Under the umbrella of the National Singing Programme, one
major strand was the Chorister Outreach Programme (COP)
that was funded by the Government at £1m per year from the
Autumn of 2007 through to the Summer of 2010. The
programme was designed to enable ‘professional children’s
choirs to work creatively with primary school children in
their local area’. The programme was overseen by the Choir
Schools Association (CSA), usually in partnership with the
local music service and Sing Up team, and was open to all
their members, as well as other professional choirs with
choristers that were connected to a religious establishment.
As part of the evaluation of the programme, a research team
from the Institute of Education were appointed to undertake
a structured research evaluation of certain features of the
programme in the academic years 2008-2009 and 2009-2010,
with a follow-up in 2010-2011.
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1. Introduction
and context

In 2004, the UK Government initiated a ‘Music Manifesto’, sponsored
by the Ministries for education (DCFS) and culture, media and sport
(DCMS) to campaign ‘to ensure that all children and young people have
access to high quality music education™. Under the umbrella of the Music
Manifesto, one major area of activity embraced the promotion of chil-
dren’s singing®. Subsequently, a four-year, £40m National Singing Pro-
gramme ‘Sing Up’ was launched in 2007 with the intention of ensuring
that singing became part of early years and Primary education for all chil-
dren in England by 20123, a cultural programme initiative that linked to
the wider preparations for the London-based Olympic Games. The Brit-
ish composer and broadcaster Howard Goodall was appointed as the na-
tional ‘Singing Ambassador’ for England in January 2007 to lead the sing-
ing campaign.

Following a tendering process, the two Government Departments for
culture and education (DCMS, DfES) jointly appointed a consortium of
Youth Music, The Sage Gateshead, Faber Music, and the advertising
agency Abbot Mead Vickers to lead on the actual provision of the Nation-
al Singing Programme in 2007-2008 and (subsequently) on through to
2011 and, in a reduced Government-sponsored form, to 2012. Included in
the intentions of the Programme were that ‘children experience high-
quality singing, both within and without their daily school curriculum, on
a daily basis’ and that ‘every school has a teacher committed to facilitating

! See http://webarchive.nationalarchives.gov.uk/20081208222540/
http://www.musicmanifesto.co.uk/key-aims/ for further details [retrieved 15 February
2012].

2 The emphasis on singing is now being complemented by a new programme of free instru-
mental tuition, ‘In Harmony’. Three pilot projects were launched in 2009 (Norwich, Liver-
pool and Lambeth), based on the Venezuelan El Sistema programme, with the intention of
promoting both musical and other-than-musical benefits, including personal and social de-
velopment, through participation in instrumental ensembles. See
http://webarchive.nationalarchives.gov.uk/20081208222540/http://www.musicmanifesto.co.
uk/news/details/Winning-In-Harmony-bids-announced/ [retrieved 15 February 2012].

* See http://www.singup.org/ [retrieved 15 February 2012].



12 | The Chorister Outreach Programme of the Choir Schools Association

high quality singing and vocal work for the whole school’.

Within its Government-sponsored organisation, Sing Up included a
range of funded programmes across the country, including the provision of
community-based opportunities (such as with partner organisation Con-
tinYou who were working with Secondary schools and their feeder Prima-
ries); singing for children in non-mainstream schools (‘Beyond The Main-
stream’); the establishment of Sing Up ‘communities’ in different regions
of England; a national ‘Vocal Force’ programme of adult singing leader
development (led by The Sage Gateshead), and additional support for
schools through an ‘Awards’ programme and also a downloadable Song
Bank of several hundred songs.

Under the umbrella of the National Singing Programme, one major
strand was the Chorister Outreach Programme (COP) that was funded
by the Government at £1m per year from the Autumn of 2007 through to
the Summer of 2010. The programme was designed to enable ‘professional
children’s choirs to work creatively with primary school children in their
local area™. The programme was overseen by the Choir Schools Associa-
tion (CSA), usually in partnership with the local music service and Sing
Up team, and was open to all their members, as well as other professional
choirs with choristers that were connected to a religious establishment.

As part of the evaluation of the programme, a research team from the
Institute of Education were appointed to undertake a structured research
evaluation of certain features of the programme in the academic years
2008-2009 and 2009-2010, with a follow-up in 2010-2011.

In 2008-2009, 41 COP projects worked with pupils in English Prima-
ry schools; in 2009-2010 the number increased to 42 projects. COP activi-
ty under the CSA umbrella ceased in the Summer of 2010, although vari-
ous schools chose to continue their participation in the outreach pro-
gramme using their own funds and CSA members have often continued to
support outreach activities in neighbouring schools.

Amongst the general aims of the COP projects was to use choristers as
role models within their outreach activities in local schools, such as includ-
ing the creation of a junior choir from across the schools to rehearse and
subsequently perform in the cathedral. For example, the Devon County
Junior Choir was formed in 2007 through a co-operation between Exeter

Cathedral and the Devon County Council Music Service’.

* See http://www.choirschools.org.uk/2csahtml/outreach.htm [retrieved 15 February 2012].
* See http://www.dcjc.org.uk/ [retrieved 15 February 2012].
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2. The Chorister
Outreach
Programme: a
summary of the
research
evaluation
methodology
2008-2011

The research team from the International Music Education Research
Centre (iMerc), Institute of Education, University of London undertook
evaluations of features of the COP programmes in the academic years
2008-2009, 2009-2010 and 2010-2011. In each academic year, in discus-
sion with colleagues from the CSA, the research team focused on a differ-
ent aspect of COP provision, as summarised below.

2.1 Research foci

COP Evaluation Phase | (2008-2009)

(0]

(0]

Focus 1: Children’s singing behaviours and attitudes to singing (individu-
al assessment and questionnaire)

Focus 2: Teacher’s attitudes and knowledge of singing and the teaching of
singing (questionnaire)

Focus 3: Head teacher’s views on levels of engagement and the potential
impact of Chorister Outreach Programme (questionnaire)

Focus 4: The views of key team members working in the delivery of the
Chorister Outreach Programme (interviews)
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COP Evaluation Phase Il (2009-2010)

o Focus 1: What counts as ‘good practice’ in vocal leadership? (COP session
observations)

o Focus 2: Exploring the wider benefits of participating in singing activities
(impact of COP on reading and numeracy — case study at one Westmin-
ster COP school) (standardised assessments)

COP Evaluation Phase Ill (2010-2011)

o  Focus: The impact and legacy of the Chorister Outreach Programme —
the views of teachers, pupils and of key team members working in the de-
livery of the Chorister Outreach Programme (inferviews and question-
naires)

2.2 Research methodology

The research methodology embraced a variety of data collection meth-
ods and research tools, as suited to the needs of the particular research
questions and foci. Table 1 summarises the research tools used in relation
to the research foci for each academic year.

