1 

F M T 
16 13 29 	13. Which of the following statements best describes your feelings about the amount of work 

l equlred bs the cow se? (please  (;,:k One  bu  \ 	) 

14 12 26 
	

The amount of work required is about right 
0 1 	1 
	

The course requires us to do too little work 
2 0 2 
	

The course requires us to du too much work  

14. As you know, the course teaches a number of different subjects. How enjoyable was each of the following 

	

subjects, as taught in SCC? (for each subject, please tick one box only) F=10 	M=13 T=20 

Very 	Quite 	Not very 	Not at all 
enjoyable 	enjoyable 	enjoyable 	enjoyable 

1' 	NI 	Total 	F 	M 	Total 	F 	NI 	Total 	F 	M 	Total F 

Not 
sure 

NI Total 
a. 

h. 

Biology 

Nledia & 

2 1 3 0 7 I 6 5 5 1 0 0 0 0 0 0 0 

Cultural Studies 11 5 16 4 7 1 	1 1 1 2 0 0 0 0 0 0 

c. Mathematics 1 0 1 2 5 7 7 2 9 6 6 12 0 0 0 

d. literature 0 5 1 	1 10 5 1 5 0 0 0 0 0 0 0 2 2 

e. Physics 1 4 5 6 3 9 3 3 6 6 3 9 0 0 0 

f. History 8 7 1 5 7 5 12 1 1 2 0 0 0 0 0 0 

g. Media Production 1 1 9 2 0 4 4 8 I 0 1 0 0 0 0 0 0 

15. How difficult 	was each of the subjects, as taught in SCC? F=16 M=13 T=29 

Very 	 Not very Not at all Not 
difficult Difficult difficult difficult sure 

F NI T F M T F NI T F NI T F NI T 

a. 

h. 

Biology 

Media & 

1 I 2 10 6 16 4 3 7 1 2 3 0 1 1 

Cultural Studies 0 0 0 5 6 1 1 10 4 14 1 3 4 0 0 0 

c. Mathematics 10 8 18 4 3 7 2 1 3 0 1 1 0 0 0 

d. Literature 0 0 0 3 3 6 10 8 18 3 1 4 0 0 0 

e. Physics 8 6 14 7 4 11 1 2 3 0 I 1 0 0 0 

f. History 0 0 0 3 4 7 8 6 14 5 2 7 0 1 1 

g. Media Production 0 0 0 0 2 2 9 7 1 6 7 3 1 0 0 1 I 
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16. How interesting  was each of the subjects, as taught in SCC? F=16 1.I=13 T=29 

Very 
interesting 

F 	M T 

Quite 
interesting 

F 	Ni 	I 

Not very 
interesting 

F 	M T 

Not at all 
interesting 

F 	NI 	T F 

Not 
sure 

NI 	T 

a. 

b. 

Biology 

Media & 

3 2 5 9 8 17 4 1 5 0 2 2 0 0 	0 

Cultural Studies 8 8 16 8 4 1 2 0 1 1 0 0 0 0 0 	0 

c. Nlathematics 1 2 3 3 3 6 7 2 9 5 6 1 	I 0 0 	0 
d. Literature 4 6 1 0 11 5 1 6 1 1 2 0 0 0 0 0 	0 

e. Physics 2 6 8 2 3 5 5 3 8 6 1 7 0 0 	0 

f. History 10 6 16 4 7 11 2 0 2 0 0 0 0 0 	0 
g. Media Production 11 8 1 9 4 5 9 1 0 1 0 0 0 0 0 	0 

F 	NI Total 
16 13 29 
	

17. Are there any subjects in the course which are not covered, but 
which you feel should be covered? 

6 3 9 	 Yes 
10 10 20 	No 

If yes, please say which subjects should be covered: 

F: issues 2 Media 	I Media Studies 1 	Info Tech 1 	Chemistry 1 Politics 1 Science Ed. 1 
NE " 1 	1 	 0 	 0 	 0 	0 	 0 
Total 	3 	2 	 1 	 1 	 1 	1 	 1 

F 	NI Total 
16 13 29 
	

18. Are there any subjects in the present course which you feel should 
be dropped? 

8 4 12 	Yes 
8 9 17 	No 

If yes, please say which subjects should be dropped: 

F: CNGM 6 Maths 2 Physics 2 History 1 
NI 	0 	4 	0 	0 
Total 	6 	6 	2 	1 

F M Total 
16 13 29 	19. Are there any subjects in the present course which you feel should 

be given more time? 

12 10 2 2 	Yes 
4 3 7 	 No 

If yes, please say which subjects should be given more time: 

F: MediaProd. 4 MediaStu. 2 Maths 2 DSCC(C) 2 Human. 2 Physics 1 Issues I Liter.] 
ComSci 1 History 1 

M: NlediaProd 6 CNGM 2 Maths 1 Literature 1 History 1 

Total: Media Prod 1 0 MediaStu/ComSci 3 Maths 3 Human. 2 History 2 Literature 2 
Issues 1 Physics 1 

F NI Total 
16 13 29 	20. Are there any subjects in the present course which you feel should 

be given less  time? 

9 4 1 3 	Yes 
7 9 16 	No 

If yes, please say which subjects should be given less time: 

F: Maths 4 Physics 4 CNGM 3 Computing 1 History I Science 1 
NI: 	2 	0 	1 	 0 	0 	0 
Total: 	6 	4 	4 	 1 	1 	1 
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F M Total 
16 13 29 21. In general, how enjoyable have you found lectures at Central 

compared to lectures at St. Andrews? 

3 0 3 More enjoyable 
6 8 1 4 Less enjoyable 
7 5 1 2 About the same 
0 0 0 Not sure 

16 13 29 23. In general, how helpful have you found lectures at Central 
compared to lectures at St. Andrews? 

4 4 8 More helpful 
2 0 2 Less helpful 
10 9 19 About the same 
0 0 0 Not sure 

16 13 29 27. When attending a seminar at Central which of the following 
statements best describes your level of participation? (Remember to tick 
one box only unless instructions say otherwise) 

1 6 7 I always ask a question or make a comment 
4 2 6 I usually ask a question or make a comment 
7 4 1 	1 I sometimes ask a question or make a comment 
3 0 3 I seldom ask a question or make a comment 
1 1 2 I never ask a question or make a comment 

16 13 29 28. When attending a seminar at St. Andrews, which of the following 
statements best describes your level of participation? 

4 6 10 I always ask a question or make a comment 
7 4 1 1 1 usually ask a question or make a comment 
4 2 6 1 sometimes ask a question or make a comment 
1 1 2 I seldom ask a question or make a comment 
0 0 0 I never ask a question or make a comment 

29. In general, what factors do you think might make it difficult for students to participate in seminars? 
Please explain in the space provided below: 

F: Fear of criticism/incorrect answer 4 Lack of knowledge 4 Very large seminars 3 
Blank 2 Dominant students 2 Self confidence 2 Lack of interest 2 
Lecturers who do not listen/encourage 2 Lack of teaching aid 1 
Central makes feel more tense 1 Silence of other students 1 
Don't understand what lecturer is saying 1 Pressure from tutors/other students 1 

M: Self-confidence 4 Atmosphere/informality 2 Lack of knowledge 2 
Pressure from tutors/students 1 Arbitrary groups 1 Dominant student 1 

Poor attendance 1 Don't think it's difficult 1 Unapproachable lecturers 1 
Large Central groups Classroom-like seating disposition at Central 1 Blank 1 

F N1 Total 
16 13 29 	30. During term-time last year, approximately how many hours Der  week did you spend 

studying for the course, excluding time spent in class? Please give an estimate of the number of 
hours in the space below: 

F: 	1-Shrs: 6 6-10hrs: 7 	1 1-15hrs: 2 	16-20hrs: 0 
M: 6 4 	 1 	 2 
Total 12 11 	 3 	 2 

F M Total 
16 13 29 31. Which of the following statements best describes your feelings 

about the amount of time you spent studying last year? 

3 1 4 The amount of time I spent studying is about right 
12 12 24 I should have devoted more time to studying 
1 0 1 I should have devoted less time to studying 
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F NI Total 
Which of the following statements best describes your average 
attendance to classes last year? 

I never, or almost never missed any of my classes 
From time to time, I missed some classes 
I missed classes quite frequently 
I always went to classes in some modules, and almost never went to 
classes in the other modules 
Other 

If other, please describe: 

If you missed any classes last year, was this because you were 
(please tick the appropriate box or boxes) 

7 	5 	1 2 	ill  
1 3 4 	 working at a paid job 
9 7 1 6 	bored by the subject 
5 11 1 6 	completing assignments 
2 1 3 	 having difficulties with transport 
1 2 3 	 I attended all classes last year 
4 1 5 	 other 

If you ticked more than one reason, which was the most common 
reason: 

F: Bored: 7 	Transport 1 	Illness 1 	Work 0 	Assignments 0 	Other I 
NI: 	6 	 2 	 1 	 1 	 1 
Total 	13 	 3 	 2 	1 	 1 	1 

F M Total 
16 13 29 	34. Which of the following statements best describes your attendance as 

the year went on? 

1 1 2 
	

My level of attendance increased as the year went on 
5 6 11 
	

My level of attendance decreased as the year went on 
10 6 16 
	

My level of attendance stayed the same 

If your level of attendance changed, why was this? 

F: Blank 12 increased  for own benefit 1 Decreased  due: laziness 1 personal problems 1 
more illness 1 

Nt Blank 6 Decreased due to: Increased work-load 2 General atmos. of 
non-attendance 1 increased confidence and thus laziness I Not liking some subjects 1 Poor seminar 
group 1 Exhaustion 1 increased frustration 1 

F M Total 
16 13 29 35. Which of the following statements best describes how your 

attendance to lectures compared to your attendance to seminars last 
year? 

7 5 1 2 I went to lectures and seminars in all of my modules 
1 3 4 I went to lectures, but not seminars in all of my modules 
0 1 1 I went to seminars, but not lectures in all of my modules 
5 3 8 Whether I went to the seminars or lectures depended on the module 
3 1 4 Whether I went to the seminars or lectures depended on what was 

happening each week in the module 
0 0 0 Other 

If other, please describe 

16 13 29 36. Which of the following statements best describes the number of 
assignments you were given last year? 

14 10 2 4 We were given about the right number of assignments 
2 3 5 We were given too many assignments 
0 0 0 We were given too few assignments 

16 13 29 32. 

5 3 8 
7 5 12 
2 5 7 
1 0 1 

1 0 1 

15 13 28 33. 
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F M Total 
16 13 29 	37. Which of the following statements best describes your feelings 

about the paufmj of assignments last year? 

1 2 3 
0 0 0 

15 11 26 

The pacing of assignments is fine as it is 
I would like to have my assignments more bunched together, so 
that I have more time free from deadlines 
I would like to have my assignments Jess bunched together, 
so that the work is more evenly spread out 

Section Two: 

F 	M 	Total 

Using University Resources 

16 13 29 38. How satisfied are you with the range SCC books available in the St 
Andrews and Central 	libraries? 

3 3 6 Very satisfied 
7 4 11 Quite satisfied 
3 4 7 Neither satisfied nor dissatisfied 
3 2 5 Not very satisfied 
0 0 0 Not at all satisfied 

16 13 29 39. Which of the following statements best describes the number of 
copies of SCC books in the St. Andrews and Central libraries? 

1 2 3 There are enough copies of recommended texts 
15 10 25 There are too few copies of recommended texts 
0 1 1 Don't knom. 

16 13 29 40. Which of the following statements best describes the availability of 
books in the St. Andrews and Central libraries? 

1 2 3 There are enough recommended hooks held on short loan 
12 8 2 0 There are not enough recommended books held on short loan 
3 3 6 Don't know 

16 13 29 41. On average, how often do you consult the books in the library at St Andrews? 

8 5 1 3 More than once a week 
7 6 1 3 About once a week 
1 2 3 A couple of times a term 
0 0 0 1 very rarely use the books in St. Andrews library 

16 13 29 42. On average, how often do you consult the Journals in the library at St. Andrews? 

1 0 1 More than once a week 
5 3 8 About once a week 
7 7 1 4 A couple of times a term 
3 3 6 I very rarely use the journals in St. Andrews library 

16 13 29 43. On average, how often do you consult the books in the library at Central? 

4 5 9 More than once a week 
12 5 1 7 About once a week 
0 3 3 A couple of times a term 
0 0 0 I very rarely use the books in Central library 

16 13 29 44. On average, how often do you consult the journals in the library at Central? 

0 0 0 More than once a week 
7 3 10 About once a week 
8 6 14 A couple of times a term 
1 4 5 1 very rarely use the journals in Central library 
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F M Total 
16 13 29 45. 

14 8 22 
2 5 7 

16 13 29 46. 

0 0 0 
5 3 8 
7 5 1 2 
4 4 R 

0 0 0 

16 13 29 47. 

16 13 29 
4 3 7 
7 4 I I 
7 7 1 4 

10 7 17 
4 6 10 
6 6 I 4 
1 2 3 

15 13 28 48. 

8 9 17 
5 5 10 
1 2 3 Ulliel  

0 1 1 

16 13 29 49. 

14 10 24 
2 3 5 

16 13 29 50. 

6 2 8 
4 4 8 
3 5 8 
2 1 3 
1 1 2 

16 13 29 51. 

6 9 1 5 
10 4 14 

Do you ever use any other library? 

Yes 
No 

If yes, which other library(ies) do you use and how often do you use 
it(them)? 

Items under this category removed to protect identity of university. 

Which of the following statements best describes the reading you 
do for the course: 

I do all of the required reading for modules 
I do most of the required reading for modules 
i do some of the 1equiied leading 
I do only the rpacling which is escpnti:11 for acsignmentc or pvams 

I do very little reading 

Which of the following types of software do you know how to use? 

Wordprocessing 
Databases 
Spleadslieets 
Niths statistics nr rehtPc1 annliratinns  

E-mail 
Internet 
Games 

Other 

Which of the following types of computer are you most familiar 
with? (tick the appropriate box or boxes) 

PC 
mac 

none 

Do you ever use computers at University? 

Yes 
No 

How satisfied are you with the access to computers at University outside 
classes? 

Very satisfied 
Quite satisfied 
Neithei satisfied nut dissatisfied 
Quite dissatisfied 
Very dissatisfied 

Would you like further training in the use of computers? 

Yes 
No 

If yes, what kind of application(s) would you like training in? 

F: Internet/1,ml. 3 Sprdsheet 2 General 1 E-mail 0 CD Rom 0 D-base 0 Mcad 0 
M: 	" 	 6 	 2 	 2 	1 	 I 	1 	1 
Total 	 9 	 4 	 3 	I 	 i 	i 	I 

F M Total 
16 13 29 52. 

8 6 14 
8 7 15 

Do you ever watch any of the videos available in the library? 

Yes 
No 
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F M Total 
16 13 29 53. How difficult is it to view videos in the library? 

1 1 2 Very difficult 
3 5 8 Quite difficult 
6 1 7 Not very difficult 
2 2 4 Not at all difficult 
4 4 8 Don't know 

16 13 29 54. Which of the following statements best describes the place where 
you do your studying? 

1 0 1 I study mostly in one of the libraries 
4 5 9 I study mostly at home 
11 7 1 8 I study in the libraries and at home 
0 1 1 Other 

16 13 29 55. Is there a satisfactory place where you can study at your term-time 
address? 

15 10 25 Yes 
1 3 4 No 

Section 	Three: 

F 	NI 	Total 

Staff-Student Communications 

16 13 29 56. In the present system, student views about SCC may be expressed 
by student reps at the Award Management Committee meetings. How 
satisfied are you with this system? 

0 () Very satisfied 
6 3 9 Quite satisfied 
4 6 1 0 Neither satisfied nor dissatisfied 
3 2 5 Not very satisfied 
3 2 5 Not at all satisfied 
0 0 0 1 'm not familiar with the system 

16 13 29 57. Do you ever bring any SCC issues to the attention of one of your reps? 

10 8 1 8 Yes 
6 5 1 	1 No 

If yes, approximately how many times did you do so last year? 

F: 	1-2: 8 3-5: 1 6-8: 1 Blank: 6 
M: 5 2 5 
Total: 13 3 1 11 

F M Total 
15 13 28 58. Are there any other mechanisms for student representation which you 

think would be helpful? 

3 2 5 Yes 
6 2 8 No 
6 9 1 5 I 'm not familiar with the system 

If yes, what mechanism(s) would you recommend? 

F: Blank 13 More course meetings 1 Speaking directly to tutors 1 Choosing better reps 1 
NI: Blank 11 More course meetings 2 
"rota' 

F 	M 

24 

Total 

3 	 1 	 1 

16 13 29 59. How satisfied are you with the availability of the Central staff for meetings/queries? 

5 5 10 Very satisfied 
8 5 13 Quite satisfied 
2 2 4 Neither satisfied nor dissatisfied 
1 1 2 Not very satisfied 
0 0 0 Not at all satisfied 
0 0 0 Don't know 
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F M Total 
16 13 29 60. When you meet with them, how helpful do you find staff at Central? 

7 8 15 Very helpful 
8 5 13 Quite helpful 
1 0 1 Not very helpful 
0 0 0 Not at all helpful 
0 0 0 I haven't met with the staff at Central 

16 13 20 61. How satisfied are you with the availability of the St Andrews staff 
for meetings/queries? 

1 1 2 Very satisfied 
5 1 6 Quite satisfied 
4 4 8 Neither satisfied nor dissatisfied 
6 6 12 Not very satisfied 
0 1 1 Not at all satisfied 
0 0 0 Don't know 

16 13 29 62. When you meet with them, how helpful do you find staff at St. 
Andrews? 

4 5 9 Very helpful 
10 6 16 Quite helpful 
2 1 3 Not very helpful 
0 0 0 Not at all helpful 
0 1 1 I haven't met with the staff at St. Andrews 

16 13 29 63. How satisfied are you with the personal tutor system? 

3 2 5 Very satisfied 
2 1 3 Quite satisfied 
3 6 9 Neither satisfied nor dissatisfied 
3 0 3 Not very satisfied 
3 2 5 Not at all satisfied 
0 0 0 Don't know 

16 13 29 64. How often do you meet with your personal tutor outside classes? 

1 2 3 Twice a term or more 
3 1 4 Once a term 
2 1 3 Once or twice a year 
2 0 2 Less than once a year 
8 9 1 7 I have never had a meeting with my personal tutor 

16 13 29 65. Which of the following statements best describes bowmuch of the 
essential papers you read last year? 

3 6 9 I read all of the sections of the essential papers 
7 3 10 I read most of the sections of the essential papers 
6 3 9 I read a few of the sections of the essential papers 
0 1 1 I read none of the sections of the essential papers 

16 13 29 66. How frequently do you use the essential papers? Please tick the box with 
the answer which comes closest to describing your use: 

0 2 2 Once a week or more 
8 8 16 Once every fortnight 
8 2 1 0 Once or twice a term 
0 1 1 I never use the essential papers 

16 13 29 67. How useful do you find the essential papers? 

3 5 8 Very useful 
11 6 1 7 Quite useful 
2 0 2 Not very useful 
0 1 1 Not at all useful 
0 1 1 Don't know 
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F M Total 
16 13 29 68. Do you know where in the Central Campus the SCC notice hoard is located? 

16 13 29 Yes 
0 0 0 No 

If yes, go to question 69: if no, go to question 70. 

15 12 27 69. On average, how often do you look at the notice board at Central? 

12 10 2 2 Every time I am on that campus 
3 1 4 Once a week 
0 1 1 Once every few weeks 
0 0 0 Very rarely 
0 0 0 I never look at the notice board on Central 

14 13 27 70. On average, how often do you check your pigeonhole at St Andrews? 

4 5 9 Every time ] am on that campus 
5 4 9 Once a week 
4 3 7 Once every few weeks 
1 1 2 Very rarely 
0 0 0 I never check it 

16 13 29 71. Which of the following statements about reading SCC Science applies to you? 

2 4 6 I always read all of SCC Science 
6 5 1 1 I always read some of SCC Science 
8 3 1 1 1 sometimes read SCC Science 
0 1 1 I never read SCC Science 

If you answered that you never read SCC Science, please go to question 
73. 

16 12 28 72. How enjoyable do you find SCC Science? 

0 4 4 Very enjoyable 
12 6 1 8 Quite enjoyable 
4 1 5 Not very enjoyable 
0 1 1 Not at all enjoyable 

16 13 29 73. Do you think there should be more student involvement on 
SCC Science? 

11 9 20 Yes 
5 4 9 No 

If yes, how should students become involved? 

Section Four: Student Access to Media 

F M Total 
16 13 29 74. Do you have access to a TV at your term time address? 

16 13 29 Yes 
0 0 0 No 

If yes, go to question 75; if no, go to question 80. 

16 13 29 75. Do you watch any TV at your term time address? 

16 13 29 Yes 
0 0 0 No 

If yes, go to question 76; if no, go to question 80. 

15 13 28 76. Approximately how many bours per week do you devote to 
watching TV during term-time? 

F: 1-5hrs: 2 	6-10hrs: 7 	11-15hrs: 4 16-20hrs: 1 	21-25hrs: 0 	26-30: 2 
M: 	" 	2 	 4 	 2 	 3 	 Not spec. 1 
Total: 	4 	 11 	 6 	 4 	 0 	2 	1 
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F M Total 
16 13 29 77. 

7 7 14 
1 0 1 
8 6 14 

Which of the following statements best describes how much TV you 
watch during term-time in comparison to how much you watched 
before you enroled in SCC? (tick one box only) 

I watch about the same amount of TV now, as I did before enroling 
I watch more TV now, than did before enroling 
I watch less TV now, than I did before enroling 

2 

78. In general, what types of programmes do you watch? 

F: Soap 5 News/CAff 6 Docum. 3 Science 2 Cmedy 2 Film 3 Wldlife. 4 Sport 1 Drma I 
NI: 5 4 4 3 3 2 1 4 1 
Total: 10 10 7 .5 5 5 5 5 2 

Not specific: 6 

F M Total 
16 13 29 79. Has there been any change in the type of programmes you watch 

since you enroled in SCC? 

9 8 1 7 Yes 
7 5 12 No 

If yes, please explain what change: 

F: More Science 5 More [locum. 2 	More Factual 	1 	More Nature 1 	More intellectual 1 
NI: 	" 	4 	 2 	 2 	 0 More course relat. 1 
Total: 	 9 	 4 	 3 	 1 

F 	M 	Total 
16 13 29 80.  Do you read any newspapers? 

14 12 26 Yes 
2 I 3 No 

If yes, go to question 81; if no, go to question 84. 

81.  Which newspaper(s) do you read? 

F: Times 5 Sun 4 Mail 1 Telegraph 2 Indepen. 2 Guardian 2 Mirror 1 News of W. 1 
M: 	" 	6 	3 	6 	 4 3 2 1 1 
Total 	11 	7 	7 	 6 5 4 2 2 

Other: F: Today 1, NI: Evening Post 1 Observer 1 Not Specific 1. 

F M Total 
14 12 26 82. How frequently do you read the newspapers? 

4 4 8 Seven days a week 
0 1 1 Six days a week 
1 1 2 Five days a week 
3 2 5 Four days a week 
2 1 3 Three days a week 
3 2 5 Two days a week 
1 1 2 Once a week 
0 0 0 Two or three times per month, or less 

83. Which newspaper sections interest you the most? 

F: 	Sport 2 News/C. Aff. 2 	Science 1 Media 1 Fashion 1 Politics 1 Stars 1 Not Spec.4 
N1: " 7 3 	" 1 " 1 	Op. Ed. 3 	Letters 1 	Literat. 1 	Health 1 
Total: 9 5 2 2 

F NI Total 
16 13 29 84. Do you read any magazines? 

15 8 23 Yes 
1 5 6 No 

If yes, go to question 85; if no, go to question 86. 

380 



F M Total 
17 12 29 	85. Which magazine(s) do you read? 

F: Women's: 10 	New Scientist 2 	Sky 3 	Music 2 
M: Men's: 	4 	 3 	Sport 4 	National Geog. 1 
Total: 	14 	 5 

F 	M 	Total 
16 13 29 86. Do you have access to a computer at your term-time address? 

8 4 12 Yes 
8 9 17 No 

If yes, go to question 87; if no, go to question 89. 

8 4 12 87. What software is there in that computer? (tick the appropriate box 
or boxes) 

8 4 1 2 Word processing 
6 1 7 Database 
7 2 9 Spreadsheet 
5 2 7 Games 
0 0 0 Not sure 
2 0 2 Other 

11 4 15 88. Which of the software listed above do you use for SCC, if any? 
(tick the appropriate box or boxes) 

9 5 1 3 Word processing 
0 1 1 Database 
1 1 2 Spreadsheet 
0 0 0 Games 
0 0 0 I do not use any for SCC 
1 0 1 Other 

Now please go to question 90. 

7 10 17 89. If you don't have access to a computer, do you have access at your 
term-time address to any of the following? (please tick the appropriate box or boxes) 

3 1 4 Typewriter 
1 1 2 Word-processor 
3 8 1 1 I have neither of the above 

16 13 29 90. Do you have access to any of the following at your vacation  
address? (please tick the appropriate box or boxes) 

2 4 6 Computer 
5 3 8 Typewriter 
8 2 1 0 Word-processor 
4 4 8 I have none of the above 

16 13 29 91. Do you have access to any of these other media at your term-time 
address? (please tick the appropriate box or boxes) 

10 13 2 3 Video 
15 13 2 8 Radio 
13 13 2 6 Audio-cassette player 
11 12 2 3 Audio-cassette recorder 
14 11 2 5 CD 
2 1 3 Video camera 
1 0 1 I don't have access to any of these 

Section 	five: 

F 	NI 	Total 

Background Information 

15 13 28 92. Your age at your last birthday: 

4 4 8 17-19 
6 7 13 20-22 
3 0 3 23-25 
1 0 1 26-30 
0 0 0 31+ 
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11-15: 2 16-20: 0 35 :0 
0 2 1 
2 2 1 Blank: 

97. Which of the following statements best describes the reason(s) why 
you work? (tick the appropriate box or boxes) 

F M Total 
16 13 29 	93. Sex 

16 0 16 	Female 
0 13 1 3 	Male 

5 6 11 	94. Ethnic group 

5 6 11 White UK 
Black UK 
Black Caribbean 
Black African 
Indian 
Pakistani 
Bangladeshi 
Malaysian 
Chinese 
Non-UK European 
Other 

5 6 11 	95. Did you have a paid job during term-time last year? 

5 2 7 
	

Yes 
0 4 4 
	

No 

If yes, go to question 96; if no, go to question 98. 

F: 	6-10: 3 
NI: 	0 
Total 	3 

F 	NI 	Total 
5 4 9 

2 3 5 
0 1 1 
0 0 0 
3 0 3 

6 4 10 

96. Flow many hours per week did you work during term-time last year? 

I have a paid job because I need the money 
1 have a job because I am keen to get an early start on my career 
I have a job because I had a career prior to enroling in SCC 
1 have a job because I'd like some additional pocket money 

98. What type of secondary school did you attend, if any? (grammar, 
comprehensive, etc.) 

F: 	Comprehensive 3 	Grammar 1 	Technical 1 Independent 1 	Private 0 
NI: 	 2 	 1 	 1 
Total 	 5 	 2 	 1 	 1 	 I 

F 	M 	Total 
5 	6 	11 	99. 	Did you take any A-levels prior to coming to University? 

5 	6 	1 I 	Yes 
0 	0 	0 	 No 

If yes, which A-levels did you take? 

F 	NI Total 
English 4 	3 7 
Biology 3 	1 4 
Econ 1 	3 4 
French 1 	0 1 
Art/Design I 	0 1 
Sociology I 	0 
History' 1 	0 1 
Maths 1 	0 1 
Physics 1 	0 1 
Philosophy 1 	0 1 
Law 0 	2 2 
Psychology 0 	1 
Chemistry 0 	2 2 
Geography 0 	2 2 
General Stud. 0 	1 
Media 0 	1 1 	Students with science/humanities mix: F: 4 NI: 4 Total: 8 
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F M Total 
5 6 11 100. Most people see their family as belonging to a particular social class. Which class would 

you say that your family belongs to? (please tick one box only) 

0 0 0 High 
2 0 2 Upper-middle 
2 2 4 Middle 
0 0 0 Upper working 
1 4 5 Working 
0 0 0 Poor 

15 13 28 101. Have you given any thought to what you would like to do once you 
graduate from SCC? 

11 13 24 Yes 
4 0 4 No 

If yes, please describe what you would like to do: 

F: Media Prod. 7 Education 3 Marketing 1 Science Publications 1 	Not Sure 1 
M: 	 8 Public Relations I Social Work I Making money 1 Not Sure 1 
Total: 	 15 	 2 

Final Section. So far, we've asked mostly closed format questions. In this last section, we'd like to ask you 
some oven questions. 

(The answers to these questions are reproduced in the pages that follow. Answers from pp. 384 to 414 are the 
answers of female students; those from pp. 415 to 442 are for male students. 

102. How would you describe the aims and objectives of SCC? 

103. What is, in your view, the most positive aspect of SCC? 

104. What is, in your view, the most negative aspect of SCC? 

105. Finally, we'd like you to use the rest of this page to provide us with any additional feedback which you 
feel is important. Please use the other side of this sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

Scc.. 
Yes 

[ 1 No 

(7,-•/0 lr:1(12_ S Sty\ r 	y )  

c-Lr iev\c_c_ 
	 COv \AIA.,k,u/L1 - 

(-7 -Dc-c occ ntAiA 

If yes, please describe what you would like to do: 

(15*e-CEW 	r-P\ 

Final Section. So far, we've asked mostly closed format questions. In this last 
section. we'd like to ask you some open questions. 

,Scc 
102. How would you describe the aims and objectives of 

o(=1  
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Cc& Ca brELr 

103. What is, in your view, the most positive aspect of Sce. 
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oci,,a 	weft Lkp d? cLi'\,feir:3E CAL 
oto 	,k_evia_L?; . 

384 



104. What is. in your view, the most negative aspect of 
ACC 

105. Finally. we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

kl Yes 
H No 

If yes. please describe what you would like to do: 

Cilki,c:NAN(T1 

Final Section. So far, we've asked mostly closed format questions. In this last 
section. we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of SSM? 

\ 	 0-A 	 ■Af•CIC,--C-2e7-eL&C,„1,AIZI 

c"-Dk_ 	 . 

.Sc 
103. What is, in your view, the most positive aspect of 

-e_v\(253Cti- 	0,Ck_ j LLAS2--CSC SC 	CS), 	
c-- 
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104. What is, in your view, the most negative aspect of 

\ c 
	f-•-',3c 
	c 0:%-x-c)\..0( 	■1•-,\ C_2<-1-\--\-\c" /  

>(0 	 L- c\ --Q•5\,\ 

105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

se c 
es 

[ 1 No 

If yes, please describe what you would like to do: 

SC 	VL.-4SL 

-1-1 . C . 

Final Section. So far. we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

Sic- 
102. How would you describe the aims and objectives of 

e■-■ 	GP 	 E,es—, a f",-,  i7  C") 

CJ C 	 E 	F C E 

CC 

103. What is, in your view, the most positive aspect of 
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104. What is. in your view, the most negative aspect of 	- 7 
SCC 

105. Finally, we'd like you to use the rest of this page to provide us with an 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

V`ies 
[1 do 

If yes. please describe what you would like to do: 

(c\ ad 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 
;CC 

103. What is, in your view, the most positive aspect of 
SCc 
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C c- 
104. What is. in your view, the most negative aspect of 

Olei c  
( c: 

( JOY-11 :- L -R.PC) 

  

105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

s cc 
[9} les
H No 

If yes, please describe what you would like to do: 

//-Llt, 	 6t3C- a_Azi 

?Lc 	, C p;c06,L, c 	&ILL(' ycracita tj  AFC c 

GL-_ IzThr - 
Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

5(1c-• 
102. How would you describe the aims and objectives of 	? 

I \.43,,___) k 
	

4...k„or-t2  

c-1A 

7C Cj' f2-t 
	 1  

5 cc 
103. What is, in your view, the most positive aspect of 	7 
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• L 
104. What is, in your view, the most negative aspect or 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
1 

f-f- Yes 
] No 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

Scc, 
102. How would you describe the aims and objectives of 	7 

6c 
103. What is, in your view, the most positive aspect of 	? 
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104. What is, in your view, the most negative aspect of 	7 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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CCC 
104. What is, in your view, the most negative aspect of 

3c 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

S 
[1 Yes 
[-t/ No 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

Scc 
102. How would you describe the aims and objectives of 	? 
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103. What is, in your view, the most positive aspect of 
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101. Have you given any thought to what you would like to do once you graduate from 

{4 Yes 
H No 

If yes, please describe what you would like to do: 
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USCE 
 

To &CDM 	aSE-ReCt-tEP 

'F.-co LA 	Le( IAZ 	R-Q-1) 	-re-c-nv-E Pra3Ei264,-4-1-eS 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 
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c cc 
103. What is, in your view, the most positive aspect of 	? 
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• J 	 C_ 
104. What is, in your view, the most negative aspect of 

12c:Nr-Ncru5 r?efc_7e- 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

[Yes 
[1 No 

If yes. please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

a'C 
102. How would you describe the aims and objectives of 

ccc 
103. What is, in your view, the most positive aspect of 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

[ Yes 
[1 No 

If yes. please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

CC 
102. How would you describe the aims and objectives of 	.? 
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103. What is, in your view, the most positive aspect of 
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5 CC  
104. What is, in your view, the most negative aspect of 

105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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104. What is, in your view, the most negative aspect of 
SCC 
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105. Finally, we'd like you to use the rest of this page to provide us with an% 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 

	

-74--v-E_ 	.\/" 	4\4 4q-LzPi 	c -c-r) e 	PLecttszl tmj 	 — , 4 tk----T 

rvart C J a •-(7-cpc:-' 	CZAPv- 	,N(2-0C 	 C_.1-1■704_-Z-K.:, 

	

- L 	 l•->..$) 	 • 

L..c=cc.:z12 EQ.  b 5p-e=3,0 -c-r, c,,-..ark  

-r r«Qrc NA+  	
— 	LITT LE -C'E-011‘rke—‘4-- 

	

44c .c..3-"‘ "L.  rcc t••a. • .a 	ra 	6p-t. -crter-k evkt_4 , 

	

— 1 	k 	 frt 	1/4•)•zz•a-Z 	 \ GLiat.A...:ArvE -1 • 

404 



101. Have you given any thought to what you would like to do once you graduate from 
— 7 

Cc, 
I Yes 

[--rNo 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed format questions. In this last 
section. we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 

CD 	 c  

103. What What is, in your view, the most positive aspect of 	7 
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104. What is, in your view, the most negative aspect of 	1 7  

E.. 

\.1 

105. Finally, we'd like you to use the rest of this page to provide us with an 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

Scc 
VI Yes 
[1 No 

If yes, please describe what you would like to do: 

cRo 	 %es 	v„. 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of
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104. What is, in your view, the most negative aspect of 	.7 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

b.ey e s 
[ ] No 

If yes, please describe what you would like to do: 	rvc.i.,_t r,..1 I 0,./c7{2.1c- 

INJ 	%./ • 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 
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104. What is, in your view, the most negative aspect of 	? 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

SCC 
[ ] Yes 
H No 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 

S('C 
103. What is, in your view, the most positive aspect of 	?- 
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104. What is, in your view, the most negative aspect of 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

JCL 
[1 Yes 
krSo 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed  format questions. In this last 
section, we'd like to ask you some open  questions. 

c, CC 
102. How would you describe the aims and objectives of 	.? 
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104. What is, in your view, the most negative aspect of C  ? 
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sheet if necessary. 

414 



101. Have you given any thought to what you would like to do once you graduate from 

[,KYes 
H No 

If yes, please describe what you would like to do: 
vtivp 

icts 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

SSC 
102. How would you describe the aims and objectives of 
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104. What is, in your view, the most negative aspect of 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

[4 Yes 
[ ] No 

If yes, please describe what you would like to do: 

t'st 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

cc 
102. How would you describe the aims and objectives of 	? 
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103. What is, in your view, the most positive aspect of 
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104. What is, in your view, the most negative aspect of 	? 
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105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would Like to do once you graduate from 

[es 
[] No 

If yes, please describe what you would like to do: 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 
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Scc. 
103. What is, in your view, the most positive aspect of 
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104. What is, in your view, the most negative aspect of 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

[Yes 
H No 

If yes, please describe what you would like to do: 

frYtD(,. 7CI 	 772111,( A 	-/&? 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

SCC 
102. How would you describe the aims and objectives of 
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SC C. 
103. What is, in your view, the most positive aspect of 	? 
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104. What is, in your view, the most negative aspect of 	7 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

5cc, 
[\1/ Yes 
[] No 

If yes, please describe what you would like to do: 
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SC (ace. 1-157?-oustfsi\J 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 	2 
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103. What is, in your view, the most positive aspect of ( ? 
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S Cc 
104. What is, in your view, the most negative aspect of 	7 
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105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

Sec/  
[q/Yes 
[ ] No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How would you describe the aims and objectives of 
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103. What is, in your view, the most positive aspect of 	3 
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104. What is, in your view, the most negative aspect of 
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105. Finally, we'd like you to use the rest of this page to provide us with any  
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 
_ 

Yes 
[ ] No 

If yes, please describe what you would like to do: 

I {gave give 11 4  il ,oty ikt G vt 	e not (one 	An f.tn(tuf/g41 

Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

:cc 
102. How would you describe the aims and objectives of 	2 

fe,fie a 60‘,10( eoligo-ts,i, 	ti,ereiv fe/  aA viveiftgA-c/1/1 
,(2,1 	reknie_ 	fit/C$ 	fry -6 	Z ,2 one IA" 

ArOC4 6- V 

CC c 
103. What is, in your view, the most positive aspect of 
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104. What What is, in your view, the most negative aspect of 	? 
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105. Finally, we'd like you to use the rest of this page to provide us with any 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

Ye
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s 
[1 No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

_SCC 
102. How would you describe the auras and objectives of 
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103. What is, in your view, the most positive aspect of 
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104. What is, in your view, the most negative aspect of 	? 
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101. Hav 2 you given any thought to what you would like to do once you graduate from 

S',7C7  
[-I" Yes 
[ ] No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

SCC 
102. How would you describe the aims and objectives of 

SCC 
103. What is, in your view, the most positive.aspect of 
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104. What is, in your view, the most negative aspect of 

105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

[-Yes 
H No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed  format questions. In this last 
section, we'd like to ask you some open  questions. 
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102. How would you describe the aims and objectives of 
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104. What is, in your view, the most negative aspect of 	? 
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105. Finally, we'd like you to use the rest of this page to provide us with anv 
additional feedback which you feel is important. Please use the other side of this 
sheet if necessary. 
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101. Have you given any thought to what you would like to do once you graduate from 

CC 
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[] No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 

section, we'd like to ask you some open questions. 

c,CC 
102. How would you describe the aims and objectives of 	- 
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104. What is, in your view, the most negative aspect of 
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101. Have you given any thought to what you would like to do once you graduate from 

M/  Yes 
H No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

102. How 	
C- 

would you describe the aims and objectives of 
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104. What is, in your view, the most negative aspect of 	7 
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101. Have you given any thought to what you would like to do once you graduate from 
7 

cc 
[4 Yes 
[1 No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. 

SCC-- 
102. How would you describe the aims and objectives of 
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104. What is, in your view, the most negative aspect of 	:? 
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101. Have you given any thought to what you would like to do once you graduate from 
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[Ny Yes 
[1 No 

If yes, please describe what you would like to do: 
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Final Section. So far, we've asked mostly closed format questions. In this last 
section, we'd like to ask you some open questions. scc 
102. How would you describe the aims and objectives of 	-7  
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104. What is, in your view, the most negative aspect of 
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Results of Evaluation for Year Two 
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Section One: Teaching and learning in SCC 

1. 	How satisfied are you with the overall SCC course? 

M I F 
43 24 19 (total responses) 
1 1 0 Very satisfied 
2 6 14 12 Quite satisfied 
9 5 4 Neither satisfied nor dissatisfied 
7 4 3 Quite dissatisfied 
0 0 0 Very dissatisfied 

2. How satisfied are you with the standard of teaching on SCC? 

T 1 M 
43 24 19 (total responses) 
2 1 1 Ver. 	satisfied 
2 6 12 14 Quite satisfied 
1 0 9 1 Neither satisfied nor dissatisfied 
4 2 2 Quite dissatisfied 
1 0 0 Ver. 	dissatisfied 

3. How enjoyable have you found the course, taken as a whole? 

T F M 
43 24 10 (total responses) 
6 3 3 Very enjoyable 
3 3 18 15 Quite enjoyable 
4 3 1 Not very enjoyable 
0 0 0 Not at all enjoyable 

4. 	How difficult have you found the course, taken as a whole? 

M T F 
43 24 19 (total responses) 

0 0 Very difficult 
2 1 17 4 Quite difficult 
2 2 7 15 Not very difficult 
0 0 0 Not at all difficult 

5. How interesting  have you found the course, taken as a whole? 

T F M 
43 24 19 (total responses) 
9 7 2 Very interesting 
3 1 15 16 Quite interesting 
3 2 1 Not very interesting 
0 0 0 Not at all interesting 

6. How useful do you think the SCC course will be for your career? 

1' F M 
42 23 19 (total responses) 
3 1 2 Very useful 
1 4 10 4 Quite useful 
1 5 0 6 Not very useful 
1 0 0 Not at all useful 
9 3 0 Don't know 

7. If you were given a chance to pick a course again, would you choose SCC? 

F NI 
43 24 19 (total responses) 
1 7 8 9 Yes, I would choose SCC again 
1 7 I 	1 8 No, I would not choose SCC again 
9 5 4 Don't know 



8. Which of the following statements best describes the relative difficulty of each year of the course? 

T f NI 
42 23 10 (total responses) 
2 1 1 Year one was more difficult than year two 
36 20 10 Year two was more difficult than .ear one 
4 2 2 Both years were equally difficult 

9. Which of the following statements hest describes how enjoyable the first year was, in comparison to the 
second year' 

43 
I' 
24 

NI 
19 (total responses) 

1 7 10 7 Year one was more enjoyable than year two 
1 9 10 9 Year two was more enjoyable than year one 
7 4 3 Both years were equally enjoyable 

10. Which of the following statements best describes how satisfied you are now, in comparison with how 
satisfied you were at the end of the first year? 

I= 	NI 
43 	24 	19 	(total responses) 
1 8 	10 	8 	I am more satisfied now, than I was at the end of the first year 
1 6 	12 	4 	I am less satisfied now, than I was at the end of the first year 
9 	2 	7 	1 am about as satisfied now, as I was at the end of the first year 

11. How enjoyable was each of the following modules? (please tick one box only for each module) 
(total 
responses) 

Very 
enjoyable 

Quite 
enjoyable 

Not very 
enjoyable 

Not at all 
enjoyable 

Not 
sure 

a. 	DSCC2 T 43 9 2 6 7 1 0 
Science track 1 24 5 13 5 1 0 

NI 19 4 13 2 0 0 

h. 	DSCC2 T 43 9 24 7 3 0 
Cultural track F 24 6 13 3 2 0 

NI 19 3 11 4 1 0 

c. 	Reception of T 43 3 6 1 2 2 2 0 
Science F 24 2 3 8 11 0 

NI 19 1 3 4 11 0 

d. 	Issues (Yr2) T 43 13 18 10 2 0 
F 24 11 8 5 0 0 
NI 19 2 10 5 2 0 

e. 	Science T 42 6 17 10 9 0 
journalism F 23 4 7 4 8 0 

Ni 10 2 10 6 1 0 

f. 	MPH) 2 T 43 10 23 8 1 1 
F 24 5 12 5 1 1 
Ni 19 5 11 3 0 0 
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12. How difficult was each of the modules? 

(total 	Very 
responses) 	difficult Difficult 

Not very 
difficult 

Not at all 
difficult 

Not 
sure 

a. 	DSCC2 7 	43 	0 28 13 2 0 

Science track 1' 	24 	0 18 (') 0 0 

NI 	19 	0 10 2 0 

h. 	DSCC2 '1' 	43 	3 18 19 2 

Cultural track F 	24 	1 14 8 1 0 

NI 	19 	2 4 11 1 

c. 	Reception 01 1 	43 	1 5 1 8 1 0 0 0 

Science 1' 	24 	10 10 4 0 0 

NI 	19 	5 8 0 0 0 

d. 	Issues (Yr2 ) T 	43 	0 1 0 2 6 6 1 

F 	24 	0 7 15 2 0 

NI 	19 	0 3 11 4 1 

e. 	Science T 	42 	4 16 20 2 0 

lournalism 1' 	23 	2 11 8 2 0 

NI 	10 	2 5 12 0 0 

f. 	MPLP 2 4 20 16 3 0 

F 	24 	4 9 11 0 0 

NI 	19 	0 11 5 3 0 

13. How interesting was each of the modules? 

(total 	Very Quite Not very Not at all Not 

responses) 	interesting interesting interesting interesting sure 

a. 	DSCC2 7 	43 	12 26 4 1 0 

Science track F 	24 	8 13 2 I 0 

NI 	19 	4 13 2 0 0 

b. 	DSCC2 T 	43 	14 19 9 1 0 
Cultural track F 	24 	9 11 3 1 0 

NI 	19 	5 8 6 0 0 

c. 	Reception of T 	43 	4 8 15 16 0 
Science F 	24 	2 5 7 10 0 

NI 	19 	2 3 8 6 0 

d. 	Issues (Yr2) T 	42 	14 18 7 3 0 
F 	24 	11 10 3 0 0 
NI 	18 	3 8 4 3 0 

e. 	Science T 	42 	10 17 7 8 0 
journalism F 	23 	5 8 4 6 0 

NI 	19 	5 9 3 2 0 

f. 	NIPLP T 	43 	1 1 2 5 7 0 0 
F 	24 	6 14 4 0 0 
NI 	19 	5 11 3 0 0 

14. Which module or modules did you spend the most time studying for last year? 

(total responses) DSCC(s) 	DSCC(h) RS 	 issues SJ 	MPLP 
T 	41 14 	 21 5 8 8 	7 
F 	22 8 	 11 2 4 4 	5 
NI 	19 6 	 10 3 4 4 	2 

15. Which module or modules did you spend the least time studying for last year? 

(total responses) DSCC(s) DSCC( h I RS issues SJ NIPLI) 
I 42 0 1 16 8 15 9 
F 23 0 0 10 2 9 4 
NI 10 0 1 0 0 0 5 
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16. Which of the following statements best describes your feelings about the amount of work required by the 
course? (please tick one box only) 

4) 
F 
23 

NI 
8 (total responses) 

3 1 19 12 The amount of work required is about right 
4 I 3 I he course requires us to do too little work 
6 3 3 The course requires us to do too much work 

17. As you know, the course teaches a number of different subjects. How enjoyable was each of the following 
subjects, as taught in SCC? for each subject, please tick one hox only) 

(total 	Vet-) 
responses) 	enjoyable 

Quite 
enjoyable 

Not very 
enjoyable 

Not at all 
enjoyable 

Not 
sure 

a. 	Biology T 	43 	12 27 2 2 0 
F 	24 	7 15 0 2 (1 
NI 	19 	S 12 2 0 0 

b. 	Media & T 	42 	8 19 1 	1 4 0 
Cultural Studies F 	23 	6 11 4 2 0 

NI 	19 	2 8 7 2 0 

c. 	Mathematics T 	43 	2 17 17 7 0 
1' 	24 	1 6 12 5 0 
NI 	19 	1 11 5 2 0 

d. 	Literature T 	42 	8 21 1 	1 2 0 
F 	23 	5 12 5 I 0 
NI 	10 	3 9 6 1 0 

e. 	Physics l 	43 	7 20 13 3 0 
F 	24 	2 9 10 3 (I 
NI 	19 	5 11 3 0 0 

f. 	History T 	43 	15 19 6 3 0 
F 	24 	10 10 4 0 0 
NI 	19 	5 9 2 3 0 

g. 	Media Production T 	43 	1 5 2 3 5 0 0 
F 	24 	9 12 3 0 0 

18. How difficult was each of 

NI 	19 	6 

the subjects, as taught in SCC? 

11 2 0 0 

(total 	Very Quite Not at all Not 
responses) 	difficult Difficult difficult difficult sure 

a. 	Biology T 	43 	2 16 18 7 1) 
F 	24 	0 8 12 4 0 
NI 	19 	2 8 6 3 0 

h. 	Media & T 	43 	4 9 25 5 0 
Cultural Studies F 	24 	3 4 14 3 0 

M 	19 	1 5 11 2 0 

c. 	Mathematics 'I 	43 	8 14 1 	1 10 0 
F 	24 	6 10 6 2 0 
NI 	19 	2 4 5 8 0 

d. 	Literature T 	42 	2 9 18 13 0 
I 	23 	1 4 9 9 0 
NI 	19 	1 5 9 4 0 

e. 	Physics T 	43 	6 13 15 9 0 
F 	24 	5 10 7 2 0 
NI 	19 	1 3 8 7 0 

f. 	History T 	42 	0 6 2 5 1 	1 0 
fr 	24 	0 4 15 5 0 
NI 	18 	0 2 10 6 0 

g. 	Media Production T 	42 	1 5 1 5 2 1 0 
F 	24 	1 3 8 12 0 
NI 	18 	0 2 7 9 0 
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19. How interesting  was each of the subjects, as taught in SCC? 

(total 
responses) 

Very 
interesting 

Quite 
interesting 

Not very 
interesting 

Not at all 	Not 
interesting sure 

a. 	Biology T 43 12 26 4 1 0 

F 24 7 14 2 1 0 

M 19 5 12 2 0 0 

h. 	Media & T 43 8 17 14 4 0 

Cultural Studies F 24 5 11 6 2 0 

Ni 10 3 6 8 2 0 

c. 	Mathematics T 42 2 1 	1 2 3 5 1 

F 23 1 2 16 3 1 

51 19 1 9 7 2 0 

d. 	Literature T 42 8 2 3 1 0 1 0 

F 23 5 14 3 1 0 

M 18 3 9 7 0 0 

e. 	Physics 1 43 5 23 9 5 
F 24 2 11 6 4 

M 19 3 12 3 1 0 

I. 	History 'I 42 1 6 2 0 5 2 0 

F 24 11 11 1 1 0 

51 19 5 9 4 1 0 

g. 	Media Production T 43 1 3 2 0 8 1 1 

F 24 8 11 5 0 0 
M 19 5 9 3 1 

20. Are there any subjects in the course which are not covered, but which you feel should he covered? 

T 	F M 
40 	22 	10 	(total responses) 
12 	5 	7 	Yes 
28 	17 	11 	No  

If yes, please say which subjects should be covered: (total reponses T: 11, F: 4, M: 7) 

radio media 	holistic psychology computing 	adver- 	media mod. 

	

prod 	med. 	 &DT 	Using 	studies sci. 

F: 	0 	1 	 0 	0 	 1 	 0 	 1 	1 

NI: 	1 	3 	 1 	1 	 0 	 1 	 0 	0 

T: 	1 	4 	 1 	1 	 1 	 1 	 1 	1 

21. Are there any subjects which in the present course which you feel should be dropped 

T 	F NI 
42 	23 	19 	(total responses) 
26 	12 14 	Yes 
16 	11 	5 	No 

If yes, please say which subjects should be dropped: (total reponses T: 26, F: 12, M: 14) 

RS 	CS 	media prod 	CNGM 	SJ theory 	history acid 	issues 	nuke 
&maths 	 rain power 

9 	2 	1 	5 	5 	1 	1 	1 	1 	1 
F: 	6 	1 	0 	I 	3 	1 	0 	0 	1 	1 
NI: 	3 	1 	1 	4 	2 	0 	1 	1 	0 	0 

22. Are there any subjects in the present course which you feel should he given more time? 

T 	F M 
41 	23 	18 	(total responses) 
26 	15 	11 	Yes 
15 	8 	7 	No  
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If yes, please say which subjects should be given more time: (total reponses T: 27, F: 16, M: 11 ) 

sci 	SJ 	media media physics RS maths symmetry 	mod history DTP 
prod studies 	 med 

T: 1 5 5 3 3 2 1 1 1 2 2 

F: 1 3 1 1 3 1 0 1 1 2 0 

M: 0 2 4 2 0 1 1 0 0 0 2 

23. Are there any subjects in the present course which you feel should be given less time? 

T I' M 
39 23 16 (total responses) 
1 8 10 8 Yes 
2 1 13 8 No 

If yes, please say which subjects should be given less time: 

RS 	issues 	DSCC(s) 	MPLP 	SJ 

(total reponses 	T: 18, F: 10, NI: 8) 

star 	plate 	history 	elec. 	theory 
trek 	tectonics 

maths 
labs 

T: 4 3 	1 2 1 1 1 2 1 1 2 

F: 3 1 	0 1 1 1 1 0 1 1 1 

M: 1 

genetics 

2 	1 

had literature 

1 0 0 0 2 0 0 1 

T: 1 1 
F: 0 0 

1 1 

24. In general, how enjoyable have you found lectures  at Central compared to lectures at St Andrews? 

T 
43 

F 
24 

NI 
19 (total responses) 

1 9 13 6 More enjoyable 
8 4 4 Less enjoyable 
1 6 7 9 About the same 
0 0 0 Not sure 

25. In general, how helpful have you found lectures at Central compared to lectures at St Andrews? 

T F NI 
43 24 19 (total responses) 
2 3 12 11 More helpful 
3 1 2 Less helpful 
16 10 6 About the same 
1 1 0 Not sure 

26. In general, how interesting have you found lectures at Central compared to lectures at St Andrews? 

T F M 
43 24 19 (total responses) 
2 1 14 7 More interesting 
9 4 5 Less Interesting 
1 3 6 7 About the same 
0 0 0 Not sure 

27. When attending a seminar at Central which of the following statements best describes your level of 
participation? (Please remember to tick one box only unless instructions say otherwise) 

T F NI 
43 24 19 (total responses) 
4 2 2 I always ask a question or make a comment 
1 6 11 5 I usually ask a question or make a comment 
16 6 10 I sometimes ask a question or make a comment 
4 4 0 I seldom ask a question or make a comment 
3 1 2 1 never ask a question or make a comment 
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28. When attending a seminar at St. Andrews, which of the following statements best describes your level of 
participation? 

T F M 
43 24 19 (total responses) 
6 4 2 I always ask a question or make a comment 
1 	1 6 5 I usually ask a question or make a comment 
1 6 8 8 I sometimes ask a question or make a comment 
8 5 3 I seldom ask a question or make a comment 
2 1 1 I never ask a question or make a comment 

29. In general, what factors do you think might make it difficult for students to participate in seminars? I total 
responses 	T: 20, F: 18, M: 11) 

T F M 

1. poor subject/irrelevant topic 	 1 	1 	0 

2. set work for next sem. 	 1 	1 	0 

3. set tasks Instead of discussion/ group work 	 3 	1 	2 

4. understanding the question/subject 	 7 	4 	3 

5. too much 'tutor-talk' 	 1 	0 	1 
6. shyness 	 4 	2 	2 

7. large groups 	 3 	2 	1 
8. boredom 	 6 	2 	4 
9. not enough background knowledge 	 3 	3 	0 

10. room organisation/lecturer standing at front 	 2 	2 	0 

11. fear of looking stupid/no self-confidence/not encouraged 	 6 	4 	2 

12. reading not handed out in time 	 1 	0 	1 

13. dominance by other students 	 2 	2 	0 
14. intimidating lecturers/personality of lecturer 	 5 	3 	2 
15. lack of preparation 	 2 	1 	1 
16. no lecturer 	 1 	0 	1 
17. no questions posed 	 1 	0 	1 

30. During term-time last year, approximately how many hours per week did you spend studying for the 
course, excluding time spent in class? (total responses T: 36, F: 19, M: 17) 

T: avr 10 hr, min 2 hr, max 33 hr 
F: avr 12 hr, min 2 hr, max 33 hr 
M: avr 9hr, 	min 2 hr, max 18 hr 

1-5hrs 6-10hrs 11-15hrs 16-20hrs 21-25hrs over 25hrs 
T: 	5 	19 	6 	4 	1 	 1 
F: 	3 	7 	4 	3 	1 	1 
M: 	2 	12 	2 	1 	0 	0 

31. Which of the following statements best describes your feelings about the amount of time you spent 
studying last year? 

T 	F 	Ni 
41 	22 	19 	(total responses) 
9 	6 	3 	The amount of time I spent studying is about right 
3 1 	15 	16 	I should have devoted more time to studying 
1 	1 	0 	1 should have devoted less time to studying 

32. Which of the following statements best describes your average attendance to classes last year? 

T 	F 	NI 
43 	24 	19 	(total responses) 
3 	1 	2 	I never, or almost never missed any of my classes 
2 4 	16 	8 	From time to time, I missed some classes 
8 	4 	4 	I missed classes quite frequently 
7 	3 	4 	I always went to classes in some modules, and almost never went to 

classes in the other modules 
1 	0 	1 	Other 

If other, please describe: 
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33. If you missed any classes last year, was this because you were (please tick the appropriate box or boxes) 

T F NI 
43 24 19 
18 14 4 
3 1 2 
3 2 18 14 
2 9 19 10 
1 	1 6 5 
0 0 0 
4 1 3 

(total responses) 
ill 
working at a paid job 
bored by the subject 
completing assignments 
having difficulties with transport 
I attended all classes last year 
other 

If other, please explain: 

lecturer at St Andrews not punctual/absent 
"lack of motivation" 
not specified 

M F 
2 0 
1 0 
0 1 

If vou ticked more than one reason, which was the most common reason: 

T 	F M 
33 17 16 
6 3 3 
1 1 0 
9 3 6 
1 2 8 4 
3 2 1 
0 0 0 
2 0 2 

(total responses) 
ill 
working at a paid job 
bored by the subject 
completing assignments 
having difficulties with transport 
1 attended all classes last year 
other 

34. Which of the following statements best describes your attendance as the year went on? 

T F M 
42 24 18 (total responses) 
5 3 2 My level of attendence increased as the year went on 
2 1 13 8 My level of attendence dcreased as the year went on 
16 8 8 My level of attendence stayed the same 

If your level of attendence changed, why was this? 	(total reponses 	T: 21, F: 14, M: 7) 

T F M 
attendence increased: more interested 1 1 0 

less transport difficulties 1 0 1 
motivation increased 1 0 1 

attendence decreased: less interested 3 3 0 
disillusionment/loss enthusiasm 3 2 1 

increased no. of assignments 9 7 2 
more transport difficulties 1 1 0 

exams 2 2 0 
no Science journalism classes 1 0 1 

"lectures mattered less as assignments 
were finished" 

1 0 1 

"some modules at Central were 
less stimulating" 

1 0 1 

35. Which of the following statements best describes how your attendance to lectures compared to your 
attendance to seminars last year? 

T F M 
43 24 19 (total responses) 
4 1 3 1 went to lectures and seminars in all of my modules 
20 11 0 1 went to lectures, but not seminars in all of my modules 
0 0 0 I went to seminars, but not lectures in all of my modules 
12 8 4 Whether I went to the seminars or lectures depended on the module 
6 3 3 Whether I went to the seminars or lectures depended on what was 

happening each week in the module 
1 1 0 Other 

If other, please describe: 
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36. Which of the following statements best describes the number of assignments VOU were given last year? 

T 

 

F NI 
43 24 10 (total responses) 
2 7 15 12 We were given about the right number of assignments 
1 6 0 7 We were given too marry assignments 
0 0 0 We were given too few assignments 

37. Which of the following statements hest describes your feelings about the mingc 	of assignments last year? 

F M 
43 24 19 (total responses) 

0 1 The pacing of assignments is fine as it is 
0 0 0 I would like to have my assignments more hunched together, so 

that I have more time tree from deadlines 
4 2 24 18 I would like to have my assignments less hunched together, so that 

the work is more evenly spread out 

Section Two: Using University Resources 

38. How satisfied are you with the range SCC hooks available in the St Andrews and Central libraries? 

T F M 
43 24 19 (total responses) 
3 1 2 Very satisfied 
1 9 10 9 Quite satisfied 
7 4 3 Neither satisfied nor dissatisfied 
1 2 8 4 Not very satisfied 
2 I 1 Not at all satisfied 

39. Which of the following statements best describes the number of copies of SCC hooks in the St. Andrews and 
Central libraries? 

T I' M 
43 24 10 (total responses) 
3 1 2 There are enough copies of recommended texts 
40 23 17 There are too few copies of recommended texts 
0 0 0 Don't know 

40. Which of the following statements best describes the availability of books in the St Andrews and Central 
libraries? 

T F M 
42 23 19 (total responses) 
8 2 6 There are enough recommended books held on short loan 
3 0 18 12 There are too few recommended books held on short loan 
4 3 1 Don't know 

41. On average, how often do you consult the books in the library at St Andrews? 

T F M 
43 24 19 (total responses) 
1 7 6 11 More than once a week 
2 1 16 5 About once a week 
5 2 3 A couple of times a term 
0 0 0 1 very rarely use the books in St Andrews library 

42. On average, how often do you consult the lournals in the library at St Andrews? 

M 
43 24 19 (total responses) 
7 1 6 More than once a week 
5 2 3 About once a week 
2 6 18 8 A couple of times a term 
5 3 2 1 very rarely use the journals in St Andrews library 
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43. On average, how often do you consult the books in the library at Central? 

T F NI 
43 24 19 (total responses) 
2 2 10 6 More than once a week 
1 9 8 11 About once a week 
2 () 2 A couple of times a term 
0 0 0 I very rarely use the hooks in Central librar. 

44. On average, how often do you consult the journals in the library at Central? 

F 
43 24 19 (total responses) 
5 1 4 More than once a week 
1 3 6 About once a week 
2 2 13 9 A couple of times a term 
3 3 0 I very rarely use the journals in Central library 

45. Do you ever use any other library? 

F 	NI 
42 23 19 (total responses) 
26 17 9 Yes 
16 6 10 No 

If yes, which other library( ies) do you use and how often do you use it(them)? 

Information not included to protect identity/location of the university. 

46. Which of the following statements best describes the reading you do for the course: 

I F NI 
42 23 19 (total responses) 
2 1 1 I do all of the required reading for modules 
1 2 5 7 I do most of the required reading for modules 
2 1 15 6 I do some of the required reading 
7 2 5 I do only the reading which is essential for assignments or exams 
0 0 0 I do very little reading 

47. Which of the following types of software do you know how to use? 

F NI 
(total responses) 

4 2 23 18 Wordprocessing 
15 7 8 Databases 
1 8 8 10 Spreadsheets 
1 5 6 9 Maths, statistics or related applications 
17 5 12 E-mail 
17 6 11 Internet 
2 6 13 13 Games 
4 1 3 Other 

If other, please specify: 

DTI' graphics animation/presentation 
T: 4 1 2 
F: 1 0 0 
NI: 3 1 2 

48. Which of the following types of computer are you most familiar with? (tick the appropriate box or boxes) 

F 
(total responses) 

40 22 18 Pc 
8 3 5 mac 
4 2 2 other 
2 1 1 none 

49. Do you ever use computers at University.? 

F NI 
41 23 18 I total responses) 
3 7 20 17 Yes 
4 3 I No 
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50. How satisfied are you with the access to computers at University outside classes? 

T F I\1 
41 23 18 (total responses) 
8 3 5 Very 	satisfied 
2 3 12 11 Quite satisfied 
9 8 1 Neither satisfied nor dissatisfied 
1 0 1 Quite dissatisfied 
0 0 0 Very dissatisfied 

51. Would you like further training in the use of computers? 

T F M 
42 23 19 (total responses) 
30 19 11 Yes 
12 4 8 No 

If yes, what kind of application(s) would you like training in? 

all/ word 	unix CD 	graphics 	inter mac spread e-mail speed 	DTP 	CNGM maths 
gen. processing 	Rom 	 -net 	-sheets 	 typing 

T: 	5 2 1 1 2 7 1 4 5 2 3 2 2 
F: 	5 2 0 0 2 4 1 4 3 1 3 2 1 
M: 0 0 1 1 0 3 0 0 2 I 0 0 1 

52. Do you ever watch any of the videos available in the library? 

T F Pl 
42 23 19 (total responses) 
18 0 9 Yes 
24 14 10 No 

53. How difficult is it to view videos in the library? 

T F M 
43 24 19 (total responses) 
2 2 0 Very difficult 
10 5 5 Quite difficult 
1 5 6 0 Not very difficult 
0 0 0 Not at all difficult 
1 6 11 5 Don't know 

54. Which of the following statements best describes the place where you do your studying? 

T F M 
43 24 19 (total responses) 
2 1 1 1 study mostly in one of the libraries 
2 9 12 17 1 study mostly at home 
1 2 11 1 I study in the libraries and at home 
0 0 0 Other 

If other, please explain: 

55. Is there a satisfactory place where you can study at your term-time address? 

T F NI 
43 24 19 (total responses) 
41 22 19 Yes 
2 2 0 No 

Section Three: Staff-Student Communications 

56. In the present system, student views about SCC may be expressed by student reps at the Award Management 
Committee meetings. How satisfied are you with this system? 

T F Al 
42 23 10 (total responses) 
2 2 0 Very satisfied 
16 7 9 Quite satisfied 
1 2 7 5 Neither satisfied nor dissatisfied 
6 4 2 Not very satisfied 
2 1 1 Not at all satisfied 
4 2 2 1 'm not familiar with the system 
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57. Do you ever bring any SCC issues to the attention of one of your reps? 

F N1 
43 24 19 (total responses) 
26 14 12 Yes 
1 7 10 7 No  

If yes, approximately how many times did you do so last year? (total reponses T: 23, F: 12, M: 11) 

T: avr 3, F: avr 2, M: avr 3 

1-3 times over 3 times not specific 
T: 1 7 4 2 
F: 9 1 2 
NI: 8 3 0 

58. Are there any other mechanisms for student representation which you think would be helpful? 

T F 
42 23 19 (total responses) 
7 5 2 Yes 
19 9 10 No 
1 6 9 7 I 'm not familiar with the system 

If yes, what mechanism(s) would you recommend? (total responses T: 8, 1:: 0, Nl: 2) 

T F M 
suggestion box 	 2 	0 	2 
"written complaint system e.g. form" 	 1 	1 	0 
regular student meetings 	 3 	3 	0 
"not mechanisms but listening to students..." 1 	1 	0 

59. How satisfied are you with the availability of the Central staff for meetings/queries? 

T F NI 
43 24 19 (total responses) 
8 5 3 Very satisfied 
2 1 10 11 Quite satisfied 
9 6 3 Neither satisfied nor dissatisfied 
5 3 2 Not very satisfied 
0 0 0 Not at all satisfied 
0 0 0 Don't know 

60. When you meet with them, how helpful do you find staff at Central? 

T F N1 
42 23 19 (total responses) 
2 2 10 12 Very helpful 
1 9 12 7 Quite helpful 
1 1 0 Not very helpful 
0 0 0 Not at all helpful 
0 0 0 I haven't met with the staff at Central 

61. How satisfied are you with the availability of the St Andrews staff for meetings/queries? 

T F NI 
43 24 19 (total responses) 
1 0 1 Very satisfied 
9 5 4 Quite satisfied 
9 5 4 Neither satisfied nor dissatisfied 
2 3 14 9 Not very satisfied 
1 0 1 Not at all satisfied 
0 0 0 Don't know 
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62. When you meet with them, how helpful do you find staff at St. Andrews? 

T F NI 
42 23 19 (total responses) 
6 2 4 Very helpful 
2 7 15 12 Quite helpful 
9 6 3 Not very helpful 
o 0 0 Not at all helpful 
o 0 0 I haven't met with the staff at St. Andrews 

63. How satisfied are you with the personal tutor system? 

T F M 
42 23 19 (total responses) 
5 3 2 Very satisfied 
9 2 7 Quite satisfied 
13 0 4 Neither satisfied nor dissatisfied 
4 2 2 Not very satisfied 
5 3 2 Not at all satisfied 
6 4 2 Don't know 

64. How often do you meet with your personal tutor outside classes? 

T F NI 
43 24 19 (total responses) 
3 2 1 Twice a term or more 
3 1 2 Once a term 
6 2 4 Once or twice a year 
4 1 3 Less than once a year 
2 7 18 0 I have never had a meeting with my personal tutor 

65. Which of the following statements hest describes how much of the essential 
papers you read last year? 

1' F NI 
43 24 19 (total responses) 
1 4 6 8 I read all of the sections of the essential papers 
2 1 15 6 1 read most of the sections of the essential papers 
8 3 5 I read a few of the sections of the essential papers 
0 0 0 1 read none of the sections of the essential papers 

66. How frequently do you use the essential papers? Please tick the box with the answer which comes closest to 
describing your use: 

T F NI 
43 24 19 (total responses) 
6 4 2 Once a week or more 
2 1 10 11 Once every fortnight 
1 6 10 6 Once or twice a term 
0 0 0 I never use the essential papers 

67. How useful do you find the essential papers? 

T 
42 

F 
23 

M 
19 (total responses) 

1 5 9 6 Very useful 
2 6 14 12 Quite useful 
I 0 1 Not very useful 
0 0 0 Not at all useful 
0 0 0 Don't knov). 

68. Do you know where in the Central Campus the SCC notice board is located? 

T F NI 
43 24 19 (total responses) 
43 24 19 Yes 
0 0 0 No 

If yes, go to question 69; if no, please go to question 70. 
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69. On average, how often do you look at the notice hoard at Central? 

T F NI 
39 22 17 (total responses) 
3 5 19 16 Every time you are on that campus 
4 3 1 Once a week 
0 0 0 Once every few weeks 
0 0 0 Very rarely 
0 0 0 I never look at the notice board on Central 

70. On average, how often do you check your pigeonhole at St Andrews? 

T F N1 
42 23 19 (total responses) 
3 1 2 Every time you are on that campus 
7 0 7 Once a week 
1 4 9 5 Once every few weeks 
1 7 13 4 Very rarely 
1 0 1 I never check it 

71. Which of the following statements about reading SCC Science applies to you? 

T F NI 
42 23 19 (total responses) 
5 0 5 I always read all of SCC Science 
1 5 10 5 1 always read some of SCC Science 
2 1 13 8 I sometimes read SCC Science 
1 0 1 I never read SCC Science 

If you answered that you never read SCC Science, please go to question 73. 

72. How enjoyable do you find SCC Science? 

T F NI 
41 23 18 (total responses) 
1 1 0 Very enjoyable 
2 7 15 12 Quite enjoyable 
12 6 6 Not very enjoyable 
1 1 0 Not at all enjoyable 

73. Do you think there should be more student involvement on SCC Science? 

T F NI 
41 22 19 (total responses) 
28 16 12 Yes 
13 6 7 No 

If yes, how should students become involved? (total responses T: 19, F: 11, NI: 8) 

T F M 
production/layout 	 7 	3 	4 
editorial roles/choosing articles 	 6 	3 	3 
more articles written by students 	 6 	3 	3 
student section/supplement 	 1 	0 	1 
encouraged to write more for it 	 3 	3 	0 
with everything 	 2 	2 	0 

Section Four. Student Access to Media 

74. Do you have access to a TV at your term time address? 

F 	Al  
42 23 19 (total responses) 
4 1 22 19 Yes 

1 0 No 

If yes, go to question 75; if no, go to question 83. 

75. Do you watch any TV at your term time address? 

T F NI 
41 22 19 (total responses) 
40 21 19 Yes 
1 1 0 No 
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If yes, go to question 76; if no, go to question 80. 

76. Approximately how many hours per week do you devote to watching TV during term-time? (total responses 
T: 37, F: 20, NI: 171 

T: 
F: 
M: 

avr 
avr 
avr 

18 hr, 
17 hr, 
19 hr, 

min 3 hr, 
min 3 hr, 
min 3 hr, 

max 70 hr 
max 65 hr 
max 70 hr 

1-5hrs 6-10hrs 11-15hrs 	16-20hrs 21-25 hrs 26-30hrs over30hrs 
T: 4 11 9 6 0 2 5 
I': 1 6 7 	• 3 0 1 2 
NI: 3 5 2 3 0 1 3 

77. Which of the following statements best describes how much TV you watch during term-time in comparison 
to how much you watched before you enroled in SCC? (tick one box only) 

T 
43 

F 
24 

M 
19 (total responses) 

1 6 8 8 1 watch about the same amount of TV now, as I did before enroling 
1 0 8 2 1 watch more TV now, than did before enroling 
1 7 8 9 I watch less TV now, than I did before enroling 

78. In general, what types of programmes do you watch? 

T 	F 	NI 

(total reponses 	T: 34, F: 18, NI: 16) 

T 	F NI 
news 9 4 5 comedy 6 1 5 
films 13 5 8 nat. hist. 9 5 4 
science 13 8 5 cartoons 1 0 1 
soaps 19 13 6 SF 3 0 3 
drama 6 4 2 davtimeTV 1 0 1 
sport 4 0 4 current affairs 2 0 2 
documentaries 13 5 8 sitcoms 2 1 1 
music 1 0 1 all 3 2 1 

70. Has there been any change in the type of programmes you watch since you 
enroled in SCC? 

T F NI 
41 22 19 (total responses) 
2 7 16 11 Yes 
14 6 8 No 

If yes, please explain what change: (total responses T: 28, F: 17, M: 11) 

+sci -sci +docu's +news +nat hist +SF +educ'al -soaps 
T: 18 1 5 2 3 1 1 1 
F: 13 1 3 1 3 0 0 0 
Nt 5 0 2 1 0 1 1 1 

80. Do you read any newspapers? 

T F 151  
43 24 19 (total responses) 
42 24 18 Yes 
1 0 1 No 

If yes, go to question 81; if no, go to question 84. 

81. Which newspaper(s) do you read? (total responses T: 42, F: 24, NI: 18) 

T F NI T F Nt 
independent 19 12 7 Observer 3 1 2 
Guardian 16 9 7 Mail 8 7 1 
Times 13 7 6 Sun 5 5 0 
Telegraph 6 4 2 Mirror 0 0 0 
Sunday Times 5 4 1 City Observer 1 1 0 
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82. How frequently do you read the newspapers? 

T F NI 
39 23 10 (total responses) 
6 1 5 Seven days a week 
6 4 2 Six days a week 
4 2 2 Five days a week 
6 3 3 Four days a week 
7 5 4 Three days a week 
7 4 3 Two days a week 
3 2 1 Once a week 
2 2 0 Two or three times per month, or less 

83. Which newspaper sections  interest you the most? (total responses T: 37, F: 19, NI: 18) 

media s c i news arts health sport all 	sport 
T: 5 12 9 4 1 8 2 
F: 2 8 3 2 1 3 2 
NI: 3 4 6 2 0 5 0 

84. Do you read any magazines? 

T F NI 
42 24 18 (total responses) 
3 9 23 16 Yes 
3 1 2 No 

If yes, go to question 85; if no, go to question 86. 

85. Which magazine(s) do you read? (total responses T: 36, F: 21, NI: 15) 

New Sci Sci Am Focus History Today 
T: 12 3 1 1 
F: 10 2 1 0 
M: 2 1 0 1 

86. Do you have access to a computer at your term-time address? 

T F M 
43 24 19 (total responses) 
2 6 17 9 Yes 
17 7 10 No 

If yes, go to question 86; if no, go to question 89. 

87. What software is there in that computer? (tick the appropriate box or boxes) 

T F M 
26 17 9 (total responses) 
26 17 9 Word processing 
9 3 6 Database 
15 8 7 Spreadsheet 
13 6 9 Games 
2 2 0 Not sure 
5 1 4 Other 

If other, please describe: 

DTP graphics accounts internet presentation 
T: 2 3 1 1 1 
F: 1 0 0 0 0 
NI: 1 3 1 1 1 

88. Which of the applications listed above do you use for SCC, if any? (tick the appropriate box or boxes) 

T F NI 
26 17 9 (total responses) 
2 6 17 9 Word processing 
1 1 0 Database 
5 2 3 Spreadsheet 
0 0 0 Games 
0 0 0 I do not use any for SCC 
1 0 1 Other 

Now please go to question 90. 
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89. If you don't have a computer, do you have access at your term-time address to any of the following? (please 
tick the appropriate box or boxes) 

T I' NI 
17 8 9 (total responses) 
5 4 1 Typewriter 
3 3 (1 Word-processor 
9 1 8 I have neither of the above 

90. Do you have access to any of the following at your vacation address? (please tick the appropriate box or 
boxes) 

T 
41 

F 
23 

M 
18 (total responses) 

2 0 10 10 Computer 
7 4 3 Typewriter 
2 1 13 8 Word-processor 
9 3 6 I have none of the above 

91. Do you have access to any of these other media at your term-time address? (please tick the appropriate box 
or boxes) 

T F M 
43 24 19 (total responses) 
2 8 13 15 Video 
41 24 17 Radio 
41 23 8 Audio-cassette player 
40 21 19 Audio-cassette recorder 
30 15 15 CD 
3 2 1 Video camera 
0 0 0 1 don't have access to any of these 

Section five: Background Information 

92. Your age at your last birthday: 

T F M 
42 23 19 (total responses) 
0 0 0 17-19 
34 19 15 20-22 
4 2 2 23-25 
0 0 0 26-30 
4 2 2 31+ 

93. Sex 

7 
43 (total responses) 
2 4 Female 
1 9 Male 

94. Ethnic group 

T F M 
42 23 19 (total responses) 
36 20 16 White UK 
0 0 0 Black UK 
1 1 0 Black Caribbean 
0 0 0 Black African 
0 0 0 Indian 
0 0 0 Pakistani 
1 0 1 Bangladeshi 
1 0 1 Malaysian 
1 1 0 Chinese 
0 0 0 Non-UK European 
2 1 1 Other 	(F specified as White Canadian) 

N.B. some students clearly lied on this question. This probably happened after one student objected that he 
was going to lose his anonymity and he was told he could tick any box if he so wished. 
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95. Did you have a paid job during term-time last year? 

T F M 
43 24 19 (total responses) 
17 10 7 Yes 
26 14 12 No 

If yes, go to question 96; if no, go to question 08. 

96. How many hours per week did you work during term-time last year? 
(total reponses T: 17, F: 10, M: 7) 

T: 
F: 
NI: 

avr 	15 hr, 
avr 	15 hr, 
avr 	14 hr, 

min 8 hr, 
min 8 hr, 
min 8 hr, 

max 25 hr 
max 25 hr 
max 23 hr 

1-5hrs 6-10hrs 	11-15hrs 	16-20hrs 21-25hrs 
T: 0 5 5 4 3 
F: 0 2 4 2 2 
M: 0 3 1 2 1 

97. Which of the following statements best describes the reason(s) why you work? (tick the appropriate box or 
boxes) 

F M 
17 	10 	7 	(total responses) 
1 7 	10 	7 	1 have a paid job because I need the money 
1 	1 	0 	1 have a job because lam keen to get an early start on my career 
0 	0 	0 	1 have a job because 1 had a career prior to enroling in SCC 
0 	0 	0 	1 have a job because I'd like some additional pocket money 

98. What type of secondary school did you attend, if any? (grammar, comprehensive, etc.) 

(total 	grammar 	comp 	public private 	girls 	girls 	convent 	Vlth form 
responses) 	 high grammar 	 college 

T 42 9 27 3 2 1 1 1 1 
F 23 5 14 1 2 1 1 1 1 
M 19 4 13 2 0 0 0 0 0 

99. Did you take any A-levels prior to coming to University? 

T F M 
42 23 19 (total responses) 
40 22 18 Yes 
2 1 1 No 

If yes, which A-levels did you take? (total responses T: 40, F: 22, M: 18) 

T 	F 	NI 
mixed 	 17 	9 	8 
(counting geog., psychology, gen. studies etc as 'neutral') 

T F M T 	F NI 
english 21 16 5 media studies 1 1 0 
maths 8 1 7 communication 1 0 1 
physics 10 2 8 general studies 5 3 2 
chemistry 6 1 5 politics 3 1 2 
biology 1 6 8 8 graphic design 1 1 0 

social biology 1 1 0 psychology 4 2 2 
sociology 7 5 6 modern studies 1 0 1 
geography 14 6 8 design&technology 2 2 0 
hisotry 11 4 7 RS 1 1 0 
art 6 6 0 classics 1 1 0 
geology 1 1 0 economics 2 1 1 
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100. Most people see their family as belonging to a particular social class. Which class would vou say that 
your family belongs to? (please tick one box only) 

T F M 
39 21 17 (total responses) 
0 0 0 High 
5 2 3 Upper-middle 
21 16 5 Middle 
9 2 7 Upper working 
1 0 1 Working 
1 0 1 Poor 
2 I 1 object to question 

101. Have you given any thought to what you would like to do once you graduate from SCC? 

M 
42 24 18 (total responses) 
33 18 15 Yes 
9 6 3 No 

If yes, please describe what you would like to do: (total responses 111: 33, F: 18, NI: 	15) 

T 	F NI 

masters 2 1 1 business 2 0 2 
media prod/journalism 1 4 8 6 time out 1 0 1 

advertising 1 0 1 museum 1 1 0 
PR 2 2 0 police 1 1 (1 
teaching 2 2 0 PUS 1 1 0 

freelance researcher 1 0 1 not sure 2 1 1 
information scientist 2 0 2 

Final Section. So far, we've asked mostly closed questions. In this last section, we'd like to ask you some 
open questions. 

102. How would you describe the aims and objectives of SSM? 

T F M 
1. To prepare for sci. communication 1 4 11 3 
2. 	Enlighten about sci., soc. & media 4 3 1 
3. 	Blank 4 1 3 
4. 	'Links' 5 2 3 
5. 'hard to know' 4 1 3 
6. misunderstood/not sure of question 3 2 1 
7. 	critique 2 1 1 
8. 	history of science 1 0 1 
9. to present broad range of subject 5 2 3 
10. other 2 1 1 

N.B. analysis for this question has given one category per reply only 
5 responses (3F, 2M) made some negative comment about how well these aims are or can be 	fulfilled  

103. What is, in your view, the most positive aspect of SSM? 

T 	 F M 
1. newness 	 6 	 3 	3 
2. career opportunities 	 5 	 3 	2 
3. entusiastic/helpful staff 	 5 	 3 	2 
4. diversity/flexibility 	 7 	 4 3 
5. being taught science for communication 	 4 	 2 	2 
6. blank 	 6 	 3 	3 
7. 'interesting if you want to work in science' 	 1 	 1 	0 
8. understanding/viewing the world differently' 	 2 	 2 	0 
9. media production 	 3 	 2 	1 
10. links 	 5 	 3 	2 
11. media analysis 	 1 	 (1 	1 
12. science 	 5 	 2 	3 
13. idea/aims of SSNI 	 2 	 2 	0 
14. 'coffee first day back' 	 1 	 1 	0 
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104. 	What is, in your view, the most negative aspect of SSNI? 

1. too much science 
2. reception of science 
3. science journalism done badly 
4. too little media production 
5. blank 
6. lack of coherence of subject matter/teaching meth's 
7. diversity/lack of depth 
8. bad organisation (esp. assessments) /lack of communication 
9. problems with lecturers 
10. student attitudes 
1 1 . too much seminar/group work 
12. too much background science assumed 
13. no direction into careers 
14. history of science 
15. lack of direction 
16. lack of outside recognition/status 
17. other 

T F M 
1 1 0 
3 2 1 
4 1 3 
1 0 1 
4 0 4 
9 6 3 
7 5 2 
1 0 7 3 
7 5 2 
1 0 1 
3 2 1 
1 1 0 
4 3 1 
1 0 1 
2 0 2 
2 1 1 
2 2 0 

105. 	Finally, we'd like you to use the space below, to provide us with any additional feedback which you feel 
is important. Please feel free to use the other side of this sheet as well. 

1. anonymity of student/unapproachable staff 
2. blank 
3. need better staff-student communication/interested staff 
4. want 'hard core' sci issues not environmental 
5. revamp science journalism 
6. need better organisation/assessment scheduling 
7. need more prac/media too theoretical 
8. aims good but result disjointed 
9. 4yr course with placement (abroad for language skills) 
10. need progress meetings with personal tutors 
11. need better options 
12. 2nd yr lecturers were less interesting -> disjointedness 
13. avoid repition of topics in different modules 
14. need more up-to-date science 

T F 51 
2 2 0 
2 2 8 14 
4 4 0 
1 0 1 
1 0 1 
6 5 1 
3 0 3 
1 0 1 
1 1 0 
1 1 0 
1 0 1 
1 1 0 
1 1 0 
2 1 1 
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Results of Evaluation for Year Three 

464 



Section One: Teaching and learning in SCC 

1. How satisfied  are you with the SCC course, taken as a whole? 

T F M 
12 7 5 (total responses) 
4 2 2 Very satisfied 
7 5 2 Quite satisfied 
I 0 1 Neither satisfied nor dissatisfied 
0 0 0 Quite dissatisfied 
o 0 0 Very dissatisfied 

2. Which of the following statements best describes how satisfied you are with the course now that you have 
graduated, in comparison with how satisfied you were at the end of the first year? 

T I M 
12 7 5 
8 5 3 
2 1 1 
2 1 1 

(total responses) 
I am more satisfied now, than I was at the end of the first year 
1 am less satisfied now, than I was at the end of the first year 
I am about as satisfied now, as I was at the end of the first year 

3. How satisfied were you with the standard of teaching on SCC? 

T F NI 
12 7 5 (total responses) 
1 1 0 Very satisfied 
8 5 3 Quite satisfied 
1 1 0 Neither satisfied nor dissatisfied 
2 0 2 Quite dissatisfied 
0 0 0 Very dissatisfied 

4. How enjoyable did you find the course? 

T F NI 
12 7 5 (total responses) 
4 3 1 Very enjoyable 
7 4 3 Quite enjoyable 
1 0 1 Not very enjoyable 
0 0 0 Not at all enjoyable 

5. 	How difficult did you find the course? 

NI T F 
12 7 5 (total responses) 
1 0 1 Very difficult 
7 4 3 Quite difficult 
4 3 1 Not very difficult 
0 0 0 Not at all difficult 

6. How interesting did you find the course? 

T F NI 
12 7 5 (total responses) 
7 3 4 Very interesting 
5 4 1 Quite interesting 
0 0 0 Not very interesting 
0 0 0 Not at all interesting 

7. If you were given a chance to pick a course again, would you choose SCC? 

T F N1 
12 7 5 (total responses) 
7 4 3 Yes, I would choose SCC again 
2 1 1 No, I would not choose SCC again 
3 2 I Don't know 

If no, why is this? 

F: wanted more practical experience 
NI: don't know - not sure about funding 
NI: lack of concern shown by staff; poor student-staff communication 
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8. Which of the following statements best describes how difficult  you found each year? 

1 I NI 
12 7 5 (total responses) 
0 0 (1 Year one was the most difficult year 

2 1 1 Year two was the most difficult year 
7 4 3 Year three was the most difficult year 
1 1 0 All three years were about as difficult 
2 1 1 Other 

If other, please explain: 
I': yrs 2 & 3 equally difficult 
NI: yr 1 riducously easy; yrs 2 & 3 equally difficult 

9. Which of the following statements best describes how enjoyable you found each year? 

T 
12 

I 
- 

NI 
5 (total responses) 

1 1 (1 Year one was the most enjoyable 
0 0 0 Year two was the most enjoyable 
7 4 3 Year three was the most enjoyable 
3 2 1 All three years were about as enjoyable 
1 0 1 Other 

If other, please explain: 	 NI: all yrs very interesting; none very enjoyable 

10. How enjoyable did you find each of the following modules? (please tick one box only for each module) 
(total Very Quite Not very Not at all Not 
responses) enjoyable enjoyable enjoyable enjoyable sure 

a. 	DSCC3 T 	12 2 8 2 0 0 
Science track F 	7 1 5 1 0 0 

NI 	5 1 3 1 0 0 

h. 	DSCC3 T 	12 1 6 4 1 0 
Cultural track F 	7 1 2 3 1 0 

NI 	5 0 4 1 0 0 

c. 	Humanities T 	12 6 6 0 0 0 
Option F 	7 5 2 0 0 0 

NI 	5 1 4 0 0 0 

d. 	Science T 	12 4 5 3 0 0 
Option F 	7 3 4 0 0 0 

NI 	5 1 1 3 0 0 

e. 	Independent T 	12 7 3 2 0 0 
Project F 	7 5 1 1 0 0 

11. How difficult 	was each 

NI 	5 

of the modules? 

2 2 1 0 0 

(total Very Quite Not very Not at all Not 
responses) difficult Difficult difficult difficult sure 

a. 	DSCC3 T 11 4 7 0 0 0 
Science track I' 6 3 3 0 0 0 

NI 5 1 4 0 0 0 

b. 	DSCC3 T 12 0 6 5 1 0 
Cultural track F 7 0 3 4 0 0 

NI 5 0 3 1 1 0 

c. 	Humanities T 12 () 3 8 1 0 
Option I' 7 0 2 5 0 0 

NI 5 0 1 3 1 0 

d. 	Science T 12 3 3 6 0 0 
Option I' 7 2 1 4 0 0 

NI 5 1 2 2 0 0 

e. 	Independent 12 2 9 1 0 0 
Project I' 7 1 5 1 0 0 

NI 5 1 4 0 0 0 
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12. How interesting  was each of the modules? 

(total 
responses) 

Very 
interesting 

Quite 
interesting 

	

Not very 	Not at all 

	

interesting 	interesting 
Not 
sure 

a. 	DSCC3 F 	12 7 3 2 0 0 

Science track F 	7 4 2 1 0 0 

NI 	5 3 1 1 0 0 

h. 	DSCC3 T 	12 3 5 3 1 0 

Cultural track F 	7 1 2 3 1 0 

NI 	5 2 3 0 0 0 

c. 	Humanities T 	12 7 5 0 0 0 

Option F 	7 5 2 0 0 0 

NI 	5 2 3 0 0 0 

d. 	Science T 	12 5 5 2 0 0 

Option F 	7 3 4 0 0 0 

NI 	5 2 1 2 0 0 

e. 	independent 12 R 4 0 0 0 

Project F 	7 5 2 0 0 0 

NI 	5 

13. Which humanities option did you take? 

3 2 0 0 0 

(total responses) Lit&N1ed SF 
T: 12 6 6 
F: 7 4 3 
M: 5 2 3 

14. Which science option did you take? 

(total responses) Cos STS 
I': 12 6 6 
F: 7 3 4 
NI: 5 3 2 

15. Which module or modules did you spend the most time studying for last year? 

(total responses) DSCC(s) DSCC(h) SciOp HumOp Project 

T 12 5 1 0 2 8 

F 7 3 1 0 1 4 

NI 5 2 0 0 1 4 

16. Which module or modules did you spend the least time studying for last year? 

(total responses) DSCC(s) DSCC(h) SciOp HumOp Project 

T 12 2 5 5 4 0 

F 7 2 4 2 2 0 

NI 5 0 1 3 2 0 

17. Which of the following statements best describes your feelings about the amount of work that was required 
by the course last ).'ear? (please tick one box only) 

T F 
12 7 5 (total responses) 
6 4 2 The amount of work required is about right 
1 0 1 The course requires us to do too little work 
5 3 2 The course requires us to do too much work 
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18. As you know, the course teaches a number of different subjects. How enjoyable was each of the following 
subjects, as taught in SCC? (for each subject, please tick one box only) 

(total 	Very 
responses) 	enjoyable 

Quite 
enjoyable 

Not very 
enjoyable 

Not at all 
enjoyable 

Not 
sure 

a. 	Biologj. T 	11 	5 6 1 0 0 

F 	7 	5 2 1 0 0 

M 	4 	0 4 0 0 0 

h. 	Media & -1- 	12 	3 4 4 1 0 

Cultural Studies F 	7 	3 1 3 0 0 

NI 	5 	0 3 1 1 0 

c. 	Mathematics T 	12 	2 4 3 2 1 

F 	7 	2 2 1 1 1 

NI 	5 	0 2 2 1 0 

d. 	Literature T 	12 	5 5 2 0 0 

F 	7 	3 3 1 0 0 

NI 	5 	2 2 1 0 (1 

e. 	Physics T 	12 	2 5 2 3 0 

F 	7 	1 2 1 3 0 

NI 	5 	1 3 1 0 0 

f. 	History T 	12 	3 6 3 0 0 

F 	7 	1 5 1 0 0 

NI 	5 	2 1 2 0 0 

g. 	Media Production T 	1 I 	4 4 1 1 1 

F 	7 	3 3 0 1 0 

M 	4 	1 1 1 0 1 

19. How difficult 	was each of the subjects, as taught in SCC? 

(total 	Very Quite Not very Not at all Not 

responses) 	difficult Difficult difficult difficult sure 

a. 	Biology T 12 3 8 1 0 0 

F 7 1 5 1 0 0 

M 5 2 3 0 0 0 

b. 	Media & T 12 0 5 5 2 0 
Cultural Studies F 7 0 3 4 0 0 

NI 5 0 2 1 2 0 

c. 	Mathematics T 12 3 7 2 0 0 
F 7 2 3 2 0 0 
NI 5 1 4 0 0 0 

d. 	Literature T 11 1 4 5 1 0 
F 6 0 2 4 0 0 
NI 5 1 2 1 1 0 

e. 	Physics T 12 5 6 1 0 0 
F 7 3 4 0 0 0 
NI 5 2 2 1 0 0 

f. 	History T 12 0 5 7 0 0 
F 7 0 2 5 0 0 
NI 5 0 3 2 0 0 

g. 	Media Production T 11 0 2 4 4 1 
F 7 0 1 3 3 () 
NI 4 C) 1 1 1 1 
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20. How interesting  was each of the subjects, as taught in SCC? 

(total 
responses) 

Very 
interesting 

Quite 
interesting 

Not very 
interesting 

Not at all 	Not 
interesting sure 

a. 	Biology T 12 8 3 1 0 0 

F 7 5 2 0 0 0 

NI 5 3 1 1 0 0 

h. 	Media & T 12 4 5 3 0 0 

Cultural Studies F 7 3 2 2 0 0 

NI 5 1 3 1 0 0 

c. 	Mathematics T 12 1 5 5 1 0 

F 7 1 3 2 1 0 

NI 5 0 2 3 0 0 

d. 	Literature T 12 4 6 2 0 0 

F 7 3 3 1 0 0 

NI 5 1 3 1 0 0 

e. 	Physics T 12 4 7 1 0 0 

F 7 2 4 1 0 0 

NI 5 2 3 0 0 0 

f. 	History T 12 5 3 4 0 0 

F 7 2 3 2 0 0 

NI 5 3 0 2 0 0 

g. 	Media Production T 12 4 4 1 

F 4 2 0 1 0 

NI 5 0 2 1 0 

21. Are there any subjects in the course which were not covered, but which you feel should  have been covered? 

"I I' Ni 

11 6 5 (total responses) 

5 3 2 Yes 
6 3 3 No 

If yes, please say which subjects should be covered: (total reponses T: 5, F: 3, NI: 2) 

radio media philosophy scats relativism opposing media mod. 
prod 	 theories theory' 

T: 1 2 1 1 1 1 1 0 

F: 1 1 1 1 0 0 0 0 

NI: 0 1 0 0 1 1 1 0 

22. Are there any subjects in the present course which you feel should be dropped?  

T F Ni 
11 6 5 (total responses) 

5 4 1 Yes 
6 2 4 No 

If yes, please say which subjects should be dropped: (total reponses T: 5, F: 4, NI: 1) 

quantum RS DSCC(h) cult&media Burren 
physics 	 studies 

T: 1 1 1 1 0 
F: 1 1 1 0 1 

NI: 0 0 0 1 0 

23. Are there any subjects in the present course which you feel should be given more  time? 

T F NI 
9 5 4 (total responses) 

6 4 2 Yes 
3 1 2 No  
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If yes, please say which subjects should be given more time: (total reponses T: 6, F: 4, M: 2) 

philosophy SJ media media science in genetics cosmology chem. sci 	history 
prod studies media 

T: 1 1 3 1 1 1 1 1 1 1 

F: 1 1 3 1 1 1 0 0 0 0 

51: 0 0 1 0 0 0 1 1 1 1 

24. Are there any subjects in the present course which you feel should he given less time? 

T F M 
11 6 5 (total responses) 
3 2 1 Yes 
8 4 4 No  

If yes, please say which subjects should be given less time: (total reponses T: 3, F: 2, M: 1) 

physics cult&med NJ history 
studies 

T: 1 1 0 0 
F: 1 0 1 1 
M: 0 1 0 0 

25. In general, how enjoyable did you find lectures  at Central compared to lectures at St Andrews? 

T F NI 
10 6 4 (total responses) 
5 4 1 Lectures at Central were more enjoyable than lectures at St Andrews 
2 0 2 Lectures at Central were less enjoyable than lectures at St Andrews 
3 2 1 Lectures at Central and St Andrews were equally enjoyable 
0 0 0 Not sure 

26. In general, how enjoyable did you find seminars  at Central compared to seminars at St Andrews? 

T F M 
11 7 4 (total responses) 
4 4 0 Seminars at Central were more enjoyable than seminars at St Andrews 
2 0 2 Seminars at Central were less enjoyable than seminars at St Andrews 
5 3 2 Seminars at Central and St Andrews were equally enjoyable 
0 0 0 Not sure 

27. In general, how helpful did you find lectures at Central compared to lectures at St Andrews? 

T F M 
10 6 4 (total responses) 
5 3 2 Lectures at Central were more helpful than lectures at St Andrews 
0 0 0 Lectures at Central were less helpful than lectures at St Andrews 
5 3 2 Lectures at Central and St Andrews were equally helpful 
0 0 0 Not sure 

28. In general, how helpful did you find seminars at Central compared to lectures at St Andrews? 

T F M 
11 7 4 (total responses) 
6 4 2 Seminars at Central were more helpful than seminars at St Andrews 
2 0 2 Seminars at Central were less helpful than seminars at St Andrews 
3 3 0 Seminars at Central and St Andrews were equally helpful 
0 0 0 Not sure 

29. In general, how interesting  did you find lectures at Central compared to lectures at St Andrews? 

T F NI 
11 7 4 (total responses) 
7 4 3 Lectures at Central were more interesting than lectures at St Andrews 
2 1 1 Lectures at Central were less interesting than lectures at St Andrews 
3 2 1 Lectures at Central and St Andrews were equally interesting 
0 0 0 Not sure 
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30. In general, how interesting did you find seminars at Central compared to seminars at St Andrews? 

T F NI 
11 7 4 (total responses) 
2 2 0 Seminars at Central were more interesting than seminars at St Andrews 

3 1 2 Seminars at Central were less interseting than seminars at St Andrews 
S 3 2 Seminars at Central and St Andrews were equally interesting 
1 1 0 Not sure 

31. When attending a seminar at Central which of the following statements best describes your level of 
participation? (Please remember to tick one box only unless instructions say otherwise) 

T F NI 
11 7 4 (total responses) 
0 0 0 I always asked a question or made a comment 
6 4 2 1 usually asked a question or made a comment 
4 3 1 I sometimes asked a question or made a comment 
1 0 1 I seldom asked a question or made a comment 
0 0 0 I never asked a question or made a comment 

32. When attending a seminar at St. Andrews, which of the following statements hest describes your level of 
participation? 

T F NI 
11 7 4 (total responses) 
2 1 1 I always asked a question or made a comment 
5 3 2 I usually asked a question or made a comment 
2 1 I I sometimes asked a question or made a comment 
2 2 0 I seldom asked a question or made a comment 
0 0 0 I never asked a question or made a comment 

33. In general, what factors do you think might make it difficult for students to participate in seminars? (total 
responses 	T: 9, F: 5, M: 4) 

T 	 F M 
1. lack of structure/knowing what to expect 	 1 	 0 1 
2. too much 'tutor-talk'/sem becomes lec 	 1 	 1 0 
3. shyness 	 1 	 1 0 
4. large groups 	 1 	 1 0 
5. boredom 	 1 	 0 1 
6. not enough background knowledge 	 1 	 1 0 
7. room organisation/lecturer standing at front 	 1 	 0 1 
8. no self-confidence 	 2 	 2 0 
9. other students not making full contribution 	 1 	 0 1 
10 dominance by other students 	 1 	 1 0 
11. intimidating lecturers/personality of lecturer 	 1 	 1 0 
12. lack of preparation 	 2 	 0 2 
13. apathy 	 1 	 1 0 
14. direct questions at individual are intimidating 	 1 	 1 0 

34. During term-time last year, approximately how many hours per week did you spend studying for the 
course, excluding time spent in class? (total responses T: 8, F: 4, M: 4) 

T: avr 14 hr, min 10 hr, max 30 hr 
F: avr 12 hr, 	min 15 hr, max 18 hr 
M: avr 16 hr, 	min 10 hr, max 30 hr 

1-5hrs 6-10hrs 11-15hrs 16-20hrs 21-25hrs over 25hrs 
T: 	0 	2 	4 	1 	0 	1 
F: 	0 	0 	3 	1 	0 	0 
NI: 	0 	2 	1 	0 	0 	1 

35. Which of the following statements best describes your feelings about the amount of time you spent 
studying last year? 

T 	I 	NI 
12 	7 	5 	(total responses) 
6 	4 	2 	The amount of time I spent studying is about right 
6 	3 	3 	I should have devoted more time to studying 
0 	0 	0 	I should have devoted less time to studying 
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36. Which of the following statements hest describes your average attendance to classes last year? 

7 I NI 
12 7 5 (total responses) 

0 0 1 never, or almost never missed any of m. classes 
8 5 3 From time to time, I missed some classes 
0 () 0 I missed classes quite frequently 
3 1 2 I always went to classes in some modules, and almost never went to 

classes in the other modules 
1 C) Other 

If other, please describe: 

37. If you missed any classes last year, was this because you were (please tick the appropriate box or boxes) 

I F NI 
12 7 5 
6 4 2 
3 2 I 
7 5 2 
6 5 1 
2 1 1 
0 0 0 
4 2 2 

If other, please explain: 

(total responses) 
ill 
working at a paid job 
bored by the subject 
completing assignments 
having difficulties with transport 
1 attended all classes last year 
other 

NI 
oversleeping 	 0 
family commitments 	 0 	 1 
"bloody knackered or hungoyer" 	 1 	 0 
not specified 	 1 	 0 

If you ticked more than one reason, which was the most common reason: 

T F M 
10 6 4 
2 0 2 
2 I 1 
4 3 1 
2 2 0 
0 0 0 
0 0 0 
1 1 0 

(total responses) 
ill 
working at a paid job 
bored by the subject 
completing assignments 
having difficulties with transport 
I attended all classes last year 
other 

38. Which of the following statements best describes your attendance as the year went on? 

T F M 
12 7 5 
0 0 0 
2 1 I 
1 0 6 4 

(total responses) 
My level of attendence increased as the year went on 
My level of attendence decreased as the year went on 
My level of attendence stayed the same 

If your level of attendence changed, why was this? (total reponses I': 2, F: 1, M: 1) 

T F M 
attendence decreased: 	other commitments 1 0 1 

increased no. of assignments 1 1 0 
exams 1 1 0 

30. Which of the following statements best describes the number of assignments You were given last year? 

I 
12 

F NI 
5 (total responses) 

1 0 5 5 We were given about the right number of assignments 
2 2 0 We were given too many assignments 
0 0 0 We were given too few assignments 
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40. Which of the following 

T 	F 	NI 

statements best describes your feelings about the aaci 	of assignments last year? 

12 7 5 (total responses) 
2 2 0 The pacing of assignments is fine as it is 

0 0 0 1 would have liked to have my assignments more hunched together, 
so that I would have more time free from deadlines 

1 0 5 5 I would have liked to have my assignments less bunched together, 
so that the work was more evenly spread out 

Section Two: Using University. Resources 

41. On average, how often did you consult the books in the library at St Andrews? 

T F NI 
12 7 5 (total responses) 
6 3 3 More than once a week 
5 4 I About once a week 
1 0 1 A couple of times a term 
0 0 0 I very rarely use the books in St Andrews library 

42. On average, how often did you consult the journals in the library at St Andrews? 

T F NI 
12 7 5 (total responses) 
1 1 0 More than once a week 
6 5 1 About once a week 
5 1 4 A couple of times a term 
0 0 0 I very rarely use the journals in St Andrews library 

43. On average, how often did you consult the books in the library at Central? 

T F NI 
12 7 5 (total responses) 
8 4 4 More than once a week 
3 3 0 About once a week 
1 0 1 A couple of times a term 
0 0 0 I very rarely use the books in Central library 

44. On average, how often did you consult the journals in the library at Central? 

T F NI 
12 7 5 (total responses) 
4 2 2 More than once a week 
6 5 1 About once a week 
2 0 2 A couple of times a term 
0 0 0 I very rarely use the journals in Central library 

45. Which of the following statements best describes the reading you did for the course: 

T F NI 
12 7 5 (total responses) 
0 0 0 I did all of the required reading for modules 
5 4 1 1 did most of the required reading for modules 
5 2 3 I did some of the required reading 
1 1 0 I did only the reading which is essential for assignments or exams 
0 0 0 I did very little reading 

M: more than the required reading for some modules; enough for all modules 

46. How satisfied were you with the access to computers at University outside classes? 

T F NI 
12 7 5 (total responses) 
2 1 1 Very satisfied 
2 I 1 Quite satisfied 
4 2 2 Neither satisfied nor dissatisfied 
4 3 1 Quite dissatisfied 
0 0 0 Very dissatisfied 
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47. Would you have liked further training in the use of computers? 

T F NI 
12 7 5 (total responses) 
6 3 3 Yes 
6 4 2 No 

If yes, what kind of application(s) would you have liked training in? 
(total reponses T: 4, F: 2, NI: 2) 

word 	lexis CD problem 	inter BIDS spread mac 	graphics DTP media prod 

processing 	Rom shooting 	-net 	-sheets 	 packages 

T: 1 1 1 1 1 1 1 1 1 2 1 

F: 1 1 1 0 1 1 1 0 0 0 0 

N1: 0 () 0 1 1 0 0 1 1 2 1 

48. Which of the following statements best describes the place where you did your studying? 

T F NI 
11 7 4 (total responses) 
2 0 2 1 studied mostly in one of the libraries 
4 4 0 1 studied mostly at home 
4 3 1 I studied in the libraries and at home 
1 0 1 Other 

If other, please explain: 

NI: at work 

49. Was there a satisfactory place where you could study at your last term-time address? 

T F 
12 7 5 (total responses) 
9 7 2 Yes 
3 0 3 No 

Section Three: Staff-Student Communications 

50. In the present system, student views about SCC may be expressed by student reps at the Award Management 
Committee meetings. How satisfied were you with this system? 

T F Ni 
12 7 5 (total responses) 
0 0 0 Very satisfied 
4 1 3 Quite satisfied 
4 3 1 Neither satisfied nor dissatisfied 
3 3 0 Not very satisfied 
1 0 1 Not at all satisfied 
0 0 0 1 'm not familiar with the system 

51. Did you ever bring any SCC issues to the attention of one of your reps? 

T F NI 
12 7 5 (total responses) 
9 5 4 Yes 
3 2 1 No 

If yes, approximately how many times did you do so last year? (total reponses T: 9, F: 5, NI: 4) 

T: avr 3, F: avr 3, NI: avr 2 

1-3 times over 3 times not specific 
T: 5 1 3 
Ft 3 1 1 
NI: 2 0 2 
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52. Are there any other mechanisms for student representation which you think would he helpful in the 
future? 

T F 
4 

M 
5 (total responses) 

2 0 2 Yes 
0 0 0 No  
7 4 3 I 'm not familiar with any other mechanisms 

If yes, what mechanism(s) would you recommend? (total responses T: 3, F: 1, M: 2) 

1' 	51 
suggestion box 	 1 	0 	1 
more questionnaires 	 1 	1 	0 
e-mail address for suggestions 	 1 	0 	1 
staff linterested in student views 	 1 	1 	0 
"more sense from the staff' 	 1 	0 	1 

53. How satisfied were you with the availability of the Central staff for meetings/queries? 

T F M 
12 7 5 (total responses) 
2 2 0 Very satisfied 
4 2 2 Quite satisfied 
2 2 0 Neither satisfied nor dissatisfied 
3 1 2 Not very satisfied 
1 0 1 Not at all satisfied 
0 0 0 Don't know 
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54. When you met with them, how helpful did you find staff at Central? 

T F NI 
12 7 5 (total responses) 
4 3 1 Very, 	helpful 
8 4 4 Quite helpful 
o 0 0 Not very helpful 
o 0 0 Not at all helpful 
o 0 0 I haven't met with the staff at Central 

55. How satisfied were you with the availability of the St. Andrews staff for meetings/queries? 

T F NI 
12 7 5 (total responses) 
0 0 0 Very satisfied 
4 2 2 Quite satisfied 
3 1 2 Neither satisfied nor dissatisfied 
1 1 0 Not very satisfied 
3 2 1 Not at all satisfied 
1 1 0 Don't know 

56. When you met with them, how helpful did you find staff at St. Andrews? 

T F M 
12 7 5 (total responses) 
3 2 1 Very helpful 
5 2 3 Quite helpful 
2 1 1 Not very helpful 
0 0 0 Not at all helpful 
1 1 0 I haven't met with the staff at St. Andrews 

57. How satisfied were you with the personal tutor system? 

T F NI 
12 7 5 (total responses) 
0 0 0 Very satisfied 
3 2 1 Quite satisfied 
2 2 0 Neither satisfied nor dissatisfied 
3 1 2 Not very satisfied 
4 2 2 Not at all satisfied 
0 0 0 Don't know 

58. How often did you meet with your personal tutor outside classes? 

T F M 
12 7 5 (total responses) 
3 2 1 Twice a term or more 
0 0 0 Once a term 
2 1 1 Once or twice a year 
2 2 0 Less than once a year 
5 2 3 1 have never had a meeting with my personal tutor 

59. How often did you meet with your independent proiect supervisor to discuss your project? 

T F NI 
12 7 5 (total responses) 
2 2 0 Once a week 
6 3 3 Once every two weeks 
1 1 0 Once or twice a month 
2 0 2 Once or twice each term 
1 1 0 Once or twice last year 
0 0 0 I never had a meeting with my independent project tutor 

60. How helpful  was the guidance provided by your independent project tutor? 

T 
12 

F NI 
5 (total responses) 

7 4 3 Very helpful 
4 2 2 Quite helpful 
1 1 0 Not very helpful 
0 0 0 Not at all helpful 
0 0 0 Don't know 
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61. Which of the following statements best describes how much of the essential 
papers you read last year? 

T F M 
12 7 5 (total responses) 
3 2 1 1 read all of the sections of the essential papers 
6 3 3 I read most of the sections of the essential papers 
3 2 1 I read a few of the sections of the essential papers 
0 0 0 I read none of the sections of the essential papers 

62. How frequently doid you use the essential papers? Please tick the box with the answer which comes closest 
to describing your use: 

T F M 
12 7 5 (total responses) 
1 0 1 Once a week or more 
4 4 0 Once every fortnight 
7 3 4 Once or twice a term 
0 0 (1 I never use the essential papers 

63. How useful did you find the essential papers? 

T F M 
12 7 5 (total responses) 
3 2 1 Very useful 
7 4 3 Quite useful 
2 1 1 Not very useful 
0 0 0 Not at all useful 
0 0 0 Don't know 

64. Which of the following statements about reading SCC Science applies to you? 

T F M 
12 7 5 (total responses) 
2 1 1 I always read all of SCC Science 
7 3 4 I always read some of SCC Science 
2 2 0 I sometimes read SCC Science 
1 1 0 1 never read SCC Science 

If you answered that you never read SCC Science, please go to question 66. 

65. How enjoyable did you find SCC Science? 

T F M 
11 6 5 (total responses) 
1 1 0 Very enjoyable 
7 4 3 Quite enjoyable 
3 I 2 Not very enjoyable 
0 0 0 Not at all enjoyable 

Section Four: Student Access to Media 

66. Did you have access to a TV at your term time address? 

T F M 
12 7 5 (total responses) 
12 7 5 Yes 
0 0 0 No 

If yes, go to question 67; if no, go to question 71. 

67. Did you watch any TV at your term time address? 

N1 
12 7 5 (total responses) 
12 7 5 Yes 
0 0 0 No 

If yes, go to question 68 if no, go to question 71. 
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68. Approximately how many hours per week did you devote to watching TV during term-time? (total 
responses T: 11, F: 7, M: 4) 

T: 
F: 
M: 

ayr 
ayr 
avr 

16 hr, 
16 hr, 
15 hr, 

min 3 hr, 
min 3 hr, 
min 7 hr, 

max 44 hr 
max 44 hr 
max 20 hr 

1-5hrs 6-10hrs I 1-15hrs 	16-20hrs 21-25hrs 26-30hrs oyer3Ohrs 
T: 3 1 1 4 1 0 1 
F: 3 0 1 2 0 0 1 
NI: 0 1 0 2 1 0 0 

69. In general, what types of programmes do you watch? 

T 	I- 	NI 

(total reponses T: 10, F: 6, M: 4) 

T F NI 
news 1 0 1 drama 5 3 2 
films 5 3 2 sport 1 0 1 
science 2 I 1 documentaries 5 4 1 
soaps 4 3 1 all 2 I 1 

70. Has there been any change in the type of programmes you watch since you enroled in SCC? 

T 	F 	NI 
12 	7 	5 	(total responses) 
8 	5 	3 	Yes 
4 	2 	2 	No  

If yes, please explain what change: (total responses T: 8, F: 5, M: 3) 

+sci 	+course related 	+news 
T: 	7 	 1 	 1 
I': 	4 	 1 	 I 
NI: 	3 	 0 	 0 

71. Do you read any newspapers? 

T F M 
12 7 5 (total responses) 
1 1 6 5 Yes 
1 1 0 No 

If yes, go to question 72; If no, go to question 76. 

72. Which newspaper(s) do you read? (total responses T: 10, F: 6, NI: 4) 

T F NI T F M 
Independent 4 2 2 Sun 1 0 1 
Guardian 5 3 2 Mail 2 1 1 
Times 4 2 2 Today 1 0 1 
Telegraph 2 2 0 Express 1 1 0 
Sunday Times 3 3 0 Mirror 1 0 1 
Observer 2 I 1 Local 1 1 0 

73. How frequently do you read the newspapers? 

T F NI 
10 6 4 (total responses) 
5 2 3 Seven days a week 
0 0 0 Six days a week 
2 2 0 Five days a week 
2 1 1 Four days a week 
1 1 0 Three days a week 
0 0 0 Two days a week 
0 0 0 Once a week 
0 0 0 Two or three times per month, or less 

74. Which newspaper sections interest you the most? (total responses T: 9, F: 6, NI: 3) 

media sci news arts health sport Jobs 
I: 1 5 5 3 2 1 3 
F: 1 2 3 1 2 0 2 
NI: 0 3 2 2 0 1 1 

478 



75. Has there been any change in the type of newspapers, or sections you read since you enroled in SCC? 

M 
11 6 5 (total responses) 
4 2 2 Yes 
7 4 3 No  

If yes, please explain what change: (total responses 	4, I: 2, M: 2) 

F: before just flicked through Sunday's 
F: rarely read newspapers before 
NI: read more of the paper now 
M: read more science 
NI: more sci; more interest in journalism 

76. Do you read any magazines? 

T F NI 
12 7 5 (total responses) 
11 6 5 Yes 
1 1 0 No 

If }:es, go to question 77; if no, go to questiim 79. 

77. Which magazine(s) do you read? (total responses T: 9, F: 6, NI: 3) 

New Sci Sci Am Focus BM] Living Marxism 
5 2 2 1 1 

F: 3 1 1 1 0 
NI: 2 1 1 0 1 

78. Has there been any change in the type of magazines you read since you enroled in SCC? 

7 F NI 
11 6 5 (total responses) 
3 1 2 Yes 
8 5 3 No 

+sci 
T: 	3 

1 
M: 	2 

79. Did you have access to a computer at your term-time address? 

T F NI 
12 7 5 (total responses) 
8 5 3 Yes 
4 2 2 No 

If yes, go to question 81; If no, go to question 80. 

80. If you did't have a computer, did you have access at your term-time address to any of the following? (please 
tick the appropriate box or boxes) 

T F 
3 10 2 (total responses) 
0 0 0 Typewriter 
0 0 0 Word-processor 
3 1 2 I had neither of the above 

81. Did you have access to any of the following at your vacation address? (please tick the appropriate box or 
boxes) 

T F NI 
11 6 5 (total responses) 
8 5 3 Computer 
4 3 1 Typewriter 
3 2 1 Word-processor 
2 0 2 I had none of the above 
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82. Did you have access to any of these other media at your term-time address? (please tick the appropriate 
box or boxes) 

T 
12 

F 
_ 

M 
5 (total responses) 

9 
_ 

2 Video 
12 7 5 Radio 
1 	1 6 5 Audio-cassette player 
1 0 6 4 Audio-cassette recorder 
8 5 3 CD 
1 1 0 Video camera 
0 0 0 I did't have access to any of these 

Section five: Background Information 

83. Your age at your last birthday: 

T F M 
12 7 5 (total responses) 
o 0 () 17-10 
10 6 4 20-22 
1 0 1 23-25 
0 0 0 26-30 
1 1 0 31, 

84. Sex 

12 	(total responses) 
7 	Female 
S 	Male 

85. Ethnic group 

T F M 
12 7 5 (total responses) 
10 6 4 White UK 
0 0 0 Black UK 
0 0 0 Black Caribbean 
0 0 0 Black African 
0 0 0 Indian 
0 0 0 Pakistani 
0 0 0 Bangladeshi 
0 0 0 Malaysian 
0 0 0 Chinese 
0 0 0 Non-UK European 
2 1 1 Other 

86. What type of secondary school did you attend, if any? (grammar, comprehensive, etc.) 

(total 	grammar 	comp 	public private 	VIth form 
responses) 	 college 

T 12 2 7 1 1 0 
F 7 2 3 0 1 0 
M 5 0 4 1 0 1 

87. Did you take any A-levels prior to coming to University? 

T F M 
12 7 5 (total responses) 
11 6 5 Yes 
1 1 0 No 
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If yes, which A-levels did you take? (total responses T: 11, F: 6, M: 5) 

T 	I 	NI 
mixed 	8 	4 	4 
(counting geog., psychology, gen. studies etc as 'neutral') 

T 	F 	M T F M 
english 7 4 3 media studies 1 0 1 
maths 3 2 1 communication 2 1 1 
physics 4 1 3 general studies I 0 1 
chemistry 1 0 I politics 1 I 0 
biology 2 1 1 french 2 0 2 

social biology 1 1 0 psychology 2 2 0 
STS 1 0 1 business 1 1 0 
hisotry 3 3 0 computing 1 1 0 

88. Most people see their family as belonging to a particular social class. Which class would you say that your 
family belongs to? If you are married, please describe your present situation (please tick one box only) 

T F NI 
12 7 5 (total responses) 
0 0 0 High 
1 1 0 Upper-middle 
7 3 4 Middle 
3 2 1 Upper working 
1 1 0 Working 
0 0 0 Poor 

89. Did you have a paid job during term-time last year? 

T F NI 
12 7 5 (total responses) 
6 4 2 Yes 
6 3 3 No 

If yes, go to question 90; if no, go to question 92. 

90. How many hours per week did you work at your paid job during term-time last year? 
(total reponses T: 6, F: 4, M: 2) 

T: 
F: 
NI: 

avr 29 hr, 
avr 	14 hr, 
avr 44 hr, 

min 7 hr, 
min 7 hr, 
min 10 hr, 

max 78 hr 
max 17 hr 
max 78 hr 

1-5hrs 6-lOhrs 	11-15hrs 	16-20hrs 21-25hrs 
T: 0 0 0 0 0 
F: 0 1 1 2 0 
NI: 0 1 0 0 1 

91. Which of the following statements best describes the reason(s) why you worked during term-time? (tick the 
appropriate box or boxes) 

T 	F 	N1 
6 	4 	2 	(total responses) 
5 	3 	2 	I had a paid job because I needed the money 
0 	0 	0 	1 had a job because I was keen to get an early start on my career 
0 	0 	0 	I had a job because I had a career prior to enroling in SCC 
1 	1 	0 	I had a job because I wanted some additional pocket money 

92. Which of the following best describes your current situation: 

T F NI 
11 7 4 (total responses) 
4 3 1 I have full-time employment 
3 2 1 I have part-time employment 
1 1 0 I am taking a part-time post-graduate course 
1 0 1 I am taking a full-time post-graduate course 
2 1 I I am unemployed but looking for a job 
0 0 0 I am unemployed and not looking for a job 

If you are employed, please go to question 93; If you are taking a post-graduate course or are unemployed, then 
please go to question 95. 
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93. Which of the following fields best describes the one are you working in? (please tick one box only) 

T F NI 
0 6 3 (total responses) 
0 0 0 Media (science communication or natural history) 
2 1 1 Media (other) 
0 0 0 Science (public relations, or organisational communications) 
0 0 0 Science (publishing) 
1 1 0 Science (science research) 
0 0 0 Museums (science, hands-on etc.) 
0 0 0 Museums (other) 
7 4 3 Other 

If other, please specify: 

F: temping 
F: chocolate factory 
I': customer services 
F: retail 
M: temporary provisioner in BA boxing dept & bar work 
NI: catering 
NI: part-time legal job 

94. 1-low useful has the SCC course been for your post thus far? 

T F NI 
9 6 3 (total responses) 
1 1 0 Very useful 
1 1 0 Quite useful 
2 0 2 Not very useful 
5 4 1 Not at all useful 
0 0 0 Don't know 

95. What field would like to work in, in the future? 

T F NI 
11 7 4 (total responses) 
1 1 0 Media (science communication or natural history) 
4 2 2 Media (general) 
1 1 0 Public relations, or organisational communications 
1 1 0 Science publishing 
1 1 0 Publishing (unspecified) 
2 1 1 Research/Science research 
1 1 0 Library 
1 0 1 Information systems 
1 1 0 Social work 
1 1 0 Marine biology 
1 1 0 Health care 
1 1 0 Marketing 
1 1 0 Computer aided design 
1 1 0 Teaching 
1 0 1 Conservation 
1 0 1 Acting 
1 0 1 Don't know 

96. How useful do you think that the SCC course would be for that field or area? 

T F NI 
10 6 4 (total responses) 
3 3 0 Very useful 
6 2 4 Quite useful 
1 1 0 Not very useful 
0 () 0 Not at all useful 
0 0 0 Don't know 
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Final Section. So far, we've asked mostly closed questions. In this last section, we'd like to ask you some 
open questions. 

97. How would you describe the aims and objectives of SSM? 

I F M 
1. To prepare for sci. communication 0 2 2 
2. 	Enlighten about sci., soc. & media 0 1 1 
3. 	Blank 0 3 2 
4. 	'Links' 0 2 0 
5. 'hard to know' 0 1 0 
6. to present broad range of subject 0 0 2 

98. What was, in your view, the most positive aspect of SSNIT 

1 career opportunities 
2. entusiastic/helpful staff 
3. diversity/flexibility 
4. balance without predetermined conclusions 
6. fresh perspective on science 
7. understanding/viewing the world differently' 
8. links 
9. science 
10. virtue of knowledge for its own sake 

T F NI 
1 I 0 
2 2 0 
2 1 1 
1 0 1 
1 1 0 
1 0 1 
1 1 0 
1 0 1 
1 0 1 

99. What was, in your view, the most negative aspect of SSM? 

1. so much science should be BSc 
2. cultural and media studies 
3. lee's and sem's during working hrs 
4. lack of politics 
5. blank 
6. lack of coherence of subject matter/teaching meth's 
7. bad organisation (esp. assessments)/lack of communication 
8. problems with lecturers 
9. lack of feedback 
10. too much discussion/not enough 'fact' 
11. guinea pigs/'lost cause' 
12. no negative aspect 

T F NI 
1 0 1 
1 0 I 
1 0 1 
1 0 1 
3 2 1 
2 2 0 
4 2 2 
2 1 1 
1 0 I 
1 0 1 
2 2 0 
2 1 1 

100. Finally, we'd like you to use the space below, to provide us with any additional feedback which you feel 
is important. Please feel free to use the other side of this sheet as well. 

1. need more career guidance 
2. blank 
3. need better staff-student communication/interested staff 
4. lacked direction/pointless lectures 
5. need more in depth study 
6. need better organisation/assessment scheduling 
7. enthuistic staff; challenging, enjoyable, essential 
8. make clearer what is expected for each easignment 
9. consult each other more over lecture/essay content 
10. management must give more funding 
11. 98% of people think course excellent 
12. be more flexible on discipline 
13. wide range of subjects not reflected in coursework 
14. more structure for summative assignments 

T F NI 
2 2 0 
4 3 1 
1 0 1 
2 1 1 
2 1 1 
1 1 0 
1 1 0 
1 0 1 
2 0 2 
1 0 1 
1 0 1 
1 0 1 
1 0 1 
1 (1 1 
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Appendix XV 
Communicating Science 1994/95 Module Evaluation Forms 

The following pages contain copies of student responses to the 

Communicating Science module evaluation form. Students were asked to 

answer these evaluation forms anonymously during the seminars which 

took place during the last week of the last term of 1994/95. Only 21 out of 

the 45 students attended these seminars, so there are only 21 responses. 

The results are thus likely to be skewed towards those students with a 

greater level of participation in the course. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved for left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks.  

1. MODULE 	 r 	SC z,  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 	— 5 -0-, 5ct,c4 	c 	 C-o 

c 	 6.-dd4,0„1 ic o i,( 

(0.1 tc^- 

+AV 

C 

,(c0.47 

-6c 

3. What, to you, have been the least satisfying aspects of the module? Again. 
can you say why? 

t ot Q-44/ 	.s  01 ,4 

I-1—f 3 1--,1 

	

PS . 	— 

	

C 	— 
k A .4,V S+Ltert, 



4. What. to you. have been the most valuable aspects of the overalL-c-c-
course? Can you say why? 

cc 
5. What. to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 0  8 9 10 
Very bad 	 Very Good 

SC c- 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 1 2 3 4 5 0 7 8 9 10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved I or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can. and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE 	CC 5 

2. What, to you. have been the most valuable aspects of the module? Can you 
say why? 

Uft Lt AL Cru_V-CzCt (A.cL) OcCik 	 fc 

k jAi at'SC1C 	u,0 Lyt.3 onak 	r€,,pci_vas 

A.ctac_c•- 
L) 	L'Aid-t 	 + -..b_AcytA0  

Sk& 

Ctij,, 	666a_ tc  U Q c(wx..c4Jo_;), &Li kiAg 	arc 9au- 

pAc_a_k c‘1,\_ cv6; Ca  N,\Q_CL,L 	0,07el1e,M5 osj 

CL)C1-1:ti/ 	ct ti LA vull-atkav) 	 icos 	?(cctisc,  
„- 	dy_ln 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

6_ecL scvvw 	-rv_e doipk VI.O.;f1-  

ex-Au:A, (),\ a 	 (,C)CNACI 14e Li) c 

/tip . 1 octjid 	 aL sei,v-c_LAa c3u, 	a  

12X-0.W-PL')  ice--1))3  cto 	uromid oie e_i po,42r) + 

pgp_A 	 SlAlcugA-t eakaJjr-li 
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cut hi,d vv) Sn I \ 

t1.u_t' 	S  J2g4.0.1\ av) 

gfclAt 	 t^cc) ,  c 

Cv)i'LLIA 	taki,L-C.) 

2 

(sc 
4. What. to you have been the most valuable aspects of the overall 
course? Can you say why% 

-■Arc 	tMoi JC.1 Lt_t 	■,)(._.2 644-eC±S 	I ILL L.41, 	c,(,`E 

LQAk-a 	 (1-1-1J'-L'Q" 

	

tuALW 	 S CL_PJACS? 

01-1-1-") 	 TI,L.IiAit 	(c1 ('L. Scrl  

VU 	 aput,k0 	ct,/\ itL C 	 i•-C2-4)2d 

AA-Q- 	S (211, 	a w_ttev  LyN 11.)-fLati3 

5C c 
5. What, to you. have been the least satisfying aspects of the overall 
course? Once again. can you say why? 

	

I 4-hil_ct,11 	k rtu L/ctuiaS 	0A- t-c cLSSU-1.1" 

cth^-ea-di Kci-o•e &LO 9 Oa c-kercuAd Lak.apaL4isz 

	

cn ot.L,J 	LLD 	 LA-  t,t 9 s 	ckt 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 	7 
	

9 	10 
Very bad 
	

Very Good 
SCc 

7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	7 
	

9 	10 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next years students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

I. MODULE- 	1, irr-T ■ 	i(  

2. What, to you. have been the most valuable aspects of the module? Can you 
say why? 

-t71 toils c)-L Lot-t:c,i‘ 	1-c tilk"dia- 
icok 	a, tv_ 	‘(..oh.o.± 	S'ani\ • 	f  

et-c CA:t h.  
1,k More 	CrIL-iccu and 	/1C, :(Ale._ vi .e.m) 

3. What, to you, have been the least satisfying aspects of the module? Again. 
can you say why? 

6,1-i±-  \_-)e\ ve 	tx-pric 	 Ltr‘ 
work S ► 	tze-ace :*rAtt- r1.3 mr‘ fiAtt( 
waS 	 vA,42, 	n ce, 

Lo 	c, t \--■ 	Me 	 er U ( 
ccor 
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4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why? 

• es 	La( 	abol, 	cold 	, 

u 	 • 	 ‘I).` 

(D- 41)Q 	St 1 t-v I /C 	F-cnatA4 e 
beAl'eve 

bt' 
t-- t-7 1i if< 

ci 	 UV c5-ye Lt7- rza: c4,114 t 	k 

5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

`a, V_ 	 Show Ilott) 
*---Vve 	z1/4_--e • a.-Q- 	viL) tes ZiAt alts. -Von. 

(7L 	 Tv) 	,to 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	6 	7 	8 	9 	10 
Very bad 	 Very Good 

ScG 
7. On a scale of 0-10, how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	7 	(8-_.) 	9 	10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 

scc 

('; 

490 



TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE.  CaLl ,""t 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 	 • 

wtorioe  her C002v-Qat CA ObjeVSe VC-1
11C 

Su weds 
and kts sbx_vea 4-kvo 	clap 	EcAck 6-1b)01-  
kis been 	rr. Yes-I (. blu 	 ayril > ras ve9  (",,c,( 

Gn 	yrnierist  c..irroUY 	+111.;4) V1(9 • 	14-  ItrIS Tvz3,  vylp f-ed 
me 	gUeS et-IY1 °doe 	ccieas cmct cAi•scoov-sps  
ekssocyc.A 	unit 4-k2_ wr_c.1 	 Leps vnati.tztro.d 
yne_ 	 (34- \rnme 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

Treviz LosiG r-06..n5  -,ct 	oax.Atc., Scj  arts' /pa
" 

 
disaPs 	. 	 ayekr. 	-4;v6 cbouf 

wuticic.)le 	-is 	He-iCk ctlof- 6 	veciuk‘vt2s ci pj‘(ec(t" dial 
4- k4A-00-kb)  ovtat 	EL,x) ciaksso._s 6 '1 0, 

..,t‘s vi -e-A-•DuzskC 	c.A.ke,a( 	4--L2_ 
uoe doJA-t_ Sck.s2.A2-L. 

SC1• 
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.ccC, 
4 What. to you. have been the most valuable aspects of the overall 
course% Can you say why? 

Ft+6\c__ 	cliscj2SSLEYIS 	CliVa ;-1e6 
ytacAll 	vevj  ini-2..yeb.v3 • 	ILA 	rn2t4i--LiN2c/ 

	

vrtvti 	co- bc  v,TA 	DeccaLY___ 	Scila)cci--;-(attcu/ 
1-0 ct,„1„,,6e_ pscb, 0,6-,j 	cisvt . 

Scc 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

L321,g, 	 waS 

	

bi.L-  	Es/a sp 
cc.v, ADQ_ 0, b 	&tuelse_. cukc2.9. 

v\zE- Low, voLAndigi . 4;[H,t0ue ckka_ 404taitd-3-142 

tt) 	YNA  0- 	CAC_V=SS 	bZ19 / 	AA/N 

SCA5/14-(2._ , 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 	7 
	

9 	10 
Very bad 
	

Very Good 
Scc.. 

7. On a scale of 0-10, how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	
78 
	9 	10 

Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 

492 



TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved for left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE' C OtW  Ur`fil /Trr-1( 	c(  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why?L eaty  

.V1 

IPPi41/ 11241114/ 

4514014441-c 3,2i-7-44tev, 	 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? ; 

t/fti4 6°1'1 	t/4 rni-,A0/+.40 
rP)-tretig t:r17; 	15 r•tl c."-era.A6i (Ate.< 

493 



ccc. 
4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why?" cats 

 

\t''/e-Kr A 1•0  &01'441- Zro 	‘\•ti-t/t) 
tI94.1 

ccc 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why?5  

.49 119-- 

o 141 	5}s 	r' 1,-e 4t4-;1, ,0/1.,{C ie-624-psxe 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 
	

8 	9 	10 
Very bad 
	

Very Good 
SCc- 

	

7 On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	7 
	

9 	10 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE.  <:@)(rN  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

L 
C12- 

c,k-t. LP .1- 	 73-7,:a1.)  
tz.0 	, 4earee dtr, 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

J (11 	G SOskil c't" 624. 	 dr-AAv.)  L 

e 2  / kle-An.02■R-r I AP.- 	Geeh Gould 
h4ere-2,--5 	 1)1,L1  tz, be., Es..e c 	a„. 

)Dcel ) 	 LAA.12§, 	ciAALU we S 	/14.4,42 ( IALACk Lich _ 

(1 	 ..o) 
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C(C, 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

coz a 5? 	(AL,. 	 cc..dofatis 6:rk-d• 

Wift, 	 co-r-tv- 	 cti 

	

S 	ces— 	 o  ( 

C C 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

C c.-)sertzss- 

otJLA-  ehlfg1SV" / i o 1"¢ C4Citgeh 	0.,•_..cd ■••■•, 	S q 6 c(eQy- 

c..s.si.5k-,-.2j1 	
OSA c...c5WA, 

	

,•-•c••••, 	-(=‘;f4'\1/ 	a-Azi• 
cgl—r  

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 C) 9 10 
Very bad 	 Very Good 

sc.C.. 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 
Very bad 

2 3 4 5 6 7 8 CI 10 
Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE- 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

	

c.,•/D 	r 	 "brO C1/C PQ-e 	%/- CK.0 0 

1c. C \ct so AA.C.CCA 1.;■.C3 k LAJCLA..k.(1 	 . 

c-Va. whir 	\-v.c.ci—Lc 

4 	tom 	VP- . 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

—5\32_ 	 , 	 \ 	 C 	4-0 

LA. r■ cLis 	 c," 	 cu.,4 1,d-N •-■ 1)-  cu 	t kauc._ 

t--,Y7N-C---r--,P 
	 rctr.c 	 -ac>r) k-t2 	n 

L tAr\s∎-\ 1 ccp,..,18 
	 o — 

t•-■ 	Ia2/2, 	 c-  (  

LAY■ 	t3„. \ 	et, 	 Lx ■--,c3 	c.. ot h(cm_ 

A-LA, "ctiuto-\ 	6-aS\ 	 acrd czu 	dints 	+op c7( ca.0 

497 



CCC, 
4. What, to you have been the most valuable aspects of the overall 
course? Can you say why? 

.-s1 	d 	Yi e cc c=->pc -k- 	Ccx-- 4 	v.A.00/ 

5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

ck 	 hoos_ 

(FAY. 	TNAQZ) 	 44'':̂0C. '41'"-C4- C4 S%1 3. nets C 

k 	 t Zilt■A • 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 0 4 5 6 7 8 9 10 
Very bad 	 Very Good 

5cc. 
7. On a scale of 0-10, how would you rate the overall 	course? 

0 1 2 3 4 5 6 7 10 9 10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1 MODULE 	 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

Le(),Ark t-no 4--) v.( 	 ck Co..A.91, e pj j  

WCLL CLe 	cAf\cili 61-  cu. c:( 	fro ce55C) 

oveio-Li tx—SiAt€ 

3e4,,Arid6 	.-10fi,(-:,,orS 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

L4A. 	C,3V C j 

t-` key% bjL A C. 02 rit.A.6 
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4. What. to You. have been the most valuable aspects of the overall 

56-4 eta corn Orr' WI C Oh
ilne 

	071 

ilik mos{ 	 culd s pc crqt t
y s-ittci  

RA. q  ce ity 4r) othe-r orytet-E 

Lab 4. Ucittre work 

course? Can you say why? 

Stu d) 0_1 "01,12 riLccit.  afar+ 	eott6e has b.ee.4 

ply 

5CC- 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

Copc.nj  with (ectures 	p 	cci orb j (c: m att er 0 n- 

ts1(,-)ici ciy 	"Ict-RSci ay aild Q  did/}ere artomacL OA_ 

Tkui-c,,-t cto,  -4- (-a:cf.:1j _ 	A (fli ovtt 	t-i-s 9  eicici +0 Act to ck. 

donf,as4- , Ef 50,11-ipies g'eul'ec5  all/cal -1-  +0 Fit -rink 
flAio 	e rJar 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 	7 	8 	9 	10 = 
Very bad 	 Very Good 

S CC 
7. On a scale of 0-10, how would you rate the overall 	course? 

0 1 2 3 4 5 C.6) 7 8 9 10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE'  CC 1'Yir■f1  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

efs 	 LQM,V.CN }0.2( (I e LIC ICI 3 c  Cy-  \ GS  

CL-i1CC,-)k 	, (eCLY\IE)< -t-l?')OcYN, CeO■Cq,_) 
L..c■ (NACre_ c)E-k-C-0 	et-c_ ocoll ;fin 	-t-em 

\`c 	 YCe`"Th rYk_C_fr\ 	'A-ZD 
L--c`OettCs 1. 

c6tse nal) rc\cc-NA (Ycre 

paSSb bc cams-e.
cir 	

U e{QCX-0-- 

L_Dr\c,Ci- 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

I`Ne 	 z.f-N6 _nr)Locir- 

Lottr C-(\ "--FeNLA.  SC1-2 	( 	 y)-,_J cry 
LLT:3 t-0,„\ Aoivi3 -D 01"-S S 	 .ZOn LrCr 3 L., C.; 

CA  -rcL)r 	3-0  
Los a tC6c c)-C (a-"--(JoS;(\c_i6c:rx 

CMG 6,(--kr\\\0{,s 	 11E- 
Ly\ 
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Scc 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

	

etc\ 	rThr 
c 	 eLp\N-<--- 

SCc- 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

oac c> r: 
ago ,cc-ia.'cc o noc a6a&lcn csCia)s 

\r\rocroes 
(1\t,-\ 	CON z),\ 	,scsyciA-nei 

Ix UFv, 
ccki; 	 cy-\  crrYC,  

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 
	

5 	6 	7 	8 	9 	10 
Very bad 
	

Very Good 

Sr-C. 
7. On a scale of 0-10, how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 
Very bad ® 7  

8 	9 	10 
Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next years students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE:  (4.̂ 07/72CP CT/4(-1 ;( rit(271  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

 

0 clay n fp, at -},t1 a co  firkiely 	sL)t,),2cJ,-  szy4-44s- j/ff  

10-2agoil r. a co,vtp' 	CLI174-/e4/ 437! 	0,11 

be crq_cif cf.5 	CD(1/1-2  Pf, f<3se,o. 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

° 46,&//0 01/f / (3/ .SGW hav ft,e Metyci  f its 40 	proM 

o4('F* 	Ap 	thy ilio/e AciP,M) 

Tf c6t1 le very auertukalail /1/3 /0 &465/zi/cl 
aid so k dect^,62 	Eaeotr concepts Mal- 

efic 4_,1,3  /11-10(ked 2r 	lipk, 
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4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

11) J 602d 	ZiLier• /i/r4r, 

bz [A2,9 icifti62 
dtck62 as  prii.rizio 	‘zzt 14.!)SIS 

tht: 	kar, 	m cc  39: 

Scc. 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

id 	tal4/4q 14 .4)0-CifiC C1/20.<5 Of 1:v4 4444;z 

tuil( (9/iArz /Le ?cc.  

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 .0 8 9 10 
Very bad 	 Very Good 

SCc  
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	I 
	

2 	3 	4 	5 	6 	7 	8 	9 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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cy2/0 - 
211:,(:) ,  o vc:_- 	07-0 L.,,_A /AA: E G// ert/Lt- 

Acw ,,,L---2.4 74/ie ,rJ5.t.  va/6.aXec,/,_-dt  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

/' / e 7-/>a/ ACI , — 	7-//' 

// fa 	fc/ex-cf 
C/£-'2( \z- 	e 	ex) i/vo. 7/Ci/ 	V-t. 

6  
/i!7J-71? 	,=:cf ri7 	a 

TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE. 	S  

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

e 	4--c 	 C ;2--re /10  

afectou-/e -67 4C'O/t 

jczty, 
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cc. 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

/ 4c7 vc-  eA/e,o/  z`,/,,,f ea7ec7 wr7, ,- 7-1- 3 
(4 te 7t ././i-e-  exc-/re/72c.  9z - cam- era i/c,,,-/(-- 

e6-/a%h 4 ,,,z_e- /t:2 -4c-t-I-6-. P_/. ,Z, at) 
C'e/7 	herai_,/,_;%,  //-- (z.--; 4,eav(y 0,,Irp, 

( ___.,// 
	c/.7-,:ft7/60,fiv.--/e.-0 7_,--- z-  /474 ow/ — e  

66 	
a  , -../ , 14A7)/1, e , ,' 76 e°4--,4w7 ,/ ,c7_- 

6
,
4

,
- a 	'c / ?c( -e)071//_jfrr //f6.?,9c 

6,e,-,  
 

oo ve/--y- ..-4_,--_-,L-7-- 	7L-^ 2' 

-sc c 
5. What, to/you, have been the least satisfying aspects of the overall 
course7-6nce again, can you say why? 

C 

(vc:/?; 0,7,1% 	ate -a(-7  42v0,/7  

4°,7).P/A 7-=Lc.(J 777 oda/e 
9//p),2me.,,7 ,,yeef 

07 -? /‘ 	 74/-;0/2 9. c/(a.-, 
--a A 

1 rf afij,b11, 	 coto6e,--, 

e CrA(.6r0(OH 0, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 S) 9 10 
Very bad 	 Very Good 

5 Cc 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 
	

3 	4 	5 	6 	7 	8 	10 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved for left the same) for nen year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULES Cimkukt3( CAT/#36  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

IT4s2. P■-1 c6} ValLioubk 0(,6Dter,A 	J. Mood /40j jz  

v :. (cualtuAA. 	CAZAccAll-i watak 
YoycLu-WAU Wg • • 	(,30-uj d //taw, aeluiud  oLu  

(Ackoi (.laic, lk0 c 	-7-22 Vic/go t„) ocu9--ao  
tiaotA tAAQ i/o660.ti-  18-:c123,( 8-6(f -W 	pro-ixk4pLi  

6,1,6aq cam- 	Cal . 	C/V12f 	eAte 	±/14 

(,):74&or 	/1,4 ttuk_t 	_12 0, 
vatuckgs2 ciutoot,c(dlouk 	tthz‘;660v. +(due/a-61k  
3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

j_ Otakj 
	Q Ce-0,40 ICUACkQ CPC4A-0-  

cuictf2A*Lid 	 I Zatkr6e4 43La- 1401,o 

(flows y'ay1Q01 Paa Con. 	op op 	ky,(01,3 



CCS 4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why? 