Table 1: Summary of research foci and research tools used

Research foci COP Research year Research tools

2008- | 2009- |2010- | [ndividual e e Lesson Standardised
2009 | 2010 | 2011 | assessment observations | assessments

Individual children’s singing and vocal v v v

- Children’s habitual speech pitch centre |/ N N

- Comfortable singing range N N N

- Singing behaviour of two well-known

songs v v v

Children’s attitudes towards singing

(5 themes) v v v

Children’s self-concept and sense of

social inclusion v v v

Teachers.' singing self efficacy and v N

Head teacher’s views on impact v v

Key COP project team views N N

Effective teaching and learning v N

Wider benefits: reading and numeracy v v

(case study)

COP legacy N N N

A mixed methods approach was adopted in the research design in or-
der to enable the evaluation to focus on different aspects of the COP. The
primary research tools were assessments of individual children’s singing
abilities, questionnaire surveys of participant children and adults’ self-
concepts as singers and (for the adults) questionnaire-based perceptions
and interviews concerning COP impact; observations of the process of
teaching and learning in COP-led sessions with Primary school children;
and a case study of possible transfer effects concerning reading and numer-

acy.
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3. The Chorister
Outreach
Programme:
selected

findings from
2008-2009

Findings from our first year of evaluation have been previously report-
ed in detail elsewhere (see Welch ez al., 2009). This section presents some
of the key findings from that report.

3.1 Background information

In discussion with the CSA, our 2008-2009 evaluation focused on
three exemplar ‘cases’ of different local COP projects. These were as fol-
lows:

o  Bradford was a new COP provider and was selected as an example of a
Cathedral that does not have an attached Choir School . We visited 7
schools in the Bradford programme (i.e., 58% of the total schools involved).

o Durham was in its second COP year, following its initial funded COP
activity in 2007-2008. The focus schools were in a mixed geographical lo-
cation that was spread across three Local Authorities (Durham, Sunder-
land and South Tyneside), with a rolling programme across one LA per
term. We wisited 14 schools in the Durham COP (58% of the total schools in-
volved).

o  Exeter, like Durham, was also in its second COP year, following its initial
funded COP activity in 2007-2008. The project was based within a rela-
tively rural context in the Devon Local Authority. Here, we visited 11 Exe-
ter COP schools (46% of the total schools involved).
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Three additional COP schools were also included as they formed part
of the team’s wider national Sing Up evaluation. These were based in
Cambridgeshire, Suffolk and Oxfordshire and were part of three other
COP projects led by King’s College Cambridge, St Edmundsbury Cathe-
dral and Christ Church Oxford respectively. Thus, research data were
gathered in total from six COP projects in different parts of England.

An overview of the timeline for the COP research evaluation across the
opening twelve-month period (i.e., November 2008 to October 2009) is
shown in Figure 1 (below), supplemented by the King’s College, St Ed-
mundbury and Christ Church COP data.

Chorister Outreach Programme 2008-2009

3 strands: Autumn 2008 Spring 2009 Summer 2009 Autumn 2009

(1) established choir school
(i) CASE  |outreach scheme (from Year 1, 2007-
STUDIES 2008)

Site VISt
3davs

[Site visT|
3davs

STTe VIS
3davs
STTE VIS
3 davs

[STte Vst
3davs
[Site visit|
3davs

e
(min n=3, max El E E E E " =
n=dependenton| (2) new choir school outreach | 8 EZ 2 E2 £ =
participant scheme 2008-2009 & ez 25 [T @e 2] @
Cathedrals; x'9' - 7 7 7 E < i}
Primary schools [™(3) foundation (without choir | &' - ] « | «
per Cathedral) | gch, d i E % £ 3 £ &3 e 3
school attached) outreach (either | 5 72 72 Bz 72 BE @ Final Data Analyses &
new or established) -1 ] El 5 E 5 8 anayse
ew or establishe Report writing (for Dec

09)
(if) analyses of interim (April 09) and final (July 09)

reports from participant choir schools/ foundations

(iif) web-based forum: survey of a sample of
participant primary schools, drawing on NSP schools
evaluation - and linked to visits under Strand (i)
above

Throughout, following Pilot study Summer 2008 with sample of Year 1 CSA participants

March

2000 December
Monitoring meetings & report writing Interi 2009 Final
Report Report

Plus: supplementary data from three Primary schools associated with King’s College Cambridge, St Edmundsbury Cathedral and Christ Church Oxford,

Figure 1:  The research design and timeline 2008-2009

3.2 Research schedule

The research schedule for each site was as follows:

Bradford

The original plan was to visit 3-4 schools during each of the Spring
and Summer terms 2009, making a total of n=6-8 of Bradford’s 12 COP
project schools. With the assistance of the well-organised team at Brad-
ford, a total of 9 school visits were arranged (i.e., 5 in the Spring and 4 in
the Summer term). Unfortunately, one school in the Spring term and an-
other in the Summer term had to cancel the visit at the last minute due to
unforeseen circumstances. This meant that our final total of visits for the
Bradford COP project was 4 schools in the Spring term and 3 in the
Summer term, that is, 7 out of 12 schools (58%) that were working with
Bradford COP at that time.
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Durham

The initial plan was to visit 4 schools within one Local Authority dur-
ing each of the Spring and Summer terms 2009, following the Novem-
ber/December pilot. This would allow us to visit n=12 of the total n=24
Durham COP project schools in total. With the support of the well-
organised team at the Durham COP, and a very positive reception from
the participating schools, we were able to visit more schools than originally
planned. Overall, 5 schools were visited in the Autumn term, 5 in the
Spring term and 4 in the Summer term, making a total of 14 out of 24
schools (58%) that were working with Durham COP at that time.

Exeter

Our agreed intention was to visit 5 schools during each of the Spring
and Summer terms 2009, making a total of n=10 of Exeter’s 24 COP pro-
ject schools. Due to variations in the numbers of Primary schools partici-
pating in the project in the Spring term, we were able to visit only 2
schools. However, the Exeter COP team were very helpful in enabling us
subsequently to visit 9 schools in the Summer term. Overall, this meant
that we were able to evaluate pupil singing in a total of 11 out of 24
schools (46%) that were working with Exeter COP at that time.

Opverall, the team was able to visit 32 schools across the three COP
projects (compared with the initial target of 27). This proportion equated
to just over half (53%) of the participating COP schools for these projects
during the academic year 2008-2009 (see below for details regarding the
school visits per each location). In total, 789 children took part in the case
study project evaluation (Bradford COP = 179; Durham COP = 421; Exe-
ter COP = 189).