	

tA 	 --ekklate° tiAQ. mcciviaz CUJSZ 

AHretic 	 bi2CO-W4 	bad:Cfraukko/ 

.utA 	(A,104CLUt-Q-4 	11 t/la. I  
CALQ Modem  

autt MCWO Valtk0.4i2 -E;t( ci,t4 GuAckikai  

of -fAta 8-a-tikkaY3 au al-+:(2)(1A0t0C2 4s206,64.41  

volt a2kAA P -5- C -C 	 ckauta? akAd 
--tucz taA.3 va.b.kaa2 "ak _Tas 	_T  *01 ir,La  

tApailc 	azkol ouAa_LLI(N, o'ctax„ Yalu 
co . Sc 	cit ) 1,37(k 	ttka 	voi valuattp kA 

5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

	

[Acu,)2 • 	C 	auoi t-tPLP t 

Qc4.3i-  3* 	Llum0) 	-12.11k 	JD-COO-UK S Dia 4- 

01 	deo 	uk:UQ 

e-t.tE -1;0 WAciat_SiAko/ cur -6(AA-426 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 
	

8 	9 	10 
Very bad 
	

Very Good 
S cc  

7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 
	

7 	8 	9 	10 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE  COn-, y-,  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

T3E 	13E C 	 71r\_c) P For LF 
P&2 cEp-1-1 a \ 	cp- SC ( FriC E , 

L 	s;:" 	C 	 F 

E  ,f• Fc 	E t_ 

c..„) 	 ■■=1 t ,̂--A S. Si, 4C4\--.0 	 , 	s 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 
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4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

P'2 IPT1-korN-)  SF `131C L LS ACC v it?ErD _ 1=37  E 	K-).1Q7  
(I3Ct cF;vT cc=, 	ASS 	tiCr.) - 

sc L 	ec,tt_ 	 C t 	 7) 

CorN=SEG 	 \ 	72 7=■C_- 	 ■C 

iU -TEtatt 	
e 	0 

SS  E5 	 v,-,os r2 - 

wt -74 	CC c'a 

cc.45, 	 ErS7  f 	 - Sc 	fic = ∎c• ,  
ocr, 	 o 4-4-EroE,-)7 c,n 	Li 	- 	 S • 	' 

5. What, to you, have been the least satisfying aspects of the overall ',I-cc 
course? Once again, can you say why? 

_ C r-)C)(Y` 

— 	S G -1 

(ZECcC-1 5 	71-)v) -; 

SL)--■ f■ is 
Tc 1) 

✓ N`,S‘CS G+C 

"T■-, ts LFL,EL 	 No 
1-) CO 	f; 

kc 	L r.) 

7 

v-v-, i L 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 
	

7 	8 	9 	10 
Very bad 
	

Very Good 

c 

	

7 On a scale of 0-10, how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 
	

8 	9 	10 
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next years students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE Co 	&;41.411c. 

2. What, to you, have been the most valuable aspects of the module? Can you 
- - say why? 

• 1-t. IL,f624)44.3., 	kci.-Ltkvti wea ferst 

p.NtelA.a. t,e..tts . c, 	5.cok 	vszu.) of-  6.2‘1-E-44.1 -TV etc. 

• 71,-L 	7\I v..xs-Ite6l4/3 shot ti  PA I wzr.A.01,  140,c_ 1,L -4 

vv1 art., tvvg.w. 	 0v, A 	tx exrists 

11, -ex_r-rus-es 	 11-4- se‘;34- -5P 

te.. 

4 	144 

3. What, to you, have been the least satisfying aspects of the module? Again. 
can you say why? 

fl / j vrt4Its1,13 w:v11,1 1011) 	'just' 14^e. ) a litmdamce.. . 

111.;..s 1:s a wksk 6r 1/44 ft14-e. 	4t3-/- (1,t- e 	-1"ks_e_ 

tv ix 0.. fc.A.i.A., 1l 	4-krn.A.44) 1,4 taw 

. M ofc ghlAc.)-tivra, (owlet tr_sfeci, 	 fir,r 

eu_fi,c, keLluvxv. 	vri 	e b (A,ar i s . 



cc, 
4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why? 

71 , 2, vox- 	avt̂ rue.. 	esf 	 1,4„ur  

ate d■ ti-"LA 	 Sv,  VLAA- 	has 81,-,4c 

elk & CAnevl . S c i.. 	tr.x. 	ow% 0a- siz 	 tan:/t-( 

+MA/ob..)  rrie- ft, le +1,4. mod LAsed w r 	terAi  

. 	-rt,, • bo.ciz of 	svi-  of-  kt16 fv-( 
ytrikA.4.4.:44i  (,--(44,4*4 

s cc- 
5 . What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

1k rIPL? p az-hUils (c,sptc6.1.1y 	). /1- I rile,..1), 

frpr ws b feio so),-1.< 6ctimce so 1k4-  

t-- r4- ems- 	Ii 
ct.0), 't 	 twtA eta -csavfc  

IKS1:51.4.  C4,40 hil9ki./ rt-s-ezvrAk . 
crii,6„ps 	am kits is 6E Cass 61-14th.cs (fi15' 

fa tAtAitAA4) aavad be irc,ffe,r (As. L;-■ 	6-61eAm?.) 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 C) 9 10 
Very bad 	 Very Good 

SCC 
7 On a scale of 0-10, how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 
	 8 	9 	10 

Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 



• r, 

S p c „,0 71z)  r14.1- _Ot 

TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE.  C0,1A-ilittLft;Cc:ti)'rc7 Scan CL  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

ct,ci rAuLoCc_ :3--tz,ce-, ),5 	(ec(c 

•. A(lo, lc-rtA- p(24y,irdif  

(yO &flit 	 cr)-7-( 

( z._,ILu4dr S; 	 J 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 
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Sri 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

/ 

ct 5-5 vt.f 	 Cr/L..‘„, r 	L 	6.7/ 

,t,t-o-L-6 L4_ 	 /1,  ...j2_47 L, Cti 

A r 	 5  

Scc 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

	

pA 	cs o- 	 I 

	

luz,/,,.e rjd' LAJLC,r,&) 	 culd 

42_ 	 ( 
(-LILA 	i-f-u 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 
	

7 	8 	9 	10 
Very bad 
	

Very Good 
R C 

7. On a scale of 0-10. how would you rate the overall 	course? 

0 	2 	3 	4 	5 	6 	7 	8 	9 	10 
Very b d 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINE 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE.  C..cv•Y\ Sc. t 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

S pik 7Lo‘oLe. mare Vkatck )0AALn vC\ 41 2̀- C;(4)01,rS 

l"icr' cLekJelorecl, °or Cviojjt) k Work ,:4\ fo Lys. 

ft, 	noV a4/L-Q6LiS 	 (04,-  I Piau -* 

voAJbLe._ ta,c<=bfk& 	40eort te.A.rkt; 

A19044/ 	o Aft 0114 at( 	ivt'  

have (Deer, ve 	300d cki„,J Ag'j o4ri2 0,0 Sk,'„„„I  jok,4,1  

clt,yze cyp o wvii0/.1 	300d cyie 	d a 1 khe 

m,dLtics.  cwe lovereak s  avid re) LZvervf- 014,1 11,1d- t` 

r14 	r/vvi pocf 

3. What, to you, have been the least satisfying aspects of the module? Again. 
can you say why? 

30 	\ec i Lira- ovx 

c 	, 	 Gov. loe 4.,t1,- 

13eciatuat 	lo ,A 	ktk.2 NA.e_ ■-e_c_t-ure. S eAA,2- rt 

ODO 	or c#A ,..s.  cf'D 	 -4c1 37-C 

c-ov■ cot 	(3,-3 (-)c ott ko-ve el 4.9 u 	 re.frt,v 

Mews 
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SC.C, 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

411e ft/orYk Va4vcrA,(4_ 	 ,f71 	so,royaki 	ScC_ 

(ourS'e- awe SLtnApli P(ior 1 hie 
Se.36 	hi e 

Sc c 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

We Ackva_ hod a. lok 	 4u2_ 0 c Cc 0  

rA gu 	 11,-,3 1-0') r 	(4-1.4 	od(kLe 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 18 OD 10 
Very bad 	 Very Good 

SC C- 
7. On a scale of 0-10, how would you rate the overall 	:ourse? 

0 1 2 3 4 5 6 7 8 CD  10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 



TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what s working or not working, what can 
be improved (or left the same) for next years students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE 
	

l'ut.i,l21,4 C1)4711.1 	CA,C-0-ts_2 

2. What, to you, have been the most valuable aspects of the module? Can you 
- say why? 

T a,t1,1,11s  S 	A x.t/1,62 ut 	n to cLc,, 

ukot kkEicL.0,_ C--et,Fs 	'1-1/14 s 	2ki 	cuukl-p/c 

tut,i 	y100 ()Ail c&A,01/ing tAt os.cs- 1,4 

rk., 	• 

-Thks2_ \Tv crfra s [A Gill S Cti,e 	kaA4 	vat) ()Jo C2 0-A l" -{ 
aR e x_fti2)--tatAt2s tIDJ- 	 t-t) c-611_, LA IAA 

loe 	96T-071. svt1.1 lv kaue v314.0 11(A:_llLoi 
LbeTtJ 	VEctiAG‘Ac , 

3. What, to you, have been the least satisfying aspects of the module? Again 
can you say why? 

lostu vvasw akakicocto 	sep,x,icct 9 ,A2- 
is a W- d tics 4 P m 	9 fik J Mpf_ 

(AS-0-'3 perutui egja.4,uSaJi  cunkcl,  

/Sik,7-c4 . 

tS SDAAET1/64A5 	 cle-1)%1 

loz-ikc_ wp cvta kitovozvuti o-; buys aid p a+al 

M-04-t . 

/{1A-Ulic We- CCAniCt Inge wv-d- 

fro re, a/) 11, z-tkV So nit.tb* 	61̀C 	(_C aro .03-bAA±-  
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S c C 
4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why? 

U r1J:4 	 SutbJQX-j) 	LCD vl 

1E IS l,"LA,C.12 bC,CALlk LI  S 6V bOYL& 

-(n/v 	c nz( 	ariJ;(j ck_Aa 	['Talc s ctc2A,,t) 

cA v1SZd r r-guvjc_ 11 	 cure c Q_JA.uoji,j 

co-1.4f-le 

Tk,2 Stagy uard c! r-'(  ti2of.14. u,\_3 auJ 	 1,41A a-is 0 

	

v,e,r3 [A-1 	vu,6_ to 	akki -7) 

Lutilz  	u,;\ ito_k 	 `v\i' 	-1/tJ 

14)14-C-jJ 0 VL,Utt,14 p N-e2)su-f-e 	PrIALLt-(2- 	. 

5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 	 SCC 

	

titak .60,s16i uci-ts LILLL,e 	„sd,  lo-(j 

1,i2,cf\23-e_ri l 	1  t2 61 all fl-vi2_ '1-  I tu.0 	LO-aP. A 151,9k 

+D 	 liv2.1ut/\ t A 	1 N-d 

Oso bcd usim 	cad kci-e 
CQ--A-ctrc,( U.  

LAI 	 co j_kf,t( s CcntA& Uj ca_i61A 

I S Iv& 	uve 
testa 

VU-eQA Ca4{,kS 1S cud_ /0)C ct)' 1 9-32  TAA-1Q-
ci 4 GuO,Z d be/cause 8i, 1\ Ais 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 8 9 a  
Very bad 	 Very 

7. On a scale of 0-10, how would you rate the overallS CC course? 

0 	1 	2 
	

3 	4 	5 	6 	7 	8 	9 	10  
Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 

I 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE- ,0/27/-ez..-n/cc./ A.7 q  Lf-C/e/7 v  • 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

V 	0,4 - 	,,„, cc n 6 ridLy 	( 

fit4 6/ 	—e a 	/OrD64.(, 	c 	ti ci? h cr-e 

(eci-v)-e) wtrf Gia(occ5 if 	c cn 

C/earr ,- 
	

P—C 61.1- ( /d711 "D de ch ( &AT' a  ye  j 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

Alo 1 enou 	(/.14,.- 	 sf.y rse• — 	V6J0 f/Ca A 0/0_, 

d /7(4 eVfy L.Joyi( ty 	y rovof edlOeC ial 9 

	

/0e0,06. 	.70 	/2 vc/Z 
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.CCC 
4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

A /( 	.7(2/,.-1 as ( 	c/-7' /-7 w ce c./ 

C- C.ff 	/Ai 

6fc/-7(6d, 

Src 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

CA/6-r-f — 	/ erye cind 	06' 

) 	 (/7cfl 

(ficr /0_.ertc./(7 - czfri 	yerci 	te.0 l
J 

Canna- / C/./o 	 / 	/ 

Skvdeigt par no pukty\ cu(a1 tqohvahot 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 	3 	4 	5 	6 	7 
	

9 	10 
Very bad 
	

Very Good 

SCC 
7. On a scale of 0-10, how would you rate the overall 	course? 

0 1 2 3 4 5 6 7 8 0 10 
Very bad 	 Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 

Jc 

tA-1- ff`4  Cleat71(ucio(A co(ct ea j 

ciclic/?,thy/ )112/,(-7  4 . /  ) 

520 



TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved lor left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE-  Covvr,t.k.0 CN 1,21'-"-r-,\  CC 1€,,  cE 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

5 exiA. ( kALL,  , bcccuiSe_ cry ccif^ 5o cioec 	(•ec. 

c 	7 	/4 \ so,  c,s-_,c)c 	Jrt 

C-A;2c.■..sf 	S-  C 	bv\ j u €}1,, „0,11..a..(0 E 

- 11-v, 	 ITC . 	 t-cireirv' e_ 

- 

U,F cu-\\-\ CC IA c 

3. What, to you, have been the least satisfying aspects of the module? Again. 
can you say why? 

- 'VD cLov.,, c,Q_ 	„,,s6 	sl-us.cL, ectu,r.1..AA.i--; 

u 	 -42-Q 	 s  

- 	I v\ 	 ''Vkire- 	k.A-rorQ_ trvaS 	 -1A 

,-\/\,Q, 	Fi  r 	 GVAS c tr,S D 	. 	TiNz 	 tk,S.C? 

it\a", e 	 ) 	I 	I PQC  

4.AA_ i c,Ac 	 Le LAs_c_ecK 	l jukcarjr 

(06041‘c_1‘,00..Fibt,\ 
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\-) 

4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

1-1 os,‘" 

- az rLT 

c\-- 	ct-rw 	,i4c.)..s 1-- 	 :( 

SCC 
5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

	

i v\ 	‘4_ 	 Du,11,e 	ck_r 

revi 	 cep;  t_j-  ttA, 

	

CL.N\ck_ 	tu--1, 	(7--(.( 	1/4 	oc-i-kk. le 	 ce_i-t_6- 

10 I 

OD tie:A 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 3 4 5 6 7 (8 9 10 
Very bad 	 Very Good 

ScC., 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	7 	8 	10 
Very bad 	 ery Good 

Thanks for your ;lelp. Please put this form in the box you will find next to 
the exit of the seminar room. 
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TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved for left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

1. MODULE.  (-CM/I-ILIA, C4fltiG SC EA-CE  

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

LE.cz-n-< Q..Es • kc....ucz og.t2 	e" 

255 frC.) ,A_7) - 

Ple4v1- 

FCQ «S C 0 c, 	 t n tec 	s 

ujo i kStcefes 	[A,' 1 $h„c 	 fez-,  

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

Ec-FLA 	' 50 	 es. lo 

	

L. e'd 	CArl-C-. CP+ 
	 7  

Qv p eeLjje 	 Ewe_ 0  

C 12,414 S MOr.L e a-p •-,S ,:v 

Jo (1.(i 	So, AA-L. 



ccC 
4. What, to you. have been the most valuable aspects of the overall 
course? Can you say why? 

5 CC 

	

cs 4- ccd.-‘,..o.L. 	G., S pcc 

f- L. 2 	(..4) , 7 	f-t- 
	 Co ./ 

•CC 	C4C 
	 514c L, n w1 etc. 	 ((y f2. / 

(A-Ac) ,a/t/C, _S 	 o- f- 	of iooY- 	,~~~.co rtA. •-• 

k' 04- e(-4- C 

SC C 

5. What, to you, have been the least satisfying aspects of the overall 
course? Once again, can you say why? 

7-LC_ LC-CLA-4- Stz( 	y. 	P< F c-c 

... 	grvh, 	 lg,ae 	c5 	 (--c5 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 	1 	2 . 3 	4 	5 	6 	7 g 	9 	10 
Very bad 	 Very Good 

5 cc 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	1 	2 	3 	4 	5 	6 	7 	8 	10 
Very bad 	 ery Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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G \ 

TELL US WHAT YOU THINK 

We need your feedback on how you feel your courses are going. This will 
allow us to get a better idea about what's working or not working, what can 
be improved (or left the same) for next year's students. Please answer the 
questions below in as detailed a way as you can, and, if necessary, write 
separately about lectures, seminars, and workshops. Feel free to use the back 
sides of these sheets if you need more space. All your comments are 
valuable to us. Thanks. 

• 1. MODULE. 	 

2. What, to you, have been the most valuable aspects of the module? Can you 
say why? 

— 
L- 

(7)c, 

	

	
cL4- _ Cc Kc~ 

„ric_ c__ 7 OJFs 9e 
O 

3. What, to you, have been the least satisfying aspects of the module? Again, 
can you say why? 

— c=, CD o 

GAG- 
	

• 
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4. What. to you. have been the most valuable aspects of the overall 
course? Can you say why? 

S 

C -  

„o vIC-sz- c r>>  

c‘c• 	- .0' • 

2 

ScC 

c 

7, 

7'2E:1 ,....- 	 SCC 
5. What, to you. have been the least satisfying aspects of the overall 
course? Once again, can you say why? 	 Ce 
,

7 s 	OA S  

, 	--r- ? L--f s c-  5-_, 	V---  .--- 	L.-7-o , —, L__-- — c_ -- 	/ ,.....-- , 
r , 

ci... _.-.-„. c __, ,_ ,_-:-_-- 	 (.---,-,--e-_--, 	t 	c_.. 6,-.... p ,- .er  ,.---e_,-■ 	--t., .-- 

.-- I— - , S 	
C"- L 0 Q.--- 	0 c' 	 (..D • 	-6" ,-- L.-_-_ 	,,_D .._, -e 

	

-- 	\ - --> `--, 

s - 	- 7  ,_ _ 	_c...--6_- -c..._ 

4-1--. c 4-- 	,..___> 	 L-, ,;,- 0-- e,-,--, 	..--- 

	

___-,...=- -,-,-- 	 (:-.---c7.-- 	S 

6. On a scale of 0-10, how would you rate this module? Circle your choice: 

0 1 2 . 3 4 5 6 0  8 9 10 

	

Very bad 	 Very Good 

SCC 
7. On a scale of 0-10. how would you rate the overall 	course? 

0 	I 	2 
	

4 	5 	6 	7 	8 	9 	10 

	

Very bad 
	

Very Good 

Thanks for your help. Please put this form in the box you will find next to 
the exit of the seminar room. 
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Appendix XVI 
Student Crisis in 1995 

Introduction 

During the Fall 1995 Award Management Committee meeting, second-

year student representatives informed SCC staff that there was a deep-

seated dissatisfaction amongst many second-year students, and that 

several students were even thinking of dropping out of the course. In 

response to this crisis, the award leader and deputy leader met with the two 

student representatives and agreed that there should be a meeting between 

all second-year students, and their lecturers. The meeting was to provide 

students with the opportunity to express their views, and for staff to 

respond to any problems. 

Strictly speaking, this event occurred outside of the limits I 

established for my own empirical research (the 1994/95 academic year) 

However, I decided to include it in my analysis for two reasons. First, the 

students involved were the students whose responses I analysed in the 

context of Communicating Science during the previous academic year 

(1994/95). Second, as a result of comments made by my colleagues before 

the meeting, it became apparent that some of the dynamics that I had 

begun to detect in the surveys carried out earlier in the Autumn where 

reaching a crisis point. The "crisis meeting" thus seemed like a valuable 

opportunity to listen carefully to students' views. 

The following pages contain: 

• a copy of the agenda circulated to students prior to the meeting 

• my notes of a staff meeting which took place shortly before the staff-

student meeting began 

• my notes of the meeting itself. 

I wish to note, finally, that the highly charged and sensitive nature of the 

meeting made it impossible to tape-record the proceedings. 
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S cc 2nd Year Revival! 

Thursday 30 November 
2:30 pm- 5:30 pm 
Meet 0G9. Please arrive in good time. 

Provisional Agenda 

2:30-3:30 Students to meet in randomly selected 'focus groups' of 6 students to discuss 
issues raised about the course 

(During this time, staff will meet in a parallel group of their own) 

3:30-3:40 Break 

3:40-4:10 Student focus groups reassemble with one staff member present at each to see 
how points raised in first session might be addressed. Be prepared to hear staff feedback 
about students! 

4:10-4:20 Move to room for whole group session 

4:20-5:30 Whole Group Session: 

a. 4:20-4:30 SSM Vision and Identity by 

b. 4:30-5:00 Feedback from Focus Groups:'What is To Be Done' 

c. 5:00-5:30 Action Plan 

Meet for drinks afterwards (Buy Your Own!) 

To get the most out of this meeting, think about what you would like to say beforehand. 

Please return this slip to Nick or Simon: everyone needs to attend! 

I will be attending theSCL: Revival. 

name: 
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Staff meeting prior to the meeting with students 

The following are my notes of the staff meeting prior to the meeting with 

students. 

Present during the staff meeting were the course leader, and acting deputy 

leader, as well as virtually all of the second-year tutors. 

The award leader prefaced the meeting by describing it as a "war council". 

He read out a list of the complaints that the student reps had made: 

1. The course lacked continuity, links between subject matters, 

direction, and general coordination amongst and between lecturers. 

2. Science Journalism was too narrowly based on broadsheet 

journalism 

3. Students wanted more humanities, and more media studies modules 

4. Students did not understand the new assessment regulations, as 

they applied to the dropping of modules with low marks (this was 

described by the award leader as a" technicality" which was 

explained to students). 

5. Students felt that their participation in seminars was too restricted. 

They wanted to have greater liberty to intervene in discussions, and 

to bring in their own interests 

6. Students felt that summer vacations were too long, and that these 

should be shortened. If not, they wanted reading lists, or projects to 

work on for the following term. They also wanted to elect a 'social 

secretary' to channel info about events to students. 

7. Students lacked confidence in themselves, and in the course. The 

course didn't seem to have a clear identity, which made it difficult to 

describe themselves to employers. They wanted a clear 'vision' of the 

course spelled out for them. 
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8. Students didn't perceive cohesion between the two faculties; in fact, 

they perceived a split. 

9. Students didn't see relevance of certain subjects. 

10. The students felt that they had been insulted by the Environmental 

Science students, who were making fun of SCC students when they 

were perceived to ask 'naive' science questions [SCC students shared 

the Science Journalism module that year with third-year 

Environmental Science students]. 

The deputy award leader then added the following points: 

1. There was a need for syllabi in the science faculty 

2. Changes in assignment schedules were demoralising students 

3. Students were demoralised in DSCC2 by the lack of connections 

between the two tracks. 

In the discussion that followed, several interesting points were made by 

staff members. 

1. The award leader felt that students should be told about the relative 

success of those who had just graduated in obtaining jobs. 

2. One physics lecturer spoke of the need to explain to students the 

links between DSCC as the 'spine' of the course, in relation to the 

'ribs'. 

3. The award leader suggested that he had explained to one of the 

student reps that there was really no need to worry so much about 

the relation between the course and jobs, that the course mattered 

relatively little in relation to what jobs the students would actually 

obtain. I suggested that this was in fact not the case, that students 

were caught in an awkward space which was neither vocational, nor 

purely 'liberal arts' and that media industry tended to see media 

studies as threat. 

4. The last portion of the meeting was devoted to dividing labour 

amongst lecturers. Each lecturer was asked to meet with a small 

group of students, in order to discuss any problems. Each group 
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would then nominate a student to represent discussions to a plenary 

session with all second-year students. It was agreed that lecturers 

should simply listen, and take note of student complaints during 

small group meetings. It was also agreed that the award and deputy 

leader should make it clear that staff also had complaints and 

expectations about students. It emerged that the award and deputy 

award leaders had not thought through exactly how the plenary 

session would be organised. It was agreed that students should be 

asked to elect a rep for each group to express concerns in plenary 

session, and that the deputy award leader would write these down on 

the white board. An action plan would then be drafted. 
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Staff-Student Meeting 

Five groups of about six students each met with one, sometimes two 

lecturers for a period of about an hour. The various groups then reconvened 

in a plenary session. The following are my notes of this session. 

The Award Leader's presentation 

The plenary session began with a short talk by the award leader about the 

course's raison d'etre. He began by describing the course with a car 

metaphor, saying that a driver was not necessarily aware of the thousands 

of parts that were working together while driving a car. He saw students in 

a similar situation. 

He said that the course had arisen to address the growing awareness that 

science was having an impact on virtually every aspect of society, and that 

SCC was to produce an understanding of this process, which was hitherto 

invisible to students. 

He then moved on to say that the external conflicts (between science and 

other discourses?) were being reproduced in SCC, "and there are problems". 

He stressed that as this was a new course, students' feedback was needed 

to get the course right for the next time. He mentioned that the course was 

being reviewed. 

He finally turned to the question of the experiences of graduating students. 

There were two points to make here: a) once graduates began to explain 

course to employers, the employers expressed great interest in knowing 

more; b) there was great diversity in terms of the employment which 

students were obtaining, and this was presented as something positive. He 

then described the following positions obtained by students: 

• one student had obtained a job doing media production in BBC 

• one student was working in science museum, and was appearing in 

the media as a result of his interest in Star Trek 

• two students doing postgraduate work: one an MSc in info technology 

at Strathclyde, another an MA in Science, Society and Medicine. 

• one student had opted to join a direct action protest 
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The full results of employment, the Award leader explained, would not be 

known until the following year, when the university would obtain 

information. 

He concluded by saying that the course was very 'diffuse' and thus job 

opportunities were 'diffuse'. This was a 'good thing'. 

Students had been asked to divide into five groups, each with one or two 

lecturers present. One representative from each group was now asked to 

represent the issues which her/his group had discussed: 

Group 1: 

1. The SCC course lacked an identity: students in this group were 

unsure how to describe SCC when asked about it. 

2. Did not see the relevance of the current structure: why so much 

science, and why so little media? 

3. Did not see the role or the relevance of the Reception of Science 

module, as being taught by current lecturer. Where did Reception of 

Science fit in with the overall SCC structure? 

4. Did not see any links between the Faculty of Humanities, and the 

Faculty of Applied Sciences. 

5. Seminars should be made longer: from one to two hours, but they 

should not be treated as lectures, as was currently the case. 

6. The Science Journalism module was too focused on broadsheet 

journalism. Students wanted to work with other genres. 

7. Students were worried about the relevance of SCC to any jobs: what 

career was the course preparing them for? 

8. The course should include work experience, and summer tasks to 

maintain continuity between summer and fall terms. 
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9. The DTP aspect of Science Journalism had been dropped. Students 

wanted to know why this had happened, and why they had not been 

consulted about it. 

Group 2: 

1. The course should establish more contacts with people outside of the 

course, especially potential employers. 

2. Did not see the relevance of some of the history being taught in 

DSCC. 

3. What career was SCC preparing them for? 

4. The head of school had mentioned those students who had got jobs: 

what had happened to those who didn't? 

5. The course should be devote far more attention to the science of the 

future. The course was too 'backward looking'. 

6. One student in the group said that he had not gained any computer 

literacy. 

7. Students had been told that there would be more Science 

Communication than there actually was in the course. 

Group 3: 

1. The Science Journalism assignment was too difficult: 1000 words 

was too much for a first assignment, the students did not know 

enough to tackle the assignment. 

2. Media production had simply been dropped after the first-year 

Communicating Science. Why? 

3. Did not see the relevance of the Reception of Science, and did not 

understand what was being taught. Did not see continuity from one 

lecture to the next. 
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Group 4: 

1. The course was incorrectly named: one student said he was lost on 

the culture part', and indeed that they did not get to talk about the 

social issues; furthermore that there was not enough practice in 

science communication: "critique + hard core science does not equal 

science communication". 

2. "We should learn science here [at the Central campus], go down to 

St. Andrews [the Humanities campus], and communicate it there." 

3. Course should teach more research skills, communication skills, 

computer skills, investigative skills. 

4. Would prefer a more "issues based thing"; issues would be a better 

core for SCC than the current DSCC. 

5. Did not see where the teaching about the Renaissance fit within the 

overall course. 

Group 5: 

1. Science Journalism was too focused on broadsheet journalism, and 

the first assignment was too difficult. 

2. There was the need to bring together the science and humanities 

tracks in DSCC; the two were not integrated. 

3. Students should be told about the relevance, and place within the 

overall SCC course of each and every lecture, in an introduction in 

each lecture. 

4. Seminars should have proper group discussions; students were not 

participating because of the ways in which questions were raised, e.g. 

with intimidating language 

5. Students should be taught critical analytical skills. 
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6. The Reception of Science lecturer should indicate the objectives of 

the Reception of Science 

7. There should be a third year option in DTP, multimedia and 

communication 

8. The lecturers were not communicating amongst themselves 

After the the groups finished their presentations, the Acting Deputy Course 

Leader responded by saying the following: 

1. Due to the lack of time, and the many points raised by the students, 

the staff would not be able to draw up an action plan that afternoon. 

Students would be informed of official staff response once all staff 

members had been consulted. 

2. Just as students had made demands on staff, the staff also felt that 

it was right to inform the students about problems in students' 

response to the course. The first point was that students were not 

committing enough time to the course. Many students had poor 

attendance, and/or were not devoting enough time to the course. In 

this context, it was unsurprising that they failed to understand the 

various aspects. Indeed there was the sense that many students had 

'partied away' the first six weeks of the Autumn term, and were now 

paying the price for this. 

3. It seemed that many students thought that SCC was a vocational 

degree, which it wasn't. The course was designed above all to develop 

students' thinking or critical skills. 

The Award leader then intervened and made a final point: he said that for 

the course to succeed, students need to show commitment and motivation. 

He then asked how many students felt motivated, and between 10 and 15 

students (out of 40) raised their hands. 
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Appendix XVII 
Texts Analysed by Communicating Science Students 

This appendix contains most of the texts which students analysed in their 
textual analyses. Two of the texts (or sets of texts) appear in the pages 
that follow. The rest can be found in a pocket at the back of Volume I of 
this thesis. The texts which are included are the following: 

1. British Telecom advert (in The Independent on Sunday, May 1, 
1994, p. 8) [pocket] 

2. Good Housekeeping article "Why a woman can't be more like a man" 
(November, 1989, pp. 87-93) [pocket] 

3. Nuclear Electric advert (in The Guardian, July 23, 1994, p. 11) 
[pocket] 

4. Laboratoires Gamier advert (exact location unknown as this piece 
was chosen by student groups) [pocket] 

5. AIDS/Safe Sex awareness campaign, produced by Health Education 
Authority (exact location unknown, as students worked with 'original' 
pieces provided by HEA. 

6. MOBY leaflet, "Everything is Wrong" (distributed in record shops, 
along with the CD produced by the singer). 

The following texts have not been included because they could not be copied, 
or because students did not return them when asked to do so. 

1. Anti-Smoking Campaign TV adverts produced by Health Education 
Authority. 

2. British Gas Water Heating, Ballygowan Sparkling Water and 
Comfort Pure Silk magazine adverts analysed by Group 4. 

3. Episode No. 1 of Life in the Freezer series. 

Despite the absence of these three sets of texts, the reader will still be able 
to deduce essential information from the textual analyses themselves. 
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AIDS/SAFE SEX CAMPAIGN 
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AIDS/SAFE SEX CAMPAIGN 
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IMAGE REDACTED DUE TO THIRD PARTY RIGHTS OR OTHER LEGAL ISSUES



AIDS/SAFE SEX CAMPAIGN 
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IMAGE REDACTED DUE TO THIRD PARTY RIGHTS OR OTHER LEGAL ISSUES



AIDS/SAFE SEX CAMPAIGN 
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IMAGE REDACTED DUE TO THIRD PARTY RIGHTS OR OTHER LEGAL ISSUES



AIDS/SAFE SEX CAMPAIGN 
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MOBY - ' EVERYTHING IS WRONG' 
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• 	

	
• 

					
• 

	
• 
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MOBY - 'EVERYTHING IS WRONG' 

• 		 ▪ 						
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Appendix XVIII 
Student Textual Analyses 

The following pages contain copies of the papers handed in by 
Communicating Science for their textual analysis assessment. This 
assessment is described under the heading of "Assessment" in the 
syllabus, which is contained in Appendix XI. For the purposes of this thesis, 
I have deleted students' names, and assigned each group, and each 
authored section a number (e.g. 1, 1A, 1B, 1C). There is an analysis of each 
of these sections in Appendix XIX. The reader should note that one of the 
papers (Group 3) has been re-typed because the original was too light to be 
copied adequately. 
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Textual Analysis Group 1 
(BT Advert) 
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Introduction - 	 1A 

The subject of our textual analysis, A British Telecom Newspaper advertisement, is a good example 

of its particular genre; That of sharp, persuasive, targeted advertising. 

We chose this particular example to anylyse the underlying meanings of the text in this advertisement: 

The particular discourse(s), messages, and ideologies that are present., and how they are interlinked. 

Key ideas and points that are to be discussed are the use of gender in the advertisement, the 

manipulation of the reader, the relevant discourse used, and the use of stereotyping and generalization. 

Our aim through analysis of the text, is to discover the methods and objectives of the advertiser and 

the interconnection between their chosen text and image and their modes of address. The approach that 

we will use is the sex / gender stereotyping discourse, as this really is pointing to the crux of the text, 

the separation and generalizing of males and females to encourage more use of the phone. 

Key words which must be understood when analyzing the text are gender, discourse and ideology. 

Gender is the classification of words roughly answering to sex, either masculine, feminine, neuter or 

common gender. 

A Discourse is a treatise of a particular subject, a thread or the running through a text. 

An ideology is a way of thinking; a systematic scheme of ideas. 

The first step is to analyze the aims of the article. 

General Structure section- 	1B 
The obvious aim of the advertisement is that talking on the phone for quite some time doesn't cost 

as much as men " Payers of the dreaded phone bill" would like to think Talking on the phone is a part 

of life, it is a social thing. These are the two most important features of the Text. The advertisement 

has taken a typically old discourse that women are gossips and timewasters and men are the strong 

and practical types, and changed it into another discourse or perhaps even modernized the idea. Women 

are now as seen in the advertisement" The Communicators". The sex that is in touch with their 

emotions, the deep thinkers. " women like to sit down to make phone calls. They know that getting 
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in touch is more important than what you actually say" Women have recognized the social side to the 

phone. Men are now the objective and somewhat unambiguous sex. They are concise and to the point 

" their body language says this message will be short, sharp and to the point". Another typical 

discourse at work here is , men have no time for idle women's chit-chat. The advertisement now tries 

to change this discourse around . Women's talk may not seem much but according to a certain 

Winston Churchill 

" Jaw , Jaw is better than war , war" 

What the advertisement is trying to do here is basically say that talking is good for you. 

Communicating with others can stop world wars. Talking costs nothing, it's what makes the world 

go round. " it's good to talk!". In other words it's good to make BT millions. 

Is there however an underlying feature in this advertisement. A hidden discourse or form of sexism. 

We rang up Bt and asked them whom the advertisement was primarily aimed at? Their answer was 

"Business men" The aim of the adven was therefore to get business men to talk on the phone for 

longer because as the article puts it 

"A five minute call at daytime rates costs about the price of a small bar of chocolate". 

Therefore the business man would save money as well as having longer use of his phone for 

important matters such as business. The advertisement is saying, take a leaf out of the little woman's 

book and talk some more! It has not been aimed or structured for business women or women in 

general yet , uses their so-called masterful phone skills to further its use. Oh yes they can talk on the 

phone , but their conversation is of no fundamental importance, unlike men's! 

" the talk of women is like the straw around china. It isn't much , but without it everything would 

be broken". 

Even the picture in the article signifies another traditional discourse. The figure of the naked man is 

made to look strong and unpenetrable. The women's body language is open, soft and fragile looking. 

The article is not actually saying that men should be more like women in the general sense. They 

simply use it as a form of irony. Men should have more of a women's laid-back attitude. After all 

there should be no price on talking! The advertisement seems to state that men pay the bills, that 
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money matters are in the hands of men and men only. Women seem to know nothing really about 

money except how to spend it. 

"The difference between the sexes becomes somewhat more than academic when the phonebill hits 

the mat. Some men have a way of making women feel guilty about it. 

The genre of the advert has fulfilled its role. It's hardhitting and powerful and succeeds in drawing 

the particular audience wanted. "The Business man" 

It has been laid out in such a way that it is still recognized by everyone as been a BT advertisement. 

Yet it is catering for a select group of people. A select sex. It has been advertised in mainly business 

newspapers which it knows only a certain person will read. But is it saying that certain person is male 

only? 

The article gives us a quote by Winston Churchchill, whom was seen as a powerful man, and in the 

case of the article is been used as a role model. A famous women most definitely could not be a role 

model could she? 

Close Analysis section - 	 1C 
As stated above, the discourse used in this text is that of a sexist nature. I feel that it is more of a 

sex/gender stereotypical discourse, in that it highly exaggerates differences between men and women, 

and uses these differences to sell a product (phone calls). The visual image used is that of a naked male 

and female both using the telephone. They are separated by a distinct line and there is a caption pasted 

across the middle. 

" why can't men be more like women?" 

The strong visual images and the bold, provocative caption draws the audience to read the written text 

underneath the visual image. The use of nakedness, is a tool to draw the audience to look at the text. 

The written text goes on to reinforce the idea that men and women are different in the way they 

communicate. It states there is a difference in position and body language. 
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" meet you down the pub alright" 

This use of a very stereotypical male conversation is used to imply that men use the phone for short 

conversations and are matter of fact. This is very problematic in that it puts all males in one basket , 

i.e. all the same. This is not true, and it is this part of the text which may appeal to a female 

audience. There is a very high generalization of male and female images in the text. 

" Women can't understand why men are so abrupt". 

This part of the text is very assuming. and basically tells the audience that all men are abrupt. It is 

using the particular discourse as a guilt factor to make men feel guilty for not using the phone, and 

for women to feel good if they use the phone alot. The use of quotations of writers and of Winston 

Churchchill tries to give some authority on what the text is implying. This is very explicit and bestows 

upon the audience that talking is good and silence is bad. Towards the end of the written text, the cost 

of the phonecalls is introduced and here the price is linked to a half pint or a small bar of chocolate. 

This is in a way a clever device to blackmail emotionally as such, in that instead of buying a drink 

or chocolate for oneself, one could make a phone call for the same price and therefore be a better 

person. The final sentence, 

" particularly compared with the cost of not talking at all" 

is I feel driving the final nail home, and explicitly saying that talking is very important and if you 

don't talk it will be a disaster. 

Conclusion - 	 1D 
To conclude, the sex/gender stereotyping discourse can be formed from analysis with examples from 
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the text. It can be argued that the advertisers use an outdated ideology a particular blatant discourse. 

Stereotyping is heavily described to , and assumptions are made, yet the advertisement is persuasive, 

effective and distinct. The visual text strikes the reader initially, setting the somewhat blatant standard 

with a clear divided image of a male and female. The first written text is the blatantly challenging , 

"why can't men be more like women?" 

emblazoned across the visual text. This "goads" the reader into progressing onto the written text with 

interest. The reader is then involved personally, analyzing the statement made. "Do I behave differently 

to women, am I abrupt, should I talk more?" These are only some of the questions that the advert 

clearly raises with the reader. By making so many assumptions and underlying claims through their 

discourse, the advertisers are immediately making their tactics fairly clear. Reminding the reader of 

their duty to keep in touch. This is a strong discourse as many readers would not question this, and 

act accordir:ly, the objective of the advertisers. They are trying to dominate the reader using a 

sex/gender stereotyping discourse, one that may work successfully. The group has concluded that there 

is an ideology, one that works on emotions and sensitivities through a stream of statements and 

questions. As well as the sex/gender stereotyping discourse, the advertisers are creating a discourse 

of communication. Even the tone may be contrived as being patronizing.This is how the advertisement 

finds its success, by creating a challenging situation, drawing in the reader. Through these 

generalizations, although they may be blatant in a crude way, a discourse is created and used, that 

of sex/gender stereotyping incorporating an ideology of emotions through statements and questions. 

Although playing on such personal sensitivities, the text is both challenging, but light and amusing. 

REFERENCE 

COMMUNICATING SC:ENCE LECTURE NOTES-

Nils Lindahl -Elliot 
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Textual Analysis Group 2 
(Anti-Smoking Campaign) 
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2A 
Introduction 

We chose to study the recent quit smoking campaign using 
john Cleese. The ads were developed for the Health Education 
Authority 	(HEA) by the Abbott-Mead-Vickers acenoy. There are 
eight short adverts in total. We made the choice because the 
ads are relevant and entertaining. They use a large number of 
subtle details to produce a lasting impression. We obtained a 
tape of the ads from the HEA and researched the target 
audience by contacting the planner of the campaign, Phil Tear 
at AMV. 

We will use a semiotic approach to look at the way the 
ads communicate with this audience, and discuss the successes 
and failures in this comnanication process. This approach is 
essential because of the subtlety of the ads. They are full of 
embedded codes that affect the audience in a number of ways. 
We will especially be looking at the gender of the target 
audience. We will also examine toe how the targeting of a 
specific social group affects the content of the text. We will 
examine the ose of colour to create the mood of the adverts 
and the way in which humour is used. The producers needed to 
get a difficult message across to people who are normally 
quite resistant. This is aided by the humour, the use of high 
impact openings and a repeated end message, and the use of 
heavily loaded words and phrases. How camera position is used 
to create an informal feel will also be analysed. 

Before beginning the analysis, we need to note what the 
intentions of the producers actually were, and how they were 
arrived at. I contacted the planner, Phil Tear and asked him 
about the choice of target audience. The full transcript is in 
Appendix 1 but a summary is useful here, to put our comments 
in context. 

The target audience was the C2 to D social group (working 
class), aged between 25 and 44, with an even split between 
male and female. The first choice was made by examining the 
profile of smoking habits over time. 	In the past few years, 
middle class smokers have been the most likely to quit, 
leaving a hard core of heavy smokers. This is a difficult 
audience to target: because smoking forms a larger part of 
their lives than that of middle class professionals, they are 
less likely to give it up. Recruitment of smokers is also 
higher in this group., 	The profile of smokers peaks and 44, and 
it was felt unproductive to use this campaign to talk to 
smokers younger than 25. The ads target three subgroups within 
this general audience: smokers who do not want to give up; 
smokers who would like to give up but lack the confidence to 
do so; smokers who are constantly giving up and then 
restarting. There are three adverts specifically aimed at the 
first sub-group: Children, Ash and Morgue. The other ads are 
aimed at helping the second two groups, either saying 'you can 
do it' or giving tips on how to keep off the cigarettes. 

The main features in common in the general structure of 
the adverts are that John Cleese appears in each and that 
there is a repeated message at the end of each advert: 'If you 
want to stop smoking for you and your children, Quitline can 
help.'. Other themes that run through the ads are humour 
(supplied by the perfect vehicle in Cleese', rational 
arguments, an emphasis on the antisocial aspects of smoking 
and a wealth of subtle detail. There follows a brief summary 
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of the ads, in the order they appear on the cassette. The 
titles are as used by the HEA. 

Children(appendix 2) Cleese appears in a var - ety of 
small, unlikely spaces. His message is that smokers with young 
children should smoke away from their children, or better, not 

at all. 

Relax(appendix 3) We see Cleese in a very untidy middle 
class kitchen. Although he has clearly caused the chaos around 
him, Cleese sits down and suggests a good way to relax if 
you've just given up smoking. His relieved family appear from 
their hiding places at the end. 

Withdrawal 	Symptoms(appendix 	5i 	Cleese 	is 	shown 

exhibiting a range of bizarre symptomz, because he has just 
stopped smoking. The message is simple: its hard, but you can 
pull through. 

Morgue;oppendix 5) The danger of smoking is made clear as 
Cleese sits up from under a sheet on the embalming table. He 
also encourages potential quitters to join the three-quarters 
of a million people who give up smoking each year. 

Tempted(appendix 6) Disembodied hands offer Cleese 
packets of cigarettes as he walks through a well-appointed 
sitting room. He sits and offers us advice on how to put 
yourself off starting to smoke again. 

Quitline(appendix 7) Cleese explicitly plugs the Quitline 
from the confines of a strait-jacket. Quitters are encouraged 
to take out their antisocial tendencies on the Quitline. 

Over appendix 8) The elation of a smoker kicking the 
habit is captured in a film scene parody. Cleese ends up 
shooting his cigarettes, in a dramatic sequence. 

Ash(appendix 	Cleese pours ash from an urn into an 
ashtray. We think at first that he is demonstrating the amount 
of ash that comes from a smoker's cigarettes, but he is really 
getting home the message of death from smoking. The ashes are 
the smoker's own, after cremation. 

555 



Textual Analysis 
	

2B 
The HEA anti-smoking campaign was very consciously planned 

throughout not only the individual adverts, but the whole 
sequence of them. Their intention was to create an impact on 
the intended audience in a subtle way, and it is those 
subtleties that I am going to analyze in more depth. 
Phil Tear from AMV, told us that the target audience was 

both male and female for all the individual adverts, we 
disagree. Throughout the campaign there was a recurring 
masculine bias in the adverts, in particular 'Tempted', 
'Withdrawal', 'Ash', 'Quitline' and 'Over' - more than half of 
them. The reason, we felt, that they had this bias was due to 
the backgrounds, 	surroundings and to a certain degree Cleese 
himself. In 'tempted', for example, there were traditional 
male ornaments in the room - the mounted animal head, an old 
photograph of a soldier and portraits. Each item creating an 
ambience of masculinity. 'Over' had Cleese in a dinner packet 
mimicking a gangster in old films which are traditional for 
male dominance over women. Finally, 'Quitline' and 'Ash' both 
have large sturdy desks, typically men's furniture, with the 
background of a study, typically a mans room. 
It is because of our analysis that we noticed this problem, 

the intended audience would not. Over a period time this 
discourse, of masculine imagery, has been naturalised. This 
can be problematic as inadvertently they have reduced their 
capacity to communicate with women, whose "Tobacco consumption 
reached recordable levels in 1921"' and has continued to rise 
ever since. 

The backgr.Junds and surroundings can also provide an 	'ideal 
home' fantasy, "backgrounds in advertisements promote the 
illusion that these alternative backgrounds and situations are 
real."-  This aspirational mechanism is created by the standard 
of the ornaments, furniture, wall hangings, wall paper etc, 
"slightly better than the conditions in which the target 
audience live...If you are holding a mirror up to an audience, 
it must be a flattering mirror."- 

The 	'ideal home' fantasy is also reinforced by the use of 
colour in the adverts. The colours used have specific cultural 
connotations which also have become naturalised within certain 
discourses. For example, in 'Relax', which is set in the 
kitchen - a room stereotypical of family life - the colours 
are yellows and beiges. These colours are culturally specific 
to warmth and comfort, amplifying the warmth and comfort of 
family life. In contrast 'Morgue' and 'Ash' have a background 
hue of green through lighting and wall paper, this colour 
reinforces the message of death that Cleese is giving in both 
of them. 
The messages in each advert are completely rational 

intending to advise rather than preach, and most are delivered 

'Blackburn and Graham (1992) 

'Dimbleby and Burton, pg.176 (1967) 

- Phil Tear, AMV appendix 1) 

556 



with the use of humour: "humour is the best way to get under 
the defensiveness of a smoker. It builds a dia'ogue with the 
smoker and encourages him to evaluate his habit. 4 The messages 
that are being sent are therefore more likely to engage the 
audience without resistance. The discourses that humour can 
break all barriers and laughter is the best medicine have good 
foundations in society and so communication to the audience 
will be ultimately more effective. 

Where humour is not used in 'Morgue' and 'Ash' 	in presents 
them as "the stick of the campaign"- 	-using the analogy of 
encouraging a donkey with a carrot or a stick. They use 
different semiotic approaches to produce the same message. 
'Morgue' 	is very factual using loaded words to intensify the 
seriousness of the subject, for example 'murder on your 
children.' - appendix E. In comparison 'Ash' uses a pun to 
communicate the message with subtlety and taste, it: "presents 
a difficult message in a palatable way.'- 
To help gain audience attention moot of the adverts have an 

impact opening. Wether it be an action., 	like in 'Withdrawal'- 
Cleese bites into the mntelpiece (appendix 4) or in words, 
for example the openinc statement in 'Children' - "Right  I 
want to talk to smokers witn young children!" (appendix 2). 
These opening approaches are effective as each opening will 
get the attention of the intended audience by targeting them 
specifically or by addressing a scenario they can relate to. 

To help add to the impact openings, the camera and sound 
effects was vital to emphasize certain imagery, for example 
when Cleese bites into the mantelpiece, the camera takes a 
close up shot and with the added sound effects the audience 
feels the full effect of this image. 
The camera plays a more important role as the audiences 

'eyes', when Cleese moves around the room, our eyes follow 
with the aid of the camera. In certain respects we are a 
spectator of his life and that is where, 	I feel, the most 
important subtlety lies. There is a common discourse of 
"keeping a polite distance" 	by matter of convention, and by 
intruding on someone else we would expect them to be irate. 
However, Cleese greets the audience as if they were a guest 
coming into his home for some advice. This is particularly 
relevant in 'Withdrawal', 'Relax' and 'Quitline. The effect 
that this has on the audience is that it makes them feel at 
ease, and like the effects of humour it prevents barriers 
being put up. Cleese appears to be acting out a big brother 
scenario, supportive and friendly. 
The final message that is repeated after each advert has 

become the slogan for the campaign, this is important to 
ensure that the audience gets the information as this is what 
the campaign is based on. By producing the 'Quitline' advert 
imparticular, they have ensured that the audience can really 

"Phil Tear, AMV (appendix 1) 

Phil Tear, AMV (appendix 1) 

- Phil Tear, AMV (appendix 1) 

'7,11raud, oo. 89 (1975) 
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understand what Quitline 	is all about. The 'Quitline' advert 
has Cleese in a straight jacket, but yet he still able to 
phone up, this demonstrates how easy it is to call Quitline, 
even when your hands are tied! Furthermore the response from 
Quitline is immediate, this tells the audience that Quitline 
is reliable, quick and efficient, and when you hear the ladies 
voice compassionate as well. All the qualities you expect when 
you need to talk to someone. 
The campaign itself is skilfully put together, with all the 

different subtleties we have pointed out working together it 
his proved very effective at communicating a subject that can 
be, at times, very delicate. 
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Conclusion 
	

2C 
We have seen in the camE_aign evidence of careful 

planning, over a period of about three months. This has 
produced who appears to be a very effective set of adverts, 
although t:e final word on that depends on the results of 
future research. We sugges-_, though, that there is a 
problematic discourse of male orientation that excludes women 
smokers. There are other ways to target women smokers, but 
this campaign was intended to reach them, so it should have 
done 

The aspirational element, following the dispurse that 
anything less would actually alienate a working class 
audience, may have been taken a bit too far. There is little 
in the adverts for someone livihg in a one bedroom council 
flat to identify with. The mirror held up is too flattering. 

We found that the colours used :n the adverts do well to 
back up the overall feeling of each one, whether this is a 
deathly green or a homely yellow. This use of colour is a very 
subtle element, not easily noticed on a first or second 
viewing, but the cultural meanint of the colours still has its 
effect. The technique is much cosier to see in adverts for 
paint, where the new coat lights ur the room. 

The use of humour in the ads was one of our reasons for 
studying them and this method is one that can be used again 
and again. People see the joke, 	laugh and then the message 
sinks in; very effective. This technique did backfire though, 
as the HEA received a complaint from the Peruvian embassy 
about 	'Children.' The anti smoking laws in Peru are strict, 
not the best place to smoke away from your children. 

The openings of the ads add impact, the repeated message 
'...the Quitline can [i.e. promises to] help' at the end makes 
sure that the important message get across. Overall, the 
campaign is polite and friendly and well worth paying 
attention tc. 
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APPENDIX 

Appendix 1. Transcript of telephone conversation with 
Phil Tear of Abbot-Mead-Vickers advertising agency, campaign 
planner for the HEA adverts. 

Who was your target audience? 

In the group C/D, age 25 to 44, evenly divided between male 
and female. Although the settings appear middle class, this is 
because 	they 	have 	to 	be 	ascirational. 	An 	accurate 

representation of, say, a council flat, would alienate the 
target audience, even if they live in one themselves. If you 
hold up a mirror tc the audience, it must be a flattering 
mirror. 

Why was this audience chosen? 

The profile of smoking habits over time was examined. The 
decline in smoking from 50-60% a few years ago to 29% has been 
largely due to middle class smokers quitting. This is the 
group most likely to quit, leaving a hard core of working 
class smokers, a much more difficult target. Middle class 
people tend to have cess stress in their lives and so are less 
likely to need a cigarette. They are more likely to be in a 
non-smoking office. Smoking will also be a smaller part of 
their lives and therefore easier to give up. Someone whose 
only indulgence is their cigarette will want to hang on to 
them. Recruitment is also higher in the C/D group as well, 
there are more people starting. The age comes from the 
lifestyle changes at these ages. Before the age of 25, 
smoker may well just be trying it out, and give up when they 
reach a settled position. At around 44 the profile of smokers 
peaks ar.d starts to fall off. One reason is that people are 
told by their doctor to stop smoking for health reasons. 

What audience research was done? 

Before the ads were written, the profile was researched by 
questionnaire. Sm'okers were also asked about their experiences 
of quitting and this led directly to 'Tempted.' They described 
how, as soon as you give up, you are surrounded by cigarettes. 
When scripts were written these were shown to a trial audience 
for their reactions. 

How do the ads target the audience? 

The audience is divided according to its behaviour when giving 
up smoking. Some of the ads aim for the hard core who don't 
want to give up by giving them a powerful message. Others aim 
for smokers who would like to give up but lack the confidence; 
the adverts encourage them, saying 'you can do it. The last 
group targeted are the 'serial quitters' who give up every 
three months; the ads suggest ways they can avoid having to 
restart. Of course all the ads speak to everyone in some way, 
sometimes not the way that is intended. The HEA actually had a 
complaint from the Peruvian embassy about 'Children.' They 
were upset that w= suggested smokers went to Peru, because 
they have strict_ ,-,-yti-smoking legislation. 
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How successful do you feel the adverts have been? 

More so than an equivalent campaign in Scotland. Here, the 
adverts were designed to scare smokers into ringing a 
Smokeline, where they could talk to a counsellor. This 
produced a low response and also meant that trained 
counsellors were needed. The way in which the humour is used 
is pleasing. Smokers who saw 'Ash' 	laughed at the joke at 
first, but then started to think about their habit. The ads 
wear in rather than wearing out; this gets the audience to pay 
attention to the ads every time they are shown. 

APPENDIX 2 

Visual 

1) M/S John Cleese in a 
dustbin with dustbin lid on 
his head. 

2) M/S John Cleese in the 
boot of a V/W Beetle 

Script Title: Children 

Audio 

1)JC: "Right, I want to talk 
to smokers with young 
children." 

2)JC: "Your cigarette smoke 
can seriously... 

3) M/S John Cleese in a 
tight fitting cupboard 	

3)JC: 	...damage 
	your 

childrens health. It can 
agravate asthma... 

4) M/S John Cleese in a 
rabbit hutch with rabbits 
situated around the outside 
and inside. 

4)JC: ...and inc-ease the 
risk of chest infection. So 
give it up now hum: Or if 
you... 

5) M/S John Cleese hanging 
upside down from a chimney 
in an open fire place. 

5)JC: 	...have to smoke, do 
it somewhere it won't harm 
your children hum?... 

6) M/S 	John 	Cleese 	in 
dustbin - same as visual 1 

6)JC: ...LIKE PERU!" 
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APPENDIX 3 	 SCRIPT TITLE- Relax 

Visual 	 Audio 

L/S of John Cleese in a 
kitchen, 	mess 	everywhere, 
tables overturned, complete 
chaos. 
Camera 	pans 	round 	the 
kitchen to where he sits, 
finishing with a M/S. 

Opens with a plate thrown to 
the floor. 

1)Smash of plate 
JC:"Ah Hello....You know 

SOME people find they get 
rather irratable and short 
tempered when they try to 
give up smoking, and this 
can make it hard for the 
rest of the family. 
So it helps if you can learn 
how to relax. Just find 
yourself 	a 	nice 	quiet 
corner, sit down and breath 
deeply for a minute or 
two... 

John Cleese takes a deep 
breath... 

...that's 	better. 	Alright 
you can come out now!" 

Family 	come 	out 	of 
cupboards. 

APPENDIX 4 	 SCRIPT TITLE - Withdrawel 
Symptoms 

Visual 	 Audio 

1) Close up shot of John 
Cleese biting the mantel 
piece. 
Camera zooms out to M/S and 
follows 	Cleese 	around 	a 
living room. 

Cleese Howls... 

Cleese tears hair out of his 
scalp... 

Walks into a cupboard and 
hugs a extremely large teddy 
bear. 

1)JC:"Hello...if you've just 
given up smoking, you may be 
experiencing some withdrawel 
symptoms... 

...but 	don't 	worry 	the 
craving should go away after 
a month or so... 

...In the meantime, well you 
just 	have 	to 	hang 	in 
there... 

...Oh Brucey, : need you!" 
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APPENDIX 5 	 SCRIPT TITLE - Morgue 

Visual 	 Audio 

1) Camera pans over dead 
body - John Cleese - in a 
morgue. Then pans cut to 
frame has upper body in a 
M/S. 
Cleese sits up. 

I)JC:"Now look, I want to be 
serious 	for 	a 	minute. 
Smoking doesn't just give 
you 	bad 	breath, 	smelly 
cloths and yellow fingers, 
it can actually kill you, 
and Its murder on your 
children. 
So give up now while your 
still alive... 
...and don't tell me you 
can't 	live 	without 	your 
darling 	cigarettes, 	three 
quarter of a million quit 
smoking every year. So why 
not be one of them... 
...its better than being one 
of these... 

Cleese lies down and covers 
himself up with the sheet 
again. 

...STOP" 
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APPENDIX 6 	 SCRIPT TITLE - Tempted 

Visual 	 Audio 

M/S of John Cleese in a 
study/den like room. Camera 
follows him around the room 

Hand comes out of picture 
offering a cigarette, Cleese 
moves away 

Hand comes out of mounted 
animal 	head 	offering 	a 
cigarette, Cleese moves away 

Hand comes out of a 
gramaphone horn offering a 
cigarette, Cleese moves away 
and sits down. 

Show jar to camera 

opens jar, takes a sniff 

Hand comes out of Jacket and 
Cleese slaps it 

1)JC:"If 	you've 	recently 
given up smoking there'll be 
occasions 	when 	you're 
tempted to have just one 
cigarrette... 

...Trouble 	is, 	just 	one 
cigarette is often all it 
takes to get you hooked 
again... 

...At times like this it 
helps to remind yourself why 
you gave up smoking in the 
first place... 

...A good way of doing this 
is to fill a jar with old 
cigarette butts and water... 

...Here's one I prepared 
earlier, just open the jar 
and take a long deep 
sniff... 

...UGGGH!... 

...excuse me please." 
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APPENDIX 7 	 SCRIPT TITLE - Quitline 

Visual 	 Audio 

1)M/s of John Cleese in a 
study, wearing a straight 
jacket and sat in a chair. 

2)wife touches his shoulders 

3)Cleese moves the chair 
over to the desk in the 
study, still tyed up. 

4)Starts dialing number with 
his nose. 

5)Phones rings twice, and 
answered 

1)JC:"Hello there, when you 
give up smoKing, you may 
find yourself shouting at 
people, throwing things and 
generally 	behaving 	in 	a 
antisocial manner.' 

2)WIFE:"Bye darling" 

3)JC:"Bye-Bye 	darling...So 
to avoid any unpleasantness 
suggest you telephone the 

Quitline... 

4)JC:...they can offer help, 
advice and a bit of moral 
support, the number is... 

5)JC:...071 487 3000" 

6)QUITLINE:"Smokers Quitline 
can I help you?" 

7)JC:"Oh hello listen, I've 
recently given up smoking, 
is it all right to vent my 
spleen at you?" 

8 )QUITLINE:"Of 
	

course, 	if 
It'll help.... 

6)Cleese sticks his tongue 
out at the phone reciever 

9)QUITLINE:...hello..hello!" 
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APPENDIX 8 
	 SCRIPT TITLE - Over 

Visual 
	 Audio 

1)W/S, 	Cleese 	stood 	in 
study/den looking at the 
chair, 	chair 	with 	back 

turned towards camera. 
1)JC:"That's it, its over, 
we're finished. I thought I 
loved you, I thought 
needed you. The heck I did. 
What a sap I've been, the 
money I've lavished on you, 
and for what? You're poison 
you know that? You made me 
feel used and dirty. Not any 
more, you're history... 

2)Jumpcut sequence: 
Frame - cigarettes on chair 
Frame - gun being fired 
Frame - cigarettes exploding 
Frame - smoking gun 
Cleese looks at smoking gun 

2)JC:...and you can stop 
smoking too!" 

APPENDIX 9 
	

SCRIPT TITLE: Ash 

Visual 
	

Audio 

1)M/S of Cleese sat behind a 
desk with an urn and an 
ashtray placed in front of 
him. 

1)JC:"Let me show you how 
much ash a twenty-a-day 
smoker makes... 

Cleese pours the contents of 
the u:n into the ashtray 

2)JC:...Course they're not 
all cremated, I mean some of 
them are buried!" 
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TEXTUAL ANALYSIS 

INTRODUCTION 	 3A 
By 

The media text which we have chosen to study is a British 
Telecom advertisement including the issues of sexuality and 
gender superiority. The main question that this specific 
advert deals with is, "Why can't men be more like women". 
We felt that this would be an interesting and relevant 
question to study as we all have strong feelings about 
gender issues whether personal or otherwise. 

In studying this subject matter we shall be dealing in some 
detail with discourse, naturalization and 
recontextualization. 

Discussing the discourse, the structure of sentences and 
specific use of language in a way to influence the reader 
in this context and will be concerned with how it can be 
construed as being either male or female orientated. One 
example of the above is illustrated when the author, who 
assumes that males are more business like and concise with 
there phone calls writes about men, "Their body says this 
messages wil be short sharp and to the point". There 
examples of this type throughout the passage and we shall 
delve into the intricacies and deeper meanings this later 
in the essay. 

It is also very important to deal with how naturalization, 
in this particular advert, is used. The advert depicts a 
naked couple, one male and one female, using the telephone, 
the background being completely black, drawing attention to 
the facial expressions and body position of the couple. 

When the advert states that Winston Churchill believed, 
"Jaw, jaw is better than war, war", this is a prime example 
of recontextualization being used of text in a different 
context to the original. This is a ploy often used in 
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advertising. 

Regarding these three literary tools, naturalization, 

recontextualization and discourse we will try to give you, 

the reader a better understanding of this British Telecom 

advert. 

GENERAL STRUCTURE 
	

3B 
By 

The piece we have chosen to analyses genre is an advert in 

a newspaper. The advertisement takes a typical medium which 

is both photographic and textual. The majority of the 

advert is taken up by two large photographs and a large, 

bold, eye catching statement. This statement reads "Why 

can't men be more like women", is very catching and due to 

it being related to issues such as gender differences which 

to many is important and interesting the question makes you 

think and as a result want to read more. Also.the 

photographs are of a man and women naked which is also eye-

catching to most people. 

The text, written below the photos assumes a particular 

social discourse about the way in which men are seen as 

less personally interactive and warm than women and that 

they are "short sharp and to the point", whereas women know 

its good to talk. The structure of the text takes on a very 

short sharp and to the point style, therefore obviously 

aimed at men as this is the way in which the author says he 

believes men to communicate. After explaining the 

differences between men and women on the phone it moves on 

to some extracts from famous and authoritative people such 

as Winston Churchill to validate it's points that men 

should talk more. the text also uses more questions in 

order to hold a persons interest, maybe also to keep the 

ideas turning over in the persons head so that the advert 

is remembered and also to encourage men to use the phone 

more and question themselves about why they don't. The text 

then moves on to encouraging men to use the telephone more 
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by describing it's low cost at particular times, compared 

to the price of a particularly male related drink, a pint. 

Another point I also notice about the structure of the 

advert is the fact that the British Telecom logo is kept 

relatively small maybe to give the text more authority in 

the style of news piece. 

It is also interesting that this advertisement is in a 

newspaper, which are typically read by business men, 

(although of this statement could be seen as a discourse in 

itself) who will normally be reading it in a relaxed state 

and therefore able to think over issues that interest them, 

e.g. on their way to or back from work or in a break. 

CLOSE ANALYSIS 
	

3C 

By 

The initially striking image in this advertisement is the 

nakedness of the man and woman portrayed in the 

photographs. Nakedness is often linked in modern 

advertising discourses with "nature".1  

By suggesting the fundamental physical differences between 

women and men it also naturalises the discourses separating 

men and women attached to the advert. Physical differences 

are used to back up the discourse that women and men behave 

differently while using the telephone. 

The headline or catchphrase of the piece, "Why can't men be 

more like women", has intrinsic assumptions about it that 

if there is a difference between men and women on the 

telephone. It therefore relies on the fact that the readers 

of the advertisement could relate to these assumptions 
immediately. 

There is also a major difference in the body language of 

the subjects in the photographs, which is related to later 

in the text. While the man stands, the women sits. This 

could se tht man in a dominant position above the 
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submissive woman who is seated. It could also insinuate 

that the man is busy and continually has things to do, so 

cannot spare time to sit down and talk in a leisurely way. 

The women, however, is seated obviously has time to talk at 

her own pace. 

Another discourse could be relevant to this area, that of 

etiquette. One of the manhy discoursses which is covered in 

the etiquette is while shaking hands, a women should sit, 

while a man stands. This automatically gives the man a more 

formal, dominant position, which could suggest that a man 

has a more serious position in society, which is linked to 

the man being at work while the woman is at home. 

It could of course be so that nakedness could be portrayed 

to suggest nature, while covering the woman's breasts. 

The woman is sitting on a piece of material which implies 

that she is surrounded by things of comfort. This can be 

seen as being at home. She could just as easily have been 

sitting on a chair, similar to office furniture but the 

suggestion is that she is relaxed and in comfort, probably 

at home rather than a business environment. 

The facial expressions of the people are very important. 

The man, whilst looking serious engage the camera with eye 

contact, while the women, smiling, looks wistfully away 

into the distance. This relates to many feature films made 

with a male audience in mind, which gives a feel of 

dreaminess to the female sex, while the man has more 

practical, realistic thought process2. 

Strangely, the man has a distinct lack of bodily hair. This 

is odd, because in an advertisement trying to point out the 

differences between the sexes the lack of bodily hair 

suggests an androgenous aspect. This removes sexuality 

while still maintining gender and "nature" under the guise 

of nakedness.This is also suggested by the black 

background, which removes the sense of reality, and puts it 
inot a segregated environment. 

From the outset, the text shows very strong discourses. The 
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sentence, "Men and women communicate differently", states 

quite clearly that it is a "fact", rather than speculation. 

the following sentence, which is linked to the first, then 

points out to the reader that the differences are 

'obvious', when it enquires,."Have you noticed?". This feel 

is continued into the third sentence. 

The text then outlines some intrinsic values to the 

discourse that men and women's actions are spectrally 

distant in the sentence, "They know that getting in touch 

is more important than what you actually say." The words 

used, such as "touch" insinuate that women and men are 

implicitly more caring and personal than the "short, sharp, 

and to the point men. This method of describing men's 

communication suggests ruthlessness a "sharp business 

mind", a common phrase, is invoked. Interestingly, the 

style used for this part of the text is also short, sharp 

and to the point, in order to communicate with the implied 
audience- men. 

The example of a man's telephone call could serve as a 

security measure. It could be saying that "we know alvei 

been doing it wrong all this time, but we all do it. "this 

makes to more acceptable, and gives men more confidence to 

change into the new revised and "correct" discourse. 

Then, the text gives "women's insight" into the discourse 

than "women can't understand why we are so abrupt". Was 

this written with years of research into women's views, or 

is it a reproduction of men's discourses of some women's 

discourses? I would offer the latter as the more likely. 

Years of psychoanalytical debate hasnot yet discovered why 

men can't "share the simple joys of talking", and various 

experiments have shown that there is a deep-rooted 

psychological factor in men, the nature of which is as yet 

undiscovered, which prevent men from enjoying talking.3 

The advertisement quotes "mother writer" in the next 

section. It is interesting to note that the sex of the 

writer is not disclosed. Again, it is not obvious whether 
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this is a man's or woman's discourses. It goes on to quote 

Winston Churchill. Does the article mean "Even Winston 

Churchill 	" or does it mean "Even Winston Churchill, a 

man who has shown his strength in a male dominated field 

and although not omnipotent has a vast amount of knowledge 

in every field, will admit that being like a woman is 

unacceptable." 

The last section of the text blatantly addresses men, and 

portrays that it is men who pay the bills. It suggests that 

men merely pay the bills while it is women, still sitting 

at home on the telephone, who build up the bills. This 

section also displays discoursses about behaviour of men by 

juxtaposing the price of telephone calls to the price of 

beer. 

The fact that the BT logo is small and positioned in a less 

than eye catching place withdraws from the context that the 

peice is made for -advertising. It implies that it is an 

article of some significance, rather than an advertising 

ploy in order to gain interest, and in turn raise profits 

for the company. 

CONCLUSION 	
3D 

By 

"Images to do with gender strike at the core of individual 

indentity, our understanding of ourselves as either male or 

female is central to who we are."4  

We display these characteristics in the way in which we 

interact and communicate. 

This advertisement draws heavily upon the domain of gender 

diplay -not the way that men and women actually behave (or 

more to the point the way in which the author thinks men 

and women behave or should to use British Telecom more 

frequently) For example the text reads " "Meet you down the 

pub, all right." Thats a mans call". 

Overall the advert seems to imply that the whole of female 
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society acts in a kind of caring way and don't go to such 

places as pubs and the male side are always abrupt and 

businesslike who love a pint. This we all know is not true 

of e v e r y b o d 

It is as if the author is using strong social discourse 

about (line unclear) that if you try to remvoe them it can 

be beneficial. By suching such an informative structure, 

with the use of a news article type structure, by keeping 

logos to a minimum and using important names, the advert 

gives this idea a certain amount of authority. Although it 

the text does not actually explain that the ideas about men 

and women are just discourse, maybe it would be a better 

idea to to used in the context of an informative article to 

raise awareness of how these differences are influenced by 

discourse and how removing them could be beneficial. 

The advert also uses a certain amount of domination over 

the reader. At first it is difficult to say in what way, as 

at first it seems to be the woman who in the advert is 

sitting while the man stands and it is implied that she is 

the lazy but kind type, but the advert could also be seen 

to dominate men in the way that it appears to be telling 

men the way in which they should behave, eg talk more, in 
order to raise their profits. 
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Textual Analysis Group 4 
(3 Adverts with 'Natural' themes) 
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TEXTUAL ANALYSIS 

	 4A 

F)Analyse any of the recent magazine or TV adverts which use 

the idea of the natural" to sell a product. 

INTRODUTION by 

Having decided upon the above title for our textual analysis Ian 

and I set about scourging numerous magazines for adverts we 

considered suitable to analyse.We decided that it may be good 

to try and obtain a number of adverts advertising the same concept 

that of "naturalness",but the products being shown under this 

title being diverse and different.The other main angle of approach 

when choosing these adverts was the principal that the semiotics 

and images used to portray "naturalness" were always present 

but not always entirely obvious.Using the selected adverts this 

analysis will hopefully attempt to show the factor that the 

adverts are playing on the term and terminology of "the natural' 

in order to facilitate the sale of their perspective products. 

During this piece the study of the adverts will be not only 

one of textual analysis but also one of critical analysis.Here 

we will take into account the concepts of genre,audience,ideology 

and discourse present in the adverts and what they convey. 

The first advert that was chosen was for British Gas water 

heating,the second was for Ballygowan sparkling Irish spring water 

and the third advert was for Comfort Pure Silk fabric conditioner. 

The adverts were chosen from 3 different magazines as we hoped 

that by ,not only analysing 3 diverse products,we could also 

perhaps place some significance to the publication with which they 

were printed in. 

The adverts were chosen because they coincided with the criteria 

we had set out,that of the portrayal of the "natural" and that 

they were,as we had intended,diverse products. 
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GENERAL STRUCTURE by 
	 4B 

Here I intend to describe what each of these 3 adverts visually 

shows.I will also consider whether the adverts presence within 

the magazine has any relevance as to what the advert is actually 

trying to convey. 

The first advert(as you can see Nils)is very eyecatching. 

It clearly portrays the concept that through the use of British 

Gas water heating what is normal to us can become tropical.This 

advert was found in an issue of the TV Times(a television listings 

magazine),here we can perhaps attach some relevance.It may well 

be considered that the average readr of the TV Times is using 

the magazine solely to find out what is on television and thus is 

busily flicking through the pages looking for this evenings 

schedule.The fact that this advert is eyecatching,colourful and 

interesting perhaps suggests its presence in this magazine as 

it may well catch the readers attention.Combined with this there 

is the perhaps relevant image of the woman and baby,mother and 

child perhaps?And the symbolic nature that goes with it. 

The second advert,the Comfort Pure Silk fabric conditioner 

advert,is again very eyecatching.This advert also has a very 

clear message within it.It shows the contextualisation that,the 

Daisy represents normal fabric conditioner and the abundant bloom 

opposite it represents the Comfort product.This advert was found 

in an issue of the womans magazine Bella and thus this advert 

has huge relevance to its presence in the magazine.This is because 

of the obvious connotations there are present between women and 

the washing and conditioning of clothes.Combined with this is 

the image of flowers,and what they represent to women,and the idea 

that women like flowers. 

The third and final advert chosen to be analysed was the 
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advert for Ballygowan sparkling Irish spring water,this advert 

like the others we chose to analyse is again eyecatching.Numerous 

images are portrayed here all seemingly related to a day out as 

the advert has the feel of a letter or perhaps diary note to it. 

The items on the advert relating to a paticular day or period 

of time.The advert itself contains the inclusion of rather alot 

of text and this perhaps explains why it was found in the Times 

on Sunday,sunday supplement as it could be thought lthough this 

perhaps is a slightly stereotypical image that the readers of 

such a magazine are not "page flickers"as previously mentioned 

but more the slow,pondering type reader intrested in all news 

and features(characteristics of a typical Times reader perhaps?) 

The advert is thus,because of its content,a suitable one for this 

magazine aswell as the fact that Ballygowan spring water is the 

drink of such a reader(educated,of above average wealth?) and thus 

the further relevance of its presence in this publication. 
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4C 

CLOSE ANALYSIS by 

Taking firstly the British Gas advertisment:the ideology this 

preaches to me straight out is one of "at one with nature".The 

smiling almost contented face of mother and baby gliding over the 

coral reef gives off a seemingly tranquil air to the reader. 

I felt myself smile as I looked at this advert.The naturalness 

of mother and baby swimming together under the sea seems an odd 

natural discourse to take.The foetus in the womb scenario I think 

is being played on here.ie.due to the closeness of mother to 

child in the childs naked state.The focus is on the baby as a 

whole where as the mother is there only in part.(her head and 

shoulders)Thus the baby being shown as a whole and naked conveys 

an image of absolute naturalness,as if the baby was straight 

from the womb and born into this world. 

The text of the advert is very Simple for the reader to digest 

All the main words in the text begin with "B" ie.Brighton, 

Blackpool,Bognor and Baby.All the places listed are of course 

British seaside towns(although none have a coral reef to boot). 

The concept discourse of water is obvious here with the seaside 

towns and coral reef etc,this obviously holds up with the 

advertisement for British Gas water heating.As far as social 

implications go British Gas are taking the discourse of "we will 

heat the water till its like the tropics:1 This is undoubtably true 

as the service they will supply will endeavour to heat water, 

but as far as providing subliminal paradise in your home,a very 

far fetched ideology. 
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Secondly,The Comfort Pure Silk advertisement.This advert was 

more easily analysed and defined with a very prominent discourse 

and ideology.This advert whilst bordering on the edges of sexism 

was nevertheless eyecatching and sufficiently glossy to catch 

ones attention. 

The discourse immediately jumps out at you,the advert is aimed 

at women and perhaps solely women.In our society women are thought 

as the ones who take care of the washing and conditioning of the 

clothes in a household as David pointed out earlier in the piece. 

The use of a simple Daisy to define to define the average fabric 

conditioner,as the advert suggests "Theres fabric conditionert... 

and using an exceptionally floral display of Lillies to define 

the Comfort product and theres Pure Silk" is playing on the 

natural there quite indicitively.This is due to the advert suggest 

ing that a plain natural Daisy is not as good as or dare I say 

it as "natural" as a bouquet of Lillies(which have obviously 

been arranged by the photographer).A1so the close up shot of the 

Lillies is very flattering to them bringing out their "natural" 

colours and lighting effects.Whereas the Daisy is shot from a 

distance and is pictured with the stem out of focus thus showing 

its insuperiority to the iillies.The product is shown on the page 

in a bottle of almost the same shade as the Lillies showing the 

products apparent naturalness.The social implications here are 

blindly obvious saying quite catergorically that comfort Pure Silk 

will leave your clothes feeling and smelling like a bunch of 

elaborate Lillies whereas normal less "natural" fabric conditioner 

will leave your clothes feeling and smelling like an out of focus 

less "natural" Daisy this is a very powerful discourse taken by 

Lever Brothers with quite impressive messages given off by the 

poinient usage of the different "natural" flowers. 
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Thirdly,the advertisement for Ballygowan sparkling Irish spring 

water.This advertisement plays upon the "naturalness" in quite 

a different way to the 2 previous advertisements.This advert used 

its text to assume a natural scene in the drinking of spring 

water.As David mentioned earlier the text in this advert is 

seemingly of a diary note discourse describing a day out in the 

Irish countryside.The text pleads natural due to its ideological 

journey of idilic proportions with the two protagonists in the 

text.By this I me,-_]n the main protagonist is describing the day out 

in a very natural wdy.For example she(I am assuming it is a she) 

is saying about her friends blonde hair being so much nicer than 

her orange hair.Here we can see natural hair colour being envyed 

over.But the most poinient and indeed illustrius use of the 

natural discourse is in the last two sentences."We'd circle back 

by the well at Blakes Crossing.How wonderful then to drink the 

water,so cold and pure and so welcome it might have been wine". 

What a claim!Are they saying that the water from the well at 

Blakes crossing somewhere in the Irish countryside is now presume-

ably the source of Ballygowan spring water which after a walk on 

a hot day might be confused for wine?Quite remarkable. 

Saying that the spring water was bottled at the well at 

Blakes Crossing,then,a natural discourse would be right to assume. 

This cannot be true as the spring water Ballygowan sells is 

sparkling and therefore is full of carbonate,thus not natural at 

all. 

I mentioned earlier that the text gives the advert its natural-

ness however the symbols and pictures used in the advertisement; 

pictures of plants,seashells,dry leaves also provide a natural 

discourse or at the very least adhere to the natural discourse 

the text provides,contributing to the theme of a walk in the 

countrys'ide with neutral,natural connitations.We can assume the 

"natural" photo(black and white,white robe) to be the girl with 

blonde hair also due to its central posistion in the advert. 
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Although to me this advert is using a natural discourse I feel 

the ideologies conveyed within it to be to widespread and dis-

jointed to thoroughly for the advert to have maximum potency. 

CONCLUSION by 	

4D 
We can finally conlude that,though Ian has already made individual 

conclusions at the end of each of the advert analysis',that the 

3 advertisements eachand in numerous and varied ways and formats 

conveyed the naturalistic discourse.Through this a number of 

different ideologies connected with the natural theme arose. 

Although the advertisements were unconnected through the magazines 

in which they were printed,or through the companies involved the 

semiotics,images and recontextualisation used promotes the same 

basic linatural"discourse. 
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Textual Analysis Group 5 
(Nuclear Electric Advert) 
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COSI Assignment One  
Year 1  
Submit to: Nils Lyndahl Eliott 

	 5A 
Due Date: 5. 5. 95.  

Textual Analysis.  

Introduction. ( 

We have chosen Nuclear Electric's advert from 'The Guardian' of 

July 23rd 1994, as it combines our interests in the environment and 

science. Our analysis of the advertisement will hopefully be objective and 

critical, but of course, we like all people have our own ideologies which 

we will incorporate into our interpretations of the advertisement. 

General Structure. ( 	

5B 
The Nuclear Electric advert, being in 'The Guardian' which is a 

broadsheet paper seems to be directed at the middle class, those people 

who might have more of an interest and more time to be concerned in the 

nuclear power industry. The advert is very striking, because of the way in 

which it uses images which would not normally be associated with 

nuclear energy. it uses the symbolic form of on idyllic countryside scene, 

with a rainbow which has obviously never been affected by man, 

especially not a power station. Also we the reader are suppose to believe 

that the scene in the context even if there were a nuclear power station. 

the scene would stay the same. 

This is backed up by the number of statements in bold type at the 
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2. 
very top of the advert such as, "We don't contribute to global warming". 

The word 'don't is in a different typeface. so  that it has more emphasis. 

The way in which the statements are presented is obviously designed to 

catch the eve of someone browsing through the paper. What the 

statements actually say is also designed to surprise and provoke a 

comparison with traditional coal fired power stations. 

The advert contains many striking colours such as bright blue and 

green to catch the eve amongst the drab black and white of the 

newspaper. These colours again give the impression of an environment 

that is unmarred. 

The type at the bottom of the advert gives a comparison between 

nuclear energy and energy from coal, showing how much less polluting 

nuclear power is. The scene above this information emphasises these 

facts. 

Close Analysis. ( 	 5C 
This article is of both a scientific and a environmental issue. Since 

the article has been photocopied we have highlighted the facts of colour 

with a few pointers as I believe colour is an important issue here. The 

rainbow is also significant to the 'plot' s we have drawn that back in. So 

to begin with we shall give an overview of the advert explaining what we 

see then we shall go into the actual analysis of it. 
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3. 
The colours of the article are green, blue with a sharp contrast of 

orange and yellow fields with touches of green. There is a rainbow which 

takes up the whole page and at the end of the rainbow is a farm and is the 

only building to be seen for miles. There is a significance for this which 

we'll try and explain later. 

The main caption is basically hitting coal power by claiming that 

they don't cause any damage to the environment such as the ozone. 

acidrain and global warming. They then question their own role using 

"Are we friends of the earth?", here they have used the name of a well 

known environmental group in the form of a statement rather then as a 

question. Whether this is with intention we don't know. 

At the bottom of the advert there are a set of 'facts' saying that 40% 

of the gases that contribute to the green house effect are caused by the 

burning of fossil fuels. This is slightly problematic since it doesn't say 

what purpose the fuels have been burned for to produce that 40% gas, 

and the issue here is coal power stations V's nuclear power. The article 

goes on to explain and compare the amount of CO2  emitted in both 

nuclear and coal power to shock/surprise people. Next Nuclear Electric 

say.  that all their stations are safe environmentally responsible and 

reliable and invite you to spend the afternoon with them. With this 

message we looked at the advert and thought 'what power station?', all we 
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4. 
can see is countryside and a farm. Maybe the view You see is from the 

power station itself but there is nothing that shows this. 

Now that the overview is completed we shall go on to explain more 

about the colours and what they represent. The blue, green background 

and sky seems to represent 'nature'. health, environment, 'greenys' or 

environmentalists. The sky is clear except for one or two fluffy white 

clouds, a sign of a nice day. evening or morning hence the haze. We 

wondered what does the green haze hovering over the countryside 

represent since haze can represent smog, but the rainbow could just 

represent mist as in morning mist. 

There is a contrast of colour from the fields which has sudden 

splashes of orange and yellow with a touch of green. Here Nuclear 

Electric we believe are trying to unfocus the audience's mind from the 

image of a powerstation towering over a little village or town with dirty 

fields around it with black grimy fields and livestock especially sheep 

who if washed would look white underneath all that grime emitted from 

the station. This sort of image is of our perception when we think of a 

power station. If this was Nuclear Electric's aim then for us it worked in 

producing these images but we feel it is slightly problematic from what 

we mentioned in the overview the fact as to where a nuclear power station 

is in conjunction to the picture. So you could say that the reason for this 
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5. 
beautiful empty, 'natural' countryside is because all You can see is a farm 

and a few trees but not one clue to there being a power station to ruin 

this. So should Nuclear Electric be giving this false perception when there 

isn't a power station in the picture to prove their point, that they don't  

contribute to the various global problems. We then have to try and think 

the was Nuclear Electric were thinking at the time and give a reason for 

this specific advert in the first place. They are probably trying to say "this 

countryside is how it looks like around Nuclear Electric's power stations 

all over Britain." 

The next issue is where Nuclear Electric at the end of the advert 

says "It certainly won't affect your body but it might " This is very 

controversial as there is that suspected link between nuclear power 

stations and Leukaemia in children, but now scientists'have come up with 

a new theory to why more children suffer from Leukaemia around these 

stations than any where else. They say that viruses which can trigger cell 

mutation which leads to cancer are carried by visiting foreign scientists 

and administrative officers to the stations. But the advert has only 

touched this issue lightly but the issue here is fossil fuels and the 

environment. 

To complete this analysis we would like to finish off with the image 

of the rainbow and the importance of it in this picture. Firstly we found a 
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6. 
dictionary definition of a rainbow to see if it has any significance. "a 

colour arch in sky caused by refraction and internal reflection of light in 

raindrops: Any similar array of colours covering the whole spectrum.". 

This definition only backs up our first feelings that the haze is mist which 

the rainbow is reflected from. So we had to concern ourselves with the 

position of the rainbow in the picture. the way it ends on the farm. It is 

said that you can find a pot of gold at the end of one. so  maybe the 

rainbow is a symbol to say how precious this land is as if it is made of 

gold and the farm is the very heart of this beauty. 

Conclusion. (. 	 5D 
There are discourses at work in the advert as we automatically feel 

that nuclear power is unsafe and potentially dangerous. but the discourses 

at work are through symbolic forms. The advert makes us feel that 

nuclear power is safe and environmentally friendly or as they said 

"friends of the earth". 

We feel an ideology is being produced as our normal perception of 

a landscape which has a power station built on it and it is very smoggy 

and dirty, the power station being a blot on the landscape. But in the 

advert a perfect, untarnished landscape is portrayed giving the ideology 

that a nuclear power station does not effect it's surrounding areas. 
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7 
There is no concrete evidence given on the safety of nuclear energy 

and the facts given in the advert are only diminishing coal energy. this 

makes us feel that a media effects discourse is at work. Nuclear energy 

may not be as polluting as coal energy but what about long term safety 

factors. The advert seems to be designed to make us aware about the 

damage to the environment caused by coal stations so that the general 

public would then begin to advocate nuclear energy. 
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(Nuclear Electric Advert) 
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6A 
SECTION ONE 	 INTRODUCTION. 

The aim of this textual analysis is to look at the advert in 

the Independent news paper. This advert states the 

environmental issues that are most relevant today and attempts 

to suggest that nuclear fuel is a clean and safe method of 

generating electricity. At the same time the advert openly 

Informs us of the dangers in using fossil fuels. 

We decided to study this advert because science in advertising 

is perhaps the most profitable use of science. It is used to 

sell everything from cosmetics to washing powder and in most 

examples the science is deliberately added wether it is 

relevant or not. Science is also used in advertising to 

perpousfully mislead the people the product is aimed at after 

all what is an " A.H.H - Pro vitamin BE complex "? The fact is 

it does not exist yet it is used to sell skin cream. Science 

can also be used in advertising as in the Nuclear Electric 

example to direct the target audience away from the real 

issues. this will be further explained in the conclusion. We 

also decided to study this advert because to the critical eye 

it was obvious what the advert was attempting to do. This 

avert is especially interesting because it addresses an issue 

rather than trying to sell a product directly although selling 

its product is the overall aim. The avert also seems to 

respond to public opinions and public fears and the advert is 

structured and worded in a very unique way in order to address 

the issues in the most effective way. 
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SECTION TWO 
	 6B 

The structure of the advert is dominated by a large picture which 

is representative of a very idyllic, serene and clean open 

environment. The advert which appears in a broadsheet newspaper, 

consumes the entire page it is featured on. At the foot of the 

advert exists some text , which is brief but examines the effects 

of Nuclear Electrics Main competitor, namely British Coal. However 

the text is presented in small wording, with the given effect of 

not distracting the readers attention from the main focus of the 

advert, the photograph. At the head of the page is a short yet 

strong caption, which is very effective. 

The main focal point of the advertisement is the picture, it 

appears as this is deliberate because it symbolizes a pollution 

free picturesque scene, this is achieved with the use of rolling 

fields and animals associated with the countryside. Accompanied 

with the fact that there are no eyesores present, like for example 

opencast mines, the picture can be seen as trying to represent the" 

Nuclear Fuel industry as a cleaner and healthier alternative to 

other means of electricity generation. The skies in the picture 

are again open and full of colour, and they also contain a rainbow 

which can be interpreted to mean a new beginning, possibly a new 

and brighter future for Nuclear Electricity. 

The caption at the head of the advert, unlike the text at the 

bottom, is placed over the picture as its importance appears to be 
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as significant as the photograph. 	It comments on how Nuclear 

Electric do not contribute to global warming, ozone depletion and 

acid rain, the whole caption is written in bold print but the word 

"don't", as in "we don't...", is not printed in bold, and thus 

stands out and is eye catching. It also emphasizes the fact that 

they are not responsible for these occurrences, whilst implementing 

another body. 

SECTION THREE 	

6C 

The importance of this advert, is that it appears to be attempting 

to shatter the old image of Nuclear Fuel, which was one consistent 

with danger to the environment aswell as humans in some extreme 

cases. 	It does this effectively with the use of the clean and 

natural image of the countryside. However the general discourse 

of the whole piece appears to be to place as much credit on 

themselves i.e Nuclear Fuel, while at the same time discrediting 

British Coal, (the burning of fossil fuels). The advert seems to 

be a tool in which to aid their conversion process of the British 

public to the Nuclear way of thinking, even though it can appear 

extreme and unnecessary. These extremities can be seen to exist 

in what appears to be an invitation to visit a Nuclear Electric 

centre, of which there are several in England and Wales. This open 

invitation, which is underneath the text at the bottom of the page, 

is accompanied by a list of centres available to visit, a small 

map showing their location and a free phone contact number. 
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SECTION FOUR 	

6D 
The text positions the audience into believing what they are 

reading by adopting a form of narration in the text, trying to 

convince you into their way of thinking. 	Using the phrase "It 

certainly won't affect your body", appears to be very convincing 

in a dominating way. The use of figures in the text appears to be 

used as hard scientific fact to be, and expected to be believed by 

the readers. 

The text in the advert appears to be aimed at an educated audience, 

this can be seen in the some of the words and phrases used, for 

example Greenhouse Effect and Fossil Fuels. 

Sections two, three and four, 
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6E 
SECTION FIVE 	CONCLUSION. 

So it seems that the advert attempts to show that producing 

electrical power using nuclear Fuel is environmentally clean. 

The advert tries to do this by comparing its self to 

production of electrical power using fossil fuels. this method 

is quite effective because Nuclear Electric has identified the 

most up to date environmental issues such as global warming 

and acid rain which have had extensive media coverage. The way 

this issue is approached is with great care. Firstly the 

environmental issue is made to appear widespread than it 

actually is. In the main print at the top of the page it is 

written 

" We don't contribute to global warming, 

We don't contribute to ozone depletion." 

this at first appears as if there are two separate 

environmental problems here that Nuclear Electric don't 

contribute to but in fact these are both one in the same 

thing one is the cause and one is the effect. Also the 

fact that the words don't are in small print and the rest the 

statements are in bold print is unusual as they would normally 

be the other way round. This is done for two reasons. firstly 

it will attract the readers initial attention more effectively 

because no one is interested in reading about who does not 

contribute to environmental issues but want to know who does. 

also the faint "don't" indicates that perhaps Nuclear Electric 

assumes that the target audience were under the impression 
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that Nuclear power was a contributor to acid rain, global 

warming and ozone depletion. This is further backed up at 

the end the text on the advert in the statement 

" It certainly won't affect your body but it might lust 

change your mind." 

This is very unrealistic as most people are already aware 

that Nuclear fuel does not contribute to global warming. This 

is however is not the real issue. People are worried about the 

risk of a reactor meltdown or the dumping of used fuel rods. 

Comparing Nuclear fuel and fossil fuels is like trying to 

compare "chalk and cheese" they are both environmentally 

dangerous but for different reasons. The whole advert is 

patronising and is written in such a way that it seems as if 

it is being taught at school. The text even seems to expect 

a response from the reader when saying 

"Breathtaking isn't it." 

You can't argue with facts and science is seen as a Discourse 

of truth. This avert shows that with recontextualisation 

science can say anything you won't it to. 
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Textual Analysis Group 7 
(Moby Promotional Leaflet) 
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Reception of Science, Assessment Two 

Textual Analysis 

Moby - "Everything is Wrong" 

Introduction 

The media text we have chosen to analyze is part of a promotion package from a 

well known popular musician called Moby. His work is predominantly electronic dance 

orientated music. However, he makes a strong effort towards raising awareness towards 

environmental issues, and thus this promotion consists of a pamphlet which outlines what 

he feels about the world as it is now, and continues with a collection of statistics which he 

believes strongly indicate the need to make changes to the way people live. We believe that 

the text falls into the topic of environmental/ecological communication, with the purpose 

of raising awareness to the 'plight of the planet' often hailed by environmentalists. This 

media text does not fall quite so simply into that category, chiefly because of the manner 

in which it is distributed, as will become clear as the analysis progresses. 

Structure 

The title track of the album is "Everything is Wrong" and this provides the link to 

the main body of the text, which is a hard hitting radical piece on the state of the world 

today; with specific relevance to the concepts of lifestyle, including those of diet, food 

production practices, energy production, and transport. 

Initially the pamphlet does not strike you as the typical 'green' piece of information, 

as the whole pamphlet itself is blue in colour signifying no specific genre. The front cover 

is plain and simple, the artists name, symbol, and album title are all that adorns the front. 

This is recognisable to those who already own or know of material by this artist, so many 

people may pick up the pamphlet without realising what it actually contains. 

On entering the piece or text, the initial section is a personal viewpoint of the 

world in general by Moby himself (not a very optimistic one). The language used is 
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relatively hard hitting with short, sharp sentences, and harsh words such as, "toxic and 

"ripped". This format is designed to have maximum impact on the reader, stating how bad 

the world situation has actually become. The actual wording itself enables the reader to 

conjure up a clear picture of the devastation without going into details. 

The style of writing is one that enables anyone to read and understand, there is no 

overly convoluted jargon to confuse or befuddle the reader. It consists of clear and concise 

statements particularly appealing to a younger generation as it is written in "youth" 

language; e.g. "I know tons of people who eat meat" (this will become clear later). 

This type of piece is typical of those found in the letters pages of any environmental 

magazine, basically a tirade of woes believed by any individual, a bias towards a viewpoint. 

This may be true, and thus appeals to anyone interested in green issues. However, 

there are people that would read the initial piece and find it a little too biased and 

revolutionary, so to improve or give weight to his viewpoint, actual facts recontextualised 

from original environmental studies are included. Each one again is short and easy to read 

and this time believable. Being as the facts are presented as a straight-forward list, the 

reader is almost 'exhausted' by the end of it. The use of these facts is also a subtle way to 

re-enforce his views on vegetarianism as he uses comparisons of land use to production of 

vegetables and meat - a very thought provoking process. Examples such as these illustrate 

this: 

"one acre of land can produce 20,000 pounds of potatoes." 

"one acre of land can produce 165 pounds of beef." 

One final method employed in the whole text to re-enforce his viewpoint is the use 

of quotes by well respected and known historical figures. This has the effect of finally 

founding the notion that environmental issues are not simply a fad, but the difference now 

is that the whole problem has acquired a higher degree of urgency. 

By using these three methods, does Moby bring respect and reality to global 

problems? 
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Discourse & Ideology 

The "Everything is Wrong" pamphlet is loaded with various discourses operating 

within it, and as a whole, strongly serves as an ideological piece of media. Starting with the 

front cover, the impression received is a very simple one. The title of the product is 

"Everything is Wrong", which itself is highly provocative, following what I believe is the 

common discourse of many environmental pressure groups. That is, it serves to encourage 

people to stand up and take notice of the urgent and sometimes radical changes that are 

said to be needed to alter the 'health' of the planet and its people. However, at this stage 

it is important to remember that the audience does not as yet know of the 

environmental/ecological message contained within. 

Upon reading the first section of the text, that is, the personal commentary from 

Moby, it is apparent that the audience is subject to a discourse of radicalism. The text 

follows the discourse of a kind of preaching. Indeed, in other pieces I have read that are 

written by Moby, he refers directly to the practices of Christianity. Perhaps Moby is 

supporting a vision of 'clean living' that the institution of the church itself encourages, or 

alternatively, he is merely imitating such a discourse so as to give a sense of knowledgeable 

authority. 

The following section of the text, that is, the collection of established 'facts', 

involves recontextualisation on a fairly broad level. The information is collected from a 

variety of sources, mostly from previous environmental studies, and are presented in this 

instance as a provocative list of statements that support the message written in the previous 

section discussed. The discourse present here is an extension of the environmental one 

suggested at the start of this section of the analysis. It is important to note that this 

publication is merely part of a promotion, which results in a form of discursive 

transformation, which places the discourse in an unusual context. 

As previously mentioned, it may be that Moby has relied on the sort of discourse 

that adds weight and authority to what he is saying. The inclusion of the three quotes 

contained within the piece support this suggestion. This is in reference to the fact that they 

originate from the minds of highly influential figures whose names themselves can evoke 

strong feeling in people today. 

Finally, the last section of the pamphlet provides details of the promoted album and 

7C 
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tour. This includes information regarding contact addresses for mail and Internet 

connection to the artists record company. A strong discourse is not present here, and it 

provides a 'step back' from the rest of the text. 

Audience 

The field of interaction that this piece falls into is that of the music buying public, 

particular the younger generation. The text is found in general music stores and relies on 

the recipient choosing to take the pamphlet from the shop's display unit. 

This has lead to the conclusion that the target audience is the youth dance culture. 

It relies heavily on the reader actually having some familiarity with Moby and then 

wanting to discover new information regarding this musician. This could only occur 

amongst members of an established following. This leads onto the fact that his target 

audience is the most likely to sit up and take note of what he is saying. Moby is using his 

position as an influential character to become a modern day guru, striving to arise 

environmental awareness amongst the youth of today. Taking this path he is also 

promoting himself, in realising that people want more from their role-models than just the 

music. He is also pointing out that music is here to stay, unlike the environment. 

He presumes that his audience does want to know about global problems, and so 

in creating this text in a simple, easy way to read he causes this issue to become "trendy" 

and not a boring rant against the world. He also imbues a sense of guilt in the minds of 

his readers and this is much easier to apply to the younger generation, who tend to be 

more idealistic. 

If he (Moby) wanted to be successful in causing a change he would have to market 

his thoughts and ideas through different channels, as many audiences are excluded from this 

area of information. This includes the older generation and anyone who is not 'into' the 

dance scene or the music he produces. 

As for success in communicating to the desired audience, he does succeed in creating 

an awareness in the reader of global problems, in a way that is popular amongst the 

members of the dance culture. He is also successful in promoting his own image of not just 

a money grabbing musician, but a "right-on-caring-kind-of-guy". This would influence 

many people to buy his music, which is one of the main aims of the text. 

However, this text could not be seen as an influential piece that would cause great 

changes in peoples lives, it can only cause awareness. Of course, these are elements that can 

only be confirmed through audience research. 

Conclusions 

The main discourse present in this text is that of radical environmental pressure 

groups, and the subsequent ideologies that this entails. However, what distances this 

particular piece from that, is the fact that it is produced as a promotion piece for a popular 

musician. Hence, there exists an obvious case for recontextualisation of many established 

norms. 
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Textual Analysis Group 8 
(Laboratoire Garnier Advert) 
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TETTLJAL ANALYLIS: FOR 	I LI L:NDHAL-EL.LiuT. 

EY 
DrJE: S.E.or  

For Oi1 	 we nave ,Lhuaen the LE,b0CLtOifeL 

(i;arnLer 	 - £y.erçie 	 L:ft CfEiAii,. 	WE, ,T.- h0C th&-  

it 	r.,_111 of analvt:oal ivatoia  a'n,f! 1"r- 

cau,7htour atter.t::rin the  

Intcoduction - by 

The majoraty of pecie, at one point in their 

been sub lectedto media pressure. The manner of this pressure 

in television and madazines moatly but it teemi.; to ap:er+r  

toot t.o:iai 	a: 	vitea. 	Eve t sln,:e the main 	communication 

channels opened, in the form of television, broadsheets, 

tabloids and magazines, the broducers have been able to 

influence the general public in tOiiC manner. 
	It came 	to 

the fore after the second world war, when the public started 

to relax and enloy themselves, and consequently had more money 

-- ,2!="-;' 	 ciave the "producers" an ideal opportunity to 

market their products in the multi-media. 	An elaborate 

bombardment of advertisements have now dominated these medians 

and will continue to do so because the gener-al re;i2on;ia an6 

demand is still strona. 

Now a war has beoun with the major western product 

companies to portray the most soohiaticated, infloenoal and 

a47,-e;t:..;emEntowith the aim to acquire the 

biggest audience or consumer level 	This ivolvet different 

defined and discussed later on. 
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deEined to itfijenoe iiffeent ,_,Loo of rooe, for example, 

,,.rt,,oemnto for coam,:t.,_:o. 	Ar, Ideal example of thiE :E 

-female 

'coaojroe Ocini involved 	itr. beauty. 	There 1E alwava a 

beautiful WOTti.m who 	the ek, itomy of health ani la mortrayed 

oe:nr_; very natural. 	Thu. Lmmediateiy -fpullo the female- 

orttej 	 oo unto 

pEctrayeLl 

 a raloe EenEe of "realit i t 10  

ac teirlu oompletely "natural", and or the produot 

oeliE. 

The idea of a woman lndireotly remreoentin,:( nature iE a 

uonoe-ot or whloh ita arlginE lie in the ancient beiefo or 

• ThE 	 AmerindianE" for example, have no word for 

nature. 	Indtead, they represent nature in regards to it 

ettributeo• (1). 	However, their ultimate deity 	10 

the "mother nature", that is why nowadays, nature is 

rebresented aa being female. 	This belief la manipulated in 

many advertiaementa in an attembt to collaborate females and 

ilatEt ZL-J any advertisement featuring a beautiful woman ( the 

beauty of which enhances the "natural" touch), evokea feelings 

ie aeeociated with nature. 

Vouiai Per,IEDtiO5  and Analyla  - 	 8B 
The concept of "viaual perception" 10 aomething that la 

frequently uaed in advertiaing. In the caae of the Synergie 

advertisement, the importance of the photograph is immediately 

apparent, for the simple reason that in a double-page 

avertieement, the image of a women'a face takes up one side. 

(1) - Nils Lindhal-Elliot Notes, page 1. (See ref. for details) 
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afid .egacd::-._ the Ke; 	ere  

and the natural, which ia eaoirsed 	 The 

i:.ho,to.;i:aDn is 	55 el to 	,.arture the 	attention of the 	ccnsumer 

whilst ahowinc the product in a Lie,...rable oontet. 

product is purchased, the eullsumer will achieve the natural 

beauty of the model it, the picture. 	The advert is likely to  

be in a wumen'a iaga:ine which say re flicked thrsagh rapidly, 

so the message portrayed by the product heeds to be 

■ummun,,oateo 	swiftly, unambiguously and economically 	(2), 

the use of a full page image of the effects of the 

. 	 as hair style, 

ULJLUJL iaOl al 	;1tru:ture;  

Important in the communication. 

The photograph is of a representation of a women, aged in 

her twenties, and is set outdoors. 	The emphasis is on youth, 

the natural assumption being that youthful women are seen as 

being healthy and natural looking. The gender in the 

advertisement is an important focus on identification. 	The 

product of 	"wrinkle lift cream" would be more aimed at women 

than men, although not exclusive to women, and so it would be 

natural that the image portrayed would be of the female 

gender. This links with the previous comment that females are 

portrayed as being at one with nature. 

(2) Advertising as Communication - Page g7. 	(See references 

for details). 
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11,ziQe 

In tho oeocrb wptid 	the 12,-3: 171,3, -. 	 die  

fsic naired and fair sk_nned. 	:The is TilLliL 	the 

ep:t,:2ny or beauty and fon:n:nity. 

lne "LIisocuLse" 	ferilnine beauty is present by the 

V17:1_2L- features of the 1bel, 	 as the u:.e or the 

threateneoi or the appearance of wrinkles, she has 

been :- eIe,_az:ed by the "horrors" of ageing by the Synerdie 

oroauot. 	Tne nedati- e belief of western culture viewing 

ageing as a sign of fding beauty is an ideal "sisuoulae" to 

market their product.(3) 

is one of the potent symbols in cultural 

communication(.d), the hair does not appear to be dyed, thus 

representing a natural image. 	The texture is fine and the 

hair is tied back, whilst not noticeably containing any 

unnatural hair products, again being portrayed as natural and 

healthy. 

v the face and neck of the woman are shown, along with 

a hand lifted to the face. 	The face and the neck are the 

target areas of where the wrinkle lift cream would be used, 

and therefore, it is unnecessary to portray any more of the 

t,ody. The close-up shot signifies more intensity, thus 

enforcing the image of the beauty that "will" be achieved by 

Usrl  or the product. 

(3) Advertising as Communication - Page g2 (See References) 

(4) Communicating about Science and Nature, S. Nature 

Naturalized - Page S - Nils Lindhal-Elliot. 
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pQtt:av,.:, the 	 that the :e,.Lits from 

e teen on the model, and he io lIftInc her 

nand t= oh.; 	 from 	 toe, creatlng the 

The h -o) 	 ,rJlear. ;::t1-  

j:ULtr:lyin1 the 	 _FiiLyt1 free from 

The moOt -ifilJuttant single feature of the L :ture 

utiguhtably the face it;:elf. The teeTh ore or. t  

whin enhanoe the overall beauty of the woman, adding to the 

image .f the photograoh. 	r 	little y.iie 0ai:0=14(J 

worn (although it 00 1lji.U5t a certainty that it is actually 

be,- y L.,tlised), again the healthy and natural collat,l, i.atiOn 

el= 
	

Mot imiportantly, no wrinkles are present at 

imiDlying that if the Droduct i 	aae6, the 

like the model. 

The expression on the face is a particular focus of 

attention in advertisements, intended to "arou;Je our 

EfflUti[7.)"( S ). 
	The ex -oression of the model io a TJositive, 

happy, care-free and fresh one, with the imrJlition that thi:: 

contented "feeling" is a result of the product. The model has 

direct contact with the viewer, again, the suggestion being 

that the happiness and pleasure of the image of the women is 

the consequence of using an anti-wrinkie cream. 

(5) 
	

Advertising as Communication - Page gg 	(See References 

for details). 
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ao'vecti,ement. The :rode Id act outside divincj the :ort t-1 

	

a "iide of ilfe" with 0 "el" 	 Inc 	in tne 

backdrod is ooftrayed as a deep niue, w.th 

Thiubbery, and 10 00 	 representation of a beautlfu. day. 

The Imrlico,ion toot 
	 our as shinind, 	 tie 

outd,00 	is a 	"natural" sett and, meaning 	that it 	is "at one 

with 	 as 	the 	 LFT 	ti",& 

_:Lt:a?_;:,-!. 	The backdround doea not distract our attention 

the model, and m,re :mc.ortantl, the 

Tree is no mention of the produ ct :to-elf where the 

picture is. 	The only hint of what may be ad ■;eLted i5 froo  

the boo "Loboratoireo Cornier, Paris", alond the side. 	The 

reader would first look at the photocirarh of the model, wonder  

now she has aohieved tel beauty and why she looks oo happy and 

r.41_=-free. The attention will then be drawn to the p ■ElyC W1t1-1 

thE. IT4f1=41:41t1i:Jil on the product to discover her secret. 

The lodo, "Natural Hydro;zy-C'eramide" it:: a he featv41.= an  

the advertisement. 	The writinci, in capital letters is encased 

in a Green molecular-lookind 
	 to the. 21-.E"..:,E 

that a ,- entific base is the chief beneficial factor of the 

product. 

The lardest imade on thiR page is the product itself. 

The white pot, portrays cleanliness and professionalism. 	A 

E:w411 luo;: containing the iMLCIE of a leaf returns to the 

"natural" theme of the product. 
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a"r 	 Ano. 	a - 
	 8C 

the hLie houooho.. anc! fooc] 

in ilnia  	ate 	 herae_: ani! fur ner 

There 	la 	a 	T..irlcD.LE. 

c-hiefy fcr ner own atiafoat - o:. 	aualatemoe. 

Dye:-  1/.-1 
	

oreama da:17, 

half of all women uae them reqularly. 	Beauty oreama are 

ewpenaime, ao00CCteno,a to be we,ahte,l _,m-market (G). 

The on 	ieu,..:ed in advertiaina .he o -17, rimary 
	

that 

beina to attract the uocuoumeLo atteEtlon and 

fajOUrablV towarda the mroLluot on cfl- er. 	AdveItaLCriI uae 

auite 	tjfLtIVCi, tnev co - 	 1OccJ 

,,nttover.o.ei atatementa in unuaual waya, in addition to uoino 

aiple, atroightrocward ,an,Aua..,= to communicate with the 

oonaumer. 

The writera of advertiaementa con play with worda, 

	

nIpuiatina or diotortinu their everyda:,  meaninaa. 	They 

freauently break the rule a of lanciuoe 	for effect, uae words.: 

out of context and even make new one. 	Unusual or atyliah 

worda are uaed, they are ahort, to-the-point aentencea, which 

are eaEy to remember. 	"Catchy" aloona are used which ot ion  

in our memory. Sometimea rhythm and rhyme are used to create 

alodana, aometimea alliteration or repetition. 	In addition to 

type of landuade ilaed, different typodraphical and 

callidrapnic techniquea can alio be used or. aignifiera ao trot  

landuacie can Eidnify 

f 

landuade and product. 

the product directly, by writing, 

1 	The Female Tonaumer - Paae 17g Glee Referencea). 
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It ,iouii3 be Dal that "Ofilri ODVe 	 lit  

lOtO- 	 jet 

 

- they bri ,-J ideat into our minda. 

Mim? 	 :or 

asid 

 

ill tOe televiaion, Oft :;t_CESSirlif the wLrd 	atura-1" 

now "natura_ 	their 17, 1- Cliat it, Of What 0 "1atu;a1" 

ottt will have or the 	 The adveLtii:ement for 

t 1-44  

They ute the "iliSirSE." 
	

the 

"n2tf3i" tO tell t_hE 	 Even :y cruet 51,,n, "The 

of 	 with Nature" .,;tre.at:e-i; the aa ,i.ociation the 

coametic:a induatry uset 	bEtWEEn nature and theil ti CCtiiOt 	01.0  

therefore nature and beauty. 

Synergie' slogan to a good examle or the rfiv!thii, arid  

chyme technigue mentioned earlier. 	"The Alliance of Science 

with Nature" rolls off the tongue beautifully, 	it is both 

rhythmic 	and 	contains rhyming 	words - 	"All lance" and 

"Science". 

At the top of the page is written, "An Innovation from 

d 
Synergie". This is almost likeAnewopaper  headline - informing 

the reader of this new and exciting cream. Below this heading 

are the words "Wrinkle Lift". 	These words are written in 

large green letters, and are the most important feature on 

this page. 	A woman's attention when flicking through the 

iDages of this magazine, would initially be drawn to these 

words, firstly because they are the biggest letters on the 

page, and secondly because in a simple and obvious way, the 

reader (if she has wrinkles) would become interested in the 

advertisement and read on. 
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The ooioar 	there ■4,:_.1C10 a 	 The 

ociour 	ee, aoain st:essei,nore and the "natnraines" c: 

nroduct. 	 ccre,o:s in 

The 	 reotanoalar chape outlinind these W ,Thf ,r1.=: 

ouc)eo:a that the 	f!7_; "Wrinkle Lift" ,ire the mnst important 

-Hart of the 	advertisement, cira- winri the 	leader 'o eve 	to The- 

T h i ye ll ow 
	 re3Dresentinq the sun, the 

ar:s:nc again. 

The 	potential 	_:,_:nsmer 	then 	continues 	reading, 	be: no 

t-pteg more and more to the product by the 

oeocribed. 

The reader io now greatfully 1,ofprmed that if she uses 

.Tynergie's product, her "skin w:11 feel smoother immediately" 

and that "wrinklee will be reduced after :vast two weeks". 	The 

potential consumer would be attracted to the product because 

rather than having to wait for weeks on end for smoother and 

wrinkle-free skin, with this product, her skin will become 

smoother "immediately" and the wrinkles will disappear shortly 

afterwards. 

Reading on, the potential buyer sees the words "Natural 

Hydroxy-Ceramides". 	The "discourse" - "natural" - is linked 

with two words which together mean nothing. The word 

"Hydroxy", is a term used which describes a natural chemical 

process, so too does the word "Ceramides", but put together 

there is no such term. The advertisers are simply using words 

and breaking the "language law" in order to impress the reader 

with "technical" terms. 
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The text tne:i cc,,tinuea to 

flarnier have t.4de 	 of toe maat 11-HCJOitt" 

ye a . 	It io debate‘ible 00 tO whether 

their dlacovery la one of the rfiLt Important. 	 more 

4erl,Ltnt 	:.:uwveileo have been ifiLE, .:Jr: the revelation 

that akIn phould be protected from the 	 In order to 

iDieVeFit 

The name of the company "LaboratcireL 

an impresalve name because  it ]a French. 

Paco with faahlpn, beauty and clamour, and therefore will be 

interepted lna french-ba ,,;e1 pruLwot. 

The tent then doe,a on to explain how the "Natural" 

Hydroxy-Ceramidea are extracted from sunflowers, again the 

"discourse" being mentioned. 	It is also stressed how similar 

these Hydroxy-Ceramides are to those cells lost by the skin 

through ageing, and how the "natural" structure of the skin 

can be restored with these natural extracts from the 

sunflowers. 

It is stated that the cream is of a high performance, 

again attracting the potential-purchaser to the product. 	The 

words "Visible Results" are written in slightly larger writing 

than the general text. This increase in size stresses that 

the results are visible and that the cream is effective. The 

effectiveness of the product is stressed again, explaining the 

smoothness and wrinkle reduction qualities that the cream 

contains. 
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8D 

From the 	 of this 	 WE co, 

derinitely see that nature has been manipulated more than once 

in order to sell this particular product. 	The words imply 

tnat it has used natural ingredients (Natural Hydroxy-

Ceramides), which, to the average person would mean nothing 

Except that it lE being portrayed as "natural". Laboratoires 

Garner have denied the knowledge to the public, and by doing 

no forced them to accept the ingredient. 

The picture of the woman is also manipulating the concept 

of nature, beoaoae the photograph implies that she is healthy 

and young-looking, with the background signifying nature. 

Plswever, the photograph has more than likely been digitally 

processed, and all natural flaws, 	like skin discolourisation, 

giving a false representation of 

"natural". 

What is no ironic about the advertisement is that they 

are trying to portray that getting old is "unnatural", when it 

has to be the most natural occurrence in life. Even though 

the advertisement is artificial and is a false representation 

of beauty, it actually rates very high in the public market. 

This could be because people "want" to believe it, and so 

convince themselves that if they buy the product, they will 

come near to achieving the beauty portrayed by the model. 

In our opinion, this is a very clever and successful 

advertisement, because it is eye-catching, very influential 

ins 	 OOC}t of nature even though it is manipulatd. 
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(Laboratoire Gamier Advert) 
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Introduction 

The media text we have chosen to use is for the synergie wrinkle lift cream 

advertisement from Laboratoires Garnier. This text was chosen because of the 

obvious use of science to promote the product. The words, wrinkle lift, are the most 

prominent on the page, the minor text is used to illustrate the scientific aspects of the 

product. The main column of minor text is headed, 'Natural Hydroxy-Ceramides' a 

further reference to the scientific angle the product is aiming to achieve. The 'Natural 

Hydroxy-Ceramides' provided by the wrinkle lift cream are supposed to replace the 

ones lost from the skin due to aging. Whether or not 'Natural Hydroxy-Ceramides' exist 

is another matter, I certainly have never encountered them during my wide biological 

experience. Another obvious reason why the advertisement was picked was because 

of the reference to synergie which described it as the alliance of science with nature to 

maintain younger looking skin.' 

The approach we are using to analyse the text is mixed. The two combined 

methods that we are using are content analysis and semiology. Content analysis is 

very comprehensive but also lacks some of the analytical aspects used in semiology. 

From an intertextual aspect semiology is useful to ascertain the relationship between 

the chosen text and other texts, and how this creates meaning. We have split the 

analysis into two basic parts, content and form so that both methods will compliment 

each other. By using this mixed method we hope to provide a more accurate overview 

of the whole text. 

What follows is a brief outline of the method we are going to use in the analysis. 

The content aspect of the advertisement will analyse the page layout of the text, what 

the advert appears to be for, and the combined effect of these aspects. The content 

aspect will also question whether the method used in the advert has been seen, used 

before. The form aspect of the analysis will examine the presentation of the advert, 

how the images are presented, the use of colour, the use of typeface, any focus of 

attention, composition in the text layout and any possible discourse these combined 

elements might show. 

9A 
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A more detailed analysis of the advertisement, particularly concerned with the treatment if gender and 

nature, and the ideologies of society reflected in this. 	 By 

9B 

"SYNERGIE. THE ALLIANCE OF SCIENCE WITH NATURE TO MAINTAIN YOUNGER 

LOOKING SKIN." 

The above slogan, used in the advertiskrnent for Synergie wrinkle-lift cream, sums up the current 

trend in society to promote the youthful face as the epitemy of beauty. 	This advertisement was 

published in this year's May issue of the 'GOOD HOUSEKEEPING' magasine - a magasine which 

targets middle-aged, middle-class women in Britain. 	There arc a hundred adverts of this genre, all 

selling women the impossible dream that they too can look twenty years younger if they buy this or 

that product. 	It is interesting to note that these adverts use twenty-year-olds as models for the 

products, when they are aimed at forty-year-olds. The advertisements for almost all cosmetics and 

skincare products claim that there is some scientific connection used in the research for, and 

development of their product. "An innovation from Synergie....Natural Hydroxy-Ceramides, extracted 

from sunflowers....have been concentrated in a high-performance cream, Synergie wrinkle-lift". This 

reinforces the belief that these skincare preparations really can deliver the miracles promised, because 

of the authority and respect with which science is held, in our culture. If there is a problem, society 

usually expects technology to be able to solve it, and because of this trust, middle-aged women happily 

shell-out vast amounts of money on these expensive products because they believe that they really will 

be able to buy the dream of a youthful face by using these 'miracle' products: "After just two weeks, a 

visable reduction in wrinkles will give you younger-looking skin". 

Nature is also frequently seen as an important part of skincare advertising. 'The natural' is a symbol 

in our culture, and is used to connote purity, vitality and health in such adverts. Other aspects such as 

brutality and bloodshed are ignored for such purposes. However, the actual meaning of nature as a 

(.=? 
symbol is less important than the significance of it being used as a symbol. The idea of nature and 

'the natural' is always closely linked to science because as technological development increases society's 
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distance from nature, the importance of the natural' in society increases. 

Strangely Strangely enough, the text in the advert talks of restoring "your skin's natural structure". This almost 

denies that the natural ageing process exits, and seems to treat it like a condition or an affliction which 

can be scientifically treated (similar to medical conditions). 	When the advert talks of the product as 

being able to "restore your skin's natural structure", it would seem that the underlying discourse refers 

to the twenty-year-old model in the accompanying picture - implying that everyone's skin structure 

should 'naturally' be like hers, even the forty-something's that read this advert. Clearly this is nonsense 

and illogical, but society seems to make the definitions, and here it defines 'natural' as youthful, even 

though this is a contradiction in terms. 

The advertisement for the 'Synergie wrinkle-lift' cream conforms to the 'product image' format. which 

is one of the four basic advertisement formats, in which the product has a symbolic relationship with 

(I) 
an area of significance other than the mere practical useof the product. 	In this case, the discourse 

refers to the way in which society percieves gender, and also how the idea of 'the natural' and science 

is important of pushing products of this type. With respect to non-durable consumer products such as 

skin and hair-care preparations, advertisers have found that adverts depicting the opposite sex using 

the product, are unsuccessful, as the 'target' consumer cannot identify with or aspire to be this 'model 

(3) 
person'. 	Women identify with the youthful image of beaury4(they too were young once, though 

perhaps not beautiful), and their aspirations to be this beautiful, youthful figure that they see in the 

advert (and believe they remember themselves as being), makes them buy the product and the dream. 

We come to recognise these codes which are the semiotics and discourses that we come to expect from 

each genre of advertising. These codes are reflected by what we can see within the frame of the 

advert: the written text - "Your skin feels smoother immediately. Wrinkles are reduced after just two 

weeks". 	And also within the images - a young and attractive-looking woman, a pot of 'Synergie 

wrinkle-lift' and the typically 'natural' setting behind the model, consisting of blue skies, trees and open 

space. However, it is important to note that these codes are often not consistant cross-culturally, and 

so in other countries, the semiotics and discourses would have to refer to that particular societies 

ideals. This is clearly expressed by Nils Lindahl Elliot: "Meaning is not something that is 'in' the text, 

but something that is created by the relationship between text and reader". 
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WHO IS THE ADVERT AIMED AT? 
	

9C 

The Synergie Wrinkle Lift advert, taken from the May 1995 issue of Good 
Housekeeping magazine had a predisposed audience even before it was on 
the shelves for sale. Good Housekeeping is read almost entirely by the 
slightly maturer woman; one whose children are perhaps away at school 
and with little financial need to work and thus with plenty of time and 
money to invest in a six pound twenty nine pence pot of Wrinkle Lift. 

Having said all this, if the advert was in Cosmopolitan, for example, I am 
sure that alot of women in their twenties and thirties would take a look at 
the article and quite possibly buy the cream. The advert provides such an 
attractive and persuasive discourse. It entirely takes the discourse it 
expresses: "Synergie . The alliance of science with nature to maintain 
younger looking skin." There are no conflicting discourses in the advert; it 
is one tracked in that it is nature and the scientific knowledge of nature 
that are the ingredients of the product which is an excellent selling point to 
the nature conscious that make up the population today. The product has 
been extremely well marketed because although it is mainly aimed at the 
older, slightly weather beaten faced woman, it is tempting for the younger 
generation to buy it because it is well written in that one is led to believe 
that the earlier that the cream is used the better your skin will look and 
feel in ones later years. 

As commented on earlier, a limited number of younger women might buy 
the product as a preventative measure, its target audience is more likely to 
be the woman who is beginning to feel a little threatened by her advancing 
years and want to take steps that might possibly physically, and almost .\ 
certainly psychologically, reduce these signs of aging showing outwardly s} 

The look of the text is likely to appeal to all who 1Nk at it. It is simple and 
straightforward and is applicable to the narrative.‘As was said earlier- 
there are no separate discourses. The fact that the narrative says " 	are 
similar to those lost by the skin through aging and can help restore your 
skin's natural structure", is a good selling point too. Anything that 
naturally brings back a look of youth is highly likely to appeal to the older 
woman. As the advert says "..Your skin feels smoother immediately. 
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CONCLUSION. 	 9D 
There are several conclusions that must be drawn from what has been 
discovered. 

The main one is that there is a possibility that Laboratoires Garnier may 
actually be having us on. The Natural Hydroxy-Ceramides, extracted from 
sunflowers, are almost a little far fetched to be able to believe. However, it 
is likely that alot of woman may use the free sample provided to test the 
product for workability and with satisfactory results may well buy the 
product, even though the Hydroxy-Ceramides may not even exist. 

The advert was taken from Good Housekeeping and this is a magazine read 
widely by the older woman. Therefore, the product was well marketed in 
the fact that it seemed to be only present in magazines that women who 
might be beginning to age might read. This may however, limit the sales of 
the Wrinkle Lift because young women might want to use it as a 
preventative measure rather than a cure. 

Another factor to point out is the text used and the language within the 
text. The text was plain and simple and very attractive. This adds to the 
sell ability of the product. The language used was simple yet scientific and 
had no conflicting discourses. 

All in all, the advert was well set out and was easy to understand and 
attractive to look out. It was understandable to all-not only the educated, 
even though it had a little science involved in the narrative. 

Wrinkles are reduced after just two weeks." This is such a persuasive 
couple of sentences that alot of woman are first of all likely to use the free 
sample provided and then buy a pot of the cream just because the advert 
claims that it will work in two weeks. 

The article has wide appeal but would obviously be aimed at the older 
woman. Any youthful user would be a gain as far as the company were 
concerned, particularly as it seems they only advertise in magazines that 
the more mature read. I looked through several of the "twenty-something" 
magazines and did not find the advert in any of them. So it would seem 
that the Synergie company have a single target-the older woman and any 
other age group is less likely to buy the product. Why spend money on a 
glossy advert in a young woman's magazine like Company or Marie-Claire 
when the product is not really applicable to them? 
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Textual Analysis Group 10 
(Good Housekeeping Article) 
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TEXTY.AL ANAL':27:7 
	 1 OA 

The 	we five 	 :u -ev-al  ar.alysic 	 c_e 

fl- on. a u'ent_lemaT-: . :: r:ac,a:lne 

was that 

more atu=m17tIchc to diac=E.The 

roe like 

3=-ume:1- w:r-an would 1 

T,H". A rearam 	l-focc . hc 

hc 	,1, ■-es,74i 

le of .fhe 	 Wty ==t 

--_erecte 	usz immedla 

L:ke men 	, W 	 a :4 

cener.121alon, and s-houl he More like men. 

After rea.d1na the article WP at once picked up ho the fact 

that the text was written with only one of several aspects 

that make women different tc men in mind. The far most 

prominent reason the article gives for the variation between 

the sexes is biological, which is true; but the social 

condit on:na which 
	

we experience 	whilst progressing 	to 

adulthood also plays a maior role in the way that we think and 

act.This one sidedness is discussed, in more detail, 

throughout the essay. 

The theoretical approach agreed upon to analyze the text was 

to break down the structure of the article and accumulate key 

sentences and phases to assess and evaluate. 

This involves identifying symbolic forms. Characteristics of 

such syhibclic forms are they take something that is absent and 

they allow us to name the particular by means of more general 

concepts. Symbolic forms also depend on the context and 
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Its important to emohas se from he+1E.:-! 	the oe: 

that 
	

to hich'i,?ht in the text concateneteL she 

writer has with the receiver or reader. Then 

medium, manner of expressien and sccia oc--_anion. Li 

olansifloetion 	which they are 	 They 	,a ere 

,.saga.. 	motivated by cultur 	and 	_Ica: ouncl — ens. The 

tern medium identifies the chenhel throuch which -::nnuni7ation 

Is maintained, which leads on 	 ern, oenre. 

ihte-connecting relationship that can work both wayc. 

Recontextualisation is another term to take into account when 

enalysino: texts. The recentextualisation of text involves 

taking the text out of 	uric nal context and therefore 

slightly altering the emphasis or meaning of that text. 

A discourse an a term that also needs to be incorporated into 

the analysis. A discourse is a group of statements which 

provide a language for taking about the text, a way of 

representing the text and a particular kind of knowledge about 

the text. 

Finally its important to consider the cultural background 

which is responsible for structured patterns of meaning. These 

terms all comes together to form the text which is a 

structured concatenations of messages of socially ascribed 

unity. 
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We felt tht th: 	
c:!eot 

cilPoe,_]ree 	 .711olyded tc fInO 	c_!c],e, h 

olwc-iyE obviouo to th,-, 	 Late:-  we 	 :- edsons 

behind 	 discourLes oho' otept to 	 f the 

thought Ihvelved. All the termlhelogy mehtienec2 

used to expioLh ful:y the text nhec,eh nd make opo!
- -ht It's 

1im1tdtl.en2 and ot;ectives achleved. 
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ASSIGNMENT 2: TEXTUAL ANALYSIS 
	 10B 

The article we have chonen 

interest, facta i genre 

layman withcct going mcch 	 The moi:icm t_Lrc th 

which than article was pctlinhed 	a gentlen.an'o maoso:re 

the -:are 	 Thin magazine hac a very ief 	 rget 

tne mare mature 7 	 acid:= o 	_ale. 

Thin male woulO 
	

obarl. to educated _ 	terela. 

and therefore this Eir-uici!=, in written 	 n t 

anisino 	the reader and annumen a certain level s.  

iHtellaaenoe and eCitsticr.. _at this does not mean that the 

article in highly factual or crammed with over elaborate 

vocabulary for it is meant to be an easy to read article for 

oentlemen in their leisure time. 

The general structure of this article is very much of the 

archetypal magazine format. The test is printed in narrow 

columns across the page with sentences which are especially 

eye-catching printed again in slightly larger, bolder type in 

little inserts in 	middle of the text. This format is found 

in virtually all magazines and newspapers and is designed to 

give the reader a small taster of what the text says on that 

page encouraging them to read it fully. 

The first pane of the article consists of a large headline 

or title situated right in the middle of the page which reads, 

"Why a woman CAN'T be more like a man". This title is printed 

in letters much larger than the actual text and is printed in 

much bolder ink in an attempt to catch the readers eye as they 
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flick thraugh the padeF: 	he 7771ZA21 -1.=. 	 n 

the title which 	n this case the w rd 	 r,isted 

even 	la_ cer 	and 
	

7.UCh 	hoiaer 	per. 	Thio 	worg 	also 

underlioed in heavy type and therefore the comb nation 	al: 

these 	 ons does result in the reduired effectt of 	word 

standi 	 u nage and catdhi 	the readers eve. 

The 	olieninc oace 	of the 	article 	also coo a ns 	an 

allustrat, 	aca:h is positioned there to make the 	tended 

ieadei 	o - leafino threcch. the macadine on that and 

hopeful y read the arti_le . The , llustration consists of two 

babies, 	ale and female, 	Otioc opposite each other beneath a 

large 	of scales. Each bats has a thought bubble next to 

them. The male's shows a clear unobstructed path while the 

females thought bubble shows a pathway full of obstructions. 

This signifies one of the discourses in the article, that men 

can think and make decisions much more clearly and easily 

because they can take decisions on facts rather than letting 

emotions enter into the equation as women do. 

On either side of the scales there are several levels. On 

the levels above the male baby there are more men on the top 

level than on the bottom. While on the levels above the female 

bay there are more woman on the lower levels and very few on 

the top signifying that more men are on the top of the career 

ladder than women. The women are also to be seen helping each 

other up and communicating while the men are all standing 

separately which is a strong view mentioned in text that women 

are better communicators than men. This illustration is a very 

important part of 	 drticle for 

1!1:7_;COU sec and/or ideo 	 that 	 t. =.:t in the tegt 

the art 	 therefore gives the reader a 

whole -t:tetts 	the niece in one glance. 
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COMMUNICATING SCIENCE 	ASSIGNMENT II (Section 3) 	10C 

Nils Lindahl-Elliot 	TEXTUAL ANALYSIS 

The article we have chosen seems at first glance to be a 

reasonably balanced and comprehensive piece which investigates 

the claims of the book Brainsex, but on closer examination there 

are obvious problems with the discourse undertaken by the 

authors. 

Firstly the feature is entitled "Why a woman can't be like 

a man". This immediately puts the emphasis on the woman not being 

a man,(remembering 

that it is a "gentleman's'magazine ) 

as if it was a flaw and, along with an eyecatching diagram of 

an "organised" male child symbolically 

balancing the scales with a "free-flowing" baby girl, subtly sets 

the tone for the article. The author, Lesley Garner, goes on to 

write that the difference between men and women is not just 

measurable in achievement but also in fundamental values and 

attitudes. This is offered as evidence of a contrasting 

biological make-up in brains of men and women without even 

mentioning the huge influence of the environment in forming those 

self-same attitudes and values.Subsequently in the report the 

author points to the "fact" that when she was growing up girls 

were taught that they were basically the same as boys. While I 

in no way dispute that this was the author's person experience, 

I serious doubts whether this would have been universally the 

case and, in any case, it still glosses over the explicit and 

implicit social messages that girls receive to the contrary from 
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the moment they're born. 

Later in the article we are confronted by the words "Forget 

conditioning", which actually sums up the piece's downfall 

because it is evident that the huge and complex role of social 

conditioning is indeed forgotten. This reductionist view is taken 

to its extreme when the claim is made that the shaping of the 

baby boys' and brains by male hormones 

( especially testosterone ) actually determines their thought 

processes, emotions and values. This, it seems to me, is an 

extraordinarily one-sided statement, ignoring, as it does, how 

personal experiences mould us into the people that we are. The 

feature also makes claims that biologically determined 

differences are not just the opinion of Anne Moir and David 

Jessel ( authors of Brainsex ) but that evidence from a growing 

body of research. This is totally unsubstantiated, with not 

another mention given to this "growing body" and the only book 

quoted is, of course, Brainsex, which is full of the personal 

prejudices of Jessel and Moir. 

The article is full of glaring oversimplifications; such as 

stating that both men's and women's feelings are controlled by 

hormones without referring to the numerous factors behind the way 

we feel. The report is also plagued by sweeping generalizations; 

with women described as good at communication and words while men 

are single-minded creatures who express emotion through action 

(with anecdotal evidence of a man who when told to show affection 

to his beloved washed her car as extremely flimsy support for 

this accusation of emotional constipation ). The article does not 

even once indicate that these are extremes of black and white, 

whereas , in reality, there is a huge, overlapping grey area as 
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people of both sexes defy rigid categorization because, after 

all, everyone is an unique individual and just part of a 

homogenous whole. 

The piece ends by giving the date on which the book will be 

published and its cost which could mean that the whole article 

is a veiled advertisement or simply that the author wants us to 

make our own minds up. 

Overall the article only looks at one side of the story and 

completely overlooks the prominent part that social conditioning 

and the environment have to play in explaining the differences 

between men and women. This, plus the fact no other notable 

sources were used to criticize the book, detracts greatly from 

article's validity. The article serves mainly to perpetuate the 

myth that women and men are just born "different" by not 

examining the issues properly and it therefore simplifies the 

vast complexities of human beings. 

BIBLIOGRAPHY: GM Magazine 
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10D 

ASSIGNMENT TWO :  	TEXT. ANALYSIS. 

CONCLVSM! 	 

The text discourse is shown in two forms; that women can't be 

more 	like 	men, 	due 	to 	biology, 	and 	the 	social 

conditions/environment. In the article the writer, Lesley Garner 

makes a point early on about the biological discourse, 'that men 

and women are different not only from birth, but from the moment, 

at around six weeks, when the male foetus begins tc produce the 

hormones that differentiate it from the female.' This argument 

progresses as it looks at men and women after birth, relating to 

the book; Brainsex, the article states 'the law has begun to 

recognise premenstrual tension as a source of problems for women, 

maybe one day men will be able to advance the mitigating plea of 

VMT- violent male testosterone.' 

Lesley Garner uses symbolic forms in the other discourse, about 

the social conditions/ environment, by the way she uses quotes 

from Brainsex eg.'the boy naturally involves himself in 

experiences that sharpen spatial skills; the girl involves 

herself more in experiences that strengthen interpersonal 

skills.' Lesley Garner never gives reasons why the social 

conditions of up bringing and toys children are given, shape the 

way in which men and women interrelate. 

The text also looks at men and women in the work place. How 

'women have been led to have lower expectations, are held down 

by male prejudice', with one of the writers of the Brainsex book 

being an example, from working inside the BBC. 'The BBC may be 
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full of women but the higher echelons and the board are almost 

?ntirely male.' Quoting from the Brainsex, Lesley Garner uses 

examples also of 'in the US 83% of primary-school teachers are 

female, but El% of school heads are male.' The article adds more 

to the Brainsex by expressing the book has not looked at enough 

aspects between men and women. Lesley Garner remarks 'money is 

more important than Brainsex allows' and 'Where woman's work is 

paid, it is still at a lower rate than men's.' These quotes from 

the article seem to change the overall discourse from that of the 

Brainsexes; and leaves 	the reader with a broader social 

implication that women are still underpaid and kept down by the 

male domination, because 'most women may not be interested in the 

pursuit of power for its own sake.' 

Near the conclusion Lesley Garner articulates that she agrees 

with the Brainsex writers in 'their celebration of the values 

that women represent' and how 'women are different in many 

valuable ways, until we appreciate this there contribution will 

be wasted.' All this prevents the reader to fully understand the 

article, with Lesley Garner clearly with her own discourse, 

writing in a genre different to the style of the Brainsex 

writers. Lesley Garner states this by saying ' I 	suspect 

Brainsex is one of those books into which people will read 

whatever they want to read.' Lesley Garner also quotes the 

Brainsex writer on the political conclusion as "we tried to say - 

this is how it is", were as Lesley tries to give more, and 

confusing the Brainsex findings with her own knowledge, not 

promoting the book but just giving a small bit of background, 

which the reader can take their own way, making their own real 

reasons why women can't be more like men. 

635 



Textual Analysis Group 11 
(Nuclear Electric Advert) 
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11A 

• INTRODUCTION 

The text that we have chosen for the purpose of this analysis was taken from 

the Guardian newspaper on Saturday 23rd July 1994. The text was an advert for 

Nuclear Electric, one of the electricity producing companies. The advert (see appendix 

1 for a black and white photocopy) was a full page colour spread. It features a large 

picture that covers approximately two thirds of the page with a panel of writing at the 

bottom and a four-line caption that overlays the top quarter of the picture. We chose 

the advert because it contains a number of interesting features that provide great 

scope for discussion. 

We have previously referred to the word text in reference to the advert. Text in, 

this case, does not simply refer to the words that are contained in the advert, but 

implies the whole of the advert, including the picture and any symbols present. 

With this in mind, a textual analysis encompasses the whole of the advert, 

what it means, what it is aiming to do and any hidden ideas or messages that are 

present within the text. These implicit ideas are known as discourses. A discourse is a 

form of language use that demonstrates a set of ideas '. These ideas and beliefs are 

called ideologies 2. 

In this textual analysis we will be examining the discourses and ideologies2  that 

have formed and motivated this advert. We will examine the relevance of the image 

and discuss how it has been placed into a different context (recontextuolized) by the 

advert. 

Watson,J. & HiII,A. 'A Dictionary of.: p.59 2  Watson,J & HiII,A. 'A Dictionary of...' p.85 
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11B 

• GENERAL STRUCTURE 

The advert appeared in the Guardian. The Guardian is a broadsheet 

newspaper. It's typical readership is usually well educated and, as a result, the paper 

contains a large number of detailed articles. The advert is therefore designed to fit 

into this particular genre. 

The newspaper will probably be read in one of two possible contexts. It could 

either be read hurriedly, ie. on the train or bus, where the advert in question would 

probably be skimmed over quickly. If this was the case , then the advert would not be 

read thoroughly, the information contained at the bottom of the article would 

probably not even be looked at. 

Another possible context that the advert will be read in lies in the hands of the 

meticulous reader , who will sit down and thoroughly read the paper. If the advert is 

striking enough, (which we believe is true) then it is likely that the whole of the advert 

will be read. So there are two ways in which this advert could be read, meticulously 

or lightly skimmed over. This will undoubtedly affect the way in which the article is 

read, the implications this can have will be discussed later. 

It is possible to roughly divide the advert into three areas. These areas we 

shall call 1 - the picture, 2 - the caption and 3 - the information. These areas 

interrelate to help formulate the message of the advert. The way people read the 

advert affects the areas that the people read, and thus the extent of the message that 

they receive. 



11C 

• CLOSE ANALYSIS. 

1. The image. 

The first and most striking aspect of the picture is the fact that it is in colour. 

This alone makes it stand out from the rest of the newspaper which is predominantly 

black and white. If the advert were in black and white then it would not have the 

same effect as it does (this can be seen in the photocopied sheet in the Appendix). 

The second aspect of the picture is it's size. It covers over two thirds of the 

page. These two aspects together make the advert striking and eyecatching. It is these 

aspects that the advertising company has combined effectively in the production of 

this advert. This also suggests that a great deal of time, effort and money has gone in 

to the making of this advert. 

These are basic features of this advert. We are more interested in the subtle 

aspects that link the advert to the relevant discourses. The picture is a representation 

of farmlands stretching out into the distance under a blue sky with a rainbow dividing 

the picture, more or less, in two. The largest feature of the picture is the sky ,( it 

constitutes approximately two thirds of the whole picture). The sky has many shades of 

blue and is textured with clouds. This suggests a natural and clean beauty which is 

only expressed through the blue sky or the fresh waters of a river, the bounties of 

nature . The natural colours of the yellow ,green and brown fields also express beauty 

and life. There are a few trees in the picture , together with a few farm animals in this 

typical, rural, English scene. The mist like image of the rainbow also emphasises 
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nature and vitality, qualities that could not be expressed, as effectively, with words. 

2. The Captions. 

'We don't contribute to global warming, 

we don't contribute to ozone depletion 

and we don't cause acid rain. 

Are we friends of the earth ?' 3  

This caption was located at the top of the advert , overlaying the picture. It was 

printed in white , contrasting to the blue background. The don't's are highlighted , 

not by making them bolder, but by making the words around them bolder. This has 

the effect of not isolating the single word but including the whole statement. 

We believe that the statements have a central role in the function of the text. 

The statements raise a question in the reader's mind. They challenge the reader's 

previous ideas and conceptions. They ask us, 'So what are the qualifications for being 

environmentally friendly ?'. If we were to answer,'Not burning fossil fuels' or , 'Not 

polluting the air' then Nuclear Electric would seem to fulfil these particular 

qualifications, so why do they have such a bad public image? This is an essential 

issue in dealing with the article. 

It is also interesting to note that the We in the caption is repeated a number of 

times. This is an attempt to personalise Nuclear Electric. It makes the reader feel like 

they are relating to a group of people rather than a cold business or company. This 

brings the final question to a personal level. It is as though any questioning of the 

3  Guardian Saturday July 23rd 1994. 
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motives in the advert would be a personal affront. 	The question in the caption 

encourages the reader to challenge the notion of what is and what is not, 

environmentally acceptable. The reference to 'friends of the earth'' links the previous 

statements to the credibility of the environmental organisation. It could also be 

deduced that this is an attack upon the organisation, ie. raises the question, why are 

we being challenged when others are worse ? 

3.Information. 

The information ads as an extension to the caption. It continues the attack 

upon the alternative electricity producing companies through the pollution factor. The 

information contained in this particular section adds no real value to the advert as a 

whole. It's main function is to provide an invite (to those who are interested enough to 

have read this far ! ) to visit some of Nuclear Electric's visitor centres (notice that they 

are not called Nuclear Power stations). It is in this section that the Nuclear Electric 

claim that they are " ... safe , environmentally responsible and reliable."5  The 

implications of this kind of statement will be discussed in the conclusion. 

And finally we reach the logo for Nuclear Electric. The company name relates 

the whole article and brings universal understanding. Once you are aware of the 

company behind the advert you can then formulate your opinions concerning it's 

particular discourse. This discourse is ' Nuclear power stations as more 

environmentally friendly than fossil fuel power stations'. 

Guardian Saturday July 23rd 1994 5  Guardian , Saturday 23rd 1994 
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• CONCLUSION 
	

11D 
This whole advert relies upon the public understanding of pollution gained 

through the environmental revolution. This was a revolution of ideas that took place in 

the mid 1980's. It made people aware of the consequences of behaving irrationally 

concerning the environment. It heralded the introduction of new concepts such as 

re-cycling, global warming and acid rain. It was, if you like, the introduction of an 

environmental ideology. 

Without the basic understanding of this ideology , the advert would not work. 

ie. the production of " an extra 50 million tonnes of CO?" 6  would have no meaning 

unless the reader has some background knowledge. It is by using this knowledge that 

Nuclear Electric hopes to advertise. 

But what are they advertising, and why? The answer lies in the fact that nuclear 

power has a bad image. But why does it have such a bad image? The answer to this 

question lies in the environmental ideology. This ideology has a discourse that says , 

' nuclear power is a bad thing'. So here lies a paradox, in this text Nuclear Electric is 

using the very ideology that criticises them to advertise themselves. 

The statements made in the captions in the advert confront society's popular 

conceptions , questioning our motives in condemning nuclear power. But while 

reading this advert, the reader is fully aware of the motives behind the campaign. The 

issues related to nuclear power , radiation, radioactive waste and cancer, are as 

widely publicised as those of acid rain and global warming. Yet it is fair to assume 

generally people are more sceptical of nuclear power stations than they are of fossil 

Guardian , Saturday 23rd July 1994 
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-uels. The link between nuclear power stations and radiation and cancer is just too 

>trong, in the public eye, to be broken. 

In the name of public relations this advert aims to overturn a now inbuilt 

ideology. This is a gargantuan task but attempts it by questioning popular conceptions 

and challenging the individual to come and see for themselves. This is not , however, 

the whole purpose of the article (ie. it is not designed to encourage hundreds of 

people to visit the centre). The aim of the advert is to make us question our principles 

concerning environmental issues. It is ,more or less , saying , ' We are not as bad as 

others , so why don't you leave us alone?!' 

So why don't we leave them alone? Well, it is because this particular discourse 

undermines the public ideology of what is, and what is not, environmentally 

acceptable. 
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Textual Analysis Group 12 
(Nuclear Electric Advert) 

644 



12A 

Introduction: 

The text our group has chosen is the Nuclear Electric 

advert.We chose the advertisement because the issue of nuclear 

power is always in the news. It is a subject that has always 

aroused public interest,the main talking point is whether it 

is safe. The approach used in this analysis is whether Nuclear 

Electric have used so called 
	

scare tactics' in order to 

change the discourse on how nuclear energy is perceived. 