Additional COP schools outside the three focus projects

As well as the COP case study schools (n=32 across the three focus
clusters), our second year of data collection for the main Sing Up evalua-
tion included three additional COP schools. These were based in Cam-
bridgeshire, Suffolk and Oxfordshire and were part of three separate COP
projects led by King’s College Cambridge, St Edmundsbury Cathedral
and Christ Church Oxford respectively. Each of these three schools was
also a Sing Up award school and one, in Cambridgeshire, had also been
part of the initial year’s baseline dataset. The data from these three indi-
vidual schools has been treated variously in the analyses, as explained in
the section (3.5) that follows on ‘participants’.
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3.3 Participants

Within the COP dataset for this opening year’s research evaluation,
there were n=943 pupils in total, drawn from across the three COP focus
projects (n=789) and the three additional COP schools (n=154). The total
number of female pupils from the participating COP schools (n=626) is
approximately double the numbers of male pupils (n=317). The distribu-
tion of participants across COP school Years is also variable, with the ma-
jority from school Years 4 and 5 (ages 8+ and 9+), as well as female pupils
from Year 6 (age 10+) (see Figure 2).

Figure 2: Numbers of pupils by school year group and sex

3.4 Selected key findings

3.4.1 Children’s singing behaviours

In line with the research procedures for the main Sing Up impact eval-
uation, each child in the selected COP Primary schools that participated
in the outreach activities had their singing individually assessed in the per-
formance of two well-known songs. These were common items in the
child-focused repertoire — normally either “T'winkle Twinkle Little Star’
and ‘Happy Birthday’, or one or other items that the particular child knew
well — on advice from the teacher — if these two standard songs were un-
known. Developmental singing competency for each of the two focus
songs was assessed against two established rating scales (Rutkowski, 1997;
Welch, 1998). The Rutkowski (1997) scale is a measure of singing voice
development; whereas the Welch (1998) scale assesses vocal pitch-
matching development. Previous research (Mang, 2006) had demonstrated
that the two scales could be used alongside one another to investigate the-
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se complimentary aspects of singing development. Collectively, the scales
offer a holistic perspective of a child’s current singing behaviour. In the
subsequent data analyses the various scores are combined and normalised,
with a score of 100 being equivalent to the highest combined ratings for
each of the two songs, on each scale.

The mean normalised singing assessments for each of the five partici-
pant groups are shown in Table 2 and (in graphic form) in Figure 3.

Table 2:  Normalised singing score means for each of the five main school/singer types
of participants (n=8,799 singing assessments in total). Note: (i) ‘Cathedral school’ non-
chorister participants are shown separately from their chorister peers; (ii) COP data em-
braces the three case study focus projects and also the three additional schools.

Figure 3: Normalised singing score means for each group in graphic form

Subjecting the singing data to a statistical Analysis of Variance
(ANOVA) indicated that there was a significant effect of participant
grouping on the assessed singing rating, F(4,8794) = 75.36, p<.0001 (see
Table 3). Detailed analyses revealed the following:

o As might be expected given their professional performance background,
the small number of cathedral choristers in our dataset (n=47) had the
highest normalised singing assessment ratings (X = 90.34).

o In comparison, children in the COP projects as a collective (n=926) had
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the next highest singing ratings (X = 82.61)°. The difference between the
two means (choristers versus pupils involved with COP activities) just
achieves non-significance (p=0.053).

o  Both cathedral choristers and pupils involved with COP activities were
rated significantly higher in their singing behaviours than all three other
groups of participants (p<.0001).

o  Sing Up participants were rated significantly higher (n=4,906; x = 74.13,
p<.0001) than Non-Sing Up participants (n=2,571; X = 70.94) and also
higher than cathedral school non-choristers (n=349; ¥ = 70.54, p<.0001).

o In contrast, there were no significant differences between the singing as-
sessment ratings for Non-Sing Up participants and cathedral school non-

choristers (p=0.996) (see Table 4 for detailed paired group comparisons).

Table 3:  Statistical comparisons of means between pairs of different school/singer types

As stated above, when treated as a single group (by combining the re-
sults for the three COP projects and three other schools, n=926) the pupils
involved with the COP activities had the second highest normalised sing-
ing assessment ratings (¥= 82.61). Nevertheless, within the three COP
projects, there were statistically significant differences in singing assess-
ment mean scores, F(2, 772) = 41.71, p<.0001. With regard to their mean
ratings, participants in the Exeter COP (x= 86.69) were rated significantly
higher than those from Durham (¥= 83.28); whilst Bradford had by com-
parison, the lowest mean score (¥= 74.29) of the three projects - see Fig-
ure 4.

Drawing on the evidence from previous literature and other Sing Up
findings (see also ‘sex differences’ below), in part, this ‘within-COP pro-

¢ There was no significant difference between the singing assessments of participants in the
three COP case study projects (n=775) and the three other COP schools (n=151) that were
visited as part of the main data collection (t(213) = 1.97, p=.135). Thus they were treated as
one group in this particular analysis.
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ject’ difference may relate to the proportion of female pupils compared
with male pupils in each project, i.e., Exeter COP (n=144 females vs.
n=45 males; 76% females), Durham COP (n=306 females vs. n=115
males; 73% females) and Bradford COP (n=94 females vs. n=85 males;
53% females) (see Table 4). However, the statistical differences between
the normalised singing assessments means for the sexes in each COP pro-
ject are not identical. There is a highly significant difference between the
sexes in the Bradford COP (p=.000), less of a significant difference in the
Exeter COP (p<.02), and no difference statistically in the Durham COP
(n=.16, n.s.; see Table 5), which, incidentally, has the largest number of
participants of the three COP case study projects.

Figure 4: Mean singing assessment ratings for each COP focus project

Table 4: Numbers of participants by sex in each of the three COP focus projects

Table 5: Mean normalised singing assessment ratings by COP project and sex of par-
ticipants
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The normalised singing score differences (and similarities) between the
sexes in each of the three COP focus projects are illustrated in Figure 5
below, showing an overall bias towards female participants, but also rela-
tive differences within projects.

Figure 5:  Graph of normalised singing scores by COP project and sex of participants

Opverall, children who experience some form of structured intervention
in their singing development tend to be rated significantly more highly in
terms of singing competency than those of similar age and background
without such experience. In particular, Primary school children who have
participated in the Chorister Outreach Programme (COP) tend to have
the highest singing development ratings within the dataset outside the
cathedral choristers (see also Chapter 6 for a report on this and subsequent
data findings). There is also evidence that other activities under the Sing
Up umbrella had an overall positive impact on children’s singing develop-
ment, as reported in the team’s impact evaluation of the first year’s activi-
ties (Welch ez al., 2008; 2012), in the mean singing assessment ratings
above (Table 2) and also in the other data analyses from the research com-

pleted during 2008-2009 (see below).

Other sex differences in COP singing assessments

As reported above (Table 5) and in common with other Sing Up data
analyses, as well as the background research literature on children’s singing
(e.g., Welch, 2006; Welch ez al., 2008; Welch e al., 2012c¢), there were
significant differences in observed singing development between data for
the sexes in the COP dataset, F(1, 924) = 70.13, p<.0001. Overall, COP
female pupils tended to be significantly more advanced in their singing
behaviours, with a mean rating of X = 85.65 compared to male pupils X =
76.38 (see Table 6).
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Table 6:  Normalised mean singing assessments for COP participants by sex

Similarly, across the whole singing assessment dataset for the first
year’s evaluation of the national Sing Up programme (n=8,799 children),
there are significant differences between the sexes, both overall and also
across the five major school types’, F(9, 8790) = 105.27, p<.0001 (see Ta-
ble 7).