The text is the pictorial representation of a countryside 

landscape,and the rainbow,together with what is said through 

words about fossil fuels and nuclear power. the discourse is 

how nuclear energy is perceived,to the person reading the 

advert,and recontextualisation is taking a subject (in this 

case nuclear energy) and placing it in a new context,that is 

fields and the countryside. this enables,in theory,the 

discourse of nuclear power to be thought of in terms of being 

compatible with nature. 

To a lot of people,'nuclear' conjures up images of 

contamination,cancer,death or perhaps more widely Chernobyl. 

Nuclear energy aim to recontextualise the discourse of the way 

nuclear energy is understood into a new context. Nuclear 

electric consider nuclear energy 	as the solution to the 

problems that fossil fuels cause;stating that it is 

safe,environmentally responsible and reliable,it is also 

renewable,ie,it hasn't got a finite lifespan,unlike fossil 

fuels which do.One of the benefits there will be when fossil 
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fuels run out is that there will be less pollution;however,an 

alternative energy source will be desperately needed.Nuclear 

energy are trying to promote themselves as this alternative 

energy source. 

Aims of the Nuclear electric advertisement are to 

persuade sections of the general public to change their 

opinions about Nuclear power.The advertisement wants us to 

think that nuclear power is the answer to the three most 

severe of the earths problems;that is,global warming,ozone 

depletion and acid rain. It wants the reader to associate the 

idea of nuclear power with nature,countryside and all things 

created by nature,eg,the significance of the rainbow. 

Nuclear electric is trying,years before the worlds fossil fuel 

supply runs out,to promote nuclear power in order to reduce 

public opposition which may occur if it was suddenly 

introduced on the unsuspecting public. 

2) General Structure: 
	 12B 

The most important features of the text are the ones 

related to the countryside and the environment. The main 

feature is the rainbow, this stands out most vividly as the 

colours are striking to the reader. The context is entwined 

with the publics whole idea of nature. The picture wants 

readers to identify the fact that nuclear power and nature 

area good combination. 
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The medium by which the text is communicated is through a 

newspaper, The Guardian. This advertisement stands out 

strongly as The Guardian is mostly a black and white newspaper 

and so this advert will attract attention which it would not 

receive if the newspaper was printed entirely in colour, or if 

the advert was, on the other hand, represented in black and 

white itself.Adverts are generally expected to be printed in 

black and white. This one catches the eye. 

The readership of The Guardian is typically, middle 

class. This may be the target audience Nuclear Electric wish 

to reach as they may have awareness of nuclear power and may 

actually consider it a viable alternative to fossil fuels. 

Nuclear Electric wish to reinforce this ideology. 

The genre of The Guardian is important-it is a broadsheet 

without the readership of, for example, The Sun, but it 

reaches who it wants to reach and persuade. The typical reader 

is assumed to be "sophisticated" and The Guardian is 

considered a quality newspaper. 

The advert may be read at certain times of the day. For 

example, in the morning over breakfast it would stand out 

distinctly as it is bright and .attractive, the same goes for 

if it was viewed in the evening or late at night. The advert 

would not have the same eyecatching qualities if it was in 

black and white. 

The significance of the context in which the text is 

viewed is that it aims to reach the general public. It does so 
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by appearing in a newspaper; it would not reach the same 

audience if it was in, for example, New Scientist. Nuclear 

Electric wish to change the tide of opinion, especially in the 

middle classes; it wants nuclear power to appeal to the 

reader. 

(Richard Starkey) 

Close Analysis: 12C 

  

The issue of whether Nuclear Energy is safe or not has 

raged on for many years now. Every time a new plant is due to 

be built, arguments persist as to whether nuclear energy is 

harmful or not. Nuclear Electric, clearly feels that nuclear 

energy is the way forward, harmless and environmentally 

friendly. Three statements are made and they link implicitly 

to the three main environmental problems that face our 

generation; Global warming, ozone depletion and acid rain. 

This appeals to our sense of safety. 	The public is greatly 

worried about these issues and to be told that nuclear energy 

doesn't contribute to any of them attracts us to this type of 

energy source. The structure of the statements, one after the 

other, with the word "don't" in a different type script, 

emphasizes and promotes the discourse that nuclear energy is 

environmentally friendly, i.e We don't do this and we don't do 

that. The public is being persuaded to agree with such strong 

statements. 

Further text that accompanies the advertisement, 
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contributes to assuring a sceptic nation that nuclear energy 

is trustworthy. 	It begins by stating a statistic, that 40% of 

the gases that contribute to the green house effect are caused 

by the burning of fossil fuels. It continues by informing us 

that if nuclear energy produced electricity was matched by 

fossil fuels an extra fifty million tonnes of Carbon dioxide 

would be released into the atmosphere. 

These figures are meaningless and are using scare tactics 

to bully the public into accepting nuclear energy as the way 

forward. There are no reference statistics, that could 

contextualise the information provided, and the reader is 

instantly horrified at an amount of fifty million. 	This 

figure maybe a very small increase on what amounts of Carbon 

dioxide are presently released, but we are not told, and are 

left pondering at this apparently huge amount. 	Following this 

is a statement, which could be aimed at sympathising with the 

reader worries, "Breathtaking isn't it". Nuclear Electric is 

attempting to relate and understand our fears over the current 

global problems, which may not have been apparent until 

reading the advert. The beginning word "Breathtaking" makes 

you think of the air you are at present breathing and from 

there the pollution which could effect it further if we 

continue to use fossil fuels as our main source of energy. 

There has been much publicity, with the Earth Summit in Rio de 

Janero over reducing amounts of Sulphur dioxide and Carbon 

dioxide emitted into the air, the nuclear electric advert 

reintroduces the global problems discussed there. 
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The word "nuclear" is mentioned only four times 

throughout he whole of the advert. Possibly this is because 

on seeing the word "nuclear" we think of radiation and death 

(Chernobyl). 	This type of discourse, the connection and 

notion that nuclear is a pseudo name for "radiation" or 

"death" is not what Nuclear Electric wants to promote. 

It wants to be seen as a natural source of energy, which 

is safe and reliable. 	The picture which accompanies the 

advert promotes the ideology that nuclear energy is natural. 

Shades of brown, yellow and orange, are warm and comforting to 

the reader. The blue sky is also very pleasant and both are 

representations of what many people would see as nature. 	The 

English Countryside is seen as natural, and this helps 

emphasis the safety of nuclear energy and the need for it if 

we want to continue to have a countryside without pollution. 

Ironically, what is perceived as occurring in nature and in 

effect being natural is very much man made. 	People view 

nature as being unspoilt, untouched by human labour or design, 

innocent, peaceful and quiet. The English Countryside is not 

untouched by humans and is completely shaped and designed by 

humans, it in no way is totally natural. 	However, it is 

depicted as being natural and is seen as being natural. The 

type of discourse which the advert is promoting, shows nuclear 

energy as being natural and compatible with our ideas of 

nature. 
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The use of the rainbow, adds weight to the idea that 

natural, produced and formed by nature. 	The dawn of a new 

day, fresh, crisp and clean are all ideas that a rainbow 

conjures up. 	Possibly the pot of gold at the end of the 

rainbow could be representing the answer we search for; An 

energy source which is safe, reliable and clean. 	The answer 

we are given is nuclear energy. 

The advert asks, "Are we friends of the Earth?". 	By 

looking at the evidence given, and the discourses heavily 

promoted, the reader would be led to believe, or given the 

impression that nuclear energy is a friend of the Earth. 

Which is a play on words, considering there is a very 

influential pressure group called "Friends of the Earth", 

which is involved 	with environmental issues. 	This again 

emphasizes nuclear energies apparent relationship and 

commitment to a better environment. 	No draw backs are 

presented, but this would be foolish as the main discourses 

within the advert are those which show nuclear energy to be a 

good thing, i.e natural and the answer to our global 

environmental problems. 

The advert is directed at a sceptic nation, which has 

heard many scare stories about nuclear power. 	The possible 

cancer it brings, deformities to babies born near nuclear 

power stations and the legacy of the radioactive waste left. 

The possibility of nuclear war is also a idea that is 

associated with nuclear power. No knowledge is required to 
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understand the advert, but in order to resist being 

overwhelmed by the facts presented and the statistics given, 

it would be necessary to have prior knowledge. 	The Nuclear 

Electric Company realises however, that the average person 

reading the Independant will not have indepth knowledge of how 

many tonnes of Carbondioxide are released into the atmosphere 

and plays on this fact, by presenting large figures like 50 

million. Alarming a general public constantly bombarded with 

contradicting statistics and apparent facts. 

The analysis has concentrated on the discourse of 

Nature, as this is what I feel 	is being heavily promoted in 

the advert, attempting to persuade the public to trust nuclear 

energy as a good energy source. 	Over all the advert is 

saying, nuclear energy is natural, safe and the answer we've 

been looking for and for now over looked. 

(Brian Latham) 

Conclusion: 12D 

  

The ideology at work in the advertisement is that nuclear 

power is good and is the obvious, and safe environmentally 

sound way forward making the reader think that fossil fuels 

are bad and that they cause immense damage to the environment. 

Nuclear Electric wants the ideology to change from nuclear 

power being dangerous to nuclear power being the answer to the 

global problems. It also wishes to encourage the ideology that 

nuclear power can work alongside nature. 

Evidence of this appears in the picture itself-it 

suggests that nuclear energy is natural, hence the 
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representation of the countryside 	and the inclusion of the 

rainbow. Further evidence is that the text is in bold typeset, 

apart from the keyword 'don't' which doesn't. These words 

state 'facts' about fossil fuels and that nuclear power is a 

sound energy source. 

Social implications that this might have are large. 

Presently, society in general is not accepting the idea of 

nuclear power as a safe energy source-it is considered bad. If 

the advertisement works, attitudes towards nuclear power will 

change. 

The advert however, does not mention the drawbacks of 

nuclear power, for example, alleged child deformities, cancer 

etc. The adverts are trying to persuade people, so it 

obviously wouldn't. They are not mentioned as the question of 

drawbacks remains just a hypothetical one so Nuclear Electric 

consider them not to exist unless these drawbacks are proven. 

(Richard Starkey) 
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(AIDS Awareness Adverts) 
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SECTION 1 INTRODUCTION 	 13A 
After much discussion we decided that as a group we would analyse some 

advertisements used in the AIDS awareness campaign in 1991. AIDS and the HIV 

virus is a very popular discussion topic and as a result we found that there were 

many questions that we wanted to discuss. In all we had six magazine 

advertisements to analyse. 

The first two magazine advertisements actually address the whole issue of AIDS 

and the HIV virus. The first attempts to portray a situation which most young people 

would be able to associate with and the text used along side the photographs 

forms a very effective advertisements, making the reader really stop and think 

about how far they are prepared to go. 

The last four magazine advertisements unlike the first two do not as such approach 

the issue of AIDS, instead they raise people's awareness of the use of condoms. 

The advertisements merely demonstrate facts about how to 'look after' your 

condoms; 

keep them away from heat, do not mix them with any oils, open the packets with 

care as all condoms vary in strength. 

Copies of all of these advertisements are included in our appendix. 

SECTION 2: ANALYSIS  

There are six magazine adverts. Two of these adverts may mirror a lot of young 

peoples behaviour and feelings. The four other adverts assume in their discourse 

that people are already using condoms, and are therefore ideological. 

Some of the headlines used, grab the attention by using double entendre; "is 

your's up to it?", "Sometimes things can get too hot for a condom". The smaller print 

that appears at the bottom of the advert is chatty, snappy and uses slang. All these 

factors mean the young will identify with them more readily, than other older age 

groups might. This therefore excludes the older generations. 

Another important point is that these four adverts assume that young people are 

13B 
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already using condoms. the need is there for this type of advert. because there is 

not point in using a condom. unless it is done properly. However this still leaves 

room for the initial pushing for condom use, although these adverts may still serve 

as a reminder to non-users. 

The other two adverts approach the HIV issue form very different angles. One is 

aimed at heterosexuals, the other at homosexuals. The advert aimed at 

heterosexuals shows a situation the majority of young people have been in. On 

closer inspection this advert seems to be aimed exclusively at women. Underneath 

states the best time to mention condoms is "while you're still wearing your 

knickers". This advert could easily be targeted at men and women, but the tact it is 

not suggests sexist ideology. 

The advert aimed at male homosexuals reinforces the message that young 

people feel they will will live forever. Although the advert does not go into detail as 

to how to avoid infection, it gives helpful phone numbers, as do all the adverts. 

SECTION 3: IMPLIED AUDIENCE  

In an attempt to find out the target audience that the adverts had we contacted the 

Health Education Authority who then sent us the adverts. On analysing them it soon 

became clear that the younger population were the target audience, excluding 

those of an older age group. Obviously then the more at risk group, the ones who 

are going out "partying" are the ones who should supposedly pay more attention to 

the adverts. Why though do the adverts seem to portray Hiv as a disease that 

effects mostly the younger population? 

The adverts also seem to target those who have a "great social lite", and often as 

can be seen in the adverts that we were sent, they can be targeted at women more 

than men, although this possiby could be because there are more women's 

magazines than there are mens, therefore reaching a wider female audience. So 

by studying the adverts we came to the conclusion that there was a sexist ideology 

being carried out, the adverts were trying to encourage more women to carry 

condoms around with them. The target audience also seemed to exclude the older 

generation, who in these days of higher divorce rates, seem to be just as much at 

risk. 

The adverts were also aimed more towards the heterosexual rather than the 

homosexual members of the population. Ten years ago the emphasis may well 

have been on the "gay community". 
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13D SECTION FOUR' CONCLUSIONS  

The discourses running throughout the magazine adverts ring true to rmany 

young peoples lives. the going out, drinking, casual sex, double entendres, and the 

feelings of immortality, and it will never happen to me. 

The ideologies within the texts are; that the young people are more at risk, that 

condoms are already used, and that responsibility lies more with one sex than 

another. 

The young people idealogy appears in all of the adverts, through the pictures 

and language used. But why are the adverts aimed at the young? It may be that the 

young are very sexually active, that they have feelings of immortality, or that there is 

the need to educate from a young age. All these points are true, but it should not be 

to the exclusion of those above 35. This age group are sexually active too. 

Statistically four in ten marriages fail - so these older people will be looking for new 

permanent or casual partners. 

Also feeling of immortality do not go away with age. This can be illustrated by 

the numbers of older people who smoke. The treat of cancer is closer, but the "It 

won't happen to me" syndrome still applies. 

The idealogy that condoms are already in use is reflected in four of the adverts. 

Sexist idealogy can be seen in one of the magazine adverts. 

In the end only the individual can make a choice to change their behaviour. The 

adverts can merely begin a thought process, which in the end may save 

somebody's life. 
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Textual Analysis Group 14 
(BT Advert) 
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14A 
Introduction 

by 

The group selected the full-page British Telecom advertisement 

"It's good to talk" to analyze after some initial difficulties 

in making a choice. It was originally decided that we would use 

a hair-care product television advertisement but due to the 

difficulty of trying to video the chosen advertisement we decided 

that this would not be practical. Another member of the group 

particularly wanted to analyze a video but again practical 

difficulties ruled this option out also and eventually we were 

able to reach a compromise. 

The ET advertisement was chosen mainly because of the opportunity 

it offered us to contact the producers responsible which, in 

fact, was successfully achieved by one of the group. The eye-

catching nature of the advertisement, ie the photograph, and the 

question "Why can't men be more like women?" strategically placed 

across it, also played a part in influencing our choice. 

personally felt that this approach 

encouraged further investigation of the text to possibly find the 
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answer to a question which we may all have asked at one time or 

another and will almost certainly have opinions on. 

Our theoretical approach towards this has been to identify who 

the advertisement was aimed at and how they viewed the approach 

towards this advertisement. As already mentioned, we contacted 

the producers for more information about the advertisement, eg 

did they consider it a success? They told us that - 

(a) It was part of a campaign running in conjunction with a 

television advertisement aimed at men. 

(b) The intended audience was up-market males because, in their 

opinion, this "intellectual" group was ready for this 

message. 

(c) With hindsight they wondered whether they were "talking" to 

men correctly. 

We followed this up by focusing on the genre and then analysing 

the picture and caption in some detail and the smaller print to 

a lesser degree. In the conclusion we look at the discourses in 

evidence, in particular the discourse on gender, and to see how 

this could be problematic. 

The photograph is the initial attention-grabbing factor of the 

advertisement which the text must then successfully hold on to 

in order to convey its message. 	It is structured into three 
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sections, the first consisting of short, concise and bold 

claims/statements laying out the facts (as BT sees them) about 

male/female communication behaviour, eg "Men adopt another 

position", "They stand up" and "Have you noticed?". This is, in 

fact, in the style of male communication, perhaps. These claims 

are then backed up in stage two by quotations, two of which are 

from well-known and respected male personalities (the other being 

unidentified could, of course, be female although the assumption 

is (my own, at least) that this quote 

is also a man's) whose "authority" helps to strengthen the 

argument for talking/conversation and who have done so 

themselves, that is shared "the simple joys of talking". 

Stage three admits the harsh reality of having to "foot the bill" 

for this simple joy and, finally, this blow is softened by the 

good news - that talking is not so very expensive when compared 

to indulging in other pleasures like, say, eating chocolate or 

having a pint. 
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Detailed analysis 
	

14B 
by 

The medium used for this advertisement was a national newspaper 

(broadsheet). This paper has its own particular audience which 

is primarily middle/upper class. 	It is reasonable to assume 

that, as the advertisement was placed in a paper that attracts 

this audience, it is also aimed at this particular target 

audience. However, after reading the advertisement through a 

couple of times it became apparent that it is specifically 

directed at males in the population who fit into this class 

category and a certain age bracket. 	I have mentioned an age 

bracket as I feel that the text implies that the reader is 

married or living with someone where it writes "Some men have a 

way of making women feel guilty about it. Would it help .... 

true costs?" and there has been a recent trend in postponing 

marriage until your mid 20s. 

The genre of this advertisement is factual (to a degree) and 

descriptive. It contains information on the comparative cost "A 

five minute call at daytime rates costs about the price of a 

small bar of chocolate" which could be related to statistics. 

It also contains quotations "Conversation is one of the greatest 

pleasures of life. But it wants leisure." which could be related 

to an interview. If this were television I feel that it would 

be viewed as a light-hearted documentary. 

Contact with the producers did show that we had accurately 
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identified the target audience. 	They stated that the 

advertisement was aimed at up-market males aged 25-54. They also 

said that the advertisement was aimed at stimulating debate by 

being controversial, challenging firm beliefs of males by 

comparing the sterotypical male behaviour with that of female 

behaviour. 

As I have stated earlier in the analysis, we had already arrived 

at who the intended audience was, but in our analysis we have 

also arrived at the decision that the advertisement was trying 

to be controversial as the images in the picture and the caption 

were quite provocative. 

The nudity of the models in the picture instantly draws attention 

to this. The caption "Why can't a man be more like a woman" 

would also provoke the reader into asking other questions - "Why? 

In What Way?" 

It is obvious that the picture and the caption were placed 

together not only to provoke the readers' thinking but also to 

wet the appetite as it were, ensuring that the reader did read 

the small print (something that I would say, based on my own 

behaviour, does not always happen with advertisements). 

From analysing this advertisement I feel that the producers have 

made several assumptions about the target audience: 

i) 	Up-market males do not use the telephone very much (they 
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might have arrived at this assumption after having a market 

research survey conducted, although even if this were the 

case the results may not be truly representative of the 

population). 

ii) Money is very important to them and that everything depends 

on the cost. This assumption is probably best portrayed in 

the text "Would it help, gentlemen, if you knew the true 

costs?". 

iii) This target audience is influenced/impressed by so say 

important people, eg including a quote from Winston 

Churchill by name, but leaving another quote as "another 

writer". 

Whilst I feel that the advertisement has made a very good attempt 

at attracting its target audience I do feel that other audiences 

have been excluded. To a small degree I feel that the working 

class male would not instantly be included as he would have a 

tighter budget so sentences like "Not so much, when you think 

about it. Particularly compared with the cost of not talking at 

all". To a larger degree I feel that the female members of the 

population from any class would be, at 

best, excluded and, at worst, insulted by the comment "The talk 

of women is like the straw around china. 	It isn't much but 

without it everything would be broken". In our group we had 

mixed reactions to this statement. One person felt that this 

comment was very sexist, another that it was bordering on being 
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sexist and the third that it was not. It is apparent from our 

differing interpretations of this that no matter how well you put 

across your message people are always going to make their own 

interpretation of it. 

I am unsure of what results the advertisement received in its aim 

of persuading upper class males to use the phone more as we were 

not able to obtain this information from the producer. 

Personally I think that the advertisement would appeal to its 

intended target audience, however, I do not think that people are 

so easily influenced that this advertisement on its own could 

have encouraged them to start "Getting in touch". 
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14C 

Conclusion 

by 

Advertising does its "work" by means of engaging in an 

extraordinarily complex process/practice of intertwining a 

variety of social forms and practices with discourses, to produce 

meaning that will motivate audiences to buy its "goods". 

In our group discussions on the ET advertisement "It's good to 

talk", we focused our attentions predominantly on the specific 

and explicit discourse on gender relations "Why can't men be more 

like women". 

We interpreted the use of naked models as: 

(a) What Alice and Thomas explain in "Sex, Stereotyping in 

Advertising" (1984), as provocative, interesting nudity 

that is used in advertising as a tool, in the belief that 

it will motivate consumers to buy its products. 

(b) An invitation extended by the producer in an institutional 

context, to its targeted audience, in this case being male, 

to join in and assume that gender coding is a "natural" 

process whereby women "naturally" sit when they talk on the 

phone (perhaps implying as they would "naturally" do on the 

toilet), whereas: 	"Men adopt another position." 	"They 

stand up." That is "masculinity" wrapped up in "a man's 

call" reduced to "short, sharp and to the point". 
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Furthermore, the group debated whether BT actually wanted "us 

women" to keep on talking on the phone as we "naturally" do, or 

whether "them men" should engage in the "unnatural" behaviour of 

pleasure-leisure-phone-talk. 

If meaning is something that is created between text and reader, 

rather than "in" texts, it is required of us to denaturalize some 

of our social ideas, especially those that involve the 

"natural/unnatural" and the "us women/them men". Sut JHally in 

"The codes of advertising" (1990), explains that in our culture 

"sex" refers to the biological distinction between males and 

females, whereas "gender" is the Culture-Specific arrangement of 

this universal relationship. That means, there is nothing 

NATURAL about gender relations - they are socially defined and 

constructed by us, human beings. 

As such, in our modern culture, institutions like BT serve 

ideological purposes in that they produce meaning by transforming 

"gender" into a "gender commodity" on an open market that can be 

sold to audiences. (refer "gender as commodity" in "A premier 

for daily life", 1991). 

This is problematic because the media institution is bent on 

producing as a totality, a system of images and messages that 

focuses on gender and sexuality. Women especially are defined 

in sexual terms or portrayed as indecisive, unintelligent beings 

whilst men are kept in "their" places as the dominant, 

powerful, decision-makers. 	More so, gender is a multi- 
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dimensional aspect of human individuality that can be defined in 

many other ways, example, achievement, independence, creativity, 

etc. 

May 1995 
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15A 

Life in the Freezer 

Introduction - 

The video text we decided to analyse, was episode one of the BBC's natural history 

documentary series Life in the Freezer. The reason the group chose this particular text, was 

primarily because of the name of the programme, 'Life in the Freezer'. The title likens a 

westem, domestic appliance, 'the freezer' to the Antarctic. The irony of chosing such a 

symbolic term as 'freezer' indicates that the producer has the deliberate intention of 

positioning the audience to expect images of a cold and lifeless environment. This is 

subsequently confirmed by the opening narrative and visual text which incorporates an aerial 

view of David Attenborough surrounded by a white featureless landscape of snow and ice1 . 

The narration here is also making the suggestion that the surrounding environment is indeed, 

as cold and frozen as the term 'freezer' does imply. 

Another determining factor in the group chosing this media text, was that prior to the 

communicating science module of the course, we were only able to observe documentaries 

of this type from a certain angle, as we were unaware of any underlying messages that were 

being communicated. Whereas now we are able to appreciate that this particular type of 

programme is produced by institutions that each have their own set of preconceived methods 

and ideologies. 

Our theoretical approach to this text, is based upon an analytical overview of the particular 

discourse employed by the producers of the series. The reasons for approaching the text in 

this manner, were based on the fact that as the programme developed it became apparent to 

us that there were various discourses being applied. These were used to create in the mind 

of the viewer, using the process of non-reflexive visualisation and abstraction, within which 

the animals 'naturally' function. For example, the abstraction of the whales 'working together 

as fishing boats do',2  was used to describe the feeding pattem of the humped backed whales. 

It would appear that in order for the viewer to accept the whales abilities, the producers 

decided that they have to be likened to man. 
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The use of anthropomorphism as an illustration of the behaviour of animals, could only be 

justified when used to aid understanding. Unfortunately, instead of recognising that this view 

of animal behaviour is merely a social construction, the viewer is led to believe that the 

statements are factual, and as such have real scientific value. 

Structure and narrative - 

15B 
The context or 'genre' in which the programme has been made, is specific to that of a typical 

natural history documentary. This raises the question of what is typical of a natural history 

documentary? Primarily, they follow a developed and respected set of rules, that we have 

come to expect simply by knowing what the genre is. The producers of these documentaries 

use specific symbolic forms and textual structures which have the effect of naturalising 

'nature'. Of course when looking at 'nature' on television we seem to forget that the 'nature' 

being presented, is merely a network of representations encompassed by what has come to 

be described as a, 'classical natural history mode of narration'. 

The ideology behind this particular genre has evolved within society, affecting the way that 

our culture perceives the world around it. This can be seen when considering how wide 

ranging the audience is, irrespective of age, class and social standing, just confirming how 

far reaching, popular and well known, this type of programme actually is. Thus can be 

compared to a programme with a specific target audience, for example, Horizon, which 

follows a science discourse that would not necessarily appeal to such a diverse audience. 

Currently the genre of natural history documentaries has no room for man, seeing nature and 

mankind as separate entities which react when brought together. However, this is a transitory 

relationship, which is expressed by society in terms like 'a trip to the countryside', and 'going 

back to nature'. These terms suggest that we are somehow outside of 'nature', but we can 

interact with it at will. A perfect example of this in the text occurred during a scene showing a 

female albatross feeding her chick in the nest.3  Without warning, David Attenborough 

stepped into the frame, which came as a surprise, both to us and to the birds. Until now, we 

had not been made aware that the narrator was in such close proximity to the animals. As 

Attenborough moved closer to the birds they became agitated. If the discourse of the 

documentary was such that it accepted humankind's place in nature (alongside all other 

living things), Attenborough would not have been at the nest, giving the impression that he 

was anything more than just an observer. Here man as an outsider, is again displaying his 

authoritative role within nature. By provoking a reaction from the birds, he gave the audience 

the impression that he was in complete control of the situation as man should be! 
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When in actual fact he was never in a position of control. This attempt to present an air of 

objective impartiality was shaken when the bird reacted to the invasion of it's territory by 

another 'animal'. This questioned the position of the audience as voyeurs, because 'nature', 

represented by the bird, clearly reacted to the threat of man as it would to any other threat to 

its territory, or its young. The presence of man was now obvious, no longer were the 

audience unobtrusive observers. 

The narrative is structured in such a way, that each time a statement is made bout the 

animals, it is then immediately followed up by visual text. Thus the observational 

commentary appears predetermined, giving the sense that he has an extra sensory insight 

into the animals, and the way in which they live.  

For example, Attenborough tells us that the whales spiral around the krill forming a ring of 

bubbles, this is subsequently backed up by the appropriate visual text. He further informs us 

that the whales swim up through the bubbles mouths agape gorging themselves on the 

swarms of krill) This proves the point made earlier, that the commentaries made are not 

based on live observation, but on previous obtained knowledge. 

Discourses and ideologies - 

15C 
A discourse that was being communicated to the audience throughout the text, was one 

which suggested a structured hierarchy within the groups of animals living in the Antarctic, 

which was not dissimilar to that of any human culture. Attenborough was suggesting that the 

most accomplished 'fisherman of the sea', the whale, was at the top of the hierarchical 

ladder. Comparisons were made between the whales and other creatures such as seals and 

penguins, with the seabirds on the lowest rung. He positioned them all on this ladder, by their 

ability to dive, inferring that the seabirds were less than competent 'fishermen'. 

An analogy can be drawn between the relationship that a lion and a vulture have, because, 

like the whales, the lion is viewed as the 'expert' hunter, whereas the seabirds, like the 

vulture is seen as an opportunist, having limited hunting ability and surviving only as a 

scavenger. 
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An anthropomorphic discourse was used in particular when applied to the albatross chick. 

The chick was shown in a way that led us to feel compassion for the bird, as if it were a 

human infant, left all alone, in the cold, baron, harshness of the Antarctic.4  We are made to 

feel emotion, thinking of it as helpless, yet, there is no mention that this environment is one 

which is 'natural' to the birds, or that they have evolved in a way which has enabled them to 

survive in this climate. 

This type of anthropomorphic discourse was used later in the text, as a reference to the 

young penguins. Attenborough stated that the penguins form immense 'creches',5  which is 

surely a very humanistic discourse, and primarily western. He also goes on to say that the 

chicks have a tendency to wander off, as in a way a toddler might in a supermarket.6  The 

parents then spend hours anxiously searching for their offspring, 'calling' to them until they 

hear a familiar whistle from their lost chick. 

Conclusion - 

15D 
Throughout our analysis of Life in the freezer, we tried to give an overview of the more 

obvious examples of evident discourses and ideologies. 

The foremost discourse present in the text, communicates a social process which invents a 

way of speaking about 'nature'. 

Humankind finds it impossible to think of 'nature' without attributing to it some human traits, 

evidence of this is in the common belief that God has taken the human form. In literature 

anthropomorphism is the depiction of natural objects such as animals or plants, as talking, 

reasoning, sentient human like beings. 

Discourses are never right or wrong they are merely representations of knowledge, based 

upon an individuals network of opinions, so the perceptions and expectations of the audience 

when watching any media text will vary greatly. This confirms that all discourses can be 

challenged, and no discourse can be considered value-free. 

Above all the sort of people that watch natural history documentaries often hold similar 

systems of concepts and beliefs, which determine their ideologies, defined by their cultural 

conventions. But, putting all this aside, let us not forget, that these programmes still offer 

highly entertaining, insightful observations into the 'natural' world, which have been 

beautifully photographed and skilfully constructed. 

Appendix 

Shot 1 	Opening shot of presenter standing amid a bleak white landscape. 

Shot 2 	Whales in the sea. feeding on krill - working together to make a catch like 
'fishing boats'. 

Shot 3 	Female albatross feeding her chick in the nest, with presenter in shot. 

Shot 4 	Single shot of the chick alone, during winter. Mother not in shot. 

Shot 5 	Young penguins en masse on land, few adult penguins present. 

Shot 6 	Camera follows one penguin, wandering through the crowd. 
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Appendix XIX 
Summary of Acquisition and Framing of 

Categories of Textual Analyses 

The following pages contain a table with an analysis of each authored 
section of each textual analysis. The analysis is not meant to replace a 
detail social semiotic analysis of the students' work. As I explain in the 
main text, such an analysis would have to be the object of another 
investigation. My main concern in the present analysis is to examine the 
extent to which students acquired the different media studies categories 
which they were taught in Communicating Science; and the way in which 
they re-recontextualized (cf. chapter four) these categories. This process is 
necessarily an evaluative, and a risky one. It is evaluative because it 
entails a process of classification. It is risky because in a pedagogical 
context characterised by a very weak framing of the different categories 
(cf. chapters three and four), it is difficult if not impossible to avoid 
classifying learning practices in ways that reduce their ambiguity. This is 
particular true in cases where students use terms like discourse without 
defining them, or without operationalizing them in very explicit ways. 

The following is the key to the content in each column of the tables 
that appear in the following pages: 

• Column A: identification of each 'authored' section of each textual 
analysis. The identification number coincides with the numbers 
found in the texts themselves (Appendix XVIII). The following should 
be noted in relation to this system of identification: first, it was a 
"self-reported" system of identification, and thus open to questions in 
regard to the accuracy of the identification. Was a particular section 
actually authored by the mentioned student? Even if it was, was it 
`edited' by the person who typed it? Second, in some groups, at least 
one student authored more than one section. This is why the number 
of sections does not tally with the total number of students involved. 
(In all, 18 out of 19 male students, and 22 out of 23 female students 
handed in papers. Two students, one male and one female, did not 
hand in any work and received a zero as a result.) In those cases 
where one or more students authored two or more sections, I have 
signalled this by using asterisks and tildes. For example, two sections 
with asterisks (1A* and 1C*) means that a single person wrote both 
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sections. 
• Column B: Gender (F=Female, M=Male) of the author of the section. 

It should however be noted that this identification is also open to 
question because a) as I explained above, it relies on the students' 
self-reported authorship of sections; and b) because in some case, a 
male or a female student may have edited and thereby transformed 
the work of students of the opposite sex. 

• Column C: the text analysed by each group. Copies of most of these 
texts can be found in Appendix XVII). 

• Column D: a bullet point in this column indicates that the section is 
an introductory section (see instructions for writing textual analysis 
in the Syllabus for the course, Appendix XI) 

• Column E: a bullet point in this column indicates that the section 
provides an overview of the structure and narrative of the text 
analysed 

• Column F: A bullet point in this column indicates that the section 
provides a close textual analysis of the text, or of a section of the text 
analysed 

• Column G: A bullet point in this column indicates that the section 
provides an analysis that discusses in some detail the implied 
audience, or the response (possible or assumed) of the implied 
audience of the text analysed 

• Column H: A bullet point in this column indicates that the section 
provides concluding remarks for the analysis. 

• Column I: the theoretical framework used, where one is explicitly 
identified by students (e.g. Sem=Semiotics or Semiology, 
ConSem=Content Analysis and Semiotics) 

• Column J: whether or not the section defines conceptual terms used. 
• Columns K through N: an interpretation of some of the ways in 

which the concepts of Discourse, Recontextualization, 
Naturalisation, and Ideology are recontextualized by students. If the 
term "Disc", "ReCon", "Natur" or "Ide" appears beneath its own 
column, then the student appears to have used the term as 
expected. If, however, a different term appears, then this identifies 
instances where students appeared to operationalize the term 
according to a different meaning. For example, 'Bias' under column K 
(Discourse) indicates that section treated discourse as 'bias'. The 
following are the abbreviations used: WV=World View; 
Them=Theme; Repre=Representation; Argu= Argument; Imp. 
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Id=Implicit idea. If no classification appears in the column, then the 
student either did not use the term, or did not use it in a way that 
could be clearly identified. 

• Column 0: whether or not a section stated that the group had 
actually investigated the 'target audience' of the producers. A yes 
signifies that the section did; a blank space signifies that that the 
section did not. 

• Column P: whether or not the section allows for polysemy and 
ambiguity in the analysis. A yes signifies that the section did so in an 
explicit manner; a blank space signifies that that the section did not. 

• Column Q: whether or not the section considers transformations in 
the meaning of text on the basis of different contexts of situation e.g. 
reading a newspaper ad in a subway, or reading at home. A yes 
signifies that the section did so in an explicit manner; a blank space 
signifies that that the section did not. 

• Column R: whether or not the section explicitly conflates the 
meaning of the text with the students' interpretation of the meaning. 
This is to some extent inevitable in any textual analysis; here I am 
particular interested in instances where students assume, without 
further ado, that the text has or hasn't been 'successful' or 'effective' 
on the basis of their own impressions of it; or instances where they 
use a "we" or an "us" that dissolves the boundaries of different 
readerships. A yes signifies that the section did so; a blank space 
signifies that that the section did not. 

• Column S: the extent to which the section does or does not engage in 
close textual analysis. The following coding is meant to provide a 
very rough indication of the extent to which the section engages in 
close textual analysis: 1=very little analysis of the meaning of a few 
forms, 2=some analysis of several forms, 3=close analysis of several 
aspects of the text. This classification is geared to the expectations 
that I had for the level of the course and students (first year). It is 
important to bear in mind that not all sections were required to 
engage in close analysis. 

• Column T: whether or not the section actually offers an analysis of 
the way in which a text might serve the purposes of ideological 
domination; and what form of domination. This aspect was 
particularly difficult to classify, as most groups did not frame the 
problem of domination in an explicit manner. Moreover, many groups 
used terms such as "sexism" to refer to patriarchal relations of 
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domination. The following are the forms of domination which I could 

elucidate, and which I have abbreviated as follows: 

Patriar=patriarchal ideology; Bio.Re=Biological Reductionism; 

Natural=Naturalisation; Manipul=an awareness that the text was 

attempting to promote the aims of the producing institution using 

some form of "manipulation". This last category is particularly 

vague, but appeared in some form in several papers. 

• Column U: the type of texts cited in the bibliography (Media=Media 

Studies, Lecture=lecture notes, Cult=Cultural Studies, 

Mark.=Marketing, Psych=Psychology, Dict=Dictionary) 

• Column V: mark obtained by group for analysis (see explanation in 

Communicating Science Syllabus, Appendix XI) 

• Column W: mark obtained by individual for her/his share of the work. 

Although this mark appears next to each section, individuals were 

given one mark for all of the work they did, and one for each section. 
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Appendix XX 
Scripts of Student Videos and Marks 

for Final Productions 

The following pages contain detailed scripts of each student group final 

production for the Communicating Science module. I drew up these scripts 

after the productions, in order to provide the reader with a description of the 

videos, which cannot be included in order to protect the identity of the 

university, its practitioners, and students. Immediately following the 

scripts, the reader will find a list of the marks that each group obtained for 

the various aspects of the final production. 
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Group A - Media and Violence 

Time Video Audio 

0:00 

0:06 

0:18 

0:27 

0:38 

0:44 

FADE IN CG: SCREEN VIOLENCE 
SCROLL UP TITLE. 

FADE IN CU OF VIDEO TAPES ON 
DISPLAY IN STORE; PAN RIGHT 

MCU OF PRESENTER[FEMALE] 

LS OF  YOUTH CLUB  MEMBERS 
SI ING TOGETHER 
MCU OF MEDIA EXPERT, SITTING 
IN OFFICE 

MCU SECOND PRESENTER [MALE] 

MCU MEDIA EXPERT 

F/UP INTRO MUSIC 

V.O.: "Screen violence and its 
possible effects is a 
controversial issue over which 
debate has recently been 
raging in the media. " 

PRESENTER: "How do young 
people feel about screen 
violence in the media? Do they 
feel as affected as some in the 
media would have us believe?" 

V.O.: "We spoke to members of 
the Youth Club in [...] and to Dr. 
[Male Media Expert], Head of 
Media Studies Department at the 
University, and who has done 
research into the issue." 

PRESENTER: "Do you think that 
the media debate on screen 
violence is justified, or blown 
out of all proportion?" 

MEDIA EXPERT : "I've got two 
views, I've got a personal view 
and I've got a researcher's view. 
My personal view is I like some 
violence and don't like some 
other violence, but what I like 
or don't like is really irrelevant 
because that assumes that I can 
know what effect that might 
have. As a researcher who has 
been working in this field for 
about 15 years, I'm very clear 
it's not just that screen violence 
doesn't have the effects they 
say, it's that they're asking the 
wrong question. There isn't 
really a category called screen 
violence that you can even ask 
the question of. It's the 
equivalent of asking how much 
effect do witches have? Can 
they kill pigs, can the make 
people ill. It's like that because 
it's like saying is a cartoon the 
same as a documentary about 
violence. 
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Group A - Media and Violence 

Time Video Audio 

So if they show say a 
documentary about Belsen now 
that we're near VE day, if they 
then show alongside that a 
cartoon or a fast action 
adventure film, arethey the 
same sorts of things and can 
you count up the number of acts 
of violence in one add them to 
the next, add them to the next 
and say how much effect does 
that have. You can't do that so 
it's a silly question to ask in the 
first place." 

1:51 HIGH ANGLE TWO SHOT OF PRESENTER(F) : "Do you think 
PRESENTER [F] AND PRESENTER that screen violence has an 
2 [M] SITTING AT YOUTH CLUB effect on people of your age 

group?" 

1:56 LS OF YOUTH CLUB MEMBERS, 
ALL FEMALE 

YOUTH CLUB MEMBER 1 : "Not In 
our age group because 
everyone decides what they 
want to watch." 

PRESENTER(F) (V.0.): "Do you 
think you're more likely to go 
and watch an 18 film because 
you're not allowed to?" 

YOUTH CLUB MEMBER 2 "No. If 
they're showing the same films 
for 15 or 18, which you know--" 

YOUTH CLUB MEMBER 1 : "It can 
spoil sometimes because they 
can cut big chunks out of it." 

2:15 MCU MEDIA EXPERT, STILL IN MEDIA EXPERT : "People look for 
OFFICE films they know they will 

enjoy. I tell you common you 
think back in your own history 
I know how mine went. When I 
was fifteen years old was how 
can I get into sixteen, when I 
was fourteen, it was how can I 
get into sixteens because I'm 
told they'll be great. 
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Group A - Media and Violence 

Time Video Audio 

2:30 LS OF YOUTH CLUB MEMBERS YOUTH CLUB MEMBER 2 "If a 
fifteen has got an M, but it's 
unrealistic, but if you can then 
see an 18... I don't know, it' 
better." 

2:39 MCU PRESENTER(M) PRESENTER(M) : "What do you 
think influences children to 
behave in the way that they did 
in the James Bulger case, if it is 
not screen violence?" 

2:45 MCU MEDIA EXPERT MEDIA EXPERT : "You really 
think that's the most important 
factor? Common! Kids growing 
up in a brutal area of Liverpool, 
their families falling apart, 
their neighborhoods falling 
apart, I think it was 40% 
unemployment in the area at 
the time of the murder. Bad 
housing, poor living 
circumstances, schools falling 
apart for lack of resources and 
anyway just the sheer pressure 
of kids coming out of those 
environments and then you ask 
did they see that one film. I 
really find that a silly question. 
I'm not blaming you for asking 
it because everyone asks it..." 

3:15 LS STUDENT YOUTH CLUB YOUTH CLUB MEMBER 2 :"It 
MEMBERS, ZOOM IN TO ONE CLUB seems it depends on your 
MEMBER parents and upbringing..." 

3:20 MCU PRESENTER(M) PRESENTER (M): "Can you 
honestly say that no matter 
what violence is portrayed on 
TV, children subjected to it will 
not suffer any detrimental 
effects?" 
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Group A - Media and Violence 

Time Video Audio 

3:25 MCU MEDIA EXPERT MEDIA EXPERT: "Yes I can say 
that absolutely because it's just 
as likely that children will 
suffer bad effects from seeing 
colour television as opposed to 
black and white, or seeing 
people smile on TV or clean 
their teeth, because violence is 
not a category, it's a made up 
category of the objectors, it 
doesn't exist for the viewers' 
own meanings. 

3:46 MCU PRESENTER(F) PRESENTER (F): "From our 
discussions with Dr. [Media 
Expert] and the members of the 
Youth Club it would appear that 
that young people do not 
believe they're affected by 
screen violence. Although 
there's no proof to the contrary, 
could it be that screen violence 
is created merely as a scapegoat 
for the media...." 

4:16 PRESENTER(F) WALKS SCREEN FADE UP OUTRO MUSIC. 
LEFT, CAMERA PANS TO FOLLOW 
HER WALKING TOWARDS VIDEO 
STORE 

FADE TO BLACK; SCROLL 
CREDITS. FU MUSIC 

4:26 FADE TO BLACK 
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GROUP B - ASTHMA AND CAR POLLUTION 

Time Video Audio 
0:00 MCU OF PRESENTER [FEMALE] PRESENTER "An experimental 

STANDING IN FRONT OF AVON view of air quality has recently 
COUNTY COUNCIL been produced by Bristol City 

Council. The continuing 
problem of road traffic and air 
pollution has once again raised 
questions about public health." 

0:13 ZOOMOUTTO ELS OF MOTORWAY V.O. "There are about 24 million 
IN CITY; PAN LEFT vehicles in Britain's roads, 

using 32 million tons of petrol 
and diseal fuel. They emit high 
ground level concentrations of 

0:31 FREEZE FRAME, CG SUPER- pollutants, such as carbon 
IMPOSITION LISTING 
POLLUTANTS 

monoxide, nitrogen dioxide, 
black smoke particles, and low 
level ozone. 

0:41 ECU OF MAN USING BLUE V.0 "As well as causing environ- 
INHALER FREEZE FRAME ON ECU mental damage, there is 
OF FACE increased concern over the 

influence that exhaustions may 
have on asthma sufferers." 

0:50 ZOOM IN FROM MS TO MCU OF PRESENTER : "As new cases of 
PRESENTER, STANDING IN ST. asttma are on the increase, we 
ANDREWS CAMPUS asked local GP Dr. [Male] 

whether in his opinion there is 
a correlation between traffic 
pollution and asthma, and what 
he bases his opinion on." 

1:02 MCU OF GP SITTING IN OFFICE GP : "Well I've been working 
here in the middle of the city 
for about 15 years, and when I 
first came here asthma was an 

1:11 ZOOM OUT TO LS OF GRANGE occasional disease of childhood 
SCHOOL but now it is very common, it 

affects about 1 in 5 children in 
1:18 MCU OF GP SITTING IN OFFICE this particular patch in Grange 

Hill, and going into houses on a 
daily basis, I just haven't seen 
any large scale environmental 
change in the home that could 
account for this enormous 
increase in the amount of 
asthma, and at the same time 
there has been a 75% increase 
in traffic fumes since 1980, 
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GROUP B - ASTHMA AND CAR POLLUTION 

Time Video Audio 

2:29 

2:38 

2:53 

MCU OF PRESENTER STANDING 
IN FRONT OF BUSHES 

B/W STILL OF CAR, WITH CG 
LETTERS "GASP" SUPERIMPOSED 

ZOOM IN FROM ELS TO CU OF 
PRESENTER STANDING IN FRONT 
OF POLLUTION MONITORING SITE 

there's been this enormous 
environmental change and it's 
correlated very well in time 
with the increase in asthma. 
Additionally, there's evidence 
from other parts of the world 
from Japan and from studies 
conducted in this country in 
Birmingham, that there's a 
correlation of... that children 
are more likely to be suffering 
from asthmatic symptoms if 
they're living near main roads 
compared to if they're living 
away from them. So there's the 
evidence from space but there's 
also a time relation, that during 
episodes of air pollution 
connected with traffic fumes, 
often after a lag of a few days, 
there is a rise in hospital 
admissions for asthma and this 
is been seen repeatedly in this 
country and most famously 
during an inversion smog last 
summer." 

PRESENTER : "Friends of the 

Earth for the [region] 

responded to public concern by 

setting up a new campaign 

called GASP. This campaign 

highlights the growing 

concern between the possible 

link of traffic pollution, and 

asthma. Aimed at the general 

public to inform, it's also 

targetted at local authorities, to 

influence policy making." 
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GROUP B - ASTHMA AND CAR POLLUTION 

Time Video Audio 

3:00 CU OF MONITORING SITE LD. V.O.: "Whilst legislative 
processes can be slow, [Local] 

3:02 CU OF MAP SHOWING County Council has responded 
MONITORING SITES positively to the problem and 

added more monitoring sites all 
over the city." 

3:04 MCU OF PRESENTER STANDING PRESENTER : "We asked a 
IN FRONT OF BUSHES spokesman from the department 
(DIGITIZED?) of transport what the plan 

would involve and how it would 
alleviate the problem." 

3:11 LS OF [LOCAL] COUNTY COUNCIL V.O. : "They replied by saying 

3:17 

HOUSE 

CG: SUPERIMPOSE ITEMS OF 20 

that the new 20 year plan 
covers all modes of transport, 
and intends to improve public 

YEAR PLAN transport, introduce new park 
and ride systems, enforce 
parking restrictions, and 
encourage walking and cycling. 
This would hopefully ease 
congestion, reduce volumes of 
traffics, thereby reducing 
pollution, and make the 
environment healthier." 

3:39 MCU OF PRESENTER STANDING PRESENTER : "It appears that 
IN FRONT OF BUSHES growing public awareness 

requires and demands 
information on airquality and 
health. Only then can we see a 
reduction in the levels of 
damaging pollutants." 

3:54 FADE TO BLACK SCREEN 

CG: CREDITS 

4:03 FADE TO BLACK 
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GROUP C - DYING FOR A TAN? 

Time Video Audio 
0:00 FADE IN SEQUENCE OF STILLS, 

SHOWING WOMEN IN BIKINIS 
F/UP BACKGROUND MUSIC 

0:11 FADE TO BLACK 
CG: "Dying for a Tan?" FU BACKGROUND MUSIC 

0:15 FADE IN MCU OF CELL BIOLOGIST CELL BIOLOGIST: "There are.... I 
[MALE LECTURER AT UNIV.] think when we think about skin 

cancer we need to... know that 
there are different forms of 
skin cancer and that... the 
predominant one that is causing 
most interest in the world at the 
minute is the malignant 
melanoma. There are others of 
course. There are ...spoileless 
carcinomas and ....basel- cell 
carcinomas, so in essence there 
are three types of skin cancer 
that are the commonest sorts 
(there are rarer ones but we 
won't discuss those). Of the ones 

0:51 LS ZOOM INTO MCU OF LAB we're looking at we're probably 
ASSISTANT LOOKING INTO going to be interested in I'm 
MICROSCOPE suggesting, the malignant 

melanoma, and this is a cancer 
0:57 CU PANNING RIGHT ON SKIN of the cells that produce 

TISSUE WITH MELANIN melanin, which is the 
pigmented... material in your 
skin that protects you from 
ultraviolet light... and we can 
all see the effects of this quite 
clearly when we go on holiday. 
If we are fair skinned and we sit 
in the sun long enough, we will 
go brown. 

1:17 BAYWATCH INTRO SEQUENCE F/UP MUSIC: BAYWATCH 
CREDITS 
FU MUSIC 

V.0 [MALE]: Which image is 
more powerful? 

1:31 MCU PRESENTER [MALE] PRESENTER: "As the health 
message is difficult to 
understand, how do you feel 
when the media the media 
competes." 
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GROUP C - DYING FOR A TAN? 

Time Video Audio 

1:53 MCU CELL BIOLOGIST: CELL BIOLOGIST : "The health 
message is difficult to 
understand because people.. and 
if you look at most television 
films that equate with the high 
life and the good life tend to 
show people who that of fair 

1:52 SEQUENCE OF STILLS SHOWING skin races particularly if we 
WOMEN IN BATHING SUITS look at some of the Californian 

films of some of the things that 
go on in that area... a healthy 
tan is regarded as a sign of 
affluence and a healthy 
lifestyle 

2:08 MCU MEDIA EXPERT [FEMALE] MEDIA EXPERT: "Well I think the 
media cb have an influence on 
people's attitudes to what norms 
of beauty are... that people 
aspire to, but I don't think that 
they are the cause of people's 
attitudes towards sunbathing 
and the desirability of tanned 
skin... I think that there are 
other influences that are prior 
to the media picking up on 
those desirable attributes of the 
tanned skin". 

2:42 ELS OF CAMPUS GREEN, WITH VO: "People believe they won't 
STUDENTS SUNNING be affected by skin cancer. But 
THEMSELVES there are over 3500 of new cases 

each year in Britain, and 1700 
deaths. But who's really 
responsible?" 

2:53 MCU HEAD OF FASHION STUDIES, 
AT UNIVERSTY [FEMALE] 

HEAD: "The fashion industry 
hasn't always promoted tans... 
the person who is most famous 
for suggesting that tanned skin 
is attractive is Coco Channel, in 
the twenties. Tanning became 

EDIT more and more related to 
holidays by the sea, and I think 
the fashion industry then 
reflected that in the sorts of 
clothes being designed. 
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GROUP C - DYING FOR A TAN? 

Time Video Audio 

EDIT I think now the way that things 
have developed, is that because 
of the global village, and 
because foreign travel is so 
common it is almost more 
socially acceptable now and 
more palatable to people to start 
saying oh well tanned aren't as 
fashionable which really helps 
the skin cancer lobby. 

EDIT But on the whole I think 
designers design for seasons, 
not really taking flesh into 
account flesh in terms of 
tanning its more into account of 
what's aesthetically pleasing in 
the clothes that they're 
designing." 

3:51 CU OF FEET OF MODEL IN LONG VO: "So the fashion industry 
EVENING GOWN could bring back the dialogue, 

and save our skins." 

TILT UP TO HER FACE AND F/UP OUTRO MUSIC 
FREEZE FRAME. 

SCROLL CREDITS. 
FU OUTRO MUSIC 

4:14 FADE TO BLACK 
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GROUP D - SMOKING AND LUNG CANCER 

Time Video Audio 

0:00 BLACK SCREEN F 'UP ACTOR'S VOICE : "Let me 
show you how much ash a 

0:01 FADE IN MS OF JOHN CLEESE twenty a day smoker makes...." 
EMPTYING ASH IN ASH TRAY. 

FADE VOICE TO BACKGROUND 

MALE PRESENTER (V.0.) "In 
December 1994, the government 
initiated an extensive 
advertisement campaign in an 
attempt to decrease the number 
of deaths resulting from 

0:13 IS OF CLEESE PACING AND smoking-related diseases. 
GESTICLATING IN ROOM Currently, there are 12 million 

smokers in the UK, of those, 300 
per day will die as a result of 
their habit, this is equivalent to 
a jumbo jet crashing every day 
with no survivors." 

0:29 ZOOM IN TO MS OF CLEESE F/UP VOICE OF ACTOR: "And for 
what? You're poison you know 
that? You make me feel used and 

0:34 CLEESE SHOOTS PACK OF dirty. Not any more! You're 
CIGARETTES history! 

0:37 FADE TO BLACK ANNOUNCER: "You can stop 
smoking as well..." 

0:40 CU OF UNIVERSITY SIGN, ZOOM 
OUT TO SHOW BUILDING 

0:45 MS OF WOMEN SITTING AT SOUNDS OF REFECTORY 
CENTRAL REFECTORY 

0:54 CU OF SIGN OF FACULTY OF 
SCIENCE 

0:56 MS OF CELL BIOLOGIST LOOKING 
THROUGH MICROSCOPE IN LAB 

V.O. [MALE]: "[Cell Biologist], 
Lecturer at the University, is an 

(MALE BIOLOGIST) expert in the field of cancer 
research. 

1:02 MCU OF PRESENTER [MALE] Is it true that smoking is the 
LOOKING AT CAMERA main cause of lung cancer?" 

692 



GROUP D - SMOKING AND LUNG CANCER 

Time Video Audio 

1:05 MCU OF CELL BIOLOGIST IN LAB CELL BIOLOGIST: "In America, 
for instance, 350,000 people a 
year die from smoking-related 
lung cancer, and this 
represents one sixth of the 
whole number of deaths in the 
United States. 

EDIT 
It's clear that the effects of 
tobacco smoke and some of the 
constituents of tobacco tar are 
carcinogenic agents and cause 
cancer." 

1:37 CU OF NEWSPAPERS CLIPPINGS 
PRESENTER: "Smoking causes 
strokes, heart disease, lung 

SUPERIMPOSE CG IN BLACK: cancer, brochitis, and 
1:44 "30% of all cancer deaths can be gangrene. 30% of cancer deaths 

attributed to smoking." can be attributed to smoking. 
1:49 "One third of smoking related 

deaths are from lung cancer." A third of smoking-related 
deaths are from lung cancer. 

1:53 "One quarter of smoking related 
deaths are from bronchitis and A quarter of smoking-related 
emphysema" deaths are from bronchitis and 

emphysema. 
1:59 "90% of deaths from lung 

cancer are caused by smoking" 90% of deaths from lung cancer 
are caused by smoking. 

2:04 "3% of deaths from lung cancer 
are caused by substances in 3% of deaths from lung cancer 
industry" are caused by substances used 

in industry. The number of 
deaths from lung cancer is 
declining in men, and rising in 
women. Lung cancer, however, 
is the most common cancer in 
men and has taken over breast 
cancer as the leading cancer in 
women. 

2:20 MCLT OF PRESENTER LOOKING 
TOWARDS CAMERA What is the incidence of death 

for passive smoking 
considering the death of Roy 
Castle was attributed to this?" 
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GROUP D - SMOKING AND LUNG CANCER 

Time Video Audio 

2:27 MCU CELL BIOLOGIST BIOLOGIST: "The best way to 
answer that is perhaps to look at 

SUPERIMPOSE CG IN WHITE: the fact that there are no 
"[NAME OF BIOLOGIST, AND genuine statistics that show that 
POSITION IN UNIVERSITY]" passive smoking actually causes 

cancer. 
2:38 CU OF NEWSPAPER CLIPPINGS 

SUPERIMPOSE CG IN BLACK: 
"Passive smoking increases the 
risk of lung cancer by 10-30% They show that passive smoking 

has an effect on people, for 
2:52 "17,000 children are admitted to instance the children of 

hospital because of passive smoking parents have a higher 
smoking." instance of hospitalizations and 

respiratory diseases than the 
3:00 "25% of all cot deaths are linked children of none-smokers. 	This 

to passive smoking." has been shown in studies. 

3:04 MCU OF PRESENTER PRESENTER: "How do the 
number of deaths differ for 
different age and sex groups? 

3:10 MCU OF CELL BIOLOGIST BIOLOGIST: "There appears to be 
no difference between the 
incidence of diseases from 
smoking in males or females. 

3:21 MCU OF PRESENTER PRESENTER: "Do you think that 
the recent government 
campaign is aimed at the right 
people?" 

3:25 MCU OF CELL BIOLOGIST BIOLOGIST: "I think its fair to 
say, and this is a personal 
opinion, that I suspect that it's 
probably aimed at the wrong 
group given that, I know when 
I was young I didn't believe I 
was going to die, and young 
people don't, and they can't in 
their own minds associate risk 
factors 30 years in the future 
with effects on them at the age 
they are at the time. I believe 
you've got to get at them very 
much and expose them to all 
these facts and figures so that 
they appreciate the true effect 
of smoking." 
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GROUP D - SMOKING AND LUNG CANCER 

Time Video Audio 

4:08 PAN RIGHT LS OF UNIVERSITY SOUND OF REFECTORY 
REFECTORY 

CAMERA STOPS AT COLUMN IN 
REFECTORY 

4:19 MCU OF MAN MAN IN REFECTORY: "The 
drinkers campaign I think has 
been very good getting to the 
people who actually want to stop 
smoking or have thought about 
it. I think people who are intent 
on not giving up won't be 
affected by it, but perhaps the 
children and the generation 
that are thinking about giving 
up at their age or whatever will 
be influenced by it. It had some 
very interesting facts that were 
stated uhmm, and generally I 
think that the campaign worked 
better than ones in the past. 

4:55 MCU OF MAN 2 MAN 2 IN REFECTORY: "Uhmm, 
it's very good....smoke about 10 a 
day 	(inaudible due to 
background noise)... but I'm not 
ready to yet" 

5:18 MCU OF MAN 3 MAN 3 IN REFECTORY: "It's quite 
a good idea to use a comedian, 
because it's sort of more.... it's 
not so hard going. There should 
be .. (inaudible)... sixteen's to 

EDIT twenty-fives... But yeah it is a 
good campaign for (inaudible) 
year olds. 

5:38 CU OF CUP OF COFFEE AND EMPTY SOUND OF REFECTORY 
ASH TRAY 
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GROUP D - SMOKING AND LUNG CANCER 

Time Video Audio 

5:46 MS OF PRESENTER STANDING PRESENTER: "It is apparent that 
OUTSIDE FACULTY OF SCIENCE there is a link between smoking 

and lung cancer which is 
depenent upon prolonged 
exposure to tobacco. While our 
responses to the campaign were 
largely positive, the 
government should anticipate 
spending more than the 10 
million pounds per year it does 
so already on health campaigns 
against tobacco use, educating 
smokers of a younger age. It is 
important to note in contrast 
however, that tobacco 
companies spend more than 100 
million pounds per year 
promoting their product. 

6:10 BLACK SCREEN CREDITS 

6:34 FADE TO BLACK 
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GROUP E 	BREAST VS. PROSTATE CANCER AS PORTRAYED 
BY THE MEDIA 
Time Video Audio 

0:00 9 O'CLOCK NEWS LOG F/UP TV NEWS MUSIC. 

0:01 DISSOLVE TO MS OF NAKED FU TV NEWS MUSIC. 
FEMALE PATIENT AND LAB 
TECHNICIAN, PREPARING FOR NEWS PRESENTER: "Breast 
SCANNING OF BREAST cancer in women: the 

government announce more 
money for more screening." 

0:05 CU OF WOMAN, SHOWING PRESENTER (V.0.): "26% of all 
DISCOMFORT cancers in women of are the 

breast, and it is currently the 
second leading cause of cancer 

0:11 MCU OF TECHNICIAN HOLDING deaths in women. The treatment 
WOMAN'S BREAST, FOR of breast cancer still mainly 
SCANNING relies upon early detection. 

0:16 MS OF SURGEONS OPERATING Prostate is the most common 
cancer in men and the second 
leading cause of cancer deaths 
amongst men over 55. Again, 
early detection plays a major 
role in reducing mortality 
rates." 

0:26 MCU OF PRESENTER (FEMALE), 
SPEAKING TO CAMERA 

Several similarities can be 
drawn between these two 
diseases. However, breast 
cancer has far more publicity 
attributed to it in comparison to 
prostate cancer. To assess 
whether this is the case we 
asked people in Bristol their 
opinion. To assess whether this 
is the case we asked people in 
Bristol their opinion."(repeats) 

0:47 MCU OF YOUNG MAN PRESENTER (OFF SCREEN): 
"Which do you think has the 
highest cancer rates: breast 
cancer or prostate cancer?" 

YOUNG MAN: "Breast cancer." 

PRESENTER (OFF SCREEN): 
"Why?" 
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GROUP E 	BREAST VS. PROSTATE CANCER AS PORTRAYED 
BY THE MEDIA 
Time Video Audio 

0:56 MCU YOUNG MAN YOUNG MAN: "I've seen it on the 
telly." 

0:58 MCU MIDDLE-AGED MAN 1 IMIDDLE-AGED MAN 1: "I would 
say breast cancer (...) ah, well 
you hear about it more on the 
news than you do about 
prostate." 

1:05 MCU MIDDLE-AGED MAN 2 MIDDLE-AGED MAN 2: "Ah, I 
should think breast cancer." 

PRESENTER: "Why do you think 
that?" 

MIDDLE-AGED MAN 2: "I think 
it's probably publicised more." 

PRESENTER: "How do you think 
the media (inaudible)." 

MIDDLE-AGED MAN 2: ".... (long 
pause) I just think it's 
publicised more" 

1:27 MCU ELDERLY MAN ELDERLY MAN 3: "Apparently 
one of the ideas that float 
around with the family is that 
breast cancer is a bigger killer 
than prostate cancer whereas 
in actual fact prostate cancer 
kills as many men as breast 
cancer does women. 

EDIT 
I think to a certain extent it's 
one of those subjects tends to 
avoid but can't. It's a bit like 
piles they don't like talking 
about it. But in fairness ahh, I 
think it comes home to you 
when someone close to you 
suffers from one of those two 
kinds of cancer." 

2:02 MCU PRESENTER STANDING PRESENTER: "To find out claims 
made concerning these issues 
are accurate or purely media 
hype we spoke to Dr. [FEMALE], 
a breast cancer specialist." 
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GROUP E 	BREAST VS. PROSTATE CANCER AS PORTRAYED 
BY THE MEDIA 
Time Video Audio 

2:11 MCU BREAST CANCER SPECIALIST: Well I know for a 
SPECIALIST SITlING IN OFFICE fact that breast cancer kills 

approximately 16000 women a 
year. What I'm not sure exactly 
is how many men die, I dare say 
it is approximately that number 
because I know that prostate 
cancer is very common. But it is 
a disease which is of mostly of 
elderly men mainly in their 70's 
and 80's, whereas breast cancer 
is killing an awful lot of 
younger women." 

2:33 MCU PRESENTER PRESENTER: "In your opinion is 
research into breast cancer 
more extensive than that for 
prostate cancer?" 

2:38 MCU BREAST CANCER SPECIALIST: "Well obviously 
SPECIALIST because I am actually involved 

with breast cancer myself I 
know an awful lot more about 
that and there is a lot of 
research because as we see it is 
a very important disease, 
particularly in the Western 
World. Prosthetic cancer is 
being looked at very 
extensively by urologists but 
I'm sure that in scale breast 
cancer is probably taking up 
more funds." 

3:02 MCU PRESENTER PRESENTER: "Why do you think 
that the media has chosen to 
play down the issue of prostate 
cancer while highlighting that 
of breast cancer. Surely they're 
equally important?" 
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GROUP E 	BREAST VS. PROSTATE CANCER AS PORTRAYED 
BY THE MEDIA 
Time Video Audio 

3:10 MCU BREAST CANCER SPECIALIST: "Sure, I mean I 
SPECIALIST think a lot of men feel that 

things have swung too much 
the other way that women's 
health issues are taking up all 
media's attention and that no 
one is caring about their own 
problems. But I think that the 
main problem has been really 
that prosthetic cancer is not 
killing young men who are in 
their prime of life, working and 
so on. Most as I say present in 
their 70's, 60's and 70's. And so 
therefore it isn't seen by the 
public as being such a big 
problem." 

3:40 GRAPHICS COMPARING CANCER PRESENTER (V.0.): "It would 
RATES appear that there is a general 

assumption that breast cancer 
kills more women than prostate 
cancer kills men, even though 
research shows that prostate 

3:50 CU OF LEAFLETS ON BREAST cancer is on the increase. Why 
CANCER then is there more information 

available on breast cancer. 

3:54 MCU OF PRESENTER STANDING We could argue that it is the 
IN ST. ANDREWS CAMPUS media's responsibility to educate 

the male public and make them 
aware so they can deal with this 
issue. As yet, the media has not 
accepted this responsibility and 
therefore men must become 
independently active at 
attacking this problem." 

4:09 BLACK SCREEN 
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Group F: Electric Cars: leave the petrol polluters at home? 

Time Video Audio 

0:00 BLACK SCREEN SOUND OF CAR ENGINE TURNING, 
THEN MUSIC "I've been riding 

0:04 TITLE: ELECTRIC CARS in my car..." 

BLACK SCREEN 

0:09 FADE IN LS OF CITY STREETS, 
PAN RIGHT FOLLOWING ONE CAR, 
PAN LEFT FOLLOWING THE NEXT, 
PAN RIGHT AGAIN FOLLOWING 
ANOTHER CAR. SUPERIMPOSE 
"Leave the petrol-polluters at 
home" OVER SEQUENCE FU MUSIC 

0:16 MS OF PRESENTER [FEMALE] PRESENTER: "Electric vehicles 
STANDING IN FRONT OF were first used when other 
NATIONAL GRID SIGN motor vehicle technologies 

were still at an early stage of 
development. Since then, they 
have attracted interest from 
time to time when energy or 
environmental problems have 

0:28 PAN RIGHT AND TILT DOWN TO come to the fore. Growing 
MS OF BLUE FORD. concern over air pollution in 

the 1960's stimulated an 
immediate interest in electric 
vehicles in many countries. 

0:36 CU OF HANDS TYPING AT V.O.: "We went to the University 
COMPUTER KEYBOARD to talk to Dr. [MALE], a lecturer 

in Environmental Science and 
Engineering who has studied 

0:42 ZOOM OUT TO MS OF ENV. the progress of electric 
SCIENTIST WORKING AT vehicles." 
COMPUTER 

0:47 MS OF PRESENTER IN ENV. PRESENTER: "From your studies 
SCIENTIST'S OFFICE of electric vehicles, could you 

tell me what advantages and 
disadvantages there are of 
owning an electric car?" 

0:54 MS OF SCIENTIST SITTING SCIENTIST: "At present there are 
BEHIND HIS DESK very few advantages, which is 

why you don't see many 
1:01 MS OF PRESENTER NODDING around... they're very 
1:02 MS OF ENV. SCIENTIST expensive, I mean you probably 

CG: SUPERIMPOSE 'EXPENSIVE' pay twice as much for an 
ON UPPER LEFT SCREEN electric vehicle as you would 

the equivalent conventional 
vehicle. 
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Time Video Audio 

Another disadvantage is of 
course that they have a limited 

1:18 CG: SUPERIMPOSE 'LIMITED range.... the range of an 
RANGE' BENEATH 'EXPENSIVE' electric vehicle is would be in 

the region of 50 to 100 miles, 
after which you have to call in 
and recharge the battery which 
can take anything up to an 
hour, and also, there is another 
disadvantage which is that 

1:44 CG: SUPERIMPOSE 'BATTERY about every 3 years you have to 
REPLACEMENT' BENEATH replace the battery, which is a 
'LIMITED RANGE' fairly expensive item. 

1:46 MS OF PRESENTER PRESENTER: "On a long term 
basis, would electric vehicles 
actually improve the 
environment, or would battery 
recharging ... cause more 
problems than fuel-driven 
vehicles do at present? 

1:54 MS OF ENV. SCIENTIST SCIENTIST: "As regards pollution 
in general the advantage of 
electric cars is that the power is 
produced in power stations 
where you have much greater 
control over the energy 

2:16 CG: SUPERIMPOSE 'ENERGY conversion process, energy 

2:23 
EFFICIENCY' AND 'I.FSS 
POLLUTION' 

conversion is more efficient, 
and more can be done to remove 
some of the harmful pollutants, 
for instance, sulfur dioxide." 

2:25 MS OF PRESENTER PRESENTER:"As a researcher do 
you think that electric vehicles 
could catch on in the UK? 

2:29 MS OF ENV. SCIENTIST SCIENTIST: "The short answer is 
no. I think that there are real 
problems with electric vehicles, 
mainly because of the their 
restricted range, and because of 
the size andweight of the 
batteries. We really need a 
breakthrough in battery 
technology before electric 
vehicles of the type we have 
now could really take off." 
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Time Video Audio 

2:56 INSERT B/W CLIP SHOWING (V.0.) "By 1998 2% of cars on 
VARIOUS ASPECTS OF SLEEK sale in California must be 
ELECTRIC CARS electric, and by the year 2003 

one in ten must be zero 
emission. Car companies in 
California could face a fine of 
up to 5000 dollars for every car 
they fail to sell short of the 
quota. 

3:17 ZOOM OUT OF CU OF SAAB SIGN AT But while the car companies are 
CAR DEALER, TO IS OF CARS obliged to make the cars and 
PARKED IN FRONT OF ENTRANCE market them, the public is not 

obliged to buy them. As yet, the 
3:24 INSERT B/W CLIP SHOWING MAN UK government has not taken 

CONNECTING ELECTRIC CAR TO such strong action as in 
POWER OUTLET California. If they did, would the 

British public be willing to 
purchase electric vehicles? 

3:32 LS, PANNING LEFT OF TRAFFIC We went to Grange Hifi, a 
IN GRANGE HILL AREA suburb of the city to find out 

people's opinions on electric 
vehicles." 

3:38 MS OF PRESENTER AND MAN IN Can you tell me what you know 
GRANGE HILL about electric cars? 

MAN: "Umm, not that much 
really, I haven't heard much 
about them, but I would imagine 
they're very environmentally 
friendly, I don't really know 
how they work, or what they do 
really..." 

3:51 MCU OF WOMAN WOMAN 1: "Umm, battery 
power... but there's Sinclair... 
this small little car, Sinclair, 
that's about all I know, I think." 

3:59 WS OF WOMAN 2 WOMAN 2: ".... nothing" 

4:00 MS OF WOMAN 3 WOMAN 3 "I don't know in fact 
nothing about electric cars" 
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Time Video Audio 

4:04 MS OF PRESENTER PRESENTER: "Electric cars are 
more expensive to buy but 
cheaper than normal cars to 
maintain. They have a limit of 
100 miles per day, and a 
maximum speed of 75 mph. 
They're exempt from road tax in 
Britain. Bearing these thoughts 

4:17 PRESENTER TURNS AND LOOKS in mind, what would your 
SCREEN RIGHT thoughts be about buying an 

electric vehicle next time you 
needed to buy a new car? 

4:23 MS OF WOMAN 3 WOMAN 3: "I like the idea of 
electric cars, the thought of an 
electric car, don't even know 
that electric cars existed, that 
you could get electric cars." 