Table 7:  ANOVA statistical differences for whole singing assessment dataset (n=8,799)
by sex and school grouping

Overall, across the dataset, female pupils have a statistically higher
mean normalised singing assessment rating (X =78.97, p<.0001) than male
(x = 68.82). This overall finding in favour of females is mirrored in anal-
yses of sex differences within three of the five different school categories,
the exceptions being the cathedral choristers and their non-chorister peers
(the smallest groupings - see Table 8 for details). The sex differences in
the group means are also illustrated in Figure 6.

7 The five major school types include Non-Sing Up Schools (Primary schools who have not
reported the use of Sing Up training, resources and/or specialist singing intervention), Sing
Up Schools (Primary schools who have reported the use of Sing Up training, resources and/or
specialist singing intervention), Cathedral Schools (Pupils at Cathedral schools who are not
choristers), Choristers and COP Schools (Primary schools who have participated in COP

activities).
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Table8: Mean normalised singing assessments by sex

Figure 6: Mean singing assessments by sex and school type

One of the ongoing challenges in understanding and nurturing chil-
dren’s singing development concerns the persistence of a gender gap in
singing competency. Almost without exception, at each age girls tend to
be assessed as more competent singers compared to boys. This is a com-
mon finding in the literature of the research into children’s singing (e.g.,
see Welch ez a/, 2012¢ for an overview) and it is also evident in the COP
and other Sing Up data. Yet there are also many instances at school and
class level where boys are equally competent as singers as girls, suggesting
that perhaps there are underlying cultural and pedagogical issues about
boys and singing that needs to be addressed (e.g., see Harrison e a/, 2012;
Ashley, 2009).

3.4.2 Pupils’ attitudes to singing

Pupils’ attitudes to singing were researched using a specially designed
questionnaire (originally based on Joyce, 2005). This investigated chil-
dren’s perceptions in relation to various singing environments (school,



A Research Evaluation (2008-2011) | 25

home, informal settings), as well as their identity as singers®. As part of the
second year’s research evaluation of the National Singing Programme
(Sing Up), an additional section was added by the IoE research team,
which was designed to focus on one of the potential wider benefits of sing-
ing, namely children’s sense of being socially included.

3.4.2.1 Pupils’ attitudes to singing: Questionnaire description

The questionnaire consisted of three main overarching themes that
represented: (a) singing environments, (b) identity as a singer; and (c) social
inclusion. In relation to singing environments, children’s attitudes to singing
at school, singing at home and singing in informal settings with peers were
investigated. With respect to their perceived identity as a singer, percep-
tions about self and emotional connections with singing were explored.
The social inclusion questions took account of participants’ self-concept, as
well as perceptions of control and self-efficacy.

The questionnaire was structured around six sub-themes, each of
which consisted of a number of statements capturing the issues under in-
vestigation in more detail:

(i)  Identity as a singer (emotional connection with singing);
(i)  Identity as a singer (self-efficacy);

(i)  Singing at home;

(iv)  Singing at school;

(v)  Singing in informal settings;

(vi)  Social inclusion.

Children were requested to indicate their degree of agreement to each
of the questionnaire items, using a seven-point Likert-type scale ranging
from ‘T don’t agree’ to ‘I agree”. ‘Smiley faces’ were used to represent visu-
ally the various gradations (level distinctions) and to facilitate the decision
making process, especially for younger children (see Appendix 2 for a re-
lated example linked to spirituality - section 4.3). The sub-theme related
statements were presented in a randomised order throughout the ques-
tionnaire to control for potential order effects.

3.4.2.2 Pupils’ attitudes to singing: Reliability analyses and computation of
participants’ attitudinal responses

Internal reliability of the questionnaire as a whole, as well as within

# For more information on the research process and questionnaire, see published reports on
the National Singing Programme evaluation in its first year — Welch et al (Music Education
Research, 2009; Psychomusicology, 2012).

? In the opening year, the questionnaire had 45 questions focused on singing. In the second
year of data collection (2008-2009), an additional twelve questions were added that related to
social inclusion, making 57 questions in total. This version of the questionnaire was extended
slightly to 60 questions, of which fifteen related to social inclusion.



26 | The Chorister Outreach Programme of the Choir Schools Association

each of the sections, was investigated using Cronbach's alpha coefficient
(). The overall questionnaire consistency was .89, indicating very high
internal reliability’®. All of the sections had very satisfactory internal relia-
bility concerning participants’ responses, ranging from .60 to .96.

Pupil’s responses under each identified sub-theme were added together
to create a pupil’s total score (with reversal polarity adjustments for ‘nega-
tive’ questions). These overall scores were subsequently used in a multivar-
iate analysis of variance (MANOVA) that aimed to investigate possible
interrelationships between particular independent variables — COP cases
(Durham, Bradford, Exeter), sex (male, female) and age — on the depend-
ent variable of children’s attitudes to singing and to themselves (as repre-
sented by the six questionnaire sub-themes of (i) identity as a singer, (ii)
identity as a singer (self-efficacy), (iii) singing at home, (iv) singing at
school, (v) singing in informal settings and (vi) social inclusion).

3.4.2.3 Pupils’ attitudes to singing: Overall COP impact on children’s atti-
tudes

Firstly, an analysis was conducted to compare the attitudes of children
participating in the three COP projects (combined) with data from all the
other participants in the overall database, namely: compared to (a) partici-
pants whose school had experienced some form of Sing Up intervention
and (b) Non-S8ing Up baseline participants. For the purposes of the anal-
yses below, schools participating in a COP case study project were termed
‘COP school’, schools experiencing any kind of Sing Up intervention were
termed ‘Sing Up school’ (and included the three additional COP schools for
the purpose of this case study comparison) and schools where no special-
ised singing intervention was recorded were labelled ‘Non-S8ing Up’. The
data used for the COP comparison with participants in Sing Up and Non-
Sing Up schools were collected in the academic years 2007-2008 and
2008-2009 as part of the main impact evaluation of the National Singing
Programme in England. Attitudinal data from n=8,508 children were in-
cluded in the analyses below, i.e., n=4,738 from Sing Up schools; n=2,981
from Non-S8ing Up schools; n=789 from the three COP case study project
schools.