4:35 MS OF WOMAN 1 WOMAN 1: "Yes, yes, I don't do 
many miles, I drive to work, and 
I drive home, and I go 
shopping, I mean it's only that 
sort of thing I don't do long 
distances so that would be fine." 

4:46 CU OF PRESENTER SITTING IN PRESENTER: "It appears that few 
CAR people know much about 

electric cars. This may be 
because there is a lack of 
publicity about them, or people 
are not as concerned with the 
environment as they would like 
to think that they are. Whatever 
the reason, it seems unlikely 
the electric cars will catch on 
in the UK, at least for a few 
years, or if Dr. [Scientist] is 
right, this day may never 

5:07 PRESENTER TURNS AND DRIVES come." 
AWAY, CAMERA ZOOMS OUT TO 
SHOW CAR DRIVING AWAY 

5:12 BLACK SCREEN F/UP OUTRO MUSIC 

SCROLL CREDITS 

5:38 BLACK SCREEN FU MUSIC. 
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GROUP G: PASSIVE SMOKING 

Time Video Audio 

0:00 LS PANNING RIGHT ACROSS CITY F/UP 'NEWSFILE' MUSIC 
SKYLINE 

0:06 LS CITY SKYSCRAPER 
0:08 LS STREETS OF CITY 
0:10 LS PANNING RIGHT WITH 

POLICE CAR 
F/U MUSIC 

0:12 MS OF PRESENTER [FEMALE] 
SITTING IN STUDIO, WITH 

PRESENTER:"Every year, 
thousands of people die from 

CHROMA KEY OF SMOKER IN cancer as a direct result of 
BACKGROUND smoking. Yet passive smoking is 

an even more contentious issue, 
representing as it does a gray 
area both in the lack of hard 
information concerning its 
effects, and the fog which 
characterizes it. Smokers and 
anti-smokers needs must be 
weighed up and balanced 
against each other, culminating 
in what may become a battle for 
basic human rights. 

0:39 LS OF PRESENTER AND MAN Here we have a health and 
WALKING UP HOSPITAL RAMP safety expert from city hospital 

to tell us more about the issue." 

0:45 MS OF EXPERT SITTING IN OFFICE HEALTH AND SAFETY EXPERT: 
"Well the harmful effects of 
smoking have over the last 20 
or 30 years become more and 
more apparent. In straight 
factual terms we estimate that 
about 110,000 people a year die 
as a result from smoking. Now 
that sounds an enormous 
number but that's within 
Britain, the number of people 
who die. What that means is that 
there a great many of diseases 
which smoking can cause, can 
increase the likelyhood of 
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GROUP G: PASSIVE SMOKING 

Time Video Audio 

1:25 MS OF PRESENTER NODDING 

happening and when you add 
them all together it looks like a 
very large number of deaths is 
attributable directly to smoking, 
it's about one in six of all deaths. 

1:26 MS EXPERT Non-smokers are people who 
don't smoke themselves, but the 
vast majority of non-smokers at 
one point or other are subjected 
to other people's cigarette 
smoke, however we're 

1:37 MS OF PRESENTER NODDING absolutely certain, and anyone 
1:38 MS EXPERT who has been to a smoke-filled 

atmosphere will realize this, 
that passive smoking at the 
very least causes irritation to 
people, in those sorts of 
environments. And there is, it's 
very very complicated when 
you look into it, but it's 
estimated that there's five to six 
hundred deaths a year are the 
result of passive smoking. Now 
you may have heard recently, 
last year about the death of Roy 
Castle. He was a non-smoker, but 
because he played musical 
instruments in club 
environments he was actually 
taking in a lot of smoke himself 
and he died of lung cancer 
almost certainly as a result of 
passive smoking." 

2:25 MS OF PRESENTER IN STUDIO PRESENTER: "Only 15% of smoke 
is actually inhaled by the 
smoker, the rest goes into the 
surrounding air, which is 
breathed in by everybody. 
Cigarette smoke itself contains 
over 4000 chemicals, such as 
benzine, arsenic, nynl-
chloride, and chromium, some 
of which have links to cancer. 
Everyone is at risk from such 
chemicals, even unborn babies, 
whose developments can be 
affected. 

2:50 LS OF ST. ANDREWS CAMPUS, 
WITH GROUP OF STUDENTS 

We went to the University and 
asked students there what they 

SITTING IN FOREGROUND thought of the issue." 
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Time Video Audio 

2:55 MS OF TWO FEMALE AND ONE MALE STUDENT: "If there's loads 
MALE STUDENT, SILT ING ON of people smoking around you it 
GRASS does get bad, but if there's one 

or two, sometimes it can't be 
that bad, what, do you think that 
smoking should be what, 
sectioned off, like have smoking 
areas and non-smoking areas so 
that people can do what they 
want..." 

3:10 MS OF THREE FEMALES FEMALE STUDENT:"Well, I feel 
STUDENTS, SITTING ON GRASS quite guilty about it as a smoker, 

I wouldn't want like to breathe 
other people's smoke..." 

3:15 MS OF TWO MALE, AND ONE GROUP OF STUDENTS:".... think 
FEMALE STDUENT STANDING ON smoking is really annoying you 
GREEN know?... you just get 

headaches... I think if you don't 
like it, you know if you can't 
stand the heat get out of the 
kitchen.." 

3:30 MS OF FEMALE STAFF MEMBERS FEMALE STAFF MEMBER: "I may 
be guilty because I do smoke 
occassionally, because of my 
children, I think passive 
smokings' dangerous and I'm 
against it." 

3:39 MS OF TWO MALE, AND ONE GROUP OF STUDENTS: " 	yeah 
FEMALE STDUENT STANDING ON but people don't smoke just 
GREEN because it's good business, 

people actually enjoy 
smoking.... if you enjoy 
smoking you should be able to 
do it, but I also think that if you 
don't enjoy smoking you should 
be allowed to be somewhere 
where it's OK, where they can 
feel comfortable." 
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GROUP G: PASSIVE SMOKING 

Time Video Audio 

3-53 MS OF PRESENTER IN STUDIO PRESENTER: "It's extremely hard 
to gauge the actual effects of 
passive smoking, because it's 
difficult to estimate just how 
smoke one comes into contact 
with every day. There is 
undoubtedly a correlation 
between passive smoking and 
cancer, yet by its very nature 
there can be no scientific proof 
that it is a cause. However, this 
is of little consolation to people, 
such as the family of Roy Castle, 
who genuinely believe that 
they have lost their loved ones 
due to the effects of past 
smoking." 

4:25 BLACK SCREEN, SCROLL 
CREDITS 
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GROUP H - 	PROSTATE CANCER 

Time Video Audio 
0:00 LS OF CITY STREETS (DIGITIZED) V.O. [FEMALE]"Next to lung 

cancer, prosthetic cancer is the 
most common cancer in men 

0:06 CU OF CITY HOSPITAL SIGN affecting men over the age of 

0:10 LS OF HOSPITAL INFORMATION 

50. It accounts for 20% of 
cancers in men. As a rule rule, 
prosthetic cancer is a slow 

SIGN growing condition but a swift 
and deadly killer. We asked 

0:16 CU OF BREAST CANCER [MALE CELL BIOLOGIST], lecturer 
AWARENESS WEEK POSTER in cancer at the University, to 

tell us about the disease." 

0:21 MCU OF CELL BIOLOGIST, IN LAB CELL BIOLOGIST : "Prostate 
cancer is a growth of cells in 

0:27 MICROSCOPE IMAGE OF CELLS the prostate... that make the 
prosthatic fluid. 

0:31 MCU OF CELL BIOLOGIST Men tend sometimes not to 
bother about things like that... 
they sort of shove it under the 
carpet." 

0:39 DIAGRAM SHOWING PROSTATE V.O. "According to the latest poll 
GLAND carried out by MORI, only 11% 

of men could locate the prostate 
on a diagram of the male body. 

0:49 CU OF HEALTH LEAFLETS BEING What do you know about 
TAKEN BY TWO HANDS; ZOOM IN prostate cancer?" 
TO LEAFLETS 

F/UP MUSIC 

1:00 CU OF MAN 1. Vox Pop 1: "I don't know 
anything about it" 

1:03 CU OF MAN 2. Vox Pop 2:"Never heard of it. I 
ain't going to get it, anyway!" 

1:07 MCU MAN 3, TYING HIS SHOE; Vox Pop 3:"I mean I just haven't 
SLIGHT ZOOM IN. been exposed to it at all, you 

know... the information has not 
been given to me." 

1:12 MCU MAN 4, STANDING. Vox Pop 4:"... hardens the 
prostate... makes you get up and 
pee at night." 
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GROUP H - 	PROSTATE CANCER 

Time Video Audio 

1:17 PAN LEFT AND THEN RIGHT V.O. " Historically, there has 
ALONG LIBRARY BOOKSHELF. been relatively little research 

into prostate cancer. In 1994 the 
1:24 MCU OF WOMAN PEERING National Institute was estimated 

THROUGH MICROSCOPE. to have budgetted some 40 
million into protate cancer in 
comparison to 250 million for 

1:33 ZOOM IN TO CITY HOSPITAL breast cancer research. We 
INFORMATION SIGN. have asked neurologist 
ZOOM IN TO DIFFERENT HOSPITAL consultant Mr. [...] for his 
INFORMATION SIGN opinion on this." 

FU MUSIC 

1:39 MCU CONSULTANT, SI I I ING NEUROLOGIST CONSULTANT: 
WITH OPERATING GOWN. "(unclear) ... I mean I think 

that in the past the problem has 
been that Prostate Cancer is not 
a particulary trendy or 
interesting subject to look at 
and Breast Cancer is a vital 
cancer of the female (unclear) 
... emotion, and media interest 
and pressure for people to try 
and improve survival quite 
rightly. But in the States what 
started to happen now is the 
same thing that's happening 
with prostate cancer and men's 
treatment... I think we could 
argue that what's happening in 
Prostate Cancer is parallel to 
what happened in women's 
tumor's 5, 10 or 15 years ago and 
that's the way things to go ... 
(unclear)." 

2:26 LS OF CANCER HELP CENTRE V.O. "We've asked [FEMALE], 
founding member of City 

2:30 CU OF PLAQUE INDICATING DATE Council Home about men's 
OF FOUNDING OF CENTRE apparent ignorance of Prostate 

Cancer." 
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GROUP H - 	PROSTATE CANCER 

Time Video Audio 

2:36 MCU OF FOUNDING MEMBER, 
Si I 1ING NEXT TO MANTLE 

FOUNDING MEMBER : "Women 
have of course much more 
intuitive sense of their bodies 
because of their hormonal 
cycles and so on, and I think 
that the macho male image is 
that you can manage, you don't 
talk particularly to each other 
or to professionals until there is 
a pressing need and this isn't 
only to do with Prostate Cancer, 
it's to do with any form of bodily 
problem." 

2:59 TRAVELLING SHOT OF CITY V.0."So there are different 
STREETS (DIGITIZED) attitudes to health care between 

men and women. We have asked 
LS OF HTV TELEVISION CENTRE [Founding Member] her opinion 

about media representation of 
male healthcare." 

3:11 MCU OF FOUNDING MEMBER "Well I think that the media is a 
part of our culture, though it 
very much dictates our culture 
from time to time, but women 
are more ready to talk, men find 
it more difficult, and this 
inevitably will work through to 
the media as well, but I think 
that there are programmes, that 
there are men's pages in 
newspapers and men's issues 
are bieng looked at, and I think 
that many in our present day 
culture are having a hard time 
finding a new identity--" 

3:45 MCU OF PRESENTER PRESENTER : "There seems to be 
no easy answer if a man finds 

3:50 LS OF CITY STREETS himself diagnosed with Prostate 
cancer is quite likely to 
discover that even leading 

4:02 MCU OF PRESENTER experts disagree on the best 
course of action for his 
particular case. This unresolved 
issue faced by those who suffer 
from, and those who treat 
Prostate Cancer, needs an 
answer, soon." 

4:09 BLACK SCREEN 
F/UP MUSIC. 

CREDITS 
4:29 FADE TO BLACK SCREEN FU MUSIC 
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Marks Obtained by Production Groups 

Group Script (20%) Grp wk (20%) Video (20%) Final Group (6 O 7.) 
A 55 50 57 55 
B 60 53 58 58 
C 60 60 60 60 
D 55 60 50 55 
E 58 58 55 57 
F 63 64 58 62 
G 48 48 52 50 
H 63 48 60 57 
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Appendix XXI 
Student Personal Reports and Analyses of their 

Final Video Projects 

The following pages contain 

• a list of production functions fulfilled by each individual (identified 

with an alphanumeric number, that identifies each group- A, B, C, 

etc. and each individual - 1,2, 3 etc.: Al, A2, A3. etc.) as well as the 

mark obtained in the personal report. 

• copies of the personal reports handed in by each student, as the final 

aspect of their final productions. As the syllabus in Appendix XI 

explains, students were asked to write a brief report analysing the 

video they produced; the group dynamics; and finally, their own role 

in the video production. 

The following personal reports had to be retyped because they were too 

light to be copied adequately A5, B6, and C5. 
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ROLES AND MARKS FOR EACH GROUP MEMBER 

ID Group Gender Role Mark (40 °/.) 

Al A M Editor 50 
A2 A M Presenter 50 
A3 A F Presenter 50 
A4 A F Prod./Script 63 
A5 A M Camera 55 

B1 B F Prod./Script 62 
B2 B M None 60 
B3 B F Presenter 63 
B4 B F Editor 67 
B5 B M Camera 57 
B6 B M Sound/Res 46 

C 1 C M Voice-over 58 
C2 C M Editor/Script/Asst. Prod. 66 
C3 C F Producer/script/editor 65 
C4 C F Script 53 
C5 C F Camera 58 

D1 D F Research/Sound/Edit 53 
D2 D M Presenter/script/research 60 
D3 D M Camera/graphics 58 
D4 D F Producer/script 65 

El E F Personal assistant 53 
E2 E F Producer/research/script 64 
E3 E F Presenter/researcher 54 
E4 E M Researcher/sound 50 
E5 E M Editor 53 
E6 E F Camera 62 

Fl F F Prod. Resear/Script 68 
F2 F F Script/presenter 63 
F3 F F Camera/researcher 70 
F4 F M Editor/researcher 63 

G1 G F Producer 55 
G2 G M Camera 65 
G3 G M Researcher 43 
G4 G F Presenter 60 
G5 G F Editor 50 
G6 G M None 48 

H1 H F Presenter 48 
112 H F Reserch/script 80 
113 H M Producer 58 
H4 H F Editor 60 
115 H M Camera 65 
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Final Reports Members Group A 
(Screen Violence) 
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INDIVIDUAL REPORT GROUP A GROUP I 
	

Al 

The group video which our group submitted concerned the issue 
of screen violence . both on television and on the big screen. and 
it s effect on the youth of today. Our group consisted of ,as did the 
others, of an editor, researcher, producer, cameraman and in our 
case two presnters. We felt that our video would benefit from 
having two presenters as we were dealing with a group of youg 
people. In our view having two presenters. or interviewers. would 
help and prehaps inspire a more naturally flowing and unstrained 
format. 
The role which I personally took in our group was that of editor. 
This task involved viewing al of the footagefrushes,i which we had 
accumulated through our varios interviews and contextualising 
shots over the preparation period. The main concern with editing 
the video was to use all of the relevant bit s of information 
without making the piece biased towards one discourse or 
ideology, for example having to many pro-violence or on the other 
hand anti-violent piont s of view. In our caes making a completely 
balanced documentary was quite difficult because even though we 
interviewed different types of people i.e. Dr Erie, 	E-F-Fects] and a 
group of teenagers from a youth club, the overall view was more 
pro-violence biased thn not. Even though this is the case we felt 
that after editing it was possible for the viewer to draw his or her 
own conclusion as to whether or not screen violence does have a 
tangable effect on the youth of today. I personally felt that, whilst 
editing, it would be a good idea to cut between the youth group 
and Dr Ln1ediA3 interviews. We all thought that because the 
interviewees were from such different ends of the scale, or so 
polar as it were, that it would be a good idea to play them off 
against each other. As it turned out the separate interviewees 
actually complemented each other, this was a result which was 
quite unexpected but seemed to work out well as all of the points 
which had been made have been validated by the other group 
making the end result smoother than it could of been. 
As a group ,personally, I felt that we all worked very well 
together. 	, our scriptwriter, wrote the script for the piece 
exetremely well and was a great hlp as it was her who was able to 
get us in contact with the youth group. After reading and 
discussing,at great length, we as agroup decided that the script 
that 	had produced would be adequately fitting for the 
topic. We decided that interviewing the separate people that we 
did would be sufficient to get across the point that we felt we 
needed to. It has got to be said that at this stage, as an 

scL] 
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group, we all had different views on this specific subject at this 
point and did not realiise that the documentary would turn out to 
be as biased as it may seem in the final production. 

	

I feel that our presenters 	and 	worked extremely well. 

	

who interviewed :7- ! 	 seemed to keep the more 
acedemic side of the piece more formal asking direct questions 
and therefore gaining more direct and to the point answers. 
on the other hand whilst interviewing the youth group managed 
to maintain a more informal and flowing conversation with the 
teenagers. 
The major point that could be most criticised in the production of 
our video, in my view, is the fact that all of the teenagers who 
were interviewed were from one single youth group.Prehaps our 
documentary could have been improved by taking the points of 
views of different teenagers from different areas. Obviously 
because this group were all from the same area, although of 
oaring ages, there views were going to be fairly similar. Myfeeling 
is that had we interviwed a groupfrom a more violent area such 
as Govan in Glasgow or Moss Side in Liverpool then the views 
would of been completly different hence changing the discourse of 
our video utterly. 
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Individual Report 
	 A2 

Production Group 1A. 

Our production concerning screen violence required various different roles, 
and mine were as follows; 
I undertook the interview of 	j2 arlecHi2 , 

, the main formal interview situation in the video. 
This situation was fairly difficult at times, dealing with a person who knew 
and understood far more about the subject than we did, at times making me feel 

that my interview technique and angle of questioning were amateurish and 
obvious. 

In this interview,11y (01,-;dial 	deconstructed our discourse on the concept 
of screen violence, and its causes (if any) which as said, undermined my 
confidence. 	 [(Ji 

In our trip to the Trident Youth Club in 	, I took a more supportive role 
in presenting, co- presenting with 
I viewed my role as creating a relaxed atmosphere, condusive to chatting 

with the participants and extracting their views, finding a level on which we 

could communicate. 
I feel that this worked to an extent, but the participants were all fairly 

shy, and found the camera and technical work off putting, and the general 
situation over awing, perhaps due to us being older. 

However, that said, some good material came from our discussions with them. 
I feel that the style of the two interview's complimented each other, my 

interview with hr rinetW3 	being slightly more formal than our discussion 
with the young people at the Trident Youth Club. 

I did not take a large part in the editorial process, but contributed to the 
overall tone of the piece with ideas and concepts about backgrond music and 
sound effects, and the ideas of how the questions from both interviews were to 

be integrated. 
I learnt various things from participating and have hopefully noticed where 

I can improve my input to a production such as this. 
Points such as wearing a baseball cap in the youthclub interview caused 

problems with seeing my face, making me look detatched from the proceedings, 
and when asking questions in the .-rE)V.1.ez-kal 	interview, I did not grasp the 
need to look at my interviewee at the correct angle neccessary. 
as a group, our ability to work together as an organised, effective body 

fluctuated. 
At times we could be disorganised and badly disciplined especially during 

the planning stages, but during the filming, of the interviews especially, we 
came together and and worked effectively and dynamically, with the minimum of 
fuss. 
We lacked consistancy, which perhaps meant that we did not fulfill our 

potential, or use our time very well. 
However, we had no major disagreements, as we all got on well, and had no 

personality clashes. 
I feel that a good level of comprimise was reached, on each others ideas, so 

we all had creative input into the project, with the common goal of 
investigating the discourse of screen violence. 

As a group, we had to adhere to strict guidelines enforced by the subject we 
chose to investigate, and the genre we were following; we could ask only 
certain questions, could not show clips of violent films, and had to tread 
carefully with the younger participants at Trident Youth Club. 	In this way, 

by adhering to the genre that we chose, and our designated audience of young 
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people, we had to curb certain ideas we had. 

At times the production was ragged. The video had a messy beginning with 

both the audio and visual elements being messy with sudden cuts. 

However the video starts with a good contextualising shot in the Video 

store, scanning violent vides, with background music being taken from the 

film "Natural Borm Killers", setting the tone, and indicating and underlining 

the subject being addressed. 

Our interview with ',Lf CO1*,1,.;i 	yielded a lot of good information, and gave 

us the opportunity to look into the subject more deeply than we thought we 

were able to initially. 

I feel that the sense of continuity was fairly good with the connections 
between the two interview situations. 

In hindsight, our subject may have been too general and open. 	"Does Screen 

Violence Affect Young People", is quite a general statement. 

We really came to little conclusion, other than there is no evidence to 

suggest that young people are affected by watching such films, 

I am unsure whether the video would have engaged well with the designated 

audience. One one hand it is accessible and informal, in the youth club 

situation, and on the other, in 	 Interview, it is perhaps a bit 

complex for younger viewers. 

That said, ryr(Oied, ] 	interview is the main contextual feature in that 

it describes, discusses and deconstructs the discourse of screen violence. 

It takes the ideology of screen violence being to blame for societies ills, 

and deconstructs this also. 

Although this is the crux of the video, I am unsure of whether the group has 

created an idea that can be understood by our designated young audience, and 

if our objectives were reached. 

I feel that we took our title, and investigated it well, but did not present 

it in a coherent and understandable way to our audience. 

To conclude, as a production, I was satisfied with the results, but the 

potential of the project was not realised and properly communicated through 

the video. 
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A3 
Screen violence was the subject of our group production, and it proved to he yen much 

group effort ev entuall■ In retrospect. prehaps then was a little too much group input at 

c.ver■ step. rather than dividing the work equally among the group, by giving ever:hod 

specific jobs. Although everybody had their own job title in the beginning, due to 

unforeseeable setbacks, such as the loss of the original script. which was no fault of the 

group's. ..se concluded as time became shorter, that the most efficent way of producing a 

video that everyone felt happy with, was for the entire group to contribute at every step. 

My specific job was originally presenter, along with 	 For this we read 

background information, such as magazine articles, on the debate over screen violence. 

We also had the benefit of previous lectures on the subject. as well as seeing an 

episode of "The Late Show" where there was a discussion on the subject chaired by  

E 	 1+,11 

Melvin Bragg, and including Dr. 	e'ot,  c;-etI-Sif lecturer from 	 This enabled us to 

prepare the questions we would ask our interviewees. who were a Bath youth club, and 

t.',ed ■ 

However, once the original script had been misplaced, and rather shortsightedly we had 

not made a copy, the entire groupmet, with a list of the producer's original ideas, to 

rewrite the script. Once we had a draft that we were all satisfied with, myself, 

., the cameraman, and 	 the producer, typed up a final copy to be 

handed in 

With the actual presenting, I was fairly pleased, especially with the conclusion. Most of 

the shots used were first takes. I did feel that prehaps the first presenter shot could have 

been improved. It was filmed in a video shop where there was a lot of activity which was 

quite distracting. In the eventual shot my eyes are wandering, which I was not aware of at 
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the time. Fut gi..es the iinpression of reading the speech. which ! 	not. In Mime 

I think moic concentration at more practise is required.  

A real learning experience however, was the -group discussion with the Trident Youth 

L6.(4-11 

Club in 	I think that it was here at'. 	and I really discovered the trials of 

being a presenter. Fhe skill of presenting in this situation is maintaining the discussion. 

The group was very talkative at first, with interesting views and relevant points to make, 

but as soon as the camera was switched on, they all became very camera-shy. Because we 

wanted to film natural and instinctive responses, we filmed the entire visit. I felt that we 

coped well with this slightly alien situation, managing to keep the discussion going, and 

relevant. We were sucessful in this because we finished with some vett' interesting opinions 

that fitted in well with the interxicw 	had done previously with Dr.r 

	

was the main editor but 	 and I assisted in this process 

too. including organising shot lists and timings, and also the music that we required. 

As a group f felt that we worked fairly well. Occassionally the setbacks like the lost 

script, and a problem with the video footage we wanted to use, slightly affected group 

enthusiasm, but the majority of the group pulled their weight throughout. 

was the main motivating force. The main problem that I felt we encountered was 

occa.ssionally too much input and too many conflicting ideas. This was because we did not 

carry sole responsibility for each of our jobs. I felt that we should have trusted each other 

a little more, rather than everybody telling everybody else how to do their jobs. This was 

particularly evident in the final editing session, which became rather heated at times. I think 

this was due to lack of practice at video production, and time in which to build up trust 

required to work efficently as a group. This was because during previous videos, one 

member had not completed their script, and another original member left the course, so we 

did not have as much practice as we might have done. The group pulled together well 

when time became short and although there are a few forceful personalities in the group, 
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nobody became too 	el-opinionated. and e‘eryone seemed satisfied that their 

■11 .4`,11,,t1- 	hr-en properly consi.lc red. 

One of the problems to overcome in croup work is that some people are mere 

motivated and hardworking than others. These people can become very frust,ated with the 

monk lard-back members, but ire our group. this problem. when it arose, was solved without 

oss of temper and without negiti..cly effecting the group It was unfortunate that the second 

presenter was ill 	n the dad that the int i,,duetion and conclusion was filmed, because this 
cfreeK:). 

meant we had to deviate from the script, and that the 	 interview seemed a 

little out of place, with an interviewer that was not introduced at the beginning. I felt that 

this was one of the faults with the finished piece because it slightly upset the flow of the 

final sided. 

Because the topic of screen violence :las been covered a lot f,y professional media 

production teams, we were prehaps a little too ambitious and this re:,ulted in 

disappointment with the final piece. Our original discourse was that young people would 

not feel influenced by media violence. This pro-.,ed to be correct for the group that we 

interviewed, but by interviewing only a minute section of "young people", we missed 

different areas of society that may have different opinions. 

There were problems that were our own fault as well as problems that were unavoidable. 

One of these was the significant loss in sound quality from the editing suite to the video 

tape. This was eery unfortunate as we had chosen suitable music from "Reservoir Dogs", 

and a small sound clip from "Natural Born Killers", that were attention-grabbing. Also, to 

the 15 to 18 year old age group that we were aiming at, this music would have been 

recogniseable and would have effectively set the scene. However, in the eventual showing 

of the video, the sound was very weak and the dramatic impact was lost completely. 
[Media 

Dr. 	 spoke very authoritively on the subject and this was very much the 

highlight of the production. The only problem here was that there were no obvious breaks 



in his -peel; in tkhich to edit and this resulted in rather long, %isually dull 

shots. With hindsight, 	could have been Unmoved by using carefully selected 

clips from the !Mils around which the debate revolves. such as -Reservoir Dogs". 

Another fault was in the cut-away shots to 	asking the questions because he 

was sitting in front of a windokk and his face was in shadow,. 

Our ideology was not changed by the answers we got because they bore out our 

original discourse: that is that there is much more behind teenage violence than 

exposure to violent films. It is such a waste subject area with so many different 

angles that it was probablev too ambitious to try to do it justice in four minutes, 

but I felt that with the footage that we had, it was clfcctively edited and all in 

context. The cutting between Dr. 	and the youth club worked well because 

in many cases, they backed up each others arguement. Again. the loss in sound 

quality spoilt this effect, as the short responses from the youth club were not always 

instantly audable. We did not deviate greatly from the script, except with the use of 

presenters, and although the final piece was not as dramatic or fast-moving as we 

would have prehaps liked, it did put across the discourse that we followed, and taking 

into consideration our experience, our resources, and the huge topic that we tried to 

cover, I think we all felt that we fulfilled our basic aims satisfactorily. 



Textual Analysis  

Group lA 
	

A4 
Presenters - 	 and 

Camera - 

Sound - 

Editor - 

Assistant Editor - 

Producer - 

Script - 

My official role in the group production was that of producer and 

co ordinator between the youth club and the production team. By 

arranging the group discussion and briefing the members of the 

youth club on what the topic was , so that they had a basic 

knowledge. 	However as the group production got under way I 

acquired the additional roles of group co ordinator and to a 

lesser degree assistant editor. As these are not official roles 

I will try to clarify what I mean by them. 

In the role of group co ordinator I arranged the interview with 
C 	■-l<=cit,,E-f-feti-C 

and came up with questions for the interviewer to 

ask (as sufficient questions had not been included in the 

script). When it came to filming and editing I had to chase up 

three of the group members to ensure that they were in the right 

place at the right time. Not to mention having to alter our 

first filming session with the youth club due to one of our team 

members saying at the last minute that he could not attend. 

The camera man and myself were the only members of the group 
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present at the work shop immediately after our interview with Dr 

, when we were meant to be producing a rushes log. 

The camera man adopted the role of editor and I adopted the role 

of assistant editor and together we did manage to produce a 

rushes log. 

To describe how well the group worked together is a little 

difficult. There was a lack of motivation and enthusiasm for the 

production from some members of the team but I feel that it is 

only fair to point out that there had been certain problems with 

the script that did aggravate this situation. The first script 

that we had written was lost by the office staff and the second 

script that was written was deemed unsuitable. This meant that 

the group had to produce a third script at a time when they had 

a lot of assignments due in on the science side, of the course, 

making this a rush job. In short the group wrote three scripts 

which took a lot of time and after all of this work we did not 

feel happy with the end result. Whilst this does explain why 

there was a certain lack of motivation in my opinion it does not 

justify bad attendance and punctuality. After saying all this 

I do think that when every one did attend the sessions they went 

very well. We were very lucky as we had presenters, camera man 

and editor who were all very good at their designated job. (I 

would like to point out that the camera man also had an 

attendance rate of 100 per cent). 

It is my intention to show the video to the youth club on t June 

and I feel that their response to the video will be the deciding 

factor in how successful the video was. The purpose of this 
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video was not to communicate a certain message like "screen 

violence does/does not affect young people." 	Instead it was 

designed to encourage debate and to provoke young people into 

thinking about this topic. The video could be said to contain 

a sexist discourse as there is a clear distinction made members 

of the youth club and one of the presenters, on the different 

forms of aggressive behaviour displayed by males and females. 

In my opinion the very topic of "how screen violence affects 

young people" is an opening for an ageist discourse. Whilst I 

am ready to admit that the video could be greatly improved as 

regards text I do think that the video has successfully 

communicated the concept of screen violence and its possible 

effects, to the intended target audience. 

I feel that if something is your own work it is very difficult 

to be fair when trying to analyze it. Whether you fail to see 

any of the bad points in it what so ever or your are so critical 

that you miss the good points. As the producer it will be 

difficult for me to critique the finished result but I will try 

to be as fair as I possibly can. 

I think that the music at the beginning and end of the video is 

a good touch as it is not only a piece of music from one of the 

films mentioned by one of the youth club members but also that 

this age group would know this piece of music and that it would 

help put the video into context. 

Including young people in the video was another good point as the 

target audience would be able to relate to them and their views. 
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The idea of close ups of the youth club members as they spoke was 

also a positive aspect of the video. However I do feel that it 

would have been better if we had shown more of the youth club 

members taking an active part in the discussion, instead of just 

showing two of them. 

Detrimental aspects of the video due to the editing was the jump 

cut from the pan of the video shop to the introduction. 

It would also have been far better if we had faded in and out 
roz-4 

when cutting form 	 and the youth club. 	Camera 

related problems was the angle of the youth club and the 

conclusion. I think that it would have been better if the video 

shop was in the background for the conclusion. 

The negative aspects above could have been controlled by the 

production team but there were negative aspects of the video that 

were out of our control. One of these was the background music 

playing in the video shop during our introduction, which was 

noticeably different to the title music that it immediately 
Z0) .4,01Q EtFe(W] 

followed. 	With Dr 	 we had an interviewee who 

deconstructed the questions and intimidated the interviewer by 

stating "that really is a silly question" when responding to the 

questions. Due to one of the presenters being ill when filming 

the introduction and conclusion we have one presenter who just 
:1) c. 511-P31, A 1=1-Red-SI 

seems to appear from no where, interviews 	 and 

disappears. 

Despite all of this I think that the video is quite good bearing 

in mind that we only had three week in which to film and edit, 
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when other groups had four weeks in which to film and still went 

over the time. I still maintain that the people who are best 

suited for saying how successful the video is are the members of 

the youth club who did not take part in the discussion. 
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INDIVIDUAL REPORT 	
A5 

As our production was looking at the subject of 

screen violence and it's possible effects. We wanted to 

find a novel approach because this subject has had enormous 

coverage recently. 

The angle that we chose was to target an audience of 

young adults (fourteen to nineteen) to see what they 

thought about screen violence. 

My role in the production process was mainly to be 

the cameraman, although I also had a little input in the 

final script. Originally the plan was for the producer to 

write the script but due to unforseen circumstances like 

the original being lost by the university office, we had to 

change our original idea. Unpredictable events such as 

these cannot be blamed upon the producers although we did 

make mistakes that could and should have been avoided. It 

is all part of our production process though, having to 

adapt to events beyond our control and it is a good 

learning experience. 

The final script had to be done as a group because it 

would have been unfair to expect the producer to keep 

writing script after script on her own. This did eventually 

lead to problems as it becomes much harder to come to the 

discourse that you want to put across when many people are 

having a say. Therefore due to a number of differing 

factors the script was not up to the standard that we would 

have wished, but you have to get on and do the best that 

you can under the circumstances. 

The camera work in the finished product on the whole 

was of average standard. I was quite disappointed with a 

couple of shots, namely the ones of [the male presenter] 

asking questions to Dr. [the media expert]. I should have 

known better than to film in front of a window on a very 

bright day but I honestly thought that with the blinds down 

there wouldn't be a problem. I shall know better next time. 

Apart from the shots in the youth club and of the 

media expert, most of the other shots were done without the 

use of a tripod. There were reasons for this, mainly 

because of the cramped space available in the video shop 

and in Dr. [media expert]'s office when pointing towards 
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the window. I don't think that this had a detrimental 

effect on the video however, and I think that i did quite a 

good job of keeping the camera as steady as possible. In 

fact, many television documentaries they actually use the 

unsteady camera work to try and convince the audience that 

they are watching reality. Even some fictional programmes 

use this style as well (see NYPD BLUE). 

On the subject of group dynamics, I thought that we 

could have worked a bit better. At the start of the 

production I felt that we were a well motivated group and 

we were eager to get started. However, after the original 

script had been lost the motivation gradually dropped until 

a virtual standstill had been reached. I am not trying to 

make any excuses because as a group we should have overcome 

these problems and still been eager (myself included) but 

that is the way I see it. 

The finished production did deviate slightly from the 

script that we handed in. One of the differences had been 

the omission of the shot of Dr. [media expert] waling into 

the building and this was completely our fault as we had 

forgotten about it. I do think, however, that the video did 

put across the discourse that we wanted to (that of seeing 

how young people feel about screen violence) and because it 

was aimed at a young adult audience I feel that it would 

appeal to them. The addition of the music at the end of the 

video is one way in which I feel that we succeeded in this. 

A young audience would recognise the music for what it was 

(A track off Reservoir Dogs) even if they hadn't seen the 

film it'self. This would help them to put the video into 

some sort of context. 

One of our original ideas for the film was to include 

some clips of violent movies, which would help to put the 

film into an even better context. However, once we had 

chosen our angle of targeting a younger audience, we had to 

show a degree of self censorship because many of our 

audience would be under age and therefore would be 

unsuitable for them.On the whole I feel that the final 

product did not live up to how we originally wanted it to 

be, although it does seem a lot better than we felt it 

would be half way through the production process. 
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Final Reports Members Group B 
(Asthma-Pollution) 
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3 1 5 95 
Communicating Science - Video Evaluation 

	 B1 
Group - B 

Towards a better 'air' quality of life 

The video treatment which covered the topic of 'asthma and car pollution', was chosen 

by the group for the final project. The reasons for this are because health and the 

environment are issues which are causing great debate at present and this controversial 
Li, 	rP, 	n1k 1,11 (,,,hcr, es Iv) (0  !h., r 

topic is one which is totally relevant to the 	 course.  

My contribution to the group was dictated by the assigned role of producer and 

scriptwriter. The group wanted to use the script I had already written and submitted in 

my original video treatment. I was reluctant to do this as the concepts and ideas being 

employed, were specific to my own preconceived methods and ideologies. I was also 

aware that separate marks were being allocated for individual input, which would 

certainly prove to be advantageous for me, but unfair to others. This was not the aims 

and objectives of a group project, as the ideologies being portrayed are not 

representative of the group as a whole. Because of this, I feel that the messages being 

communicated are based upon analytical perceptions of my own particular discourses. 

As producer, I was disappointed with the group dynamics as I always felt in a position 

where I had to continually motivate and encourage activity within the group. This, I 

found, somewhat tedious and annoying as this used up valuable energy and time which 

could have been used in a more positive and effective way 
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Acting as producer, in this particular situation, made me feel responsible for everything 

and everyone, this was harder work than was necessary as I felt obligated, and at times 

like a mother! Because of this lack of motivation, I could not completely rely on the 

team for group participation which was disappointing especially when, aided by each 

other's contributions and ideas, we were all equally capable of producing a well 

structured and competent piece of work.  

If I were to be critical of my role within the group, I would concentrate on the mistake 

I made in assuming that, when making the final video, the team would work with as 

much enthusiasm and cooperation previously displayed during the year. We had all 

worked very hard on the individual video projects, so I was then surprised to 

encounter a distinct lack of interest from some of the team. This in turn, demonstrated 

to me, that my initial reluctance to dictate and demand from the group may have 

caused some of the unwillingness to participate, therefore resulting in a less 

ideologically critical video production. 

It became apparent from then on, that the context of the final video production, would 

not benefit fully from the various discourses employed by a group production, only 

reflect specific discourses possessed by one individual. 

One positive aspect that became obvious from the production process, was the 

realisation that working in a group is not easy and to ensure success within any group 

activity, involves interaction, cooperation and a united effort from reliable and self-

motivated people. This was especially apparent towards the end of the exercise when 

some members of the group realised how minimal their input had been and that this 

was being reflected in the general structure of the video. 
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When evaluating the overall degree of success the text had in communicating it's 

message, you must first take into account the context in which the video was made, 

the possible discourses and ideologies present within the text and those already held by 

the intended audience. In this case, the production was based on a style which is of a 

serious, factual and informative nature - one which follows a news genre and could 

possibly be shown on a local news programme as either an extended news item or 

special feature of current interest. 

The ideologies, discourses and expectations of the audience when considering any 

media text will vary greatly as discourses are merely representations of knowledge, 

based upon an individual's opinion, therefore they can never be right or wrong. The 

video is generally aimed at parents who probably hold similar ideologies concerning 

the health of their children and the environment in which they are growing up. I feel 

that the messages being communicated were successful in informing the audience of 

the possible link between asthma and car pollution, without displaying panic and 

alarm. An important visual feature was the inclusion of the doctor's interview, which 

textually provided an authoritative discourse to which the audience automatically 

related and understood. This was crucial as it aided in showing the seriousness of the 

issue as well as proving the credibility of the source. 

The narrative within the text was quite well structured, serving the purpose for which 

it was intended. It was simple, informative, clear and precise but could have covered 

more aspects regarding the issues of health and children. The visual aids used to 

accompany the narrative could have been used more effectively, to help enhance the 

response of the viewer, and increase their interest in the news item. As a whole, the 

project worked well and given additional practice and a little more attention to detail, 

I feel that our efforts could have earned and achieved considerable merit. 
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Video Production 
	 B2 

Individual Report 

The opinions expressed in the following report are my own 

and are not aimed at any one individual within the group, 

my participation with the group was minimal and as such 

there will not be any mention of "jobs" done etc. 

The final video production for our particular group raised 

some interesting questions regarding group dynamics, these 

questions centred around the different aspirations and 

ideas of individuals within the group, and how these 

aspirations led to tensions between these individuals. 

At first there was a great deal of enthusiasm within the 

group for the project. However it became apparent as the 

project progressed that there were major differences of 

opinion as to the way in which the group should function. 

The differing interpretations as to the nature of jobs like 

producer and editor were as no clear boundaries were 

defined, this had the effect of creating 'grey" areas of 

responsibility, which caused confusion and frustration 

within the group, and contributed to the confrontational 

atmosphere that developed. 

Of great surprise to me personally was the way in which 

attitudes seemed to have altered amongst younger people. 

These attitudes manifested themselves in a lack of 

motivation and disinterest in the well being of the group 

as a whole,'mixed' with heated and sometimes irrational 

competition over those jobs that were seen as giving an 

individual a 'plum' position in the eyes of the examiner. 

Although my observations may seem naive when considering 

that situations like these occur in the 'real' world 

everyday, it is important to remember that an individual 

must reach a point where he or she has to recognise that a 

group is made up of individuals, therefore if the group 

fails then the individuals fail. This point did not seem to 
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be one that was immediately apparent to some members of the 

group. 

The problem of the group dynamics is one that will always 

be with us, and is a problem born of assumed cultural 

similarities. The assumption that people attending a 

particular institution created by a particular society will 

have similar agendas and ideologies is a mistake in that 

many of the individuals within that institution have 

themselves previously been part of different institutions, 

and have come from various cultures and sub cultures within 

that society. This means that each individual will have 

preconceived ideologies, and prejudices firmly fixed in 

their minds. The groups failure to recognise these points 

early on, are in my opinion the main cause for its 

disfunctional structure. 

In closing this section of my report it is important to 

note, that after a heated confrontation some individuals 

within the group did pull together to produce a competent 

and well structured video. 

The video itself covered the perceived problems of air 

pollution, caused by road traffic in regard to asthma. The 

introduction of the video established the subject that was 

to be covered quiet well, the use of images and narration 

was used quite effectively to create an atmosphere of 

sympathy for the views being expressed in the production, 

this was backed up by a particularly well organised and 

well structured interview with a local doctor. 

The way that the video introduced its points early on then 

used a mixture of 'expert' interview mixed with images of 

traffic on a busy section of a road, was very effective on 

getting across the message, that there were links between 

an increase in traffic pollution, and the increase in 

recorded asthma cases. 

Another strength of the production was the way in which it 

went on to produce information form the organisation 

Friends of the Earth quoting statistical information that 
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seemed to support the afore mentioned ideas. 

In its closing scenes the video included a backdrop of the 

local council chambers in conjunction with a narrative 

praising of the councils use of pollution monitoring 

stations, this seemed to be a good use of 'air-time', as on 

the one hand it was encouraging and not condemning the 

'official' response to the problem whilst at the same time 

suggesting that the air pollution caused by the increased 

traffic levels was most definitely the cause in the 

increase of asthma cases, as the council were concerned 

enough to monitor the situation (after all if it was not a 

serious problem the council would not waste money on it 

would they?) 

The discourse throughout the production held its continuity 

fairly well and the news genre under which the video was 

constructed seemed to flow quite well, admittedly at times 

it became a little bodged down by trying to include too 

much information and one could see how that situation might 

arise, when trying to cover as many angles as were covered 

in this production. 

Overall I would have to say that , the video did get across 

the point quite effectively. However there are a few points 

that detracted from the overall production. 

1) In the opening few shots it became apparent that opinion 

of the producer and the team was one that was sympathetic 

to the argument that traffic pollution does cause asthma. 

This might create an unfair and ill informed bias in the 

mind of the viewer. Perhaps some further research into the 

area of allergies and how they affect individuals may have 

offered an alternative opinion as to the cause of the 

increased asthma cases. Or perhaps even an interview or 

quote from a representative of an oil or car company would 

have created an air of impartiality conducive to the news 

genre. 

2) The inclusion of a noddy shot that seemed contrived and 

desperate and was a distraction. 

Apart from that and some minor technical glitches I would 
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be of the opinion that the production was successful and 

executed with a fair degree of competence. 
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B3 

GROUP 1B 	ASTHMA AND POLLUTION 

The role I elected to undertake for my group's final video 

production, was that of presenter. 	Despite the glamorous and 

stress free image that is often associated with the job, the role 

of presenter once again proved to be very strenuous and intense, 

especially when presented with unexpected obstacles. 

I choose the responsibility of presenting my group's video, as it 

was at this job that I believed I excelled, and also had enjoyed 

the most, on past occasions. This was confirmed by the rest of my 

group, as were the chosen roles of the other members of the crew. 

The role of presenter as I had perceived it to be, was to learn and 

recite the chosen script in front of the camera, aswell as 

interview relevant people. 	However on the day that filming 

commenced the absence of the final script, due to the failures of 

the script writer to attend and distribute such material, 

transformed the role. My job was now to rewrite the original rough 

draft, with the aid of the producer when available. 	This 

inconvenience, often delayed filming and proved a very frustrating 

and time consuming process for the entire crew. 

The other functions I performed in the group was to aid in the 

decision of the placement of certain shot locations, that would be 

appropriate to the production. I also participated in the original 

manufacture of the script used for the documentary along with 
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several other members of the group. 

The most valuable learning process to result from the production 

of the video, was being able to work as a successful unit with the 

members of ones group. 	This obviously would involve equal 

participation from every member in the making of the video. 

However, due to complications unknown to myself, our researcher 

resigned from the production team. 	The consequences of this 

effected everyone, not only had a valuable member been lost, but 

the responsibilities of that person had to be reassigned, and were 

consequently not fulfilled. 

Another incident which had not previously arisen during the 

production of past videos, was the inability of certain group 

members to participate with one another. 	This situation had 

obvious adverse effects on the entire crew, especially for those 

not involved in the unsettling incidents. The production of the 

video had now become a chore, of which few people participated, 

rather than a group effort which was once an enjoyable and valuable 

learning process. 	Unfortunately, I believe that the finished 

result of the video will reflect the high running emotions and lack 

of enthusiasm shown by members of the crew. 

The technical problems that were encountered during the process of 

the video production, were that due to complications within the 

group, the filming of the video was shot over a period of three 

weeks. Unfortunately the weather was also very unpredictable, so 
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shots were filmed in bright sunny conditions, and in contrast, some 

shots were filmed in cold and wet conditions, an occurrence which 

is fortunately not obvious on the final film. 

Time was a limiting factor in the making of the video, however it 

was also a realistic force, which is undoubtableyevident in most 

film productions. 	In future productions it would be valuable to 

make allowances when planning shot locations, for the time it would 

take to reach the designated areas and by what means, and once 

there the availability of car parking facilities. This aspect was 

a problem that my group encountered on several occasions. 

The designated audience for the video, were young women and their 

children. I believe that the video was successful in reaching this 

target audience, as it incorporated aspects of everyday life, for 

example, children at play and traffic and car fumes, with a factual 

genre. This genre being contributed by the doctors' interview, who 

mentioned various facts about the effects of car pollution on 

children especially. However in order to achieve complete success, 

I believe that interviews with concerned mothers, or even mothers 

with asthmatic children could have been included in the video, 

which may have given the target audience something more to relate 

to. In relation to this I believe that the video may have produced 

a discriminatory discourse, as it may condition the audience to 

view the problem as simply associated with mothers and their 

children, rather than it being a social issue which effects 

everyone. 
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In conclusion it may be said, with regard to the individual tasks 

and functions which were delegated amongst the group at the out set 

of the production, that there developed a lack of discipline within 

certain quarters. 	This resulted in a imbalance emerging as the 

more dedicated members attempted to take the burden. 	Despite 

attempts to galvanize the less motivated into action, the 

production certainly suffered from the lack of attendance, drive 

and all-round team spirit. 

The use of the studio in the production, may have favourably 

contributed to the over all effect of the production, in making the 

end result more professional in appearance. 	However one may be 

bias in this assumption, as the use of the studio was previously 

used in past videos by my group, with a pleasing result. 

Instruction in the presenting of videos, like for example effective 

noddy shots and correct speech and dress, would have also been very 

beneficiary, as problems were encountered when filming noddy shots, 

in finding the right angle to do them once the interview was over. 

However, the production of our final video was a valuable 

experience, but it was in also in great need of effective planning 

and cooperation by everyone involved. 
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B4 

rt"-kf 6 	
Personal Evaluation and 

25th May 1995 	 1 	 analysis of group video 

(A SihMA i Ca; Po14,theo) 

The production of our four minute video was one of the hardest and 

yet rewarding pieces of work I have done so far. Not only did we have 

to comunicate more effectively, but we also had to rely on people in 

the group, even when they worked to a different schedule. 

As the editor, it meant that my imput was mostly needed at the end, 

so I tryed to get involved in the script writing as much as possible 

in order to feel 	that I was participating from start to finish. I 

'424"4  ► ec,- 
feel 	that both —,. 	and I did a good job in writing a concise and 

informative documentary, whilst including some clear contextualising 

shots to back up the audio. It was very difficult to visualise in our 

own minds exactly how it would turn out, so some of the images vary 

slightly from the script as we tryed to ajust them to fit in with the 

finished audio. 

As the editor, I had a few small problems to overcome. Timing was 

crucial, 	I had to work quickly in a small amount of time, from 

booking the editing suite to laying down the footage. 

One of my first problems was that the camera was not left to roll 

long enough inbetween some of the shots, this meant that I had to 

fiddle about with roll back quite alot before laying down the edit. 

Another problem was that whilst looking at the rushes, I noticed 
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that the date had been set on the camera. We tryed to turn this into 

a positive thing by putting an overlay, saying the presenters name or 

where they were filming. This at first worked well, but the next day 

the editing equipment would not allow me to do this. Not only did I 

loose alot of time but it meant an unavoidable lack of continuity. 

However despite these unfortunate accurances I thought that Innes 

did a brilliant job as camera person. Each shot was very precisely 

filmed, 	and where the scene was a little more ambiguous he provided 

enough shots for me to choose from. 

The sound was also quite tricky. There were a selection of inside 

and outside shots, and so the sound levels varied quite alot, it is 

understandable and I did expect it so I tryed to accomodate it as 

best I could. 

There was also a problem with the script, the producer had lost 

the script on the day of shooting, and unfortunatley they missed out 

a vital line that would link one edit to the next. Sadly there was no 

way of camoulflaging the mistake so everybody learnt a valuable 

lesson in communication skills and organisation. 

The group found it very difficult at times to communicate 

effectively. I think it we all assumed that 	. !, the producer, to 

be at the top of the organizational structure. That she would guide 

us and lead us. Unfortunately we assumed wrong, through lack of 

communication perhaps, and that is where many errors and tensions 

arrose. 	It wasn't clearly stated at how she was going to her job to 
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everyone, 	and neither were other peoples jobs. We had, if you like, 

become naturalised to the role playing of each of the jobs, without 

actually knowing the full extent of our jobs within a group. 

For the first time we were put in the situation where we had to 

rely on other people to help produce a final grade. This was very 

difficult. 	A good example is 	 who clearly offered to get 

some research. We gave him a deadline which he never kept too and 

consequently we missed vital information for the video. The 

difficulty arrises in handling the situation. In an environment where 

we are all friends and have to get on in different roles as well as 

the video production, nobody wants to appear unfriendly. However in a 

professional environment, his attitude to work would not be tolerated 

and he would be shown the door. It was very difficult to strike a 

balance, although I think after a while he felt the groups 

displeasure at him. 

I think we have alot to learn about group dynamics, we know that 

communication is vital, but we have yet to learn the art of effective 

communication. With more experience we can learn how to perfect goal 

setting and develope affective relations. 

The finished video, followed an obvious documentry genre, its style 

and structure have become naturalized over time. I noticed that it 

pretty much stuck to the conventions of this genre type, although 

some might have misled the audience somewhat. 

The topic of asthma and car pollution is ambiguous. There is no 
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scientific proof that there is a direct correlation, so by using a 

doctor in the interview we have perhaps left this small fact open for 

misinterpretation. The doctor adds authority, he is sinonimous for 

medicine, 	health and science and so in the audience's mind they are 

assuming that this is good evidence. To make it more balanced, and 

less bias, a second interview with someone who cannot find a 

correlation, would have been more appropriate. This would also 

reflect the ambiguity of the topic we chose. 

Although the topic chosen was neither a female or male based 

subject, 	I think that the fact that it was a female presenter helped 

add more emphasis to the personal health and children at risk aspects 

of the video. A male presenter would have perhaps aided in the 

audiences misinterpretation, as they have become naturalized as an 

authority figure in all aspects of presenting media. 

The idea of children being at risk was reflected in the interview, 

with the black and white image of a childrens playground. This was a 

clear contextualizing shot to back up the audio, but it also had a 

hidden message. That message that children are at risk is reflected 

in the dark shadows which is sinonimous with illness and doom. Bright 

colours would have portrayed radiance and happiness and that really 

wasn't the idea of the message. 

The nodding shot is another clear example of the genre structure, 

although not perfectly executed, it helped break up the long 

interview and portray the image that the presenter undertood and was 
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in agreement with the interviewee. However with the problem I have 

already stated, it perhaps strenghthens the assumptions made. Serena 

is nodding, therefore she agrees and therefore the evidence is right. 

In the case of our audience, that is parents of asthma sufferers and 

the sufferers themselves, they might be divided. There will be those 

that agree with everything, simply because we give them information 

that backs up there own personal feelings, they will have no reason 

to question what we say. There will also be those who don't agree and 

question every comment made. I think it is to the audience who has no 

personal feelings that we wil have the ultimate effect on, 

unfortunately I don't think we have given both sides of the story. 

In conclusion, I feel that the video production was a little rocky 

at times, the group dynamics were a little rough around the edges. 

The video, was impressive. 	It was a difficult exercise and very 

exhausting but I think that we are on the right lines. 
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B5 
Communicating 

Science. 

Personal Report. 

Introduction. 

As part of the 	 course the 

communicating science module required a practical using the 

filming and editing equipment to produce a video piece of about 

four minutes long. The course was split into groups. When the 

group I was in had chosen their subject on which the video was 

to be based the members of the group were all allocated jobs such 

as presenter, producer, camera, editor, sound, and researcher. 

each group were allocated practice runs where each individual 

within the group could try out each job in order to evaluate 

their ability in each field before the final video subject and 

jobs were chosen. Seminars were held in order to allow the 

lecturer to critique each practice video and help speed up 

improvement. The actual video was filmed and edited over a three 

week period and our group was allocated thursday afternoons 

between 3:30pm and 5:30pm in which to make our video. 

The Video. 

The subject - Asthma and car pollution. 

Jobs - Producer - 

Presenter - 

Camera - 

Sound - 

Editor - 

Researcher - ( see details in assignment ). 
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My job in this video was to operate the camera. The importance 

of this job is obvious as all the visual aspects of the video 

will depend in some way on the cameraman. During my practice run 

with the camera I learnt that it is very important to be aware 

of all the buttons and switches on the camera and to know all 

their functions. It is also very important to be aware of the 

visual displays visible through the eye piece as they can tell 

you the strength of the battery and what mode the camera is in. 

The practice made me all to aware of this as I accidently knocked 

the strobe button. After this I would always check all the 

settings before I started filming as making a mistake on location 

would cost valuable time. When doing the camera work great care 

was taken over the image its self. When filming people such as 

the presenter the shot chosen would be from several categories, 

for example a full body shot or a head and shoulder shot. certain 

shots were avoided all together, for example filming a shot 

showing almost a full body shot but missing the feet is one shot 

that just does not look right. Also the eyes of the presenter 

should be almost two thirds of the way towards the top of the 

screen. It was also important to make sure the sun was at the 

right angle as it would be critical in relation to the brightness 

of the picture. On any occasion where there was no way to avoid 

placing the camera facing towards the sun, the best that could 

be done was to move the camera as far away from the image being 

filmed .as possible and then zoom in the lens. Great care was 

taken in each shot to create a background that would best 

compliment the script. In this area I also contributed with ideas 
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such as zooming out and panning around from a view of a small 

road to reveal a motorway and a huge roundabout during rush hour 

traffic as the presenter narrates about an ever increasing 

volume of traffic on our roads. The background to the shot is 

also important as to add more information and sometimes to add 

authority to what is being said. One example of this is shown 
e per-L1 

during the interview with the 	 . Great care was 

taken to get a view showing his desk displaying his books and 

his equipment including a computer as to back up his opinion with 

symbols of intellect. 

There were problems, these were firstly one of the camera tripods 

was terrible and would often slip being a different design from 

the others the fitting allowing the tripod and camera to fit 

together was not compatible. Also due to the short time that we 

were actually given to work with the cameras the noddy shots had 

to be done twice as the angle of the presenter was not right and 

did not fit with the angle of the interview. I thought it would 

not show but it was surprisingly visible when screened in the 

editing suit. The time and date appeared on two shots. I was 

aware of them on the eye piece display but I foolishly thought 

they would not appear like the battery indicator on the final 

film. I should have been aware of this as I had seen this 

function before on other cameras. This problem was masked by the 

editing as the presenters name was placed over the date which 

luckily happened to be the opening shot. It was unfortunate that 

our group were allocated the 3:30pm to 5:30pm filming slot as the 

sun would often be going down at this point. It was still light 
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but it could often glare into the camera and provided extra 

complications when trying to find a suitable angle from which 

to film. 

The video as a whole and the interaction of 

individual group members. 

Negative aspects, 

right from the start the organisation was bad everyone was given 

a job or a number of jobs to do. Because the producer it seemed 

had the bulk of the work load as she also decided to do the 

script and she had already done most of the research even before 

her treatment was chosen. The fact that our group was also quite 

large meant there was a lack of work to go round. Eventually the 

researcher realised that when it came to writing up the personal 

report he would have very little to write about as far as his 

contribution was concerned. So he dropped out to do something 

as an alternative. The crazy thing was that after this the group 

fell out over the workload. People began to complain about the 

script saying we should all due it as it was a heavy workload. 

realising this I turned up to give a hand although I was aware 

that " too many cooks spoil the broth. " You can not have more 

than a couple of people working on the script because otherwise 

it becomes too fragmented. Also because there are people that 

talk at you rather than with you then its quite easy to cause 

friction in the group trying to shout your opinions over those 

of some in the group. In the end to ease tension I did the shot 

breakdown which allowed me great freedom with the camera as I 



could plan the shots. 

Positive points. 

Obviously for me being able to do the shot breakdown was a 

good thing but it did provide me with a monopoly in one aspect 

of the video which is not necessarily good. There was some 

unprofessional behaviour early on but the fact that we managed 

to cement together in my opinion a very good video proves that 

even though the time allowed to produce the video was so short 

it was time enough for everyone to make a valid contribution. 

overall everyone gave each other enough space to allow for 

individual input the group started a bit disorganised but ended 

up a bit like an autonomous collective were everyone shared the 

same goal ( to get the thing done ) The shortage of time probably 

did more good than harm as it encouraged this feeling. 



INDIVIDUAL REPORT 
	 B6 

TITLE: ASTHMA AND CAR POLLUTION 

This individual report will evaluate our group 

production in three separate sections. The first section 

will discuss my own contribution to the production, the 

second will discuss the group dynamics and the third 

section will analyse the degree of success of the video in 

communicating its intended message to its designated 

audience. 

Section One - Individual Contribution 

My role within the group was that of the soundperson. 

This was a relatively basic role but it did carry 

responsibility in that if anything went wrong with the 

sound I was responsible for it, without any sound a video 

production is pretty much redundant! I was also responsible 

for a small amount of research which due to lack of 

organisation on my behalf was not completely carried out. 

This, fortunately, though did not cause any problems in the 

production process and the research was carried out by 

another members of the group, minutes before I was about to 

collect the information. With hindsight, I would have been 

more organised with my time and therefore would not have 

let of my group down. My role as soundperson went without 

any major hitches and the sound quality was as good as it 

could have been using the equipment that was provided. the 

only point that I would make is that the use of the same 

type of microphone should have been used every time we were 

filming. The use of different types of microphones was due 

to the availability of different times of the microphones. 

This is the problem with limited equipment but it was not a 

major problem. 

Section Two - The Group Dynamics 

The group worked well together all year but for this 

production there were unfortunately a few problems. There 

seemed to be a clash of personalities between a couple of 

members of the group. At the time of the script writing 
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there seemed to be a confusion in whose responsibility it 

was for the writing of the script. This led to the script 

being delayed in its' submission to be marked and also to 

the turbulence of the groups dynamics. The matter was 

resolved and resulted in the voluntary withdrawal from the 

production process of one of the members of the group. This 

was a great pity. Once filming had started the members of 

the group involved in the filming process, which were the 

camera-person, the presenter, the producer and myself (the 

sound-person), worked together very well and produced some 

very good text. Many ideas were exchanged and the group 

then went from strength to strength. After the filming 

process the editing started and this also went without any 

major hitches. After the initial problems in the group, the 

group worked well together and many points were learned. I 

myself learned a many great points about working in a 

group, these ranged from the importance of time management 

and the delegation of responsibilities to being able to 

understand and respect things from another persons point of 

view. I feel that all the members of the group found this 

production a very interesting and valuable learning 

exercise. 

Section Three - The Success/Failure of the Video 

The subject of this video was chosen because it was 

an interesting and topical one. Living in one of Britain's 

major cities, the subject of car pollution is very 

relevant. As there has been increases in the number of 

cases of asthma, we as a group decided to see if there was 

a correlation between the increase in car pollution and the 

increase in asthma cases. The designated audience of the 

video was that of young mothers or fathers and the video 

tried to highlight the link between car pollution and 

asthma. The genre of the video was that of a news item with 

an interview, with a doctor, some statistics and what the 

city council were trying to do about the issue, i.e the 

genre was that of an investigative nature. The discourse 

was that used in the video was that it was the 

responsibility of the City Council to reduce car pollution 

and there maybe reduce the number of cases of asthma. This 

was maybe problematic in that it is not the sole 
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responsibility of the City Council to reduce pollution but 

that of the Government and also that of people who own and 

drive cars. Maybe we could have examined these other 

issues. 

There were many good points of the video, the front 

of camera presentation was very good, with clear and 

understandable speech. The camera work was also of a high 

standard. The interview with Dr. [ ] was informative but 

was slightly too long. This was due to there being no 

suitable breaks in the answers to be able to edit in 

anything relevant that would helped it up a bit. The date 

which was left on the screen in some shots was due to being 

unfamiliar with the complete workings of the camera. In 

most cases the editor was able to cover up the date shown 

with other graphics showing the either the name of the 

interviewee or the place name, this worked well. The text 

on the screen showing what exhaust fumes contained and also 

the information from the City Council was very helpful for 

the viewer and I feel worked very well. The colour of the 

graphics did not look very good, but it was the best we 

could have. 

All in all, I feel that the video was a success and 

managed to get its message across to the viewer, also it 

was successful in communicating its message to its 

designated audience. 
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C1 

COMMUNICATING SCIENCE: PERSONAL REPORT 
:GROUP C 

INTRODUCTION 

The first decision we had to take before actually starting 

the process of producing a short video, was to choose whose 

treatment or idea we would use out of our group. This decision 

was made quite easily between the group as we all agreed that 
r_ 

PlOW -1-1(d ) o-tj 
treatment on skin cancer should be our subject. 

We came to this decision for a number of reasons. Firstly skin 

cancer is one of the few scientific issues which seems to be 

constantly topical especially as we are now entering the 

summer holiday season. This subject also fit in very well with 

the subjects we have been studying in other areas of 	our 

course, especially DSCC science were we have comprehensively 

covered the topic of cancer. We also needed a subject that 

gave us a large choice of people we could interview and this 

topic gave us that without even having to go out of the 

university network of sites. 

MY PERSONAL CONTRIBUTION 

The next we had to make was who should perform what roles, 

and we decided as follows: 	 - Producer 

- Editor 

- Script Writer 

- Camera Person 

- Presenter 

The roles were chosen in accordance with the persons 

abilities and i was given the role of presenter as this 

involved the least ability. In my role as presenter i had to 
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do the obvious parts of being on screen and doing the voice 

overs but this also involved helping in formulating the text 

and on deciding the best camera positions etc, in the 

interviews. 

Although the role of presenter does seem on paper to be the 

easiest role in the production of a video it does get much 

harder when the camera is rolling. This is where my main 

problem arose of getting the right expression and feeling into 

the text i was reading. A major problem also arose in the 
e 	it‘ 	4') 7) 

interview with the head of fashion at 	 Due to an 

accident the night before the interview i was held up at 

hospital and therefore could not attend the interview. This 

could have potentially caused many problems but due to the 

good camera and editing work the interview was inserted into 

the video without looking out of place. All in all in my role 

as presenter i believe i could have done a better job but even 

though the experience was valuable. 

THE GROUP DYNAMICS 

As a team our group worked very well together and although 

we each had our separate jobs we helped each other where 

possible as of course we were all working towards the same 

goal, that of producing the best news/documentary video we 

could. 

One of the main reasons our group worked so well was due to 

the organisation of our time, for which 
	

our 

producer should take much credit. This organisation helped 

enormousl' in our shooting schedule where we were able to 

interview three different people all situated on different 
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campuses as well as doing numerous podium shots and other 

scanning shots. The schedule for shooting was kept to very 

tightly and the ,only problem arose when our final interview 

with 	 was cancelled in the last minute. But we 

overcame this with the help of Ci-eivIS-k--Tuteftw-j  , who arranged us 

a last minute interview with the head of fashion at 
otvciILM)1 

who was actually on maternity leave. 

Although it was interesting working as a team it did 

highlight the difficulties involved in getting everyone to 

agree on certain points, for example the music we should use 

and what shots should be inserted where. Our production as a 

whole was aided immensely by the quality of our interviewees 

who with very little prompting talked at great length about 

the information we needed to get over on our video. The only 

disappointment in the interview stakes was the failure of 

Judith Broadbent to even bother to phone up and cancel our 
-n•ve 	 , 

appointment, leaving us to travel all the way to 

just to be told she was not there. 

VIDEO ANALYSIS 

With our short "Skin Cancer" video i do not think that we 

produced any new discourse or ideology but rather just 

reproduced an existing discourse that is used in the media all 

the time. This of course is a sexist discourse that seems to 

run through the whole fashion industry. Even when talking of 

people tanning themselves the emphasis is always on the woman. 

This became very apparent when we had to search through 

magazines and so forth for pictures of tanned people and found 

basically'only pictures of woman. Although we should have used 
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this to our advantage by looking at it from the mans point of 

view and therefore creating a different discourse from that 

used in the media already we did not. This was basically due 

to the fact that our narrative for the video was rather poor 

and we concentrated more on the audio-visual side of the 

production rather than trying to follow a story line. 

Although the narrative was lacking we did manage to show how 

through the decades the medias discourse on tanning has 

changed. By the use of a picture from a magazine in the 

seventies and one from nowadays we showed how the medias 

discourse has changed from informing people that it is sexy to 

be nearly black in the seventies, to only a slightly golden 

colour in the nineties. But of course the sexist discourse was 

still heavily apparent in this part for we only showed 

pictures of women again. 

The audience we were aiming at with this video was a younger 

audience, hence the "BayWatch" clips. But it was more 

specifically aimed at young people who sunbathe and therefore 

probably those who can afford to go on holiday. In this aim i 

think we failed to embrace all young people for after watching 

the final production it did seem to be heavily biased towards 

the female highlighting again our failure to reproduce a new 

discourse from that already portrayed by the media. We 

therefore failed in the aim to address everyone to the dangers 

of sunbathing and to listen to the scientists by basically 

excluding the male. 

All in all if we had concentrated more on the narrative and 

the message or discourse we wanted to get across rather than 

just the audio-visual side of making the piece look 

aesthetically good we could have produced a much more powerful 

piece. 
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C2 

The group had problems with attendance throughout the period of 

video exercises, and to some extent these were repeated in the final project. 

However, once the group was together, we worked together well, sharing 

ideas in the writing process and solutions to problems in the shooting 

process. There was possibly a feminist bias to the group, if only because of 

the fact that it is unusual for men to be so aware of issues concerning 

them. The racial profile of the course (i.e. no minority groups represented) 

was reflected in the group that meant that race issues were not discussed. 

My own official role was that of the editor, but I was involved in every 

stage of the production. We had several meetings before the writing of the 

script, two out of scheduled workshop time, which I organised. The most 

useful meeting was held with the whole group present and created a rough 

script written by me. I enjoyed the opportunity to contribute at the ideas 

stage and also after production and this produced a final script that was 

very different from the rough version. During the script writing, I arranged 

all three interviews and wrote the shot breakdown sheet. This effectively 

meant that I scheduled the whole of the shooting process. In the end, this 

timetable was changed when one of the interviewees was ill but it did 

provide the initial framework. I was present at all the shoots and my work 

ranged from general advice to checking camera positions. My secondary 

agreed role was that of Producer's Assistant and this meant supporting the 

whole group and helping them make decisions. I operated the camera for the 

last interview; the short notice of the shoot meant that the original camera 

operator couldn't be there. The post production was my major task, shared 
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only with the producer who needed to choose the material we used. This job 

was done in two stages: compiling a rushes log and writing an edit list: and 

the editing itself. We were lucky enough to have a free edit suite for a whole 

day and completed the task in one go. This was one of the factors that led 

to a coherent audiovisual production. 

I feel that the final production is quite successful. It is an 

entertaining and watchable piece, with several strong features. We found a 

range of sources to speak about our subject and tried not to get in the way 

of what they had to say, although they all spoke for longer than four 

minutes each. The opening is attention grabbing, and the idea of 

contrasting the 'scientist' with powerful media images has come across well: 

the insert from 'Baywatch' even seems to interrupt him. There are no 

serious technical errors in the editing or shooting and the video is relatively 

free of dull spots. Editing techniques that I was concerned might not have 

come off (the fades in the last interview) seem to have worked well. There is 

a problem with the narrative of the video though. We didn't use any 'to-

camera' presentation, instead letting the shots tell the story. This proved to 

be difficult and it would have been better to be more explicit with the 

storyline. However, this would have got in the way of the general look of the 

video. The difficulty here is the transition to a longer piece after the 

exercises. In avoiding making a four minute exercise we made a shift to a 

style of production that, while it is familiar from modern documentaries, 

was not something we had experience in making. 

Several things were missing from the production, some by intention. I 

was very much against inclusion of vox pops, as they have been a bit boring 

in the exercises. They do have their uses, but I felt that they would not 
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contribute to our video. There was very little use of stand up presentation 

and this comes from the confusion over the genre used. I felt that this was 

not a piece that should show a reporter, but that it should aim to let the 

sources speak directly to the audience. In abandoning the visible presenter, 

we lost a useful tool for linking the narrative together. Lastly, in the 

interview where a baby can be heard we could have included a shot of him. 

This seems to be common practice, but I hadn't come across it before. Of 

course, after the video was finished I noticed the technique straight away, in 

a BBC documentary where the interviewee was interrupted by the noise of 

her parrot. The bird was then shown, as if drawing the viewer into the room 

informally, which worked very well and would have suited our video. 

We are still under the influence of current ideologies, which will take 

much more practice to spot. The video is biased in that it shows and 

discusses only women. It is about the influence of the media on women 

sunbathing but that influence extends to men as well. It may have been 

difficult to find material with men in though, simply because of the 

overwhelming imbalance that exists at the moment. With more time, and 

more awareness of men's issues this could have been better. There is no 

treatment of racial issues, but we are talking about the effect of the sun on 

pale-skinned people. This reflects the make up of the group as much as 

anything else. The topic of black people's attitudes to sunbathing would 

make an interesting piece on its own. There is also evidence of an 'authority 

of source' discourse in the fact that no public opinions were sought. These 

are the people that are affected, and we should perhaps have overcome the 

other problems that vox pops cause. 
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COMMUNICATING SCIENCE. 
	 C3 

PERSONAL REPORT.  

GROUP C.  

TUTOR: NILS LINDAHL ELLIOT.  

DATE DUE: 31.05.1995.  

When skin cancer was chosen to be the topic for the final 

video production my group agreed that because the initial idea 

was mine, I should be producer as I had a focused image of what 

message our video should convey to the audience. The role of 

producer carried with it the major responsibility of ensuring the 

completion of the video. Designation of other roles was not left 

solely to me, but was decided upon as a group. Although the 

group worked well together, I personally felt the burden of 

ensuring that the video was well made. 

Whilst writing the initial treatment I had already carried out 

most of the research necessary to complete the production. What 

was left was researched as a group. As producer it was my 

responsibility to finalise interviews with experts in the fields 

of media, fashion and science. This proved to be easier than had 

first been anticipated. All three interviewees seemed eager to 

assist in our video production. I also worked hard to ensure 

that our group had transportation to all locations, and I relied 

heavily upon friends and staff because our group had no acess to 

a car. 

Whilst out filming it was my duty as producer to ensure the 

smooth running of production. 	This not only meant checking 

764 



camera angles and sound quality, but also keeping a calm head 

when things did not go according to plan. Although I found it 

hard to take the lead in our video production, we had already 

agreed that any decisions made or instructions given would not 

be taken personally. I found that this difficulty eased as I 

became more comfortable and confident in my role as producer. 