Results indicated that the independent variable ‘intervention pro-
gramme’ (i.e., COP/SU/Non-SU) was significant for all themes (F(10,
17004) = 14.45, p <.0001, partial eta squared = .008). These findings com-
pared children’s attitudes to singing and self across the three different ‘in-

tervention’ categories (COP/SU/Non-SU) and thus identified differences

10 The coefficient of consistency [a] can have values between negative infinity and 1. See
Cronbach, L. J. (1951). Coefficient alpha and the internal structure of tests. Psychometrika.
16,297-334.
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and similarities. The themes where statistically significant differences were
observed are shown below:

o ‘Identity as a singer — emotional connection with singing’ (F(2, 8505) =
37.76, p <.0001, partial eta squared =.009);

o ‘Identity as a singer — self’ (F(2, 8505) = 16.08, p <.0001, partial eta
squared =.004);

o  ‘Singing at home’ (F(2, 8505) = 19.96, p <.0001, partial eta squared =
.005);

o ‘Singing at school’ (F(2, 8505) = 39.46, p <.0001, partial eta squared =
.009);

o  ‘Singing in informal settings’ (F(2, 8505) = 34.6, p < 0001, partial eta
squared =.008);
o ‘Social inclusion’ (F(2, 4492) = 3.78, p =.02, partial eta squared =.002)"".

For comparison purposes, the mean values of each intervention pro-
gramme in the questionnaire themes are shown in Table 9 below (noting
that the possible range of scores is from 1-7). In general terms, compared
to children in other Sing Up, as well as in Non-Sing Up schools, partici-
pants in the three COP project cases (as a collective) had:

(i)  the highest positive mean attitudes to singing;

(vii)  the strongest reported engagement with singing; and
(viii)  the highest average social inclusion score.

! Note: As mentioned earlier, the ‘social inclusion’ theme was an addition to the content of
the 2008-2009 questionnaire. This was only answered by participants in the second year of
our Sing Up impact evaluation. Data were collected for n=874 Non-Sing Up, n=2,832 Sing
Up and n=789 COP participants.
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Table 9: Descriptive statistics by ‘intervention programme’ for each questionnaire
theme
Intervention Programme Mean Std. Dev
Identity as a singer Non SingUp School 5.34 1.20
(emotional connection with SingUp School 5.9 126
singing)
COP School 5.70 1.00
Identity as a singer (self) Non SingUp School 4.78 .99
SingUp School 4.79 97
COP School 4.99 .83
Singing at home Non SingUp School 4.60 1.46
SingUp School 4.62 1.49
COP School 4.96 1.25
Singing at school Non SingUp School 4.78 1.07
SingUp School 4.81 1.05
COP School 5.14 .83
Singing in informal settings  |Non SingUp School 4.21 1.47
SingUp School 4.33 1.50
COP School 4.70 1.37
Social inclusion average Non SingUp School 4.65 .83
SingUp School 4.61 .88
COP School 4.70 .80

3.4.2.4 Pupils’ attitudes to singing: A comparison of attitudes to singing
within the three COP projects

An additional analysis was undertaken to compare the data within the
three COP projects’? (Bradford, Durham and Exeter). In general terms,
students in the Durham COP appeared to have the most positive attitudes
to singing, reported the strongest engagement with singing, and appeared
to have the highest social inclusion average across the three focus projects.
In contrast, Exeter participants had the highest mean for their emotional
engagement with singing (see mean values in Table 10).

12 Results indicated that the effect of Chorister Outreach Programme was significant for all
themes (F(12, 1544) = 4.40, p < .0001, partial eta squared = .03). Statistically significant
differences were ‘identity as a singer - emotional connection with singing’ (F(2, 776) = 8.83,
p <.0001, partial eta squared = .02); ‘identity as a singer - self (F(2,776) = 7.38, p = .001,
partial eta squared = .02); ‘singing at home’ (F(2,776) = 9.04, p <.0001, partial eta squared =
.02); ‘singing at school’ (F(2,776) = 13.26, p <.0001, partial eta squared = .03); ‘singing in
informal settings’ (F(2,776) = 6.29, p =.002, partial eta squared = .02); and ‘social inclusion’
(F(2,776) = 5.41, p = .001, partial eta squared =.02).
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Table 10: Descriptive statistics for each COP project for the six questionnaire themes

COP Cluster Mean Std. Dev
Identity as a singer Durham COP 5.75 .88
(emotional connection with Bradford COP 5.48 1.28
singing) Exeter COP 5.80 .93
Identity as a singer (self) Durham COP 5.06 .76
Bradford COP 4.93 1.00
Exeter COP 4.90 .78
Singing at home Durham COP 5.08 1.1
Bradford COP 4.64 1.57
Exeter COP 4.97 117
Singing at school Durham COP 5.24 .80
Bradford COP 5.11 .89
Exeter COP 4.95 .81
Singing in informal settings  |Durham COP 4.90 1.31
Bradford COP 4.35 1.53
Exeter COP 4.60 1.27
Social inclusion average Durham COP 4.83 .81
Bradford COP 4.54 72
Exeter COP 4.57 .82

3.4.2.5 Pupils’ attitudes to singing: Sex (gender) comparisons

Results indicated that there were also significant sex differences (la-
belled as gender in the tables below) for the majority of themes (F(6, 771)
= 11.62, p <.0001, partial eta squared = .08)". In general terms, female
pupils reported more positive attitudes to singing and described a stronger
engagement with singing, compared to male pupils. No statistically signif-
icant sex differences were observed in ‘singing at school’ and ‘social inclu-
sion’, signifying that both male and female pupils appeared to hold similar
perceptions in these two themes (see Table 11).

3 The themes where statistically significant differences were observed are as follows: ‘identity
as a singer - emotional connection with singing’ (F(1,776) = 37.88, p <.0001, partial eta
squared = .04); ‘identity as a singer - self (F(1,776) = 5.26, p = .02, partial eta squared =
.007); ‘singing at home’ (F(1,776) = 14.44, p <.0001, partial eta squared = .02) and ‘singing
in informal settings’ (F(1,776) = 52.9, p <.0001, partial eta squared = .06).
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Table 11: Descriptive statistics by sex (gender) for questionnaire themes

Gender Mean Std. Dev
Identity as a singer Male 489 132
(emotional connection with Female
singing) 5.77 94
Identity as a singer (self) Male 4.59 1.04
Female 5.01 85
Singing at home Male 415 1.58
Female 5.11 1.16
Singing at school Male 465 1.16
Female 5.01 88
Singing in informal settings | Male 3.78 1.45
Female 4.84 1.32
Social inclusion average Male 4.56 88
Female 4.69 83

3.5 Conclusions

Analyses of the data collected in the first year of the COP evaluation
(2008-2009) demonstrated that the programme was having a very positive
overall effect on the participating children. Benefits were evidenced in
terms of children’s singing development and also in various aspects of their
attitudes to singing. There was also a wider benefit evidenced in terms of
children’s sense of social inclusion. Accordingly, the second year of the
evaluation (2009-2010) sought to understand more clearly why the COP
might be having this positive impact.
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4. The Chorister
Outreach
Programme:
selected

findings from
2009-2010

The evaluation in 2009-2010 focused primarily on two areas:

o Focus 1: What counts as ‘good practice’ in vocal leadership? (as evidenced
through COP lesson observations)

o Focus 2: Exploring the wider benefits of participating in singing activities
(researching possible impact of COP on reading and numeracy through a case
study at one Westminster COP school)

4.1 Evidence of ‘good practice’ in vocal leadership

In the Spring and Summer of 2010, the research team visited seven ca-
thedral settings that had been proposed by colleagues from the Choir
Schools Association. These cathedrals were located across England, and
embraced work with Primary schools in a diverse range of geographic and
socio-economic situations. One common feature was that the Chorister
Outreach Programme (COP) had given priority for participation largely to
Primary schools who had reported a limited experience of singing.

The seven COP settings were:

Ely Cathedral COP;

King’s College Cambridge COP;
Manchester COP;

St Edmundsbury Cathedral COP;
Salisbury Cathedral COP;

O O O O O
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o  Rochester Cathedral COP;
o  Westminster Cathedral COP.

The research team visited at least two schools from each of the COP
projects (n=14) and observed two COP singing sessions in each school. In
total, n=28 COP singing sessions were observed, each organised by some-
one designated as a COP vocal leader. The majority of observed sessions
lasted between 45 and 60 minutes. Children across all Primary age year
groups (Years 1-6) took part, with the majority in Years 4-6 (ages 8+ to
10+).

The researchers sat in the COP sessions (adopting a position that al-
lowed them to observe both vocal leader and the pupils, whilst not dis-
turbing the flow of the lesson) and completed two observation schedules
(see Appendices 1 and 2), one focused on the leader’s behaviour and one
on that of the children. The schedules were designed to enable the micro-
events of the sessions to be recorded as they unfolded. On the first obser-
vation schedule (see Figure 7, below) the researcher recorded the behav-
iour of the vocal leader for each minute of the session. In order to capture
the complexity of the vocal leader’s role, multiple entries could be recorded
during any one minute. The elements of the session that were focused on
included the vocal leader’s demonstration of:

(i)  Effective planning and setting of lesson objectives;

(ii) Teaching methods that enabled the pupils to learn effectively;

(i)  Questioning techniques;

(iv)  The provision of feedback and assessment;

(v)  Relating learning objectives to learning outcomes and the provision
of a plenary involving all children;

(vi)  Singing and associated musical behaviours.

Using the second observation schedule (see Appendix 1), the research-
er recorded the behaviours demonstrated by the pupils taking part in the
session. There were 26 categories of pupil behaviour, with the facility to
add further activities as necessary. As for the vocal leader, a measure of
pupil behaviour was recorded for each minute of the session.
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School: Year Group: Teacher: RO: Visit:
NSPR3 Pilot Observation Sched de [Teacher Activity 1 2] 3[ 4] 5[ e[ 7] 8 9] 10] 11] 12] 13] 14] 15]
A: The teacher plans effectively A1 _[Recap previousIesson X
and sets clear objectives that A2 |Intro"Tearning objective (LO1) X
are understood A3 [Intro'Tearning outcomes X
A4 [Place learning in wider context X

A5 __[Plan for learning needs of IEP pupils
B: The teaching methods enable the [B1 _[Outline success criteria

students to [earn effectively B2 _|Modelling and Scaffolding X X X
]B_ES Sets challenging tasks related to LO1 X |x
B4 [Shared thinking (teacherTed) X
B5 _[Explaining
C: Questioning C1_[Questioning pupil - open X X
C2__[Questioning pupil - closed X
C3 [Challenging higher order questions
C4 |Uses questions to create dialogue X
C5_[No hands/brainstorm
C6 [Waittime

D: Feedback D1 _[Relates L objectives to L outcomes X
D2 [Diagnostic feedback (oral/written) X X
D3 _[Time for reflection/review
D4 [Enables peer assessment X X
D5 [Enables self
E: Plenary E1 [Relate Lobjectives to L outcomes X
E2 _[Asks pupils to discuss/demonstrate LO1
E3 |Achievements celebrated X
E4 [Lesson placed in context for future/past]|
F: Group size F1 |Group work X |x
F2__[Whole class teaching x_[x _Ix_[x x P IxCx I Ix xCIx Ix
F3 [individual work
F4 [Paired work

G: Singing/musical behaviours G1 _[Singing X X X
G2_[Transmits enthusiasm X X X
G3_[Uses gestures to support singing
G4 _[Listening to singing X
G5 _[Playing (note instrument) X
H: Classroom organisation H1 [Organising technology X
H2 [Organising staff
H3 |Organising pupils
H4 [Organising room/furniture X
H5 [Dealing with pupil behaviour

Figure7:  An example of a completed observation schedule of teacher behaviour

Together, the two completed observation schedules detailed both the
behaviours of and interactions befween the vocal leaders and pupils. The
following charts (see Figure 8 onwards) illustrate some of the diversity of
approaches adopted by the vocal leaders in creating successful singing ex-
periences.

In the following analysis of the observed sessions, each chart presents a
central ‘ribbon’ of colour that indicates how much of the session the pupils
(shown in orange) and the vocal leaders (shown in red) were singing. To
simplify the visual representation, when either the pupils or the vocal lead-
er were singing, no further detail is given as to additional singing-based
behaviours observed. In reality, vocal leaders may have been singing, play-
ing the piano with one hand and conducting with the other (multi-tasking
was a common theme across many of the observations). When either
group displayed behaviours other than singing, detail is provided of all of
the other activities undertaken. In each pair of charts that follows, the first
displays the detailed pattern of activity over time. In the second of each
pair, the detailed patterns are replaced with explanatory notes, which begin
to reveal and highlight key features of the shape and pace of the observed

session.
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4.1.1 Example of a COP vocal leader session (early stage intervention)

The vocal leader responsible for this COP session was teaching in a
school in the suburbs of a city. Working with n=29, Year 5 pupils of both
sexes and a wide variety of ethnic backgrounds, the vocal leader was able to
maintain a high level of active engagement from both pupils and staff.
This session was relatively early in the COP scheduled intervention — new
material was still being introduced and considerable work was still required
to support pupils in rehearsing songs already covered.

The session began with an extended period of vocal and physical warm
ups, during which time the pupils were encouraged to experiment with
their voices. Overall, the pupils sang for much of the session. The vocal
leader paused frequently to celebrate the pupils’ achievement. Neverthe-
less, this was always linked to ways to improve their performance. Often,
the guidance or modelling was provided as the pupils continued to sing,
with the vocal leader exploiting repeated sections of the songs as opportu-
nities to practise the suggestions. At the end of the session, there was a
very short plenary — the necessary reinforcing and reviewing of learning
that had taken place as the session progressed. This helped to maintain
and confirm a sense of momentum throughout the whole session. Figure 8
shows a graphic representation of activity over time. The vocal leader used
an extended period of vocal warm up to establish a ‘way of being’* within
the session, allowing pupils to explore their voices and, through so doing,
build confidence. The vocal leader then created a cyclical pattern in which
the pupils were supported and allowed to practise, whilst also providing a
constant framework of performance (vocal modelling), using appraisal,
feedback and opportunities to apply new guidance. Figure 9 (below) re-
places the detail of activity with explanatory descriptors that highlight the
cyclical structure of the vocal leader’s interventions and behaviours.