The group worked well together. Despite the fact that each 

person had a designated role, the final production was a joint 

effort. We all had a say in the writing of the script and we all 

had positive input into the filming of the video. However as is 

always the case, some peoples' interpretation of what is a lot 

of work differs greatly to another persons! We all entered this 

production with our own preconceptions, ideas and feelings on the 

subject of skin cancer, and rather than argue about these 

differing views, we collaborated them, thus strengthening the 

final result. 

Before writing the script we all agreed that the media had 

been carrying a major discourse for many years: That a suntan is 

both healthy and appealling. After discussion we agreed that the 

fashion industry worked hand yin hand with the media in 
L 	 , 	 ca 	 (U! 7 

reinforcing this discourse. Being 

students we already had an insight into the threats of the Sun 

and an understanding of how skin cancer develops. We all agreed 

upon the ways in which media manipulation worked and were 

surprised to discover that we ourselves had been victims of this 

for years. The group worked strongly and enthusiastically in 

order to convey this message to our targetted audience. During 

production of the video it became apparent that there is a strong 
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ideology present in society that a suntan is a representation of 

wealth. The more holidays abroad one can afford, the browner one 

becomes. 	We worked hard to prevent this message from being 

reproduced in our video. 

Each of us as individuals had our own discourses on the 

subject of sunbathing - whilst some thought sunbathing to be 

dangerous, none of us appreciated the extent to which the media 

participates in our desire to have a suntan. Despite the fact 

that our group worked well together our own ideologies may have 

in some ways weakened the final production. Whilst as a group 

we saw nothing wrong in showing scantily clad women we did not 

show any scantily clad men. This censorship was a representation 

of a very sexist discourse and although partially our fault we 

also felt that it reinforced the message that the media decides 

what is and isn't favourable - we could not find any footage on 

scantily clad men. The group became less dynamic as the deadline 

approached, however this proved to be a blessing in disguise. 

It allowed the editor and myself to edit the video quickly and 

effectively. The video shows very little of the presenter and 

this was a purposeful decision made by the group. When watching 

television productions as research we realised that not showing 

the presenter very much during broadcasts was a new and effective 

method used by the media. This proved to be a particularly 

useful angle, as the presenter did not fell comfortable in front 

of the camera and this discomfort was visible. 

As a whole I felt that the final video production conveyed a 

strong and clear message to the targetted audience. The video 

itself reproduced a number of discourses - that sunbathing is 
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dangerous and vain. Furthermore, our video placed the blame of 

an increase in the number of cases of skin caner, on the media 

and fashion industry. 	The video portrayed science as being 

important but ineffective in conveying the risks of skin cancer. 

Difficult but effective editing techniques not only hid a 

multitude of sins but also enabled us to make a video which was 

visually stimulating. However, by stressing this importance we 

later realised that it weakened the original message and 

storyboard. The ideology that the media and fashion industry 

promote tanned skin was strengthened by powerful audio and visual 

effects. However, in doing so the final production in effect 

reproduces many discourses and ideologies apparent throughout 

society. 	By videoing the science side of the film in a 

laboratory we are reproducing the wide felt ideology that science 

is both boring and detatched from the rest of society. 	By 

contrasting this with a "Baywatch" clip we are, in effect 

promoting the view that sunbathing is attractive. 	The blink 

shots which are evident in the final interview were experiments 

which turned out to be effective. The last blink shot cuts what 

Jill Sandford is saying and disorientates her message. However, 

these shots allowed us to edit neatly without having to include 

unwanted footage. If we had placed the voice-over and people 

sunbathing at the beginning of the production it would have 

strengthened the final message and increased the contrast between 

science and the media. 

However, I feel that as a whole, the final production is both 

strong and concise. Any side steps made from the original script 

were due to matters beyond our control. Both our presenter and 

our last interviewee suffered from illness, demanding a quick 
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rescheduling. 	I feel that although the video does reproduce 

existing discourses and ideologies, the message to the intended 

audience is communicated with clarity. I feel that the video is 

both visually and audibly stimulating and very well edited. The 

concise and effective interviews add to the video and by using 

many different sources the final production manages to argue many 

different points in a very confined time limit. 

To conclude, I would argue that regardless of any minor 

hiccups during filming this video, our group has made a strong 

and impressive production. I am proud of what has been achieved 

by me personally and as a group. Considering the very limited 

time which was allocated to make this piece, I feel that our 

video has the desired effect and conveys the intended message 

clearly. 
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CPffltbghigitinta Sel@nct. 

Video Evaluation (Group C). 

Within my video workshop group the role wOi:O 	was  

designated to do was to be camera erson. This role, i found 

was quite a stressful one and demanded me to use my knowledge 

and skill of video cameras which over the previous terms 	had 

acquired. it was not the general functioning n: toe 

camera which 	found particularly difficult but more to do 

with (-seating the right shots, camera angles, thinking about 

lighting, the positions of the interviewer and the person 

being interviewed and so on. All these things, when shooting a 

video are fundamental and contribute to the whole discourse of 

the video piece. I found myself thinking about this constantly 

when setting up shots, all the time i was trying to imagine 

how the shots would look, what sort of ideas and messages it 

would convey to the audience intended. 

What is quite stressful also, i found is that being camera 

person I had a great deal of responsibility when out on 

location. This, i found was the most difficult part of my job 

within the group. This was due to the fact that when you are 

shooting out on location you only have one chance to get the 

shots right and how the producer wants them. I also had to be 

very quick at organising, and setting up the equipment ready 

to do the shots wanted. 

When looking overall at the group we all worked very well 

together which was good. Within the group we all had our 

designated gobs which were carried out to the best of 
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everyone's daasilities, but we sisc WOrktr,,11 

together, helping each other,giving suggestions, ideas 

someone had a wood idea for the vIcEc: they Put t to the 

and it was discussedand used, or not as the dase may be. This 

was a really good way of working as it gave lots of support tc 

the oroup and also meant that everyone within the group had a 

say of over what decisions were made. Obviously the person who 

the suggestions were being put to ie. the producer, had final 

say over the jecisions made, but we as a groJb communicated 

very well, 	 the producer was very open minded and 

supportive to the aroul: as a whole. She held the aroup 

together well, making appointments, making sure we knew where 

to be etc. Also if someone within the group was unsure of how 

to do something the rest of the group helped them, giving the 

group as a whole a very strong base from which we all worked 

very well together. 

The people that we interviewed were really good they were 

generally very interested in the topic which we had chosen and 

had some really interesting things to say and had a good 

understanding of the topic. One thing that worked really well 

was that when we interviewed the people for the video, their 

answers were actually very close to the script and the kind of 

responses that we wanted from them. This worked out really 

well in the end as the end product of the video did not have 

many differences in it to the final script. There was only one 

fundamental difference in the video compared to the script and 

that was the final interview that we had lined up. Originally 
, 

(_ ,cr 	'erU  
the interview which we had organised was with 

but this fell through, as she was not available to do the 
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Interview on the day, thus we had to organise an interview 

with someone else instead. This actually worked out quite well 

as 	 our workshop tutor organised for us to 
J. 	L-s) 

interview the head of fashion at 	 However another 

problem 	hat we came up against was that our presenter, 

nab to go to the hospital on the Jay of the last 

interview, which we al 	thought was going to create a real 

problem for the group, 	I came up with the suggestion of 

hav:rc faSing shots instead of a standard cut-away shot whirr; 

meant that we could get away with not having a presenter :or 

that interview. 

The suriect matter of the video was 'skin cancer' and the 

influences of the different, conflicting messages the public 

obtain within the media, science and the fashion industry 

today. I thought that the video gave a good overall view of 

the different conflicting ideologies. However, there were 

points which were problematic within the video, which had not 

at first occurred to us as a group. These were, that we had 

actually, within our video re-produced a sexist discourse, 

showing, as examples, sun-tanned women, instead of showing 

numbers of men and women equally. This came about because of 

the more general, overall 	lack within the media of pictures of 

sun-tanned men. Thus showing that even though over the decades 

ideologies have very much changed within society, the media 

still carry on re-producing sexist discourses, and this is 

something that we, as media students have to be very aware of 

and try in the future to change. 

The genre of the video was a news/documentary style piece 

which used within it interviews, T.V. footage, music and a 
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cantdlned withln the lis,ace spi-e 	,sr thervaelv.ds. The,  v• 'e -  wda 

, Idsd In the sense that it ha_ a 0000 000 ii tie audio visudl 

it used music, and S'hOL oeceriooc to create an 

niece, and this made up for the lack of narrative present. The 

last thing to mention is the intended target audience of the 

video. : would have to say that, overall the VideD wosid ne 

aimed at the ceneral public, especially those with a keen 

interest in science and current science issues, but also, sore 

spec:f. 's- ally a yssr ,-,;er audience who need to learn, now the 

importance of the gangers of sun-tanning and the very 

importance of the science message instead of the more 

publicised fashion and media one. 
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Communicating Science 

Nils Lindahl Elliot 
C5 

Individual report on the final production - Group C 

The subject we chose for our final production was skin 

cancer. We as a group felt this subject to be very relevant 

as the season for sun bathing approaches. We wanted to put 

the message across that a sun tan is not healthy and it is 

important to be aware of this. Most people today, although 

are aware of the high risks involved in sun tanning, do not 

consider these when the sun shines. Reasons behind this in 

our opinion are the strong images advertised by the media 

end fashion industries who seem to suggest that it is 

healthy to have a sun tan. We wanted to show the battle 

between science and the media and fashion industries within 

our video. 

My role within the group was to write the script for the 

final video. We did discuss the script to some length as a 

group which made my job much easier as I had it 

particularly difficult to construct a good flowing 

narrative. I came to the conclusion that our video did not 

necessarily need an obvious narrative as the images and 

interviews could speak for themselves. I also decided that 

there was no need for the presenter to introduce all the 

interviewees and instead had their names and titles appear 

on the screen. The reason behind this was that it would 

give us more time to concentrate on what the interviewees 

had to say which was very important to our video. 

I think the script as a whole worked fairly well, although 

looking at the finished video now, the narrative or story 

is lacking in sequence and flow. I felt we could have 

improved the script if we were given more time. We did find 

out later that most groups were given an extra week to 

complete their shot list which our group was unaware of. 

However we did stick fairly close to the original script 

when we came to video. 
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I think the ideas of the battle between science and the 

media industry worked really well. We wanted to show that 

although science is right in saying do not sun bathe 

because of the high risk of skin cancer, the glossy images 

of models and programmes like "Baywatch" win because of the 

"healthy" image they portray. The great visuals used 

assisted this contrast between science and the media and 

were edited together very professionally. Science at the 

moment, is fighting a loosing battle because the lay man 

would not really understand what [cell biologist] 

was expressing; plus people have a misconception that 

science is boring and automatically switch off. This is 

exactly what we were trying to get across and I think we 

achieved this fairly successfully. 

As a group, I think we worked very well together. Although 

the producer had overall say, she was very open to views 

and opinions I had and indeed the rest of the group. I 

think we all contributed an even amount of ideas to both 

the script and the production side of the video. I think 

what made our group successful was the fact that we could 

communicate with each other and were not afraid to ask for 

help or hand it out when needed. Although we all had 

specific roles to perform, we did not stick to them rigidly 

for example, C-m‹.-C- 	who was our camera person asked for 

second opinions on camera shots and angles. 

All the people we interviewed were extremely helpful. They 

were very patient and made suggestions which they thought 

would benefit the finished video layout, which we were 

happy to receive. All the interviewees had plenty of 

interesting and relevant things to contribute, which made 

editing more difficult as we did not know what what to cut 

out or use for our video. We were also surprised how close 

their answers were to what we wanted them to say which made 

it easier to stick to the original script. 

My main role was scriptwriter although I did help on the 

production side of the video with the sound. A lo of the 

other groups seemed to have problems with the sound, but 

our sound I feel was consistently good throughout the 
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entire video. On the whole the video run smoothly until the 

last interviewee who was unfortunately unable to carry out 

the interview due to illness. But with the help of the 

we were able to fix up another interview with a woman on 

maternity leave. Another problem was that our presenter was 

unable to attend the last interview due to an accident. 

This caused problems when the editor came to edit this part 

as we had no noddy to edit in. 
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Final Reports Members Group D 
(Anti-Smoking Campaign) 
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ASSESSMENT NO. 3 FINAL PRODUCTION: INDIVIDUAL REPORT 

PRODUCTION GROUP D: INDIVIDUAL REPORT BY 
	 D1 

GROUP D IS: 

Our video explored the harmful effects of smoking, and the government's recent 

attempt at publicising these facts and figures, using the well-known British 

comedian John Cleese in an advertising campaign. Although the 'contraversial' 

topic of smoking is often done-to-death in mini-documentaries and assignments, 

as a group we felt that it was time to look at the measures being taken to help 

smokers to give up, rather than the usual onslaught of scare-tactics. 

For the last year or so, companies advertising nicotine patches or gum have either 

used humorous cartoons as their advertising style, or positive messages about the 

advantages and ease (if you use their products!) of giving up. Presumably the 

government has recognised that the 'carrot' rather than the 'stick' method of 

getting people to quit smoking, could be more effective than the simple slogans of 

"SMOKING KILLS", or suchlike. Our group decided that it would be important to 

include an assessment of how effective this campaign was, by interviewing 

(student) smokers and 'our' expert 	 . We suspected that the adverts 

were appealing more to adult smokers than young people; the latter being the 

highest-increasing group, and more crucial to reach. 

The credits at the end of our video roughly describe the role that each member of 

the group played in the production of the video. The script was written by 

777 



, and researched by 	 myself 

) and 	 presented the video, and 	was the cameraman. 

We didn't use any additional lighting. It was myself, 	 who was 

responsible for the sound and editing. I feel it very important to point out at this 

stage that 	 , who is registered as a member of our group, has not 

been present all year. He has played no part in this production at all, and for this 

reason is not named in our credits as we do not consider him a member of our 

group. 

The group dynamics worked remarkably well. 	There were no arguements, 

everyone accepted their own responsibility, worked hard, and as a team, which 

speeded things up considerably. In our two-boy/two-girl team, It seemed to be 

the girls ( 	and myself) who made the more emotional decisions, such as 

which shots to use and where ( 	opinionating on my decisions!), and, in the 

meantime, the boys got the voice-overs, podium shots and computed captions 

ready for me to put together (aided by the technician at times!). Although this 

vaguely conforms to sex stereotyping, it worked quickest and best this way, and 

there were no battles of the sexes on any issues. 

The other three members of our group put more work into the initial stages of the 

production, such as the script and research, than me. Though it was worked out 

like this because I was to shoulder the majority of the work after filming, as I was 

the editor. We all put equal effort and dedication into the two filming sessions we 

had, and I would like to add that I transported everyone everywhere (free) on both 

those occasions! 
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Though at one point I felt a bit disheartened, and as if I was doing all the work and 

getting only hassle in return. 	One reason for the pressure was that on three 

occasions when I came in to do the editing, the editing suite had been double- 

booked. 	This did not help, with the deadline encroaching fast (I feel that all 

groups should have been allotted more time, as this was a common problem, and 

severly compromised the quality of our video). 	The producer, 

(understandably) became panicky during our last editing session, because it did not 

look as if we would finish the video, and so started to shout at me to make a 

miracle occur, even though I had consistently worked hard and fast at the editing. 

Although it was only me who could do any work at this stage, I did feel as if I was 

carrying all of the responsibility and pressure, and was not recieving any moral 

support in return. However, we did finish the video, and as I didn't play such a 

big part in the research, I feel retrospectively that the distribution of work was 

worked out completely fairly, but also that I will have earned my share of the 

group's final production mark. 

[(r ent---rakii 
Both filming sessions took place on 	 Campus, and so the journey time 

took a little bit of time off our filming slot. It is interesting to note that students 

on Frenchay seem to be very reluctant to be filmed, compared with those on 

A-v1t4 e ur>3 
; presumably, this is because the latter are so used to being pestered by all 

[ 	>0,Areu)Si 	 Ece(l_ 
of the media students resident on 	 Filming our interview with 

12/ 01* s 1 j 
took up the full first filming session, as he wanted to gather up more 

(('ell i>1 
information to answer our questions in a more accurately-informed manner. 

was very kind to take the time out to be interviewed, but unfortunately he paused 

frequently in answering, and so had to be edited a fair bit. It was here that our 
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own censorship of our interviewee showed us how much information could be 

manipulated - when we wanted a specific answer, we edited bits of his responses 

together, and ommitted other parts, to get the desired effect. 

Lack of time prevented our video being edited together with more visual and audial 

effects, and better material - because we had to miss out some of our rushes, and 

not be so selective about which footage to choose. When we ere putting the 

video together, we thought that the video would run together very smoothly, but 

when we watched it through after completion, the ommision of a soundtrack was 

very noticable. Short shots without any commentry seemed exaggerated and 

boring, and the gaps of sound between the interview's questions and answers 

made the whole video less fluent. Adding music would have made it flow better. 

After comparing our video with those of other groups, it seems that we should 

have introduced a bit of humour (rather than just the exerts from the John Cleese 

adverts). On the whole, the content of the video wasn't overly interesting, but 

I think that we handled the particular topic of smoking well, and at least on 'the 

drawing board', we decided to attempt it from a different angle (i.e., positive anti-

smoking campaign). I think that the video was successful in making this point, 

even though we didn't emphasise this as much as we would have liked to. 

I believe that the video could communicate its intended message to the audience, 

but flaws (to be mentioned) in the video meant that it was not captivating enough, 
fscci 

therefore probably being meaningful only to a captivate audience (such as 

students!). I think that we could have livened the video up by interviewing more 
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people, and devoting less video footage time to each interviewee. If we had done 
r 

this and had used interviewees outside 	, then we could have shown lots of 

different locations (intead of being limited to shots around campus), which would 

probably have resulted in a dynamic video. This is how we had ideally planned the 

video anyway, but had been prevented by time constraints. One shot near to the 

end of our video- an ashtray on one of the coffee tables in the bar, next to a book 

with turning pages and a cup of coffee, was meant to 'seal' the bar scene and 

interviews. It was also intended to focus on the ideology that smoking is still 

thought of (by students at least) as a social (not to be confused woth sociable) 

habit, used in times of relaxation and study. 

However, I think that my comments on the video may have been too critical in 

parts. The podium shots of anti-smoking advertisements, which had statistics 

superimposed over them in flashes, accompanied by a voice-over, were very 

effective. The way that the voice-over coincided with the captions was perfect, 

and the background was particulary relevant when we talked about children and 

passive smoking. The framing had worked much better than we had anticipated, 

and some coincidences were accidental. We had filmed more of these kind of 

things, but they proved very time-consuming to edit together, and so a few had to 

be edited out. Lastly, the fading in and out of the John Cleese adverts at the 

beginning of our video were well-timed and looked professional, even though the 

muted talking of John Cleese and our voice-over sounded a bit muddled together. 

I believe that if we were given the same exercise again, then the same team 

members would work very well together. Also, I think that we would ideally have 
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four hours more filming time and four hours more editting time. I would have 

prefered a completely free rein as far as the topic is concerned, because I think 

that both the team and myself would be better at producing a good light-hearted 

video. Lastly, I would make sure that I would not be the editor next time, because 

it gets too hectic towards the end! 

i./2_,E776e.tvcs 
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D2 
The script chosen by our group was originally written by 

It was to be a critical observation of the 

j,,,John ,Cleese anti-smoking ._ campaign funded by ,the ,Government. 

It was the general feeling in the group that the campaign and 

adverts were not aimed at the right people, i.e the biggest 

547 1.0 4ed 3 
growing group of smokers, teenage girls. 	' ise„,(1-jand I 

re-wrote the script, in order to show that this was true, a 

clear bias. 	Obviously there were small disagreements at to 

the structure of the script, for example; I felt that people 

in the bar should be shown first with a voice over. 	This 

would have established a 	link between our video and the 

general public, as later on in the production we were 

including the publics' response to the adverts featuring John 

Cleese. fli4L516wanted to start with an example of the adverts 

to immediately contextualise what the following video was 

about. 	As it turned out we started with an example of the 

'adverts, this was mainly due to04q/w/49jbeing the producer and 

having written the initial script, therefore having a clear 

idea of what she wanted. In a way this is good, as in order 

for our video to have a definite structure the producer has to 

have a clear direction. 	However it is difficult to offer new 

ideas to someone who knows exactly how they picture the final 

product. 
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Ash, the anti-smoking pr 	;_:up prov:ied all of our 

statistical data. 	This therefore meant that we were plainly 

incorporating a bias to our visual information. We wanted to 

shock and chose statistics that would do this, E.G. 300 people 

will die per day because of smoking. This is equivalent to a 

Jumbo Jet crashing every day with no survivors. Clearly if we 

had asked a Cigarette Company for their data on Lung Cancer 

and Smoking, the information we would have received would have 

differed quite dramatically. 	Tracey and I decided to super 

impose the data we had received over a podium shot of a baby 

on a respiratory machine, implying a discourse that its mother 

had smoked during pregnancy. We agreed that statistics shown 

in this context would have a greater affect on the audience, 

in contrast to a plain background. This recontextualisation 

of information added weight to two of the discourses we were 

attempting to promote, the Governments lack of funding to 

anti-smoking campaigns and the connection between smoking and 

lung cancer.The visual dynamics of the video worked very well 

and 	emphasized to our intended audience, young adults the 

fatalities behind smoking. 

During the shooting of the video we found difficultly in 

following the filming plan. 	Possibly the time we allowed for 

each part of the video to be filmed was floored. We didn't 

anticipate having to re-shoot the questions for the interview, 

which took more than half an hour of our second shoot. 
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The n tal dhcts cf myself had been framed incorrectly by the 

rlmero~, an 
	

It must however be noted that 

our production group consisted of four people, due to one 

person leaving and another just not bothering to participate 

in any way. Therefore each member had at least two jobs to 

perform, which hindered the smooth progression of filming. 

The interview went quite well although 	 seemed to 

indirectly not answer the questions posed. 	As presenter and 

interviewer I should have stopped Ray and asked him to answer 

the questions in a more direct way. 	It is easy, nevertheless 

to be more interested in getting the most important part of 

the production filmed, the interview and not actually listen 

to what the interviewee is saying. The main idea behind Ray's 

interview was to give weight to our argument that a) There is 

a link between smoking and lung cancer and b) That the John 

Cleese campaign was aimed at the wrong people. This idea was 

based on the discourse that the scientific opinion is value 

free and ideally objective, therefore penetrating and 

influencing our audience into believing what they are seeing 

and hearing. 	The interview would have worked better if the 

questions had been answered in a clearer way but as stated 

previously this was partly my fault. 

Because our production group is the same as our tutorial 

group, seminar group and presentation group we all know each 

other very well, and consequently work very well together. 

785 



This helped when at times 

became .3 little str,?.ssful, especially 	the 

is quite understandable as they feel that 

its their fault. 	One of the main difficulties we faced were 

actually getting people to be interviewed in the bar. 	The 

interviews which are shown in the video are relatively the 

only ones we had. 	Throughout the workshops for the year we 

have been faced with the disadvantage of having to film in the 

morning, 9am to clam. 	This therefore meant that the bar was 

quite empty limiting the number of interviews we could film. 

We also experienced negative feedback when we asked the people 

that were in the bar to be interviewed, they were not helpful! 

Towards the completion of the video it became apparent that we 

would need extra editing time. Unfortunately we were double 

booked to use the editing suite three times, and consequently 

had to compromise the initial script to fit in with the time 

we had left. 	One podium shot- was left out, which would have 

had statistics put over it and a voice over was cut. We were 

also unable to re-shoot the conclusion which due to excessive 

sunlight looked very bright in comparison to the rest of the 

video. A panning shot of the bar also had to be used which if 

we had, had more time would have been re-shot. 

When viewing the video in its entirety I felt that it 

adequately communicated the discourses 	 and I had 

initially wanted. 	Through the data given we were able to 

establish a firm link between Smoking and Lung Cancer, even if 
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Lt t5 Daly apparent. 	Thrgu7r 	r2sponses given by our 

sample public we were able to add weight to our argument that 

advert:: were aLmed at the wrong people, and by using a 

Sci2ntigt 	 videu we gave credibility to what we were 

saying. 	However there are many places in the video that could 

have been improved, a voice over could have accompanied shots 

of the 	sign, Faculty of 	 sign and the 

initial sighting of the bar, to help the audience relate to 

what is being shown. 	Nevertheless our group worked very well 

together and we produced what we could in the limited time 

given. 
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c2Ne ty 3 .s.9pction made by rc2vtelA 	fade 
ToArfa's-J 

in and out rather than just simple break shots. 

When looking 	the finishe_! 	 overall opinion of the 

video we that we had ach Qv-2d oar air 	which wau to chew the 

:dRuies914 	 ccLtAc. 	an. 	the 	 and 

fashion industries. Our video also showed that science faces a 

huge problem in getting it's view across to the general public 

whereas the media and fashion inducts 2s have already won the 

public attention. In our video we also created, unintentionly, 

sexist Jisco,crse. tee rA,cd,ols, the 	 -r of a 

few, were female. I did not even realised this discourse had 

been created until Nils pointed it out at the conference. I 

think this discourse is apparent throughout the media industry 

and it is easy to, see_ hew thLs d;scour 	was re_prauead and 

continued in oar video; as most roes and actress in :11cimFy 

21othins are feale. We also *howad klQw, the media's /discourse_ 

have changed and incorporated this into our video, showing how 

awareness on the dangers of skin cancer have forced the media 

and fashion industries to lighten the sun tan 

The genre for all the videos were similar. Although the video 

had to be a four minute documentary/ news item we did try and 

take a slightly different approach. For instance the lack of a 

flowing narrative was thought to work okay as the powerful 

images did speak for themselves. 

3, 	MY opiaiw the video was successful 	 It's 

knte-AJJ which w4y: 	sun 	 `S.  har tV-1,4-1 	0,0d. 
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skin ..:an72r; ar:.2, that we ohcJ take more 	 of the 

dcs:r.at,2d o 	 was those with a 

interest i7 science artd usc-ience te€uoe 211-1 

young people whc sun bath regularly. The hope being that young 

people will take note of the science message within our video 

before it 	too late, arc.' pay less attention to the images 

by th 	 3n-2 fashion nstri,2s. 
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Final Production 
	 D3 

• Self Appraisal 

My responsibilities in the final production were for camera and graphics 

throughout the production of the film. In preparation for these duties it was necessary 

to spend time, before shooting began, refreshing my knowledge of the camera. It was 

also useful to learn additional features on the camera such as manual focusing. Part 

of this practice involved setting up mock interviews with other members of the team. 

Here I learned for the first time about using camera angles in an interview situation. 
oloch!,t2, 

Shooting began on Friday 28th April with an interview with 	 This 

interview was to form the main feature of the production and so it was very important 

to get the interview right. We were originally going to film the interview in Ray's office 

but I felt that it was not very suitable. There was a large window that completely filled 

one wall, it was a very bright day and I felt that it would be difficult to achieve a 

perfect shot. We next considered the seating area outside the office but there would 

have been a great deal of background noise from people walking through the 

corridor. We finally decided that the interview should be filmed in 	laboratory. 
Cce)i 

Lcel lo] 
This gave the added advantage of being able to show 	in a working context, thus 

helping to confirm/validate what he was about to say. 

The interview was set up as shown in Figure 1. Camera point 1 was used to 
[cell (21 6,107,1t 3 

shoot an over the shoulder shot of 	 being asked the first question (Figure 

2A) and then a close up shot him answering all three questions (Figure 2B). Camera 
preseii er -23 

point 2 was used to shoot 	 asking the questions (Figure 2C). The 
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technique of reversing the shots (compare 2B and 2C) was used to give the 

appearance that the interviewer and interviewee were talking in the direction of each 

other. Space was left on the side that the subject was facing in order to minimise 

dead space ie. an area on the screen that is not in use. 
-1-),Jech.sti 

Unfortunately ( due to 	moving his chair) the shots 2B an 2C did not match 

up. As a result we had to re-shoot the questions the following week. After re-shooting 

we went down to the bar ( not for a drink!) to shoot some interviews. Here we 

stumbled upon a major problem. The producer had hoped to capture the usually 

smoke filled atmosphere of the crowded bar, but whether it was the appearance of a 

camera crew or the fact that it was the sunniest day so far this year, the bar was 

empty. Another problem was the lack of people willing to bp interviewed, perhaps this 
E 

is because there are no media courses based at the 	campus and therefore 

nobody sympathetic to our cause . 

In the bar we tried to capture a number of contextualising shots. These 

involved panning across the bar and a still shot of an ash tray. I personally was not 

very happy with these shots. The ash tray was not used by the smoker sat at the table 

and the pan shot was hampered by lack of people in the bar. We also took some 

shots of entrance signs on the building to be used in an introduction to the site and 

why we were there. 

We tried to film the conclusion in the entrance to the bar but there was just too 

much background noise to make this viable. We took the camera outside to film the 

conclusion. We had to re-shoot this a number of times , at different angles , trying to 

avoid the bright sunlight. In hindsight it would have been better to film the conclusion 

just inside the entrance but at this stage in the day we were pushed for time. 
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The third week of production turned to editing. The presenter and myself 

filmed the voice-over sections as well as the podium shots. We tried experimenting 

with the podium shots by throwing a red leaflet on top of the black and white 

newspaper articles. These shots seemed to work very well. 

My next task was to come to grips with the previously unused Apple Macintosh. 

After being directed what to write , I began experimenting with the size and style of 

the words to be used. 

The following (and final) week, the original idea of putting the facts and figures 

one by one in a list , was rejected as the words were too small. We finally decided 

that it would be better to have larger sentences but one at a time. After saving all of 

the words on the hard drive my part in the production was over (apart from providing 

moral support in the extended editing period on the Wednesday and in the final 

editing session on the Friday). 
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• Analysis. 

The original discourse behind this production (that the government is aiming 

it's recent anti-smoking campaign at the wrong age group - for political, or rather 

financial , motives) 	had provided great scope for investigation. It had the potential 

for an excellent piece of investigative journalism into an institutional controversy. Yet 

failed to capitalise on this. The institutional controversy was not properly highlighted 

or fully discussed. 

The science presented provided a very important part of the controversy but 

was not fully utilised and as a result the production never really fulfilled it's potential. 

The production seemed to skim around the original discourse rather than grabbing it 

by the jugular. The production could have been expanded to a quasi-political extent 

ie. extending the field of expertise into politics whilst using the science to provide a 

backbone to the debate. 	Although topical and well presented I feel that the 

production only half answered the questions it asked. 
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Microscope 
Table 

Camera 

Point 2 

Camera 
Point 1 

Figure 1. Camera Positions for 	 interview. 

Figure 2A. Over the shoulder shot of interviewee 

Figure 2B. Shot of interviewee. 

Figure 2C. Shot of interviewer. 
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Personal report on video 'Is there a link between smoking and lung 
cancer?' 

Introduction  

smoking, paradoxically, is increasingly becoming a socially acceptable 

and socially unacceptable habit. At the same time as non-smokers are 

demanding the right to breathe clean air - that is to not be involuntary 

subjected to the 'sidestream smoke' of the smoker - smokers are 

demanding the freedom to be able to smoke when and where they choose. 

with much concern over the health consequences of both voluntary smoking 

and involuntary exposure to tobacco smoke, as a non-smoker I felt it 

necessary to examine the contribution of the government in their attempt 

to address the problem. This became a particularly eminent issue when 

it emerged through my research that tobacco companies spend ten fold on 

advertising their products than the government does on health campaigns 

against tobacco use. 

Based upon the ideology that teenage girls are the fastest growing group 

of smokers', the recent government advertisement campaign featuring John 

Cleese was the motive for the production. It was felt that no message 

was being transmitted to this group through the campaign which was 

believed to be aimed at the over 30s parenting population. 

Although it was established through the interviews conducted that deaths 

from smoking-related diseases are dependent upon prolonged exposure to 

' ASH, Basic Facts on Smoking, April 1994 
' Gill swain, 'Looking Cool - but young lives are in danger', Daily 
Mirror, 25/3/95, p.6. 
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, Nils Eindahl Elliot 

     

tobacco smoke which, therefore, indicates possible motives for aiming it 

at the suspected group, it was also noted that there was a requirement 

to educate smokers of a younger age against the dangers of smoking. 

The Group 

The initial excitement of labelling myself 'producer' of a production 

formulated around a treatment I had drafted was momentary as it dawned 

on me the realisation of the responsibility that bearing the title would 

demand. It was evident that I had a greater idea of how I anticipated 

the outcome of the completed project, therefore I took on the joint 

roles of script-writer and researcher with other members of the group. 

A cooperative production team was fundamental not only in determining 

the successful achievement of the desired results, but also to ensure 

an efficient production process. All in all my production team was 

wholly compatible and we complimented each other well. 

The Production Process 
Filming 

Whilst filming we worked to the planned schedule. The only setbacks 

encountered were the shots of the presenter asking the questions were 

not complimentary to the shots of the interviewee answering the 

questions, and therefore had to be shot again in the second week - 

leaving only one hour to film other required material and interviews; 

and, the time allocated for our workshop - Friday 9am-llam - proved a 

problem in that student interviews were restricted to i) those that were 

in the bar at the time of filming, and ii) of those, those who were 

willing to be interviewed. Consequently, the range of responses 

obtained was greatly limited. 

Strict time constraints thus led us to film shots and use the material 
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regardless, providing no leeway to choose from a selection of shots. 

Fortunately, the three interviewees on the film had all made valid 

points. 

Editing  

Once again time constraints proved a problem during the editing process 

in that material which we were not entirely happy with was being pieced 

together in an order which also proved unsatisfactory. 

Due to limited time and working knowledge of the apparatus, we were 

forced to omit the still-screen shot displaying statistics relating to 

deaths for different age and sex groups, as outside of workshop time we 

lacked the knowledge of how to transfer statistics from the computer onto 

the prepared visual image. This was of great importance considering 

that the whole production was based on the discourse that the government 

advertisement campaign was aimed at the wrong age group. 

General critique 
Positive aspects 

On the whole I am not satisfied with all aspects of the final 

production. Elements that I thought worked particularly well were the 

opening advertisements and the still-screen shots displaying statistics. 

Both of these elements succeeded in portraying effective visual images 

for the transmission of information. It was my intention to use a 

background related to each of the main concerns addressed in the 

interview, however, lack of suitable material led to the use of the same 

background image which was deemed suitable for the purpose of 

consistency. The voice over of the interviewee discussing passive 

smoking corresponded well with the visual information displayed. 

Negative aspects 

Generally, I consider the video to rapidly diminish after the opening 
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advertisement clips. With the benefit of hindsight, I should have 

foreseen that the number of establishing shots without voice-overs would 

prove to be confusing - resulting in what would seem to be a pieced 

together sequence of unrelated shots. Secondly, although I am pleased 

with the effect of the still-screen shots, it has been noted the silent 

gap and change in sound between the end of the voice-over dialogue 

explaining the statistics and the beginning of the following dialogue, 

which is quite off-putting. A final point to make is it appears that 

the shot of a coffee cup and ashtray on a table has caused some confusion. 

It was hoped that it would provide an intermediate shot so that the 

voice-to-camera conclusion of the presenter would not directly follow 

the student interviews. This effect was not achieved, however, but time 

constraints whilst editing forced us to edit in the shot leaving little 

scope to check it's position and either reposition it or completely 

disregard it. 

Conclusion  

Much of what was expressed through the interviews is what I had hoped to 

establish in order to maintain the discourse which is evident throughout 

the production, that smoking is a negative externality of society and a 

problem in need of rectifying. For the most part, however, I am not 

pleased with the synthesis of the final production and feel that with a 

little more time to be more selective as to what material to include and 

position differently it could be greatly improved. There is great 

potential to fully investigate the issue addressed in the proposed angle 

of the video which, I can acknowledge, we only addressed a small faction 

of. Political implications and specific motives for the campaign could 

also be investigated. These would take into account the revenue in taxes 

the government receives from smokers and other related issues concerning 

government spending on health campaigns as opposed to money spent on 

treating patients suffering from smoking-induced illnesses. 
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El 

INDIVIDUAL REPORT. 

For the duration of our final production my role was that of personal 

assistant, I was quite disappointed in having this role as I felt it did not 

fulfill my full potential. Consequently, my role was enlarged by the fact that 

I helped the scriptwriter/producer during the research stages of the first few 

drafts of the script. 

The group worked reasonably well together, especially when we went out to 

film at a breast screening clinic, where everyone got on with their roles 

quickly and efficiently, so as not to take up too much, of the Doctor who we 

were interviewing, time. Eventhough I was disappointed in being P.A., I feel 

that everyone in the group had the roles which they were most proficient at, 

although on occasion we tended to be disorganised, which caused some delays. 

Because of this proficiency we overcame some technical difficulties, such as 

when we were filming at the breast screening clinic, we discovered that our 

camera did not have the appropriate attatchment, so that it could not stabilzed 

on the tripod. Our camera operator overcame this problem, by using the camera 

balanced on her shoulder, she did this quite expertly, considering the length 

of the interview. In the completed film of the interview there is very little 

camera movement or tremors. During the filming of this interview we had 

another technical difficulty, the camera started to go in and out of focus, 

this is due to the camera hunting for something to focus upon. Unfortunately 

there was nothing we could do at the time to remedy this problem. 

The factor of time caused us some problems, especially at the editing stage 

of production. I feel we would have a better final video production if more 

time had been taken, consequently the video contains a number of jump shots. 
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The group dynamics or the video did not in my opinion produce or reproduce 

any type of sexual or racial discourses. One ideology that was as expected 

produced during filming, was that of women being much more aware of health 

matters, than men. Typically women knew a great deal about breast cancer and a 

little about prostate cancer. But men on the other hand, knew a little about 

breast cancer and nothing about prostate cancer. 

We recontextualzed the science involved in breast and prostate cancer, as we 

clarified the basic facts, in a language which was not very scientific, this 

consequently made the information much easier to understand. 

Ifeel that through the video we may have rid some peoples beliefs and 

ideologies that breast cancer kills considerably more women than prostate 

cancer kills men, when in fact both mortality rates are very similar. 

I feel that our video contains a public service discourse, although the video 

had very little to do with consumer choice, as it was selected by only a few 

people, but we felt it was an especially pertinent issue. I feel many people 

wish to be more informed on such issues. 

I feel that our video was quite succesful in its aim of seeing if the media 

had influenced the levels of knowledge of the general public on breast and 

prostate cancer. Sometimes its message may be a little convoluted, but in its 

entirety I feel it brings home the message that more media coverage, on 

prostate cancer, whether visual or print, is necessary. 
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E2 
COMMUNICATING SCIENCE 

PERSONAL REPORT - GROUP E 

TUTOR: NILS LINDHAL ELLIOT 

DUE DATE: 31/05/95 

Having opted for a production tackling the issue of prostate 

cancer, and why it receives less media coverage than breast 

cancer, our group set out to achieve this aim. 	As this 

particular subject was my choice, it was decided by the group as 

a whole that I should produce the video. I had already carried 

out all the research required to write the script, and had 

developed an idea of what I wanted from the final production. 

It therefore seemed that I was the obvious choice to fill the 

positions of both producer and scriptwriter - I was more likely 

to be enthusiastic as I had chosen the topic we intended to 

cover. 

To fulfill my role as producer, I began by designating the 

remaining positions to various members of the group. Having 

asked the group which roles they would like to occupy, and using 

this feedback, I selected various members of the group for 

specific roles - this way everyone filled a position they were 

happy to carry out, and therefore were willing and enthusiastic 

to achieve our intended goal. 

Although the script was basically a reproduction of the 

treatment, I did acquire input from the other members of the 
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group in order to make the script more coherent. When filming 

began, it was my responsibility to check camera angles and 

lighting, and at the editing stage, to decide which shots should 

remain and which should be disgarded. 

The group worked reasonably well together, however, we ran into 

a number of technical difficulties. 	These complications 

disheartened some members of the group, whose original enthusiasm 

was lost as the production progressed. 	The group's lack of 

confidence in the outcome of the production consequently led to 

my own lack of enthusiasm. I felt that as producer, it was my 

responsibility to ensure that our original aims were achieved. 

I found this difficult to accomplish with little support from my 

peers. Although they were willing to carry out their designated 

roles, I felt my colleagues could have given a little more 

support. I also felt that the group was disjointed - we worked 

individually rather than as a team. I now realise that I am not 

assertive enough to take on the role of producer. I found it 

difficult to make demands on people I consider to be my friends. 

Because of my easy going nature, it was taken for granted that 

I would do all the hard work necessary to complete the production 

on time. 	This led to complications at the editing stage - 

because this was left until the last minute, any technical errors 

were difficult to rectify, and because of time restraints many 

mistakes remained within the video. 

Despite all these negative points, I feel that the group carried 

out their individual roles successfully - any errors were of a 

technical nature, and were therefore out of our control. 
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In hindsight, I feel that with a little more cooperation, I could 

have been saved from slot of unnecessary worrying. However, in 

spite of all the obstacles we were confronted with, I feel the 

video still conveys the intended message to the targetted 

audience strongly and clearly. 

It is a widespread ideology throughout society that breast cancer 

kills more women than prostate cancer kills men. This ideology 

is reproduced by the media, thus breast cancer is far more 

publicised in both newspapers and on television. However, this 

merely leads to a vicious circle whereby the public is influenced 

by the media and vice versa. 

The intention of our production was to dispel this widespread 

assumption. In order to achieve this, it was inevitable that we 

would bring our own ideologies and discourses to the production. 

The main ideology present throughout this production is that 

breast cancer receives more media coverage in comparison to 

prostate cancer. The discourse created by this assumption is 

that prostate cancer and breast cancer should be given equal 

coverage. 

The structure of this video ensured its success as a newspiece. 

The messages conveyed within this production were both clear and 

concise, thus strenghening the final piece. By using a popular 

news format of introduction, interviews, conclusion, we were able 

to include many important concepts within a limited time 

constraint without getting waylaid from the main topic. 
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The negative aspects of the video were that we encountered a 

number of technical faults - anything that could have gone wrong, 

did. 	Although these were beyond our control, we feel they 

greatly impaired the final visual and audible strength of the 

video. 

It has been questioned why we showed a woman's breast, but failed 

to include footage of a man's penis. However, this was due to 

the fact that in the short time designated to research we could 

not find any adequate footage on men's issues. Although, this 

may be perceived as a negative point, this reinforces our 

argument that there is rare footage of prostate cancer. Further 

negative points include the fact that there is no media 

representative to justify themselves, and argue for or against 

our claims. This leads to the video being obviously biassed - 

however, this was not planned, but merely a result of inadequate 

sources. 

Since watching the video, it has been pointed out to me that all 

the interviewees in the "vox-pop" section of our video were men. 

However, this was purely coincidental, and in carrying out my 

role as producer, I chose these people purely because they gave 

the best answers, and certainly not just because they were men. 

This could be considered an example of self-censorship within our 

production. 

Finally, it has since been brought to my notice that there are 

no credits at the end of my production which would have assisted 

in clarifying individual roles within the group. However, I was 
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not aware that credits needed to be included. 

The final production was successful in conveying the intended 

message - prostate cancer does receive less media coverage than 

breast cancer. Although there are ideologies apparent within the 

video, we were not biassed in our research. Our discourse was 

that prostate cancer and breast cancer should receive equal 

coverage. 	We did not set out to prove that prostate cancer 

receives less media coverage; upon researching both topics, it  

appears that the recent claims concerning this issue are true. 

We also became aware of possible reasons for this. Women appear 

more active in health issues than men, and push for media 

coverage. 

Although we were confronted by many problems, we managed to 

successfully get across the message that prostate cancer and 

breast cancer should receive equal coverage, and also gave 

reasons why this currently is not the case. 
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E3 

EVALUATION OF VIDEO PRODUCTION. GROUP 3E. 

"Does breast cancer receive too much media coverage in 

comparison to the publicity attributed to prostate cancer?" 

When all things are considered, our inexperience, the facilities we had 

which were shared with everyone else and the appalling results we had 

with research, the final production that we came up with was remarkably 

good. To evaluate the video I will analyse in three different areas. 

First of all my own contribution to the group. This was no more or less 

than any of the other members'. As the presenter I inadvertently wished 

that I was also the producer and this was caught on film occasionally 

which was not the most encouraging thing for the producer to have to see. 

However, with a lot of give and take we eventually got to a production that 

we agreed on and this led to extremely good teamwork. As the presenter it 

was hard to be totally objective and dispassionate which is what I believed 

I had to be, particularly when, as a woman, I probably had more feelings 

on this matter than perhaps a man might. 

Little more can really be said about about my own contribution to the 

production, except about my contribution to the research which, if we had 

thought things through as a group might have been more successful. The 

research was meant to be done by one member of the team but due to 

unforeseen circumstances, nothing was done for far too long, so I took 

over. I spent a lot of time and money on letters, phone calls and travelling 

to meet people before being interviewed them which had little result. As 

the production shows, we only got one expert when I had written and 
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phoned many more. After a lot of "dead ends" I handed the research over 

to the whole group, who had even less luck than me. It just seemed so 

useless spending money I did not have on letters and phone calls when 

there was little I was going to gain from them. 

My second analysis is of the group dynamics (how well we worked as a 

group). On the whole, we worked extremely well although there were 

obviously a few constructive disagreements. I don't believe that the group 

dynamics and the video itself contest or reproduce any any discourse, 

although it was obvious from the start that far more was known about 

breast cancer and therefore perhaps any ideas we did have were tainted 

by what we had previously known. So perhaps we did produce a slightly 

biased discourse towards our understanding of breast cancer. (and prostate 

cancer). Leading on from this, it could be said that because we already 

knew alot about breast cancer and from what we found in the rough 

survey that we did most other people knew more about that too, we made 

less of an effort to prove that the hypothesis that the media gives more 

attention to breast cancer is not true. I don't believe that this is so. It 

would have been great to find that there is an equal amount of attention 

given to both diseases but this was not so. 

From the start we all really agreed on what we were attempting to do. It 

might have produced a better and more critical production if we had been 

a little more questioning of one another or of the whole idea of what we 

were doing. However, we did get the aimed message across in our 

production, which leads me on to my third analysis. 

That is the degree of success of the video in communicating its intended 

message to the designated audience. The intended audience of our video 
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was absolutely vast. But it was to inform and to perhaps make people 

think a little more about prostate cancer, a serious killer in older men. We 

did successfully get our intended message across, although there were an 

enormous number of mishaps on the way, including problems with the 

connection of the camera to the tripod, editing problems, where we had a 

double take and could not edit it out because of the extremely poor quality 

of the film after editing so many times as well as the research problems as 

mentioned previously. However, we did learn enormously from all these 

problems, particularly the importance of team work to meet the deadline 

for a final production like this one. 

The production would be a lot easier to criticise if we had not got the 

intended message across. Right from the beginning, there was a bias 

towards the knowledge we had of breast cancer rather than what we did 

not know about prostatic cancer. In the opening title there is a shot of a 

woman curled in the fetal position, taken from a book on breast cancer. 

This emphasises the importace there seems to be of breast cancer rather 

than prostate cancer and therefore the way we treated and produced what 

we found out. That there is an awful lot more known about breast cancer 

compared to that of prostate cancer, thanks to the media portrayal, or lack 

of it. 

In retrospect what we produced had a foregone conclusion. As one 

gentleman said on the production, "there is a kind of stigma attached to 

prostate cancer, people don't seem to talk about it like women do about 

breast cancer, rather like piles." An unusual and amusing aside, but very 

true. Our film did seem to get this fact across. It also showed that there is 

very little known about prostate cancer due to lack of media portrayal 

which was our main aim. So altogether it would seem that we did 
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successfully complete all that we set out to do at the beginning of the 

production and therefore our film could be called a hit! 

Included over the page is the thank you letter writtten to Doctor 

15th May 1995. 

Dear Dr 

Thank you so much for being so helpful last week. The short interview you 
did was perfect and is the highlight of our film! We all learnt alot from 
what you said and are now aware of the dangers we face. 

Unfortunately we were unable to get hold of anyone else for further 
interviews but thank you for the contacts you gave us. 

Many thanks again. 

Yours sincerely 
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"Does breast cancer receive too much media coverage in 

comparison to the publicity attributed to prostate cancer?" 

Final production evaluation 
	 E4 

My personal contribution to the group exercise was varied. After a group 

discussion it was verified that, as stated in the treatment, a breast cancer 

expert and media persona would be interviewed. Along with another group 

member I researched various interview possibilities along ttlese 	We 

were successful in securing an interview with the head of the 	breast 

screening unit. Unfortunately we were unable to organise an interview with 

anyone from the media. The other major function that I performed in the 

group was as sound man. As sound man I was required to be present at all 

shoots and work closely with the camera woman. As sound man I was also 

responsible for microphone use, monitoring of background noise and the 

working order of my microphone. The last and most minor role I played 

during the video production was that of substitute editor. Due to the 

unexpected absence of the designated editor I was called on to edit about 

forty seconds of final footage. 

Other ways in which I contributed to the running of the group were by 

actively discussing ideas for locations, script changes, the final edit list, and 

other relevant concepts. All in all I think that my contribution to the group 

was particularly relevant and important due to range and quantity I 

contributed. I feel that if I had not been present throughout the production of 

the video then the end product would have been different. The only major 

problem I encountered was during preproduction when securing 

interviews. Before the Easter break I was unable to find anyone at all to 

interview and due to my absence from England for four weeks my partner 

had to take over until my return. The only faults I can place with the 

production team are that the producer was slightly indecisive and the editor 

was at first a bit unsatisfactory at his job. Everyone else on the team 

performed very well, and all contributed to the final production as a whole. 

Within the group there was an imbalance of the sexes because there 

were four women and only two men, the producer of the project was also a 

woman. The dynamics of the group were affected by this imbalance of sex 

but it was not a substantial or entirely derogatory imbalance. The fact that 



the producer was a woman had no bearing on the production apart from 

the point of view that she could have been biased in favour of breast 

cancer due to her gender. If the producer was biased towards breast 

cancer in any way she would have put more emphasis on breast cancer 

during the whole production and this was definitely evident. If we were 

going to make a non gender biased video then we would have had to have 

had a group consisting of individuals of both sexes in equal number. 

As for any discourses being reproduced in the video, I can say that we 

did not know of any discourses similar or the same as the one we were 

producing. The discourse that was produced was indeed very biased 

towards breast cancer. There are several reasons for this biased discourse 

being produced. The fact that we interviewed an expert on breast cancer 

and didn't even attempt to interview a prostate cancer specialist shows that 

the producers gender bias at work. From looking at the opening sequence 

of the video another example of gender bias can be seen, this is the 

opening shot of a picture of a woman sitting huddled in a corner. Why 

wasn't a picture of a man used for this shot? The only real look in that the 

viewer gets of prostate cancer in terms of information comes ironically from 

the breast cancer specialist in her dialogue. 

The intended audience of the video as stated in the treatment was very 

wide, encompassing people of most ages and both sexes. The video we 

produced did not cater for all of the intended audience, especially the men. 

If the video had catered for men then prostate cancer would have played a 

more prominent role in it. Self-censorship was also evident in the video to a 

certain extent, this was due to the fact that more people interviewed knew 

nothing about prostate cancer than you would be led to belieri,flot 

watching the video. Even though the video shows that the people of 	_ 

were ignorant of prostate cancer it does not show the real extent. 

The major problem with the structure of the final video was the editing. 

The editing was rushed due to double booking of the editing suite which 

resulted in three hours less in which to edit the video. The main edit glitch 

was the double take of a voice to camera but there was also a problem with 

the colour when the video was transferred from one tape to another. 

All in all I think that the video, although gender biased and due to the 

final edit poorly presented, did get the point across that breast cancer does 

in fact receive more media attention than prostate cancer. The reason that 
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this is the case is due to the fact that breast cancer is a threat to young 

women whilst prostate cancer only affects old men past their prime. The 

video was a success even though anyone critiquing it would have a field 

day. 
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E5 
EVA':.JATION 	iiE 

Y.Y PERSONAL CONTRIPUTIDN 

The role i was giver: dorm: the video pro, daction was the 

video editor.As 1 was found oat the role of the editor can 

actually be a very stressfcl one.I was also able to go out on 

location during the first two weeks of shooting as we had no 

flim to edit,so 1 became the general assistant.' personally 

found that when there lE an actual deadline to meet,the 

pressure began 
	 build and that time was of the 

essence.Froblems which hindered the group during the filming 

were the loss of the tripod attachment before one of the 

important interview which meant that 	It had to be hand held.A 

second problem that occurred during the filming was 

accidentally the date,time switch was turned on which the 

camera person didn't notice.During the interview with the 

doctor the camera auto focus kept searching placing it out of 

focus.The editing process i found to be quite difficult the 

reason for this being that in the end the filming had run over 

its allocated time leaving the editing to a shortened amount 

of time .The problem i had when editing was that the shot 

listing that i had made the previous week was left at home by 

the producer leaving me with two hours to edit the whole thing 

without it,thus is why there are no credits at the end i 

simply ran out of time.another problem that i came across was 

that when editing there were no suitable cut away shots on 

film so when editing it was very difficult to make the whole 

piece run smoothly.I think it was a shock for all the group 

when viewing the video that part of it was in black and 
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white,thls 	was due 
	t 	t h 	u u iity of 	the 	 a I f :ming 

deuterate when the tlann:fer iron tape to tape was made th:ee 

times ti the final viewina of the film.: did make a blatant 

mistake when edatino,waen kate repests the sore c-- estlor. 

twice,this mistake was simply d -iie to me having to rush the 

editing without the shot listind f in an 	 to a-t rt  

finished on tirre.The final 	problem that occurred was that the 

actual editing machine was not working properly,this led 

number 	f the edits going slightly hazy rather than a clean 

cut. 

gROUE' DlAI  

Overall 	would say that the group worked well together 

everybody did there jobs to the best of there abilities-The 

only problems that occurred were technical difficulties with 

equipment.We kept to the original script quite stringently 

this did not allow for any ideas to come though during filming 

which may have allowed for a better video.As everybody stuck 

to the designated jobs this led to a communication 

breakdown.If everyone had fed ideas into the group then there 

would have been a greater understanding support within the 

aroup.What may well have helped if the producer had been a 

little more authoritarian,as it was felt at time that people 

were not sure exactly what they were meant to be doing,someone 

needed to take control and support the rest of the group. 

VIDEO ANALYSIS 

With our video 	the ideology running though it was the reason 

of why breast cancer receives mass media coverage while 

prostrate cancer receives little,the discourse created by this 

ideology is that the two should be given equal amounts of 
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cbvefade.After 	v_ewing tne 	 in 	f in a2 	f 	, 	1-  la en 

realased that we had produced a disc 	 bwr,th:o 

being a EXIE'l one.The video reproduced a sexbt diocouroe 

showing examples f 	ct cancer ccreening ,but not examl.r.ieo 

of prostrate cancer,thio wao not intenolonal on our gloopo 

part.Thas discoarse comeo about doe to the fact that wi'h 'he 

general media of today sexist discourses are carried 

out.Wether they be intentionally or unintentionally thin 

still the Cane that there in a general 	lack of media coverade 

buf this sublect,footade was very hard to find.What we as 

media otudents must try to do is bE aware of these 

things and attempt to change them. 

The 	genre 
	

that 	this 	video 	wan 	meant 	to 	be 	a 

newo/inveotigative piece with interviews,t.v footage,ntated 

facts upon the issue and a running narrative,as a news piece 

the messages that we were able to get across were clear and 

coonoise,with the use of the news format that being 

introduction,interview and then conclusion it enabled us to 

include all the concepts that we had set out. 

Because of the difficulties editing the use of the audio 

visual was poor,the video did not flow or have particularly 

good use of the resources available(due to the lack of time 

etc).We could have reorganised our narrative to form a better 

structure,so this would then enable it to flow better.However 

the actual narrative itself was good this was one of the 

strong points in the video. 

It was pointed out to me that all the interviews of the 

general public were men and why were there not as many 

women.The reason behind this was that it was simply a 
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the 	they .J.ve the he:— nnoweln in the film thin 

huuh may well have been tAL cr:Eorinc4 the mateial without 

knowing it. 

The final point about the video I would like to make in the 

lack of creditu at the end,it would have looked better with 

credits but an time ran out there wan little that could be 

done to actually out then on. 
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Communicating Science - Assignment 3 
	

E6 

Individual Report of Final Video Production 

Group E 

Breast Cancer V Prostate Cancer - As Portrayed By The Media 

For the final production the group chose to cover the issue of, whether breast cancer receives 

too much media coverage in comparison to the publicity attributed to prostate cancer. The 

group felt that by chosing this topic we would be incorporating many of the issues covered on 
[<;( 	VD .n mtni cc‘No 	et..11-,tre.1 

the 	 course, while still covering a highly emotive social issue. 

At the beginning of the production process I had high hopes for the group as a whole, but it 

soon became apparent that the group could only work as separate entities. Initially the whole 

group was eager to produce a dynamic video - together, but once the work had to be started 

everyone soon lost interest. Everyone agreed that the whole group should write the script, to 

get as much group input as possible, but it ended up being left to one person. This person was 

, who was willing to do the work, but not confident enough to take the whole 

responsibility on herself (not surprisingly). So I oversaw the script writing with her to ease some 

of the pressure. Right up to the first day of filming there had still been no interest in the script 

from the other group members, so we began filming with a presenter who had no idea of what 

she had to say, this caused friction between group members and further loss of motivation. I 

found the lack of motivation the hardest thing to cope with, especially as the group had shown a 

great deal of enthusiasm with their individual projects. This coupled with the fear that group 

members might not turn up disenchanted myself and other group members, as we felt we could 

not rely on people. 

If this was not enough we encountered technical difficulties also. Firstly when the group went to 
ECco(Pr 2,,er-13 

interview Dr 	 , at the Breast Screening Clinic, we found the attachment that fitted 

onto the tripod, normally attached to the camera, was missing. Therefore the camera had to be 

hand held for the duration of the interview, causing myself as camera operator undue stress, 

fearing the interview footage would be shaking. Secondly the camera had difficulty in finding a 

focus point, even when the camera had not been moved it seemed to search for a background 
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focus instead of on the presenter or interviewee. Furthermore mistakes were made at the 

editing stage, the group spent a whole session creating a complete shot breakdown and logging 

rushes, so as to speed up the final editing process. But when the group came to do the final 

edit someone had lost the shot breakdown and logged rushes, so in essence we had to start 

from scratch, making the final procedure extremely rushed; therefore mistakes were made. 

As to whether the video was successful in communicating its message, I would say it was. 

Although I was disappointed with signs of camera and editing problems I think the video still 

made the desired point. 

The group followed a factual genre of TV news while producing the video, with the aim of 

giving a 'motivated' view of the issue, as to whether breast cancer receives much more media 

coverage in comparison to prostate cancer. We tried to maintain a realist discourse throughout 

the video, hoping to remain objective and unbiased, unfortunately, breast cancer does receive 

considerably more publicity, therefore making a seemingly unbiased production virtually 

impossible. -,., 

By using Dr 	 a breast cancer specialist, we further emphasized our bias towards 
[colter eVert 

breast cancer, although this was in fact unintentional. Thus Dr 	interview was practically 

shown in its entirety as she made many excellent points relating to both breast and prostate 
cower 6'1)&17 

cancer, whether this was a done purposefully on 	behalf to remain impartial I could not 

say, but it enabled the group to produce an objective interview. 

The degree of success of the video reaching the intended audience, I would say was probably 

low. The video was aimed predominantly towards male students, where the group focused on 

raising male awareness to prostate cancer, by making men realise that prostate cancer kills as 

many men as breast cancer kills women, and statistics show that it is still on the increase. 

I discovered while making the video that men tend to have a 'head in the sand' attitude towards 

health related dangers, which is the opposite to women. So it is hardly any wonder that the 

media have cashed in on supplying information primarily to women. 

After seeing the completed video I feel that it would not necessarily change young men's 

ideologies, as the video (in my opinion) was not at all hard hitting. To change peoples opinions 

and steadfast ideals, especially when relating to health, a video has to shock or at the least 
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make them stop and think. This is where the video fell down, by following a well established 

framework of discourses, ideologies and generic conventions, that is TV news. The group made 

an average informative news piece, something our intended audience would pay little or no 

attention to. Moreover make them think that they could be getting a raw deal from the media, 

even though this is very much the case. 

Although, this form of news piece may attract the attention of middle aged men, who react to 

different ideologies and discourses, and who are further aware that because of the lack of open 

media coverage there is a stigma attached to such areas as prostate cancer, whereas breast 

cancer is far more socially acceptable. With more publicity like our video, hopefully this may 

change in the near future, before too many more men die from the embarrassment of prostate 

problems. 
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Final Reports Members Group F 
(Electric Cars) 
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Fl 
DUE DATE: 3l/5/9 

Individual report on final production:  
Electric Cars - Leave the Petrol-Polluters at home?  

When I wrote the initial treatment for this project, I researched 

the subject as much as I could in the time allowed. Having written my 

treatment and it then going on to be chosen as the treatment for the 

final production, myself and the other members of the group continued 

to research the subject of electric cars and find possible contacts who 

may have been able to help, either by giving any information they had 

on electric vehicles, or even by willing to be interviewed for the 

video. 	Because my idea was being used for the video, I had 

automatically been allocated the position of producer, and it was 

therefore my role to ensure that each person knew what they were doing, 

and indeed, what the other members of the group were doing. At each 

stage of the process of 'the making of the video', I also made sure  

that everyone was happy with the decisions that were being made. 

LSH>1 .--tt_ledand I wrote the script, which we were both surprised 

to find took considerably longer than we expected it would. It was 

decided that the draft copy of the script was too subjective, almost as 

if we were trying to sell electric cars to the public ourselves. So, we 

went 'back to the drawing board' and virtually re-wrote the script so 

that it involved details on pollution created by the running of 

electric vehicles and outlined the disadvantages (and the advantages) 

of owning an electric car. 
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After a lecturer at Frenchay campus had been found, 

, who had researched electric cars and was willing to be 

interviewed, I sent him a letter containing the questions we were 

planning to ask him four weeks later, so that he had plenty of time to 

prepare his answers. 

After much difficulty, we obtained footage of an electric car, 

taken from a recording of Tomorrow's World in 1994. Unfortunately, the 

bright blue, high-tech car did not achieve the effect I had desired 

because when recorded onto the master copy, the colour did not transfer 

due to a fault on the original copy. This meant that all electric car 

footage was in black and white. 

In analysing the group dynamics, it must be said that there were 

problems in the initial stages of the 'making of the video'. 	As 

pc.ief 
previously mentioned,li,n and I thought the script would take less 

time to write than it did, which in turn, ate into time we both needed 

to do other Coursework. 

There was also a slight problem in communication within the 

group. This was possibly because of an age gap within the group, and 

thus, members of the group wanted different results out of the 

production, had different ideas, or wished to work at different rates. 

However, such problems can only be expected when working in such 

a small group with a tight deadline looming. These 'teething problems' 

were quickly overcome and I think that we all worked very well together 

in the end, bringing together lots of ideas. When it came to the 

editing, when we were all stuck in a small room for six or seven hours, 

we all stayed remarkably calm, even when the editing machine was 

malfunctioning and the Tomorrow's World video would not record in 

colour. 
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After viewing the video again, the following points arose; There 
C-S1  4,13teAA)".)1 

is only one man interviewed on 	 and if more men had been 

interviewed would there have been a wider knowledge of electric 

vehicles demonstrated, and was the film displaying a sexist discourse 

by excluding men from the video in order to stress the public's 

ignorance to electric cars? I think this point is interesting because 

it is quite a sexist comment to make, the video insinuating that women 

know less about electric cars and the environment than men do. It 

could also be suggested that because the producer, presenter and camera 

person were all female, perhaps more females were willing to be 

interviewed, feeling less intimidated and more willing to talk. Or 

maybe the crew found it easier to interview women, thus demonstrating a 

sexist discourse. This, however, is not the case. There is a simple 

answer to all these questions, and it is this: 	Other men were 

interviewed, but the answers they gave were not very good because of 

background noise, lighting and so on. This is why there were more 

females giving their answers on the video. 

The video was aimed at a reasonably young audience, aged between 

18 and 25, around the age when a first or possibly second car is 

bought. Looking at 'Public Service' as discourse, we see that there is 

a sense of 'need' to communicate about science in the media, thus 

providing a 'public service'. 	Decisions have been made by the 

Government to intervene in the distribution of a scarce resource, i.e. 

science. There is a need to do something to help the knowledge of 

working classes and other classes (The Victorian notion of 'service') - 

to educate and 'improve' the public by providing them with quality 

programming. (1) 
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r. c - 
(1) - Nils Lindhal-Elliot lecture notes. Year one, 

Public service is an example of a social discourse, and the aim 

of the electric car video was to inform the stated age group about 

electric vehicles, and it turned out to stress the lack of knowledge 

and possible ignorance of the public to electric cars, as well. 

It was evident from the interviews made to the general public on 

[-C4  
road, that very little is known about electric cars, possibly 

suggesting a lack of information from the media on such vehicles. 

I think that generally, the video was a success. It was aiming 

at roughly the right age group, what with the popular music in the 

introduction and conclusion and a majority of the people interviewed 

being of the intended audience's age. There was an unfortunate jump 

cut at the beginning of the video which could not be avoided, because 

the shot had to be re-recorded later due to the sound not being 
[elect-tie Col PA I> cfn 

recorded on the initial edit. Dr. 	 was a very slow 

talker, and much of what he said had to be edited out. This was 

unfortunate because everything he said was very interesting, but time 

was of the essence. One of the questions posed to the Doctor was too 

long but it was narrowed down as much as possible without cutting out 

any important information. Likewise, one of the questions posed to the 

public was also too long, for the same reasons. I think that it was 

unfortunate also, that the electric car footage was in black and white, 

but it did not detract too much from the overall video although it 

would have been more effective in colour. Although in the script it 

was stated that an electric car would be used in the introduction and 

conclusion, we were unable to obtain one. Therefore, the presenter's 

petrol car was used instead. Although it did not keep to the script, 

it was relevant to use a petrol car in the conclusion. 
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It was justified because it was said that electric cars would not 

catch on in the UK for quite a long time, if at all. 

To conclude, I think that although there were certain points in 

the video that did not work as well as I had hoped, overall, the 

production was a success, communicating its intended message to the 

designated audience. Seeing, and taking part in the process of the 

original ideas in my head developing into the solid form of a final 

video, was an immensely satisfying experience, and one I look forward 

to relishing again. 

References.  

Lindhal-Elliot, Nils 
Notes from lectures. 
Communicating Science. 
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ELECTRIC CARS - LEAVE THE PETROL POLLUTERS AT HOME•?  F2 

The theme that we decided to use for the video, elettric cars, was 

chosen for a couple of reasons. The idea of using electric cats 

as the subject was based on 	 treatment, assignment number 

one, completed earlier this year. The issue of electric cars and 

the possibility of them catching on in the future is one that 

appealed to the entire group. As a subject that the majority of us 

knew little about previously, we were personally intrigued'to know 

about the concepts of the car along with advantages and diadvantages 

ourselves. The issue of electric cars also appeared to be one that 

would be relatively feasible to produce. 

Each member of the group found their niche with respect to the 

delgation of functions. With only four of us intthe group, it was 

decided from the start, we would all research the subject chosen. 

With four sources of research and knowledge, we could accumulate 

more input. I believe this helped as personally, I was more 

enthusiastic about the project with prior knowledge of the subject. 

It was a unanimous decision that 	, who thought up the treatment, 

should produce the video. This was because she was in the best 

position to produce and direct her own piece, and having researched 

the issue for the treatment, she was ideally placed to co-ordinate 

the other members of the group and the project as a whole. There 

was a reluctance in the group for a pregenter. I saw this as an 

ideal opportunity to add value to the presentation, and hence took 

the initiative to present. As 	felt uncomfortable with the 

editing equipment,a nd felt more confident with the camera; and 

had the most experience with the post-production aspect, these roles 

were delegated respectively. The group as a whole decided that two 

../2 
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members of the group would write the script. 	 gnd I 

volunteered to undertake this role. 

As a joint scriptwriter, we met on a number of occassions and 

combined our ideas on shots and A/V language suitable for the location 

and narrative. The treatment provided an ideal background to the 

script, and much of the viogce-overs and the introduction were 

lifted from the treatment. The script was re-written as the firSt 

draft,although no form of media is value-free or unbiased, clearly 

was 'selling' the electric vehicle,which was not the image we 

intended to project. As the presenter, I reserched the topic 

thoroughly, mainly for self-confidenCe reasons in front of the 
telecroc 

cameraThis proved essential in the interviews with Dr 
eiAri-C3 	 ES 6116cowcr)re62 

and the people of , 	_. They were interviewed on 

the street, although at times, it appeared that they were interviewing 

me about electric vehicles out of interest. I also acted as 

'chauffeur' for travelling to our various locations around Bristol. 

Regarding group dynamics, I believe we worked wet]. together, with 

no sexist or racist discourse within the group. Although there was 

slight tension within the group at first and a lack of communication 

we overcame this and co-operated well as time went on. We were 

present at all sessions, so we all had an insight into all aspects 

of the production. We kept to the planned division of labour and 

I believe this was elided by the fact it was a small group of only 

four. One member of the group felt that they were under-contributing, 

but I disagree and feel that the work was faikly divided, with two 

members writing the script, and two members organising the contact. 

and interview on location with the chief authoritative source of 

information for the video, Dr 
Cried-Y1 e ter perl3 

The genre of the video is that of a short documentary news piece; 

one that investigates the concepts of electric cars, along with 

the advantages and disadvantages with opinions of both a researcher 
4,1 cjf,.tos refe43 

wthin this field, and the people of 
r- 
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The idea of public service as discourse is an'example of what is 

known as a social discourse. This particular discourse is related 

to the film- as it informs the public of electric vehicles, a 

subject of which it became apparant that there is a lack of 

knowledge and general information'-available on electric vehicles. 

As a group, we were happy with the opening of the video. The 

choice of fun, light-hearted music was appropriate to the designated 

audience of young car purclasers, and the footage of cars moving 
ir,e-ws /144 4 4 I Ock:-..] 

along 	 set the video in context with the location 

of the production. 

The introduction Of the video introduces the viewer tot the subject 

of electric cars by the use of symbolic forms. This is not purely 

by the narrative, but the visual aspect wtih the SWEB sigh int-the 

background along wtih the pan onto a car are used to represent the 

theme of electric vehicles. The second part of the introduction 

was cut. This was because as presenter, I found it difficult to 

deliver this passage sth-theuptoducer decided to pan the camera 

earlier onto the car. When viewing this in the editing suite, the 

pan was too long and so the second part was cut. 

Golfe-1C C'"/ &Tail  The second shot, a close up of Dr 	 hands pulling out 

toishow him working at the computer, I believed corresdbnded well 
(ele0-Tilcele4pne-f

p  

with the voice-over used to introduce Dr 	 ,'and placed the 

interview With him in .context with the use of this valuable link. 
L-ele(freCcV7 

The interview with Dr 	 .was very informative and interesting 

but was long and slow, and this provided difficulties with the 

editing. On reflection the questions asked were too long and 

became too much for the audience to absorb. The group was not aware 

how time consuming this particular section of the editing would be, 

and we therefzre spent six hours editing ont he last day as opposed 

to the assumed three. Apart from this misjudgemet, I believe our 

time management was successful. It was decided toluse titles to 
CeleThACccw- 

highlight the important parts of Dr 	 interview to liven- 

up the commmunication between interviewer, interviewee and the 

audience. 
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It was disappointing that the colour of the footage of electric 

vehicles didn't come out due to a technical problem with the video 

cassette. This, while seemingly small point, recontextualised the 

image of electric cars and lessened the 'slickness' and 'dynamic' 

portrayal that featured prominently in:_the original footage in colour. 

It may be suggested that there was a sexist discourse present 

regarding tIthe interviews on the street. It may appear ironic 

that men are more interested by car magazines and publications, and 

therefore they may know more about electric vehicles; yet more 

women were interviewed in CVri-ocice4,-.,] , who consequently knew little or 

nothing about electric vehicles.. From the experience of reserching 

and interviewing this subject in :..31-,4;,ic.-Irow5:5, few men who were asked 

the same questions knew little more than women. The responses edited 

in were the most appropriate in terms of lighting, continuity and 

sound quality. Also, the interview with the/professional' in this 
eirchw Cc‘r eApe;'-  

field ie Dr 	 was male, so I do not believe this was the 

case. 