*The term ‘way of being’ is used to describe a number of elements that a vocal leader uses to
establish ways of working, acceptable limits and learning expectations within a session. For
example, in the case shown, the vocal leader immediately established a musical sound world
into which pupils entered and joined. The voice of the pupils was that of their singing rather
than spoken voice. Physical action was encouraged, as was experimentation with the voice.
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Figure 8: lllustration of COP vocal leader and pupil behaviour in early intervention
session



36 | The Chorister Outreach Programme of the Choir Schools Association

Figure 9: lllustration of COP vocal leader and pupil behaviour in an early intervention
session (explanatory)
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4.1.2 Example of a COP vocal leader session (late stage intervention)

This session was taken by a COP vocal leader working in a rural pri-
mary school with a class of Year 5 pupils from predominantly white Brit-
ish backgrounds. The vocal leader was able to maintain a high level of pu-
pil engagement. This session was the final opportunity to rehearse before
the scheduled COP concert. For the duration of the session, the pupil
voice evidenced was the singing voice. The vocal leader also sang for a
high proportion of the time, although this was interspersed with talk, so as
to outline the success criteria for the lesson and then model how these
might best be achieved. The vocal leader also stopped singing at times in
order to provide explanations and to challenge the pupils as they continued
to sing. Figure 10 shows a graphic representation of the timeline of the
session in relation to teacher and pupil behaviour. The vocal leader only
interrupted the children’s singing in order to create a framework that sup-
ported the ongoing performance. The vocal leader reinforced learning
(verbally, visually and musically), modelled vocal techniques and gave clear
guidelines when not singing. The achievements of the pupils were cele-
brated and feedback given. For the latter half of the session, an extended
period of rehearsal for the upcoming concert took place. This task was
introduced to the pupils as an opportunity for them to build their confi-
dence, as they demonstrated their mastery of the material and enjoyed
creating and being part of an accomplished musical experience. Figure 11
shows a graphic representation of the timeline of the session in relation to
an overview of vocal leader behaviour.
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Figure 10:  Graphic representation of COP vocal leader behaviour in a late intervention
session
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Figure 11:  Explanatory illustration of COP vocal leader behaviour in a late intervention
session
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4.1.3 Example of a COP vocal leader enabling pupil voice (spoken and
sung)

In contrast to the two previous examples, the following session de-
scribes how a vocal leader was able to create an atmosphere in which pupils
could sing and offer comments to a class discussion. The vocal leader was
working as part of the COP intervention in a small rural Primary school.
The class were Year 5 pupils from predominately white British back-
grounds. The amount of the session spent singing, for both the vocal lead-
er and pupils, was much less than illustrated in the two cases above, but
still effective. During the session, when not singing, the pupils were en-
couraged to share their views and discuss elements of the session with each
other and the vocal leader. These periods of talk were interspersed with
short concentrated periods of singing (see Figure 12). During this session,
the vocal leader rarely spoke whilst the pupils were singing (again, unlike
previous examples given). The vocal leader was able to place the activities
covered in the session within a wider context of learning, building links
between the pupils own lives and the songs they sang. The vocal leader
also stopped singing so as to spend periods of time in concentrated listen-
ing, which fed into an intensive assessment and feedback session.
Achievements were celebrated periodically, with specific members of the
class highlighted for praise, as was the class teacher who enthusiastically
modelled singing the songs as an additional vocal role model for the pu-
pils. Time was allowed for pupils to reflect on their learning and perfor-
mance. In addition, pupils were encouraged to suggest areas of improve-
ment in their own performance behaviours. As shown in Figure 13 (see
below), the collaborative nature of the first section of the session, where
pupils were invited to contribute, was interspersed with periods of singing.
The alternating pace of the song and talk was enabling and nurturing for
all of the pupils present, some of whom had significant Special Education-

al Needs.
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Figure 12:  Graphic representation of COP vocal leader enabling pupil voice (spoken and
sung)
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Figure 13:  Explanatory illustration of COP vocal enabling pupil voice (spoken and sung)
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4.1.4 Summary of Evidence of ‘Good Practice’in Vocal Leadership

The n=28 session observations have shown that there are multiple ap-
proaches to successful singing in Primary schools. Nevertheless, across all
of the illustrated examples there are a number of specific elements that
these sessions have in common.

Good or outstanding sessions of vocal leadership were more likely to
contain the following elements:

(i)
(ii)
(iii)
(iv)
)
(vi)

(vii)

(viii)

(ix)

(x)

A confident model of vocal leader is evidenced;

Pupils are actively engaged for a high percentage of time across the
session;

The pupils’ voice is dominant within the session, either being ex-
pressed in song or used to question, reflect and review their own
progress;

A musical beginning and ending to the session are evidenced —
where the vocal leader establishes a ‘way of being’ within the session;
The criteria for success are made explicit and reinforced throughout
the session;

Pupil performance is monitored and assessed and musically informed
feedback instantly provided, with clear indications of how to im-
prove;

Achievement is celebrated and valued and related to the criteria for
success;

A suitably paced session is evidenced — such as a fast paced session
that builds to a crescendo, or a more intermittent pace that allows
space for discussion;

A range of approaches are used to address the success criteria so as to
enable all types of learners at all stages of vocal development to im-
prove;

Learning is placed within a wider context of pupils’ lives.

In contrast, less successful sessions were more likely to contain an ab-
sence of the elements listed above, as well as the following;

©)

(i1)
(iii)

(iv)
\2
(vi)

Achievement is celebrated with global or blanket praise, or without
specific focused feedback that enables the pupils to improve;

The pacing of the session is weak, or lacks momentum;

Pupils are passively engaged or disengaged for a high percentage of
the session;

There is an over-reliance on talk instead of demonstrations by the
vocal leader;

Learning takes place within a vacuum (for example, singing lyrics
that the children do not understand);

There is limited time for the pupil voice to be heard.

Opverall, the observational data on the learning and teaching of singing
within the COP sessions demonstrate that high quality singing experienc-
es can be found in a wide variety of school contexts.
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4.2 Participating in singing activities and academic achievement:
an exploratory case study

The aim of this strand of the evaluation was to explore the possibility
of a relationship between singing ability and general academic achieve-
ment, including (i) reading, (ii) spelling, (iii) mathematical ability, (iv) IQ_
(non-verbal) and (v) phonological skills. The potential impact of partici-
pating in COP singing activities on reading and numeracy was investigat-
ed with a case study at one Westminster COP urban school.