As with the opening, we were pleased with the close of the video. 

Although the presenter was to drive off in an electric car after 

the conclusion according to the script, we had difficulties with 

obtaining the use of an electric car,isiand so used a non-electric car. 

However, I do not believe this affected the video,a s the conclusion 

expressed doubts that electric Vehicles would catch on, so the 

fact that a normal car was used justified the Conclusion. 

Although we had rather a shaky start to begin with vis-a-vis group 

communication, I believe that we overcame these problems-.. The final 

day in-Lthe editing suite proved this$, where all ideas and 

contributions from group members to thegaiiing were essential to 

create what I believe to be a successful final production. 

FOOTNOTES 

t Lecture notes 17.11.94 Nils Lindahl Elliot 
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Communicating Science 
	 F3 

Individual evaluation of video production. 

Group 

Personal Contribution 

My roles/functions: 

- Camera person 

- Found suitable interviewee and arranged introductory 

meeting 

- Unsuccessfully tried to track down electric vehicle to 

use in video. 

I wanted the role of camera-person because I felt that out 

of all jobs this was the one I could best perform and would 

most enjoy and initially had grand ideas about how I would 

do the job well and creatively. With the benefit of 

hindsight I can see much room for improvement in my own 

work. I had chosen to avoid the use of the tripod during 

filming because I felt that I would have keener camera 

control without it and it was only during the long-winded 

question and answer session with our interviewee, Dr 

that I realized just how heavy it was and , as a result, 

how unstable my filming would be. A further frustration was 

that I would liked to have been at my leisure to compose 

shots and frame subjects more carefully, taking more care 

over backdrop, lighting, etc. I feel this is something for 

which I have an ability when allowed to work in my own time 

but if I felt a certain amount of pressure to work quickly 

and not to ask people to repeat or rearrange themselves for 

my benefit or to expect the rest of my group to indulge my 

need for extra time. As somebody mentioned during the 

"critique" session as a student one is not in a position to 

inconvenience interviewees too much, and I felt this to be 

true. On the whole I don't think that I achieved the high 

ideals set out with but I am fairly satisfied with the end 

result, bearing in mind that this is only my second attempt 
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at filming. 

Group Dynamics 

I think most would agree that working closely with other 

people can be a testing and frustrating experience at the 

best of times as well, hopefully, as a rewarding one and 

group F was certainly no exception to the rule. We 

initially encountered what seemed to me like insurmountable 

difficulties which I feel could have been caused by a 

number of factors. Lack of continuity and motivation as a 

result of having lost, over the course of a year, three 

members of our group, may have been one reason. However, I 

think the main reason was that some members of the group 

simply did not like other members, a fact which was made 

worse by there being existing friendships within the group 

before the video process even started. This, and I stress 

this is purely my own perception of events and I am in no 

way attempting to speak for other group members, resulted 

in an "us" and "them" situation -surely a discourse- which 

subtly, and sometime blatantly, pervaded the whole exercise 

from beginning to end and cast a shadow over everything. 

This was in my opinion, the basis of all our group dynamics 

problems. 

Having said that, once production got underway I feel and 

effort was made on everybody's part to co-operate and the 

result was a fairly smoothly flowing process with no 

obvious hiccups. Attendance was faultless with each member 

not only taking responsibility for their own role but 

willingly attending even when their particular services 

were not needed, eg the editor during filming. Advice and 

constructive criticism were given and received good 

naturedly, and I feel the producer guided the process 

confidently and calmly. The only exception to this was in 

regard to occasions when i felt the whole group should have 

been better informed about plans, instead of being expected 

to simply follow along like obedient dogs. The job of 

presenting went , in my opinion, to the best person for 

the job and she coped well and positively, I thought, with 

some quite long and complex pieces of text. 
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A problem which I have been informed since, caused unspoken 

resentment involved assumptions being made about who would 

and would not do certain jobs. I also think with the 

benefit of hindsight, that the workload was perhaps 

unfairly distributed, with the producer doing more than the 

fair share. still on the subject of dynamics but relating 

more to my own role, I am aware of my own shortcomings in 

relation to group work and I realize that i have a tendency 

to take a back seat which may be viewed as laziness or 

unwillingness to get involved, which I stress it is not. 

Success of the video 

It is a pleasant surprise that what, at the end of the 

filming, can appear to be a tape full of mistakes, re-

takes, and shaky images can actually turned out to be a 

presentable news/short documentary piece after some skilful 

editing. The process of filming (particularly being 

directly behind the camera) and editing has provided useful 

back up for some of the ideas covered earlier in the 

lectures of the module, for example the idea that images 

are only representations and that there is always a process 

of selectivity going on which will depend upon the person 

doing the producing, filming, etc - of angle-, framing of a 

subject and of the joining of images in a particular order 

- referred to as syntagmatic dimensions, I believe. 

Although, this was not a difficult concept to grasp during 

the lecture there is I believe, nothing quite like direct 

experience to aid real understanding. 

I think the video was well structured with introduction, 

interview with expert in the field showed consultation with 

the public and conclusion plus footage of the subject 

matter. Electric cars were given a positive image or would 

have been if, as was intended, footage of the electric car 

had been in colour and we had been able to obtain an 

electric car ourselves to show it being driven away at the 

end instead of an ageing petrol driven car which we had to 

film selectively. The bright blue car in the footage- smart 

and sporty - surely would have appealed to any image- 
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conscious-probably male -driver (although the background 

scenery helped the car's image no doubt!) despite the fact 

that most of what the expert had to say about them was nor 

encouraging. The text focuses mainly on their negative 

aspects. If electric car had been directly compared with 

fuel-running vehicles, say a comparison of noise levels and 

exhaust emissions the emphasis would have changed. 

Basically I feel that the issue of electric cars was not 

framed to represent a particular viewpoint- we set out to 

find out for ourselves about electric cars without knowing 

what the outcome would be and we were also unaware that the 

public knows so little about them. I was aware, as was also 

mentioned in the critique session, that we had over-

represented women in the interviews, with the public an am 

sure we would have obtained different answers had out 

interviewers being men. it was obviously not the intention 

to show bias in our selection of interviewee merely a 

result of having difficulties getting people to talk to us 

on that particular day. 

A small point which I feel is relevant is the assumption, 

evident in one of the questions, that the interviewees are 

car owners "...what would your thoughts be about buying an 

electric vehicle nest time you need a new car..." Both 

producer and script writer are car owners and although I am 

sure this was unintentional, as a car less person I am 

aware that here in the late 20th century this assumption is 

frequently made despite the drive to discourage car use. 

Although the video is about electric cars, it is ultimately 

about environmental pollution, an issue which affects 

everybody, pedestrian and driver alike. 
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F4 
Individual Report  

The video production process began by reading and discussing each others 

treatments.Having already undertaken a number of smaller video projects we had 

a fairly good idea as to who would be best suited tc each of the production 

process' involved.This ideology was taken in order to maximise the potential 

quality of the video and each of the group members jobs were allocated accord-

ingly. 

My designated job was that of the editor,this potentially limited my role 

in the production process' however this was not the case.Whilst the camera-

person and myself worked on researching and attempting to contact people and 

things which were involved with electric vehicles the producer(whose treatment 

it was) and the presenter set about writing the script.Here it should be 

considered that the role of researching was minimal to that of scriptwriting 

but this division of labour in fact proved beneficial as scriptwriting with 

2 sets of ideas and ideologies ultimatly proved difficult,and 4 would more 

than likely been impossible. 

Thus,in the early stages of the productions development each individual 

participated to some extent.Though how dynamically the group was going to work 

was as yet unknown.Having assembled our script the filming process' began. 

Our video production was on the subject of electric cars and the realis-

ation of their potential and possible introduction in the U.K,our video intend-

ing to highlight these factors took the discourse that though possible and 

perhaps even looming the realisation of electric vehicles becoming common was 

seemingly anlikely.Our discourse was fairly negative.This became more apparent 

though not initially intended through our interviews with certain people and 

the answers and responses which we recieved.A negative discourse and ideologies 

was seemingly a stigma the subject of electric cars had to bear. 
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As the filming process ran it's course one factor became paticularly 

apparent.There was a clear lack of enthusiasm and often rapport within the 

group.This seemingly stemed from the fact that one persons conceptualisation 

of how something should look in theory,was not and could not be reproduced to 

the satisfaction of this person in fact.Another contributing factor to this 

enthusiastic bluntness perhaps resulted from the matter that as editor,my role 

during filming was only to organise and facilitate in any situation sound was 

required.This role was minimal and I feel that the boredom I may have trans-

mitted at times via my body language did very little to improve the enthusiasm 

and dynamics within the group. 

Having seemingly and dare I say it sucessfully negotiated the actual 

filming of the production it was time to edit the piece.It was at this time 

that the real problems,but also the real strength of the group came into eFfect, 

There was having viewed our filmed footage no problems with the footage we had 

collected the shots being of a,in my opinion,good standard.the problem was 

how to condense around twenty minutes of footage into a four minute video. 

Combined with this was the concept that our own ideology of which four minutes 

of footage incapsulated what we thought to be most relevant perhaps would not 
Cc‘le/i(perP 

have been the same as say Dr 	 (one of our interviewees).Much 

viewing and discussion followed mainly between myself and the director,this 

perhaps highlights the afore mentioned suggestion I made that there was at 

paticular times during the production process a kind of divided dynamics where 

half the group work together seemingly to the best effect.Resultingly we were 

able to establish which footage to utilise.During the process of editing another 

problem arose which on viewing the final piece shows the power of a paticular 

factor at work,a piece of footage we had obtained from a seperate source on 

electric cars and undoubtably the most powerful image within the production 

would not hold it's colour when edited on to our video cassete this resulted 

in an almost,with regard to the viewer,boring segment of film which in fact 

if the colour had stuck would have improved the visual quality substantially. 
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Apart from this however the editing ran mainly without hiccup.Attendance it 

should be pointed out was 100% from every group member regardless of whether 

they were involved on any paticular day or not. 

Evaluating on the final edited video we submitted I consider a number of 

points.The video's intention was to highlight to our audience the prospect of 

electric cars and their positive and negative aspects aswell as analysing the 

the actual probability of them catching on and being sucsessful.We attempted to 

do this by establishing an audience with a fairly ignorant and unknowing view 

of electric cars,basically "Joe Public".This was done in order that the video 

could be viewed by someone without any knowledge of the subject matter.This 

resulted in our video portraying a "liemens terms" discourse throughout the 

piece trying to relate and contextualise for our audience through the simpli-

fication of some points,the addition of textual imagery on screen to facilitate 

this and the cutting of some important scientific statements made by Dr , 
--A-pert, 

.This we felt made the video more Visually appealling and intresting 

to the viewer.We combined with this a- similarly appealing audio soundtrack 

containing familiar and again appealing music in order to maintain our viewers 

interest.I feel the way we simplified and added "mass appeal" to our video 

did make it more viewable to the audience.Another discourse which could be 

thought to have occured in our piece was a sexist discourse.This was not 

intentional but on viewing the piece perhaps apparent.Most of the negative 

and unknowledgeable views made about electric cars are in fact made by women. 

This however was not the intention of the piece paticularly considering i of 

this group were female. 

The only occurence I feel where we may have slipped from appealing to our 

designated audience was when we were asking questions to interviewees.Because 

there were so many relevant things important to ask and later establish the 

length of some of our questions in the video were long and perhaps difficult 

to follow.This I feel however was the only instance where we perhaps failed 

to fully engage with our audience. 

Finally on the analysis of the video there was one occasion where we used 
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a false image,that of a group members car,to portray an electric car.Though 

this was not stated anywhere within the text the way the image contextualised 

the text may well,have as was underlyingly intended to,misled the viewer. 

This could be thought of as an instance of,through the unavailability of an 

electric car,using an alternative to make the video more ideologically 

satisfying,Both for us as the producers aswell as for the audience. 

Considering all these factors I feel that our video did a very good 

job of communicating with it's designated audience and I feel through the 

audio-visual language we attempted to use,though for powers beyond us,not 

in all instances sucsessfully produced a video of a reasonable standard which 

contained the required criteria. 

BIBLIOGRAPHY: 

1.) 	 !Lecture/Seminar Notes/Handouts. 

Nils Lindahl Elliot,1994-95. 
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Submit to: Nils Lyndahl Elliot  
Due Date: 27. 1. 95.  

Group  Gi  

   

Individual Report of video  
production.  

Passive Smoking and Lung Cancer.  

This video report is based on the final four minute production we 

did as group G. I am going to start off by explaining the process we went 

through then the things we changed and why then I'll conclude by saying 

what else I would like to have done but couldn't because we either didn't 

have the time or the resources to do so. 

In March we got together and decided from the treatment 

assignments we did whose would be the easiest to turn into a production 

so after careful discussion it was decided that my assignment would 

work. Next we had to work out what roles we will be doing for the next 

few months in the preparation, the filming and then the final editing of 

the rushes (bits of film). Here is a list of the roles we took:- 

Producer -
Scriptwriter - 
Researcher - 
Presenter - 
Camera-person - 
Editor - 

It was decided that I should be producer as it was my assignment 

that was chosen, I knew what I wanted and how I wanted the video to 
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look. I also felt that I would take to the role quite well as I've done media 

studies before in GCSEs'. We all got the roles that we were did well on 

during the minor productions we did over the year. 

The original idea was a 'mock' news programme based on lung 

cancer and smoking aiming at an audience of school children aged from 

11 - 14 but this soon developed into a currents affairs programme for 

students from the age of 16 to 18,19. Mainly sixth former. We gave the 

video a new angle and called it lung cancer and passive smoking, peoples 

opinions as the rest of the group said that the original idea was too broad 

and needed to be narrowed down. 

Once I decided what medium I wanted and angles, I wrote down a 

description of the shots for the rest of the team to read so that they knew 

what I wanted (I have a copy of this in the back). This description does 

not correspond with the final script as I had hoped but the changes made 

were actually for the best. Before we could get started on this script I 

wanted some hard information on the effects of passive smoking, what 

cigarette smoke contains etc without having to rely solely on common 

CC-eilt"(-3 
knowledge. 	the researcher went out to 	hospital and 

to gather information and also to find someone we could 

interview. He came back with various leaflets most were by the 'health 

education authority' also we were in contact with an expert in this sort of 
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Eceo 
thing at 	 hospital. 	was then able to act on this 

information and the guide lines I set him and wrote the script. 

There were a few things that I eventually changed such as starting 

with a dark studio the playing some music, the lights come on and the 

camera pan onto 	I wanted a chroma key to be used so that a 

headline is seen behind 	like in news 	This changed to 
L-4 	(it -1 

starting with music and scenes of 	. which we went out and filmed 

one afternoon, we had the name 'Newsfile' over the scenes. Then we 

started in the studio with 	at a desk and the chroma key is instead a 

picture of a student smoking which actually made the studio shots more 

interesting. I had other ideas such as buying some black treacle and 

putting some in a glass apparatus which we could say it is tar from the 

lungs of a smoker. But the rest of the group didn't like the idea of playing 

with a white lie so we decided to scrap the idea. Students will have seen 

this sort of thing before on a programme that says smoking is bad for 

you. I didn't want to lecture them I wanted the smokers to bt aware about 

how dangerous the used smoke can be to the non-smok6t, I tried to 

make sure that I didn't say 'Passive smoking is one of the main causes of 

lung cancer' as it isn't. Also it hasn't yet been proved scientifically yet but 

I highlighted the death of Roy Castle who died from lung cancer almost 

certainly from the effects of passive smoking as he used to play the 
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trumpet in smoky atmospheres such as clubs. He had never smoked a 

cigarette in his life or at least not as a habit, he might have tried one when 

he was a child and didn't like it but this wouldn't have affected him later 

so the only other possible cause is passive smoking. 

We went out and filmed in the three sessions all that we needed 

which was mainly City shots the interview with the health expert in 
Lthe cinoPisifyi 

smoking and the interviews with students at the 	. Everything went 

according to plan so far especially the studio shot we did the week before 

the editing started. This went smoothly as I wrote the whole script for 

to read instead of having to learn it so that we didn't have to do so 

many takes. Finally that afternoon we were able to start editing but ran 

out of time when we had to log the rushes tape. The editing took two 

sessions both two hours long in which 	and I sat down and 

worked together to create a masterpiece. 

There are a few things that I would like to have done but time was 

against us also equipment we didn't have or did but would have taken too 

long to use and create. I wanted to finish off the programme with the 

same music I started with when the credits came up also I wanted to 

incorporate a few shots in the studio shots such as a motion shot of the 

still we used behind the presenter. I had this filmed of some one smoking 

and zoomed in on them to create the close up I used. The length of time 
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given for the video (four minutes) was perfect as we didn't squash 

everything. I tried to keep in mind the length of time we had when I 

produced the basic shots script. 

In conjunction to the terms learned during the COS sessions much 

was in use such as the ideology. This was found in the interviews people 

had their own opinions about passive smoking. 
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GROUP 'G'  

  

G2 

     

The production varied somewhat from the script originally 

submitted. The original 	idea was to highlight the causes, 

effects and consequences of passive smoking associated with 

the general public. The draft script featured many complicated 

panning shots together with things such as the lights being 

faded in and out to create the atmosphere of a newsroom. The 

discourse the script wanted to communicate was that all 

smoking was bad; and as a consequence many innocent people, 

that is, passive smokers, die every year. The original script 

was very basic and straightforward, not unlike the individual 

productions which we did throughout the year. This was the 

basic outline-introduction, interviews, for example opinions, 

and conclusion.The draft script featured footage of people 

smoking in a crowded bar, with non-smokers looking irritated 

and coughing. I thought that this ideology was not, frankly, 

very original and the group decided to re-work the script 

because of this. We decided to omit the ending featuring a 

picture of Roy Castle as I thought that this made the video 

like an obituary and it was not exactly up to date as his 

death occurred the year before. 

Different tasks were allocated to each group member after 

the original draft of the script was submitted. It was decided 

that I would be cameraman as I had been in this role twice 

before and felt at ease in the role. It was quite easy to 

allocate jobs-our group members democratically agreed to each 

others proposal to take on a certain task. 

846 



We all got together as a group and read through the first 
e wn k 

script. 	 , did the most work on the 

script as they were researcher and script writer respectively. 

to his credit did a lot of interesting research bringing 

out facts that most of the production group did not know, let 

alone the target audience presumably. The first script 

received a complete overhaul from ' 	and 	 its original 

design used 'scare tactics', it was transformed into a script 

that's aim was to recontextualise the whole sphere surrounding 

passive smoking. I am not too sure whether this was actually 

achieved in the final production but this shall be discussed 

subsequently. It is one thing to say recontextualise; 

achieving it is another. 

The video, I thought, had a social role of denouncing 

smoking but it was entertaining at the same time. As none of 

us knew that much about the issue we all trusted 

discretion as to what was true and relevant. 

the producer, got together with t 	and 

: and came up with the news format, similar to the 'special 

report' on ITN's "News At Ten". The group did not assume that 

much of a basic scientific knowledge as the target audience 

was generally 14-18 year old teenagers; specifically girls as 

this is the fastest growing group of smokers. It was the idea 

that the audience should be informed by making the video 

entertaining, to the point of using a fair amount of 'scare 

tactics' and danger. The video was presented in a serious way 

to emphasize this. Even though I thought that the video was 
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entertaining to a certain extent, I don't think that it would 

have appealed a great deal to its target audience. It was not 

very fast moving and action packed which is the style of many 

news programmes for young people today. 

We all got together and gave the script the proverbial 

'thumbs-up' and set about arranging it. Firstly, in our 

n- s 
workshop, 	 and . 	 went to a 

hospital to try and get an interview with a cancer sufferer, 

whilst 	 and I chose the music which is heard on the 

opening sequence. It was not possible to get this type of 

interview but 	did manage to get an interview with Colin 

Innes, a cancer expert at 	 hospital. 

The first active contribution I made was when we shot the 

footage in 	 City Centre for the fast moving opening 

sequence. This, frankly, was a waste of a workshop session as 

we got about 30 minutes worth of footage and ended up using 

only 5 scenes in the twelve second opening sequence. The 

original plan was to have a single shot every second but due 

to bad time management, and the deadline, this was not 

possible. 

In the following week we interviewed Mr. Innes at 

hospital, obtaining a very long and hard to edit 

interview. It was, however very informative and contained some 

interesting points. 

, In the following workshop we got interviews with students 
L q-Owcos] 

on 	 campus, together with other people on the 

grounds. These proved useful and turned out to be quite easy 
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to edit. The studio scenes were also shot on this day without 

any hitches. 

Even though my task was generally to film what the 

producer wanted I also took it upon myself to find different 

and interesting angles to make the film look less 

conventional. I also took an active role helping with the 

editing which took longer than expected and I also put a lot 

of work into the credits. In short, I did not consider my role 

just as cameraman, I also wanted to get involved with other 

aspects of the production. 

Considering that we didn't know each other outside the 
11%.6 n\eA.- h..± NATE 

classroom situation, -13.444—se- didn't know each other very well, 

I thought we worked well as a group. I do not think that we 

did recontextualise the ideology underlying passive smoking-

the production turned out pretty standard in the end. To be 

honest I don't really think that we had the time to prepare 

greatly for the production and a four minute time limit for 

the film is quite short to get a new discourse across. This 

meant that the video had be very concise and to the point. 
re -s0,71/4exit- 

	

I felt that 
	

was a very effective presenter 

as she speaks very clearly and slowly and her pronunciation is 

good. She also looks comfortable in front of the camera and 

never looked nervous, even if she was at times. 

Editing at least one hours worth of footage proved a 

problem-it took much longer than anticipated and on most 

shoots a rushes log was not kept so this was done back in the 
L5-huierr-1] 

editing suite. 	. 	appeared, with a helping hand from 
125411460-L1 

to be quite a capable editor, under the ever 
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watchful eye of 	 who took control in most 

situations well and did not just let events take their own 

course. 

Overall, even though the production went relatively 

smoothly, I feel that we did not really recontextualise the 

area surrounding passive smoking. The film turned out to be 

pretty conventional, it did not bring to light any new ideas. 

I do think though that there is quite a professional feel to 

the video, with satisfactory camera shots and slick editing. 

The production went alright even if it did deviate from the 

original idea. It did have its drawbacks, these were due 

mainly to time limits and deadlines, which obviously have to 

be met. These may have been overcome if we had managed our 

time better. 

BIBLIOGRAPHY: 
1) Classnotes on Communicating Science, by Nils Lindahl-Elliot 
1994/95 
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INDIVIDUAL REPORT- ON PASSIVE SMOkING VIDEO (GROUP G; 
FOR NILS LINDAHL ELLIOT DUE 31/5/95 	G3 

My own contribution was as a resurcher, I carried out this job by 
ICeirtiol] 

visiting 	 hospitals and collected books 

and leaflets on the effects of passive smoking. While at the 

hospitals I investigated if it was possible to interview a doctor and 
Lc ceL] 

patient; at 	 hospital I was given the run around but 

collected a couple of telephone numbers, one for the Health 

Promotions Office and the other for Media Relations Office . 

In contacting the Health Promotions office;  an interview was 

easily arranged with Duncan Innes a Health Promoter (who was 

used in the main interview on the video). The other number failed 

to be of any use as they could not fined me a patient dyeing of 

passive smoking effects, and therefore a doctor who could talk 

about the case, which our producer wanted. 

I booked out the camera and also arranged transport and times of 

meeting each other to film the Duncan Innes interview, as he was 

unavalible when we had use of the cameras on Friday afternoons. 

In making the video I was in charge of the sound recording . I 

introduced the group to Duncan Innes and helped give suggestions 

on camera shots as well as recording the sound, but unfortunatly 

was injured in an accident and missed recording the student 

interviews. I was also meet to have been used as the person 
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smoking behind the presenter but due to a night at casualty a 

friend was used instead. 

As a group I feel we seemed to intergrate very well and even 

though some of us missed out on the occasional meeting or 

recording sessions another member of the group was found 

willing to take over other peoples roles. The producer, 

seemed to have a lot of ideas for the video, and knew 
what 

she wanted but did not convey them to everybody all the time. 
She 

did not really make a plan for the times we had a camera so a 

couple of session with the camera seemed wasted at the time but 

rushes from each session found there way into the final edit. The 

script writer, 	 did his job well even though the 

information on the video was given to him at late notice, but 

arranged quickly to meet up with the group to write the script. 

The presenter, 	 carried out the job professionally 

and looked very good in front of the camera, and as she had 

inputed into the script writing in came across very naturally. 

was in charge of the film recording of the shot of 

Bristol , the student interviews and the studio recording all of 

which the picture seemed to be correctly set up. 
ci€41-( 

recorded the 	 .s interview and edited the video in a 

well structured contextualised colarge of final production. 
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The Genre of the video was as a news article. Our ideology was a 

short news programme laved out in a news programme format 

which we called NEWSFILE , aimed at an audience interested in 

semi scientific view of current affaires., to be viewed by all ages 

who might be effected by passive smoking, as well as being 

interesting and informative to those who are not. 

The video ideally would have the perfect discourse of giving both 

sides of the argument with views from lots of people on the 

subject , but due to lack of time in recording, editing and the 

limiting time length of the video we had to pick out important 

points from what we recorded and dissgard less clearer views. 

Therefore we ended up giving of a discourse of anti-smoking 

even through 2/3 of the group smoked. 

The introduction of the video worked well with the shots of 
Ethe c1-• 

, NEWSFILE written over the top and introductionary news 

style music showed it as an out and about, raving reporters, to 

what's going on, on your doorstep in a 'NEWS WEST/ BBC WEST 

NEWS style introduction to the in studio shots. 

The studio idea looked good as a central point to introduce idea 

we wanted to mention in the video. The smoker in the background 

behind the presenter showed the topic we were confronting, and 
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and the expressionless face never gave off a discourse of for or 

against. 

The video then went into the interview with 	 which 

had a good picture set up, who full of information and satistics on 

smoking and passive smoking, which was very important and 

informative ,but had a big discourse of anti-smoking which we 

tried to edit down and recontextualize with other information and 

the group interviews. This seemed to work well, by asking various 

types of people their opinions on passive smoking we got them to 

debate their views in front of the camera. Unfortunantly this was 

only done on campus as time controlled us from interviewing 

various types of people in other areas of the city. 

The conclusion to the video gave a discourse of the group as anti-

passive smoking by talking about Roy Castle, which was not our 

initial ideology but perhaps we had been effected by what 

• had said. 

Problems in the production was we had so many relevant facts 

which we had to edit out due to the short time limit. We cut down 

the main interview but still seemed to long and we did not use 

enough group arguments which were a good idea and relevant to 

the ideology and discourse we were potraying. Other limiting 
factor 

were booking the camera and editing suit out as many other 
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people needed to use them. 

The discourse of the video was different to the ideology we had 

but we produced the genre and tryed to recontextualize 

interviews to produce our ideas on the subject in a natural form. 

BIBLIOGRAPHY: 
Group 0 final edited video 
Class notes and handouts 
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G4 
INDIVIDUAL _REpoR:_low—E.kaaINE_am.wulNGLiLual  

The role that I undertook in the production of this video was 

that of presenter. 	Carrying out this role involved 

introducing the issue and interviews from within the studio 

and conducting a number of interviews including one with an 

rit)(4.,t 
anti-smoking campaigner at 	 Hospital, and a number 

A-,,,tfekAisj 
with small groups of students from 	 campus. Due 

to my role, I had a large proportion of the contact with the 

interviewees and the audience so was relied upon to convey the 

desired tone of the film. 	This tone was part of the news 

style, current affairs genra which meant my questioning 

concentrated upon brief, factual inquires such as, "To what 

extent is smoking a cause of cancer?". 	I enjoyed 

participating in these interviews and felt relaxed finding 

myself interested in learning more facts about the issue 

aswell as opinions on passive smoking. 	Although, within the 

studio surroundings I felt self-conscious and nervous because 

so much of the envasis was directed at me. 	However, the 

serious, factual style of our film provided me with a role to 

adopt apd hide my unease behind. 

Due to the dynamics of our production team, my 

contribution was not limited to that of presenter but was 

developed incorporating some of the responsibilities of other 
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roles. This meant that I was involved in writing the 

questions for our interviews along with persuading many of the 

students interviewed to be involved. 	I was also able to 

contribute in the areas of sound and camera helping to line up 

shots and sound when on location. 	However in general all the 

members of our production team did full fill their role in so 

much as the basic studio script was written, the hospital 

interview arranged and the film successfully edited. The only 

real difficulty in the films production arose when people were 

not present when we needed to film or discuss ideas. 

Consequentially filming appeared to take longer and placed 

increased responsibility on others particularly the producer. 

These problems were overcome and balanced to a large degree by 

the strong dynamics of our group. This dynamic was successful 

as people were able to share creative ideas regarding the 

films production. Although aware of individual roles, the team 

did not relie upon a factory like hierarchical chain of 

command, but upon the interactions of a team. This produced a 

comfortable atmosphere within our group which occasionally may 

have been abused. 	Finally, the producer was accepting of 

suggestions incorporating them into the video but the 

rejection of others and the unexplained emphasis upon 

particular moments created confusion and tension within our 

group. 	It would appear that the genra, aim and target 

audience of our film was not discussed fully)  and so people 

felt confused over the films direction. 	In retrospect, more 

time should have been spent discussing such points before 

production started or the script written. 	However, for the 

first attempt at producing a film I think our group worked 

successfully together and individuals were accepting of their 
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roles. 

The film concentrated upon the issue of passive smoking 

and our aim was to investigate the correlation between it and 

cancer along with peoples general views of passive smoking. 

Although this theme appears very limited it had to be as the 

expansive issues surrounding smoking are varied. The idea of 

investigating this theme suggests an unambiguous, neutral 

inquiry into this issue. However, an analysis of the films 

text reveals that our investigation was directed in a specific 

direction pushed by the discourse of our team. The forms used 

in our film appear to have created a degree of authority which 

supported this discourse. 

The dominant discourse of this film is suggested via the 

opening sentence of the presenter: 

"Every year thousands of people die from cancer as a 

direct result of smoking". 

This sweeping statement presents as fact the correlation 

between cancer and smoking. 	This suggestion reproduces the 

social discourse of the link between cancer and smoking and 

abuses the publics fear, catching their attention and possibly 

drawing them into the programme. This introductory statement 

promotes an anti-smoking discourse which is developed through 

the first interview with the health and safety expert from 

Ctt,- LA,  up-e 2 	Ltheu4lj 

Hospital, 	. 	However, this expert was in fact 

an anti-smoking campaign officer who naturally would be 

expected to give a critical view of smoking and emphasise the 

danger of inhaling passively. 	The interview with the expert 

was conducted in his office in front of his computer therefore 
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the representation of the anti-smoking view was given 

authority. 

Following the initial interview the presenter explains a 

number of facts regarding the harmful effects of smoking, 

which incorporates the use of chemical terms such as Benzene 

and 	Vinyl 	Chloride. 	This 	is 	an 	example 	of 	a 

recontextualisation of science by the production team who 

transformed science into symbolic goods i.e simple facts that 

can be sold to the audience. This recontextualisation takes 

an aspect of science and uses them as symbolic forms 

representing a science discourse to give the film credibility. 

The credibility and authority of the films discourse is 

developed via the news style genra of the film. 
	This genra 

employs a serious and factual tone presenting the information 

as unquestionable. This sophisticated style was used as it 

was understood that genra affected how viewers saw a 

programme. 	A genra is more than types of text but it links 

producer, receiver, topic, medium and manner of a expression. 

This creates expectations by the audience of a programme for 

example, we are conditioned to approach the news as a form of 

unambiguous truth. 	Therefore, the use of the news genra and 

science discourse supported the ideology of the film which 

centred around an anti-smoking view. 

The anti-smoking ideology was not, however, overtly 

dominant as the film was inclusive of many interviews which 

supported the rights of smokers along with anti-smokers. This 

was also evident from the conclusive section by the presenter 

which accepted that by: 

Its very nature there can be no absolute scientific 
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proof that it is a cause". 

However, the conclusion did not finish here but added an 

emotive plea through referring to Roy Castle and the horror of 

the possible link between cancer and passive smoking. 	Thus 

providing a further indicator as to the dominant discourse 

being one against smoking and accepting of the link between 

passive smoking and disease. 

The films genra was easily recognisable and it presented 

c 
information and opinions clearly and consciously and would 

therefore be approachable by most viewers including the target 

audience of young people. However, by its very nature the 

news can be overly serious and off-putting and so be 

unattractive to the target audience. Although, due to the 

severity of the issue, the inclusion of a range of ages and 

genders aswell as the rapid succession of shots and 

interviews, the intended message was communicated successfully 

to the target audience. 
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G5 

EA:ALoATION 	FCCLIP 	 L_INPriAL 

The 	 01 ,J[uL41. were or.  

Producer, 	 Camera operdtor, 

Researcher, 	 os 

Presenter, and myself as the Editor. 

Obviously, or my -)oh woo editor, I did not hove a diceri-t 

role for the first two weeks of the production, so I found 

myself oroirtira the ,others. I would drive tne croup to the 

tu.,„ 
particular locations, for example 	 Hospital and tie 

CIty centre and help set up the equipment. 	I primorily helped 

the producer, for I feel that !1-1.e was the one 

that could use the extra help to sort out the shots and 

locations. 	I also logged the rushes and made sure that the 

equipment was available to take out for the afternoon. 

However, I did find myself in the position of camera 

operator for the first interview, which was with the passive 

	

etca- 	 j 
smoking representative at 	 Hospital, for 	 was 

Ct151 
held up at 	 doing some research. 	I helped 

E ce" -{61_:3 
1 with the research by driving to - 	 Hospital's 

health information centre and hiring out relevant books and 

videos. 	(The video footage was not shown in our production 

because the majority of the programmes had comedians as  

presenters, in on attempt to Interest the youncier aerieratron, 

and we felt that comedy could not play a role in our genre of 

a news investigation report.) 

When my main 	lob came into practice in the third week, I 

felt a slight pressure. 	I find editing difficult but 

enjoyable and I did not want to jeopardise the piece with any 
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The ii1:.; 1 

I 

oe Of the .11 /_=41.. 

lihrit would 	symbo _1 oe Inc 	oe: -roue E.oiie,rt 
	

01 	triC 

without lookind toe hersh, 	for the "NewsfilE" 

believed I accomplished that. 

The dyooriiuo in our 	10u 	w1e eitcEtOe1 	rine, ireit. 

Thr000noot the whole production tnere Were few pz.ublemo. 	Toe 

time m.rm/QeMeMt Within the droup WOO competent, 	epert from the 

one tie when we went to 	 Hospital for our first 

iiiter- view, As I seici before, 	 couid nut det back to St 

Mathias in time from the 	 campus. 	However this did 

OLt L-1,re e greet problem beceuoe I woo evalieble to do it. 

Tree woo only a olight lock of input on one member of the 

groupo behalf because he very rarely orrived at the location. 

However, thio did no 	detract from the rest of the droupb' 

perrormon0e and I felt that the production did not ouffer aoo  

whole. 	Enthuoiabm was btrond throughout the TciDdt.1Qt1C4fl but  

did egin to fade towardo the end, reownE being that we were 

either tired of seeing the same footage over ond over, or we 

we r e fruEtreted that all the other droupo had finished. 

Consequently, this did hove one bonus aspect for we oil DQE4hEll 

harder-  to finish before the time allowance had expired, which 

we did. 	I woo happy workind in this group for we hqL1 no 

orduements, or tention between portico. 

We chose "passive smoking" as the title of our production 

because there is such controversy over the debates of it 

inducing, or assisting cancer. 	It is widely ideolired as 

i.:1;a1r000 ever-increeoind threat to the innocent non-smokers. 
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t, eomes needi.ne 	 when 	 Jee.- 

We Lnoght it wai. s reio,ort endIntetetin,-_! sdtt end 

there —1,e1  he nu shorta,Je of roterial. 	Ire 1111:,110, 

1-Ur our 	 the ace range %4.-s between tfle twenties 

-Ind the thirties Lecedse pecple younoer thur thet et, te,.,iht 

the dangers at school, but after they leave they tend to 

forget. Thts woold act as a reminder and make them ewolc fh4t 

there still is e problem. 

As I nave said before, the dente 	of out production 5i tOOT  

of a short news report or investigation. We thought that this 

was apprsprlate because the issue of psi- sloe smuKiOi 0eniot 00  

taken liohtly and the "newsfile" theme produced the serious 

aid correct discourse that we wanted. 	
poloAutge 

To illustrate the effect of an investigation, 	 wanted 

footage of various everyday city things, like a street 

shop signs, traffic lights, people 	nd police. 	Because the 

issue was a public topic, we needed something to symbolise 

everyday life. She also wanted the "down-sides", as it were, 

people running away from the police, a hand coming up and 

blocking the camera and various other suspicious things. 

However, obtaining this footage was a problem and could have 

looked comical if any of our group tried to "play" out these 

parts. The idea behind this was to use a second or two of 

each part of our footage to give the effect of an 

investigative report. 	Even though everyone agreed that it 

would give the wanted effect, we could not do it. 	There was 

the problem of time. 	Editing all of these rushes together 
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that we d 1 nbt have that 

Lei 	ore 	 ;,L :  

:Drofeaalunal 	 to, 	the 	 gefe 

crhoae. 	Canaecr_iently, we debld - H to leave the bra rubhea 

u n til we had finla,h,-H the whole .ilece, anrl ther, ti -kle their : 

abbordanae with how root time we had left. 	We had about 

fifteen mirutea im 	 we had r 	 are;.; 

the better r:_iarea and put it toqethet aarip; them. The bpemihy 

mualb and the el Or. worked very well together. 

As a whole, the filming went ver ,; smoothly. 	There were no 

teHaniL2al dafficialtaea and r 	delays with the inte,vie, 

The interview with the representative at 	 Hospital 

WaL pleasin ,:" for he talked of all the relevant detail 

involved many controversial aspects like the death of Roy 

Castle. The lenght of the interview was seven minutes, 	0 it 

proved to be very difficult to decide which parts to keep and 

what not to. 	It was also difficult because of vaniou,  

"ummings" and other vocal gestures that were continuous and 

therefore hard to edit into a concise, fluent interview, 

L 	A114.1" eVA] 
When interviewing acme of the students at 	 " there 

was a noise aspect more than a problem, for that day tier  

was a small fete and % so there was come music in the 

background. 	At the time we thought it was quiet enough, but 

hearing it back in the studio, we realised that it was louder 

than anticipated. 	It was not a major problem but we 	1-, o ,4 

have realised that it would be amplified a small degree on the 

tape. 

Like I said before, there were no major technical problems 
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WITH REFERENCE AND THANKS TO : COURSE RROFAM NOTES.BY 

NILE LINDHAL ELLIOT. 
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G6 
Nils Lindahl Elliot 	Communicating Science 

Audio Visual Assignment 

For our collective audio visual assignment we decided upon 

passive smoking as the topic to investigate. We thought 

this to be an interesting variation on 

treatment on smoking and lung cancer (which, although still 

very much an issue, is a subject we felt had been done to 

death - no pun intended). In passive smoking we had a 

subject which: affects everyone to a greater or a lesser 

degree; would highlight a range of opinions held by smokers 

and non-smokers; provides a perfect example of how 

difficult it is to scientifically prove a direct causal 

link; still remains un unknown quantity, a lack of public 

knowledge and hard facts. 

Group G consisted of 

Camera Person: 

Presenter: 

Sound person: 

Editor: 

Director 

The script was written by me. Our group worked fairly well 

together, with everyone offering their opinions on 

different aspects of the video making process, which led to 

a greater flexibility than the credits might suggest. 

The actual structure of the video evolved as we began 

filming; with plans to interview a patient suffering from 

the suspected effects of passive smoking scrapped. We also 

originally planned to interviewirell lo)si3 but, in 

retrospect, I am glad we did not as he was interviewed by 

other AV groups. Plans to film people coughing in a smoky 

bar were also abandoned as we felt that this would 

prejudice the viewer. We agreed early that the video should 

be aimed at young adults (18-25) as people of this age 

generally come into contact with smoke reasonably 

frequently, and like us, would like to know more about 
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passive smoking. 

Our one genuine interview was largely successful. It was 

well set out and framed by our camera person; creating a 

"natural" look. The interviewee was very interesting and 

had plenty of relevant information, but the interview did, 

however, seem to go on slightly too long. This is because 

we were scarred of missing something important, and also 

due to not enough time to complete such a difficult edit 

smoothly. The interviews of the people at 

campus were particularly well structured, yet I did feel 

that , in parts, it emphasized the differing opinions of 
smokers and non-smokers. 

I felt that the news item genre worked well, with the video 

being both informative and interesting and :t-1,1c1 cU 	an 
excellent newscaster. Overall I believe that our video 

achieved most of its aims and not only informed but raised 

(or perhaps reawakened) awareness of a contentious issue so 

that people would begin to ask questions about it 

(something which I believe needs to be done). The editing 

was very good with the video flowing very smoothly between 

varying shots. Perhaps we could have expanded on the 

difficulties on trying to scientifically prove a casual 

link between something as unquantifiable as "vanishing" 

smoke and cancer but, if explored in depth, could have 

easily provided enough material for another video. 
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Final Reports Members Group H 
(Prostate Cancer) 
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The subject of our video "prostate cancer.' was to say the least challenging. It was a subject. which none of 

the group had ever really been made aware of. Therefore before even attempting to film anything or write 

a script. we had to decide on what discourse we would use. and why. We also had to make sure that the 

information we would be giving to our designated audience was correct. 1; 	31 had written his 

textual analysis with the idea that men were not being made aware of prostate cancer. There was no media 

coverage, no screening. and nowhere that could give sufficient advice on the subject. However upon doing 

our research for the video, we found this opinion to be far from correct. Indeed it became obvious from the 

onset that extensive health care resourses and information was being made available to men. They just 
Tce0 

didn't seem to be availing of it. As 	said (1) "they just shove it under the carpet" 

Although we weren't supposed to start filming until our script was handed in. our group decided to start 

filming as soon as possible. This at the end of the day was of no benefit to the group. and indeed hindered 
fcei ■ 	 -the hitt, ,wi.i,1,13 

our flow of progress. Our first interview was with 	, lecturer at 	. 	 campus. 
Ceivt) 4 Li] 

Unfortunately we did not come prepared. We ended up having to film 	useing the poor quality mike on 
1(o lo;olokISt 

the video recorder. The sound was completely incoherant, resulting in much of what 	had to say being 

cut out during editing. This was also due to certain members of the group butting in during the interview 
fctb 

to ask 	questions.Questions which they should have made known to the presenter (me) before the 

interview. Most of the group were under the impression that the questions had already been arranged. 
rffll 

Some however did not think so. Due to this disruption during interviewing 	I became confused 

as to who was interviewing who. This was seen clearly when we watched the video later on, as his eyes 

darted from person to person. All this caused the interview to be quite bitty and hard to understand , due 

to the sound and job discription mixup. 

The interviews we had with the general public also suffered due to poor sound quality. We interviewed 

several people, some of whom gave good answers to our questions, but the sound made most of them 

incoherant . Due to the fact that we hadn't made out a proper script yei we did not have a set plan of 

action or any rota system to follow. I think this is why the video suffered during the early days. Once our 
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script was handed in things started to take shape . We each took on our designated roles and stook to 

them. 	 -.vas an excellent producer. making sure he was involved in even aspect of the video 

production. He came up with some interesting and worthwhile suggestions while filming. alot of which 

were used in the video. - 	 spent many hours in the editing suite doing her best to make the 

most of our video. She used all her skills to coverup our blunders. and put up with all our critical 

comments and fru.astation as to how long it was taking. 	 ho wrote a great textual analysis 

was also a great camera man. At the beginning he was really only learning how to use the camera. but as 

time progressed. he started to experiment. He came up with the idea of useing tracing shots to give the 

video a documentary type effect. He was never happy until something looked perfect on the camera. and 

blamed himself when something went wrong.: 	 was our researcher and managed to set up 

C (...c.„.4 
interviews that were vital to the video. such as the urologist and 	 i from the Cancer centreCatSeevrd..e4) 

however did not like to see this as her only role. Each member of the group took an interest in 

what the other was doing. but 	simply seemed to want to take over. On several occasions she 

caused aggravation within the group making her slightly impossible to work with. Quite often she had her 

;Asflu utti✓ 

own private meetings with 	on what she thought the group was doing wrong. meetings which the rest 

17J et,  A.12,./ 

of the group were not invited to. This made 	very unpopular with group members to the point where 

people fought not to work with her. I was given the job of presenting the video. and tried as best I could to 

ask the questions which the group required me to. The voice-overs. an idea that the whole group came up 

with, worked extremely well, and made the video look quite professional. I was also filmed doing noddy 

shots. These however were not used as they didn't seem to fit in anywhere. 

C kke— (--41A (4'1A9  

In my opinion the best thing about the video was the interview with _ 	 i. The women was every 

presenters dream. Not once did we have to prompt her to say anything. The interview just seemed to flow. 

even gave us some suggestions as to what questions to ask her and what camera angles to use. Intact, 

we were all conviced that the interview went too well. We expected to get back and find that the video had 

not been switched on. We had organised an interview with a producer from H.T.V. which at the closing 

C 
stages fell through leaving us all in a bit of a state. The interview with 	managed to save us. She had 

talked about media coverage of prostate cancer which was just as good if not better than what a producer 



could have given us. The worst thing about the Hideo was of course the sound. It was annoying and 

fruastrating to think that many hours of travelling to different places to do interviews had been in vain. 

The group worked really well together as a whole. We had our ups and downs, and evenone did their own 

fair share of shouting. But we produced in our opinion a damn fine video piece. 
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GROUP H 
	

112 

SUBJECT : PROSTATE CANCER 

INTRODUCTION 

May 1995 saw the video production on prostate cancer. The video was 

part course-work of communicating science. Students, lecturers, 

science texts, camera/editing technology, angles and shots, the 

university institution etc, --all form part of the evaluation 

process of communicating science-- and therefore the objects and 

subjects of critical enquiry. 

We will not delve into all these areas. We will be evaluating this 

video as a follow-up and reflection on how the message has come 

over to the designated audience, as well as an analysis of group 

dynamics that had a bearing on the final outcome of the video. 

First step, we cast our "critical eye" behind the scenes on the 

production crew, five university students have been instructed to 

make a video on a science topic, --three British, one Irish, one 

South African--. 	In itself this process of representing and 

classifying people into different social groups is culturally and 

politically specific, not "neutral" or "natural". 
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MY CONTRIBUTION 

Soon after being assigned to work in a randomly selected group, I 

discovered that the group had very silently and subtly decided not 

to grant me full membership. This had the effect of me having to 

prove my "worthiness". That failed. Later I had to "force" my 

presence within the group for fear of being "overlooked". 

Research 

The group thought I would make a good researcher. Personally I 

found the topic both interesting and challenging and soon I had a 

vision of contributing towards a well-balanced team. Alas the group 

decided against a collective research investigation and I ended up 

on my own, collecting information from the library, newspapers and 

circulating my findings at group meetings. 

Organization 

Initially there was difficulty getting together collectively 

for discussions, resulting in memory gaps and lapses, so I proposed 

to take down minutes of meetings and give copies to producer to 

circulate amongst students. 

I was also responsible for organizing two appointments with; the 
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Urologist, 	 and Cancer Line, Ms 

Script-writing 

We collectively discussed ideas for the script. Producer and author 

of treatment volunteered to prepare rough-script deadline. This 

failed, so I took over the actual scriptwriting and shot breakdown 

responsibility. 

GROUP DYNAMICS 

There were many struggles to overcome. At the same time students 

were learning about discourses, ideologies, grasping and 

recognizing discursive formations and practices of racist and 

sexist discourses etc. Even though I highlight the three 

problematic areas below, I feel obliged to also mention the fact 

group members were at times consciously working together to over-

come cultural problems by speaking to each other, presenting 

themselves later on at meetings and interviews, getting creatively 

involved with ideas, etc. Perhaps one of those moments when they 

overlooked the fact that they were not supposed to begin the 

"shooting" process until the script was okayed by the lecturer. 
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Absenteeism 

This occurred more frequently in the earlier stages where students 

just did not pitch up at all. As well, we must also take into 

account student culture and those "freedoms" associated with it. 

'mexiern- 

The processgof acquirinq,dmowledge is not "natural", rather more 

a struggle, as we witness daily by student behaviour in the campus 

pub. For example, some students can talk endlessly about getting 

drunk the night before. This type of behaviour 	with 

student "freedom" and seen as "sociable",, Those who do not 
A 

participate run the risk of being branded "unnatural" or 

"unsociable". 

But as many students 	caught up in modern society realize, 

knowledge is also power to be equipped with. And so some of our 

group members pitched up on a Thursday morning workshop, after the 

Wednesday, "student's day off"; late, grumpy, hung-over, irritable 

or just simply playful. Sometimes it was too much of an effort to 

plan ahead, to check sound, to follow the script, to set up the 

camera at different venues and angles, 	again and again and 
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Sexist Discourse 

It became evident to the group that the author of the selected 

treatment was unconsciously immersed in a sexist discourse on 

gender issues. The topic, since it was his and credited highly with 

a 70% mark, provided a platform to preach about all the other 

gender inequalities. Some members lost interest in the topic and 

just wanted to get the video over and done with. 

Racist/Cultural Discourses 

Two group members carried around with them pre-determined results, 
(eto 	ulccK  

in the form of symbolic representations,, of two internationally 

renown "failed" nations --South Africa and Ireland--. 

Sometimes in the group decision-making process, many a problematic 

situation was solved with this notion of "democracy" ie, majority; 

rule, rather than the facts of reality. 

In my opinion, at least one such major decision was responsible 

for not understanding the concept of a designated audience, that 

led to a cover-up that produced a confused or an additional message 

statement in the end. We realized this problem when writing the 

script because we just could not find a suitable conclusion. By 

then we were caught in mid-air, too late to change direction, 

so we carried on looking ahead. 
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VIDEO CRITIQUE 

In assessing the degree of success in communicating our intended 

message to its designated audience, I will be analyzing the 

positive and negative impact of the message statement and then move 

on to identify or create meaning of our designated audience. 

Message statement 

We succeeded in highlighting a scientific fact, prostate cancer as 

a seriously over-looked male problem. As well, we succeeded in 

pin-pointing male attitude (social discourse) as a causal factor 

leading to insufficient health funding provisions and subsequently 

less funding for research into prostate cancer. 

However, we possibly fell into the trap of producing a confusing 

message statement, science could be recontexualized in popular 

belief as: "Male attitude causes prostate cancer". 

Just briefly: 

a) Interviews with public portraying men as ignoranti  not knowing 

their body parts. 

877 



b) Interview 1, male cancer lecturer explaining briefly 

about prostate cancer followed up by his incoherent message-in 

action, about "men sweeping under the carpet". 

c) Interview 2, male urologist representing the medical profession, 

talking very fast and indistinctly. (as if he had something to 

hide). 

d) Interview 3, an extroverted women (cancer line) who also 

fills in extra time for the failed media appointment. She spells 

out the male-macho-failing attitude. 

iS 
This has not been a conscious group construction. Here at work„a 

highly complex interplay of symbolic practices and ideas, emanating 

from their individual cultural discourses, taking over the 

communication gap. --fusing together visual imagery with scientific 

texts--. Without a goal, not having a clearly defined designated 

audience to communicate with, the group finds themselves speaking 

in a vacuum. Nobody to communicate with! 

Designated Audience 

To start off with, students were creating their own meanings of a 

designated audience and becoming confused with another texts on 

prostate cancer. 
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Replaying the facts 	 

1) Soon after selecting the treatment, it soon became apparent that 

it was not going to be as easy a task as "framing" the media for 

"male ignorance". Further sources indicated, especially during 

the last three years, that the media had become quite an 

active agent. 

aLJar5 

2) The group realized that the treatment was in fact (re)producing 

a male sexist attitude towards women in such statements as, 

"breast cancer screening ...(freely available) for women" 

(only women with a cancer history are invited for screening) and 

the "fascinating statistics" quoted as "8000 men died...but only 

3500 women died". (mortality rates indicated are older men 

opposed to young women). 

3) At this point the author of the treatment did not want to 

clarify further details about who the designated audience. The 

treatment only mentioned "family" and "friends". But the author 

made no secret of the fact that his mother worked for a NHS 

health-care centre. He brought along all the health-care 

pamphlets plus the diagram illustration locating the prostrate 

gland. Was this a case of self-censorship in that he did not 

want the group to know that his mother was possibly part of his 

designated audience mentioned as "family" in his treatment? 
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So the group debated, evading the issue, rather looking for 

other causal factors to associate a designated audience with 

in order to structure a production on. Some students then 

created meaning with a text based on the following extract, 

"Studies have noted an association between prostatic cancer 

and a frequency of sexual activity" and assuming students as 

most sexually active needing precaution against prostate 

cancer (like AIDS) and therefore nominated "young people" as the 

designated audience. In reality the controversy of a designated 

audience remained an unresolved issue with students battling to 

construct creative ideas on how to "caution young students 

against the risks of contracting prostate cancer". As is 

evidenced by the video in the end, this did not materialize. 

CONCLUSION 

The evaluation of this video production reveals an unbalanced team 

effort, partly as the result of clashes of hidden discourses. These 

discourses affected group dynamics adversely. The less than optimal 

communications in the group has probably led to a major failure in 

the video production: the loss of a clearly designated audience, 

and therefore the loss of a clear message statement. 

However, in producing this video it has been a major learning 

experience for students to witness and experience the complexity 

and subtlety of the communication process at work. 
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H3 

VIDEO and GROUP CRITIQUE 
By 	 , Group H. 

I will firstly comment on the video before I go into the 

workings of the group. 

Our video is on Prostate cancer and Mens Health Care and 

subsequent issues arising from this. The video was based aeon 

the idea of 	 who was the camera-man in the group. 

On viewing the video, overall I was pleased with the final 

production, Given the time restraints and the problems we 

encountered during the making of our film. 

As producer I felt a responsibility to insure the film turned 

out well. However the video in my opinion and I am sure your 

opinion Nills is not perfect, indeed there are some underlying 

faults in its production. Firstly the sound, we had all sorts 
Cl(1 

of problems with the sound. This is most apparent with the 
kholot,1.7 	 C-n^f (ev11-vl r6tv‘plAS] 

interview in the science lab at 	 We 

had to use the microphone on the camera as an extension mic 

was not provided, or was not collected. So the sound as I am 

sure you noticed was quite markedly effected in that 

interview. This problem reiterated itself with the vox-pop 

interviews with the public on the street, making the traffic 

sounds very apparent, however this turned out to be not so 

much of a problem giving the viewer a sense of actually being 

there, which might not have been the case if an extension mic 

had been used. 

The camera work during the film was I felt of a high standard 

during the film and as a result made the editing process that 
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We as a group with myself producer endeavoured to keep as 

rigidly as we could to the script. But in some cases as with 

the planned and scripted HTV interview this was not possible 

due to HTV letting us down and cancelling at the last minute, 

forcing us to change the script. In other cases we just did 

not film the relevant cutaway shots needed for the script as 
Ltlle CetIfyaL 

in the case in the lab at 	 the fault for this 

unfortunately lies with me as the producer. 

The continuity of our film I feel remains fluent throughout 

given even the script changes forementioned. The cutaway shots 

with voice-overs leading on to the next topic of debate worked 

very well, making the video run fluently and with a 

professional edge, which I was very pleased with. 

The production as a whole kept with the set genre of a 

Country File piece of about four minutes in length of which 

ours was. The film was informative, accurate in the facts 

given. The most pleasing aspect of the video to me was the 

breadth of the people interviewed and the varied opinions 

given by these interviewees. We had the opinion before we 

started filming that mens health care was not as prominent 

issue as womens health care for what ever reasons. The film 

through its subject matter showed us why this was. That is to 

say we had an obvious bias, I don't know if we will get marked 

down for this, but our bias seemed to be the popular ideology 

of the pubic and the professionals alike. 
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How The Group Worked. 

I will give the names of our group and say how I thought they 

worked within the group. 

Firstly 	 was the camera-man, as I mentioned earlier 

I viewed the camera work to be of a very high standard. 

helped write the script due to the film being based aeon his 

idea. He came up with some very original ideas for the film 

including some exelent camera shots which we incorporated into 

the video such as the tracing effects. 	was a great help 

to me as the producer with his ideas and his good camera work. 

Secondly 	 was the presenter in the film and as such 

also conducted the interviews. She presented the film very 

well and was very good in front of the camera. Her interview 

techniques were very good and carried the interviewee very 

well. The only thing to let 	down was her attendance, she 

did always turn up but was sometimes late and this caused some 

friction with one other member of the group. 

Thirdly 	 was the researcher. 

researched the relevant information quite well, but there were 

cases when she didn't disclose information to us as a group 

and made us look very foolish in front of you. She also set up 

our interview with Cancer Line which was to prove highly 

profitable. As far as working with the group this was a non 

event. She continually tried to disrupt the group saying we 

should do things her way, she was very inpatient with other 

members of the group to a point where arguments would arise. 

She was very unprofessional in the interviews and in some 
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cases would interrupt the interview to ask her own irrelevant 

questions which infuriated myself and the rest of the group. 

was very hard to work with and I must say did the 

group more harm than good! 

Fourthly 	 was the editor. 	had very little 

time in which to edit the video due to circumstances out of 

her and our control, but did the editing quickly and well to 

produce the end result, despite heckling from 

also had some very useful ideas regarding the script and was 

invaluable in the editing suite. 

Lastly myself: I had the job of producing the video a job I 

enjoyed. The set up of the group and the turbulence within 

meant a lot of my time was spent calming people down. I could 

have been more assertive in my decisions, and at times found 

myself asking for advice. I was lucky in the sense that 

and 
	 were in my group as they together helped my with 

some tough decisions regarding camera and editing. I feel I 

did a good job in producing the film given the circumstances 

and the time restraints. However if I were to do it again I 

would plan ahead much more. I felt the video turned out well 

all things considered and that group H should feel proud of 

what we have achieved. 
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Aerorero No.?-final pro 	t: 
	 114 

For Nils Lindahl Elliot 

F-.e:ort 

flui final productions Genre was a video in the style of a 

The occur we 	 elithusiastic and full of ideas 

for this vides that we wanted to get started as soon as 

possible or or Sc make it as good as possible, but due to some 

problems such as our presenter being ill quite often, it was 

not quite as great as we expected. 

Altogether, I think our group dynamics were good, apart from 

some minor communication problems. Each member of the group 

took on a role such as producer, presenter editor, but at the 

came time each person seemed to contribute partly to each of 

the roles. My particular role for example, was editor so my 

main iob G4E', at the end of the production, but I still felt 

that it was important to be there for each stage. This meant 

that I not only knew what was going to need to be done in the 

editing suite, but also could stress my own ideas and opinions 

about 'how things could be done. 

I think the main problem we encountered was not organising our 

time. This was also even more of a problem when we found out 

that we were supposed to finish a week early due to our 
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enthusiasm "o be' -:,a-bee s: edr1 	at the 
	

When 

came to the actual editing we had a '..reat lo. 	f time and 

t 	persbn at the iuht:uls wab ut a Lit stressful as 

there we:e a :1st cal ',irublea.0 which heeded to be 	 hut 

althbucr. tensioh 	 hiahly in the gtJur 1 think we :2,1 

worked very well together. It was difficult W0f1-:iria Jr, a druup 

with ir:wuple with many different ideas , standards and levels 

of matucity and knowledab and we did have our differences. 

But, consider 	the h.any technical problems we enc o untered 

think we did C.E. We all learnt a lot and I think as time went 

by we were eettine 	 and better at what we were doing. 

The video itself in my mind was not as successful as I first 

expected it could be, due to a number of different problems 

and also some new information which we found out as we were 

working on it which effected the angle which we were taking. 

Originally the video held the discourse that prostate cancer 

was an important male problem which as with many other male 

health issues was not getting enough media coverage and 

therefore men and women had very little knowledge about it 

compared with female cancers such as breast cancer. There is 

also less testing for prostate cancer and a lot less male  

health care clinics compared with female health care clinics, 

which we considered could be due to mens attitudes toward 

speaking to someone about a problem they may have. 

But as we researched the issues further we found that just as 

we were making the Video there seemed to be quite a bit of 

media 	coverage 	of 	r.f estate 	cancer , 	es.Qeoially 	on 	th e  

television and there is also another possible reason behind 

the lack of prostate cancer screening which was different than 
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whether a 

sardery are - nasty thet it 

are more likely to die = 	 k , 1 I 

These f_:,t 	 not effeit eur E.Cflpt tore J.:eetilly 

eltheuoh 
	

minor :ad: 	 as wed: as our 

own ens 	 utJect. 

think 	 manaoed to .f:ime the issues that we were 

trying to ienvey but I also think we maybe tried to convey a 

few toe many different pedm 2 of the subject for just one 

short videt. It maybe would have been a Ju,ed idea to have 

concentrated or. 3ust the media side or just mens attitudes. 

Also the dyeamics of the production process did seem to get in 

the way when tryinc to frame the issue because the video was 

meant to be just four minutes long and we had managed to get 

three very informative interviews, each giving their own 

important ideology, which lasted much longer than we could 

possibly use. Therefore each one had to be edited to try and 

use the most Important part of that persons interview in 

relation to the particular question asked. This meant that 

many important and relevant points were lost and we also ran 

the risk of creating our own ideology. 

.Our designated audience was men between the ages of about 18 

and 30 to create greater awareness. This age group we decided 

required an eyecatching and interesting audio visual. I think 

we succeeded to create this in some parts of the video and not 

others. We tried to use interesting camera angles and 

techniques such as tracing as well as addino Music to give the 

video a more watchable feel, the only pieLlem we found was 
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lack. of time for pred,],:in? come if o-r more  

imiblefa. it 	is also iolto ,_]:fficL:it '-.D make r.:'dd!o o serio,os and 

depressing sgbiect eyecatchisg. 

1 thiri!- the Video dri: manaoe to commni- 4 - 

MESQUE to he agionce although it may have been a liit of a 

mixture of messages a:: of which were important 	to needed a 

lar,,ier amount of time ea-h. I think this also meant that we 

were lecs able to 	:ioLti -slarly idecloQically 

because each ideblogy had 	 'short airtime. 	I thin 	we 

made good use of the narrative which helped tc c-t-ing together 

the different messeoeL which were beinc conveyed. 
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= 	teatmei-,t was selecteg D. tne croup 

producticn, my input into tne croup was more or 	eon immeaciate. 

The treatment was selected oy a vote DV the group members on 

receiving our pieces oacK atter Deing marKea. 	t was at tnis 

point tnat tne positions in the group were selected. Mll or tnis 

was conducted rainy easily, since most or tne group has oovious 

strengths in appropriate treks. 

-Ine area in discussion tprostate cancers was tnen researched 

thorougnly by 	 ror our next meeting, wnere we were to 

01SCUES tne structure or tne video and the script. This firm uase 

early on in the allocated time allowed us to 1001-: closely anti at 

length at tne topic, which meant we could took at the original 

angle or tne production in a more inrormed manner. It was tnen 

decideo by the group tnat it may be a more acceptable approach to 

look more at the reasons ror the apparent lacy or media coverage 

and research ratner than the possibility or screening or prostate 

cancer. All or the group seemea agreeable on this decision, and 

so it transpired tnat tne angle or the production changed. 

once tne group nad decided on the roles or each group member, 

the runction was carried out well by each member. Although there 

was an input or ideas rrom ail or the members, care was taken not 

to take over other people's roles. This did prove difticult at 

times, even though all group members were patient with each 

other. I think that I was probably most guilty or this, but group 

communication was goon enough that it never reached a point where 

it became a proolem in my view. I think that the communication 

helped the group situation greatly, since it never really allowed 

anyone to take over, and promoted a good input rrom all group 
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ilia isiGer 5. 

boon attenoance ov the whole Group aiso nelpeo tne way in 

whioh the group worked. There was little rriction in this area, 

aithough there were instances or lateness whim. a,though 

unavoidable, were sometimes annoying. !here was however an 

element or blaming others which seemea to prevail' rrcm certain 

memoers, along with a reluctance to working as a true group. one 

member chose to label everything tnat they had produced for the 

vioeo with their name, and thus cistancea themselves from other 

memoers. in my opinion tnis was not a true errort towards group 

work as the items proaucea were their responsibility in the 

group anyway, and aid not neeo rurtner attention orawn to them. 

This was the only malor problem in the group. Friction clia occur 

on a rew instances where inrormation was held back rrom other 

group members only to be released at inopportune occasions where 

it was not just the group members present. 

Tne script had input from all members or tne group, and 

fruitful ideas were discussed at length with respect to this. The 

final copy of tne script was refined and written primarily by 

and myself. 

overall, the result was pleasing to the group generally, in 

my view. The narrative seemed to flow well and there were some 

good ideas put forward for imagery to be used in tne production. 

The group realised that the production relied heavily on certain 

discourses, and it was decided that it was probably best to 

realise that a discourse was obviously going to ne present in the 

wnole .production. For this reason it was decided that we would 
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:- erer t uursei.es 
	

the pioductin. such a. 	ased rat 

rilvinoton 	so tnat we could not ne seen as trying to portra, 

reality itseir, cut merely a aiscourse or something real. The 

UISCOUISe portrayed in the rilm is that it seems that there seems 

to oe little coverage by the media in tnis rield, relatively 

iitt,e research into the treatment or tne aisease and certainly 

little public awareness or tne conaition. 'inc structure or the 

video itseir was careruily plannea in oraer to question tne 

discourse that it naa already presented to tne viewers. 

kererences to tne auoience themselves were also incorperatea into 

tne narration in oroer to remina viewers that this was a 

representation or a oicourse being presentea to them using 

statistics and interviews to snow this discourse at work ratner 

than a presentation or reality. This is demonstrated in the 

narrative line "What ao you know about prostate cancer". This 

line involves tne auoience and asks them to think about their owr 

discourses invoked by the area or study. 

The rilming or the video was generally rainy 

straigntrorwara, although hiccups did occur. The proaucer rrom 

Hiv pulled out or an interview minutes berore we were due to 

rilm, which meant that a whole week was wasted. Apart rrom this 

most or the rilming ran smoothly and cutaway shots we required 

rrom hospitals asioe, most or the snots were obtained. The 

interviewees were all heiprul and tried hard to discuss the areas 

we asked them to. This proved uplifting for all or the group, anc 

the rilming was both exciting and interesting. 

Although only a short time was available to the group in 

order to edit the rilm, the rinai production proved to be 
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accebranie tb the .,giroub 	seemea. J ihce all Dr the 

attenaec tne ecitina stage, it pi oven an irterestina 

exercise. iension mounted between memoers as realisation or tne 

urpenc, set in. but tne arcup still maintained dooa 

communication. 

Inc rinat proauction remained relatively raitnrui to tne 

originai script, and seemea to rlow smoothly. 1 tnink that some 

pleasing snots were shown, accompaniea by an inrormative and 

rowing narrative. F, slight twist in the narration occurred in 

the conclusion or tne piece. Inis part or the production was narr 

to write, as it was not certain wnat the interviewees were going 

to say. and how the interviews would be edited. This meant tnat 

tne conclusion seemea a little arbitrary, in hinosight. 

The making or this production was invaluable. it allowed the 

group to make its own decisions and then have responsibility Tor 

them. finis meant that good communication among the group was 

vital ano good planning necessary. Not all or our planning and 

decision making was necessarily ideal, but on the whole the droul 

pulled together and did its best. 1 reel like we have all learnt 

massive amounts during this production. which would prove heipTu; 

in future productions. 
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Appendix XXII 
The Recontextualization of Science 

The following is an example of how the concept of recontextualization could 

be modified-- recontextualized-- in a manner that would transform it into an 

integrating principle for the new SCC course. The paragraphs below are 

written in a manner which is designed to make the integrating principle 

accessible to students taking the new course. 

"We can conceive science communication as a process whereby science is 

successively represented by different social groups, in relation to their own 

cultural values, codes, and discourses. It is likely that there will be some 

continuity between the different groups' representations. It is likely that at 

least some meanings will be shared by all the various individuals and 

groups involved in the process. But it is also likely that there will be some 

discontinuities in the process, that the meaning will change from context to 

context. These discontinuities in meanings-- what the various groups 

involved consider to be important about a scientific discovery, about a 

scientific issue or principle-- will always be the result of differences in the 

immediate contexts of reception, and broader cultural contexts of the 

different groups involved in the process. A scientist communicating about 

science in a science journal for scientists will employ signs, codes and 

discourses-- more generally, cultural conventions-- that are quite different 

from those used by the science journalist writing a piece for a broadsheet 

paper. The differences undoubtedly reflect differences in the medium of 

representation (science journal, newspaper), but this difference in medium 

and genre is itself the result of differences in fields or contexts of 

reception: what people 'do' with science representations, depends on the 

context in which they read or view or use the representations. 

It follows that a theory of science communication should be able to 

explain this process. This is precisely the objective of the theory of 
recontextualization. As the name itself suggests, the theory of 

recontextualization is meant to provide a conceptual tool with which to 

explain the ways in which the meaning of scientific discourse and its 

products varies across the different contexts involved in the process of 

mass communication. 

For analytical purposes, the process of recontextualization in science 

communication can be broken down into the following discrete stages 
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(though in everyday practice, the process of recontextualization might 
appear to be very much like a "seamless" process): 

1. A scientist, or a team of scientists working for a particular 
institution communicate their findings by means of a specialised 
science journal (e.g. Nature ), or by means of a press conference. 
(Whatever the case, scientists must use representations to 
communicate: be they in the form of a scientific paper, or a press 
release). I shall refer to these representations, and the contexts for 
which they are produced in, as the science text and context. 

2. A media producer, or a team of media producers, decide that aspects 
of the science text and/or context can or should be communicated. 
This decision is frequently based on commercial considerations: 
science is commodified by the mass media. That is, it is given a price, 
and sold in a media 'market'. 

3. The producers then select certain aspects to be communicated, and 
thereby decontextualize those aspects of the scientific text and 
discourse. They remove them from their original textual and 
contextual "frame", and in so doing, begin to change their meaning. 

4. The decontextualized aspects of the primary text are then 
recontextualized in a new text and context: a media text and 
context (e.g. a natural history documentary, a radio programme, a 
and so forth). Although there is always at least some continuity 
with the science text (for example, a nominal continuity: the media 
piece is 'about' this or that scientific discovery), mass media 
producers always introduce a number of transformations in the 
science text/discourse. The nature, and extent of these changes 
depend on the complex interaction of a number of cultural-
institutional aspects of the new context: the individual producer's 
style, the media institution he or she works for, the medium used for 
recontextualization, the genre, the 'target audience', and of course, 
any professional discourses affecting the process. In this sense, this 
process, like science itself, is not a neutral or value-free one: it too, 
entails selection and classification and evaluation. The process of 
recontextualization consolidates the shift in meaning-- the 
representational transformation-- begun when producers 
decontextualized certain aspects of the science text. 

5. The new text, is then (mass) communicated to publics who read, 
watch or listen to the media text, and interpret it. This process is like 
a 'silent' form of recontextualization. Even though the audiences do 
not necessarily make anything visible with the programmes, this 
does not mean that they are passive. On the contrary, publics can 
be thought of as being very active: we select, classify, and evaluate 
what we read, hear or watch on the basis of our immediate context 
of reception (the immediate context where we do the viewing, 
reading, hearing), and on the basis of our broader, and deeper 
cultural context: the patterns of representations that provide us 
with senses of identity, senses of reality. This context, like the media 
producers', may overlap in some respects with the scientific. It is, 
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however, like to differ in key 'discursive' ways. 

It is worth reiterating that this process, like all representational processes, 

is always charged with politics. It always involves power. Historically, this 

process, which is commonly referred to as the popularisation of science, has 

led to considerable conflict between scientists and media producers. 

Scientists have accused media producers of misinterpreting their work; 

media producers have accused scientists of being unaware of the 

constraints and problems faced by communicators. In turn, some 

scientists have researched the "public understanding of science" and have 

decided that the public was "ignorant" or insufficiently knowledgeable about 

this or that aspect of science. Each of these accusations is levelled from the 

perspective of each player's context, and from the perspective of the 

discourses which prevail there. Thus for the scientist, the most important 

thing is the accuracy of the scientific account; for the media producers, 

whether the message "grabs" the audience or not, and so forth." 
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Appendix XX[II 
Proposed Sequence for First Year in 

New SCC Curriculum 

The table which appears on the following pages provides an example of how 

the various categories recontextualized by the SCC course could be 

sequenced in the first year. 
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