In total, n=45 pupils from the case school completed singing assess-
ments and singing attitudes questionnaires (see Sections 3.4.1 and 3.4.2
above for further details) at two time points within the Spring term (Janu-
ary 2010 and March 2010), to provide a short longitudinal comparison.
From the above group, n=22 children additionally completed general aca-
demic achievement tests. This testing lasted approximately 45 minutes per
child. Participating children were tested over 3 different days. The package
of assessments were:

o Day 1: Singing assessment + attitudes questionnaire pre-test (January
2010);

o Day 2: Singing assessment + attitudes questionnaire post-test (March
2010);

o  Day 3: General academic achievement tests.

To assess reading and numeracy, a selection of sub-tests from widely
used standardised general achievement batteries were administered. These
included (i) the Wide Range Achievement Test (WRAT4) to assess read-
ing, spelling and mathematical ability, (ii) the Wide Range Intelligence
test (WRIT) to assess non-verbal IQ_(including the diamonds test), (iii)
the Test of Word Reading Efficiency (TOWRE) to assess reading (both
words and non-words) and (iv) the Phonological Assessment Battery
(PhaB) to assess phonological awareness.

Our findings suggested that there was an improvement in singing abil-
ity after participating in COP singing activities. Table 12 shows the mean
normalised singing scores in January 2010 (time 1) and March 2010 (time
2) and indicates that the mean score rose 4.54 points (from 89.32 to
93.86) between the two assessments.

Table 12:  Mean normalised singing score (maximum 100)

Mean of Normalised score Std Dev of Normalised score
Average of normalised singing score - time 1 88.96 13.38
Average of normalised singing score - time 2 92.67 9.23

Figure 14 illustrates the change in singing ability graphically, and also
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shows the relative improvement of males and females separately. It was
observed that the improvement in singing ability was similar for both sex-
es, notwithstanding their different starting points.

96.00

94.00

92.00

90.00 —
Hpre

88.00 —
post
86.00 —

84.00 —

Mean of normalised singing score

82.00
male female

Figure 14: Change in singing ability between two assessments for case study COP chil-
dren (male pupils and female pupils shown as separate groups)

Subsequent analysis investigated the relationship between the normal-
ised singing score in March 2010 (time 2) and the various standardised
tests conducted. Table 13 presents the results, which indicate only one
statistically significant correlation. This was a moderate positive correla-
tion (r = .44, p < 0.05) between normalised singing score and the WRIT
Diamonds subtest, which assesses non-verbal IQ_(also known as fluid in-
telligence). It appeared that pupils scoring higher on the singing assess-
ment tended to have higher fluid intelligence.
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Table 13:  Correlations between normalised singing score and various standardised
academic achievement tests

Normalised singing
score - time 2

WRAT Reading Standard Score Pearson Correlation 279
Sig. (2-tailed) 1220

N 21

WRAT Spelling Standard Score Pearson Correlation 190
Sig. (2-tailed) 409

N 21

WRAT Maths Standard Score  Pearson Correlation -.043
Sig. (2-tailed) .859

N 20|

DiamondsSS Pearson Correlation 439
Sig. (2-tailed) .047|

N 21

[ TOWRE Sight Words Standard Pearson Correlation .259|
Score Sig. (2-tailed) 258
N 21

[TOWRE Non-word Standard Pearson Correlation .349
Score Sig. (2-tailed) 121
N 21

Phab Rhyming Standard Score Pearson Correlation .110]
Sig. (2-tailed) 634

N 21

*. Correlation is significant at the 0.05 level (2-tailed).

Overall, despite some evidence in existing literature', we were not able
to find a relationship between singing ability and general academic
achievement (with the exception of fluid intelligence). Various explana-
tions for this finding can be given. For example, the COP intervention
was designed to encourage pupils to sing and provide support for teachers
who aimed to increase the level of singing that took place within the
school context. It was not designed to improve pupil achievement in litera-
cy or maths. In addition, the intervention was relatively short in duration
(3 months). Activities designed to impact achievement in literacy or math-
ematics would likely need to incorporate singing tasks that are very specific
and/or the tuition is likely to be more effective if offered on a one-to-one
basis and over a longer period of time. The limited amount of research
time available meant that the numbers of participants were small and the

> A recently completed study of a music and literacy intervention in three East London
schools, for example, found that specially designed music activities can impact positively on
reading development (Welch, Saunders, Hobsbaum, & Himonides, 2012). Other related

studies are reviewed in the same publication.
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children were tested on a selection of sub-tests from each battery. Further
to this, relatively complex experimental procedures are usually employed to
test the impact of interventions on general academic ability, and this ex-
ploratory study was not designed as such. Ideally, a research project that
aimed to investigate the potential impact of an intervention on specific
areas of academic ability would be designed so that the singing and the
wider achievement tasks tested are pedagogically aligned (in order to test
for the correlation between aspects — as happened in the study mentioned
in footnote 15). The issues outlined above may all have contributed to the
findings. Finally, it is worth noting that the transference of skills is not
necessarily automatic. For example, choristers are likely to develop very
good reading skills because they are required to read constantly as they
sing, often several times a day.

4.3 Participating in singing activities and measures of spirituality:
a pilot study

The aim of this strand of the research was to explore the possibility of
a relationship between children’s singing as part of the Chorister Outreach
Programme and a pupil’s sense of spirituality. In total, n=70 pupils from
two Primary schools completed a questionnaire shortly after taking part in
an end-of-programme performance at their linked Cathedral'®.

The questionnaire (see Appendix 2) consisted of three main overarch-
ing themes that represented: (i) singing environments; (ii) identity as a
singer; and (iii) sense of self and social inclusion. In relation to singing
environments, children’s attitudes to singing at school and singing in reli-
gious settings were investigated. With respect to their perceived identity as
a singer, perceptions about emotional connections with singing were ex-
plored. The social inclusion questions referred to the participants’ self-
concept and self-efficacy.

The statements, grouped according to the overarching themes are giv-
en below.

(i) Singing environments
I sing at school
I sing when I visit my place of worship
Singing in the cathedral feels different to singing at school

I would like to take part in a concert like this again
Singing in the cathedral felt the same as singing at school

O O O O O

16 In one school, the pupils completed the questionnaire during the afternoon of the same
day. In the second school, the pupils completed the questionnaire during the school day
following the performance, as the event had been held in the evening. Further research is
required to ascertain if the time elapsed between the performance experience and the comple-
tion of the questionnaire impacts on the strength of pupil responses.
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(ii) Identity as a singer
o llike singing
(iii) Sense of self and social inclusion.

Most of the time, I feel valued

I feel connected to other people

Most of the time I feel happy

I feel connected to others when I am singing

Being in the cathedral makes me feel different

I feel differently now than before the concert in the cathe-
dral

After the concert, I felt happy

I liked the way that singing the cathedral made me feel
After the concert, I felt the same

Singing in the cathedral helped me to feel connected to
others

o  Singing in the cathedral felt special

O 0O O OO0 Oo

O O O O

The statements used were created following a review of literature con-
cerning children’s spirituality and adapted from published measures of
spirituality and religiousness'’. Previous research (Holder et al., 2010) sug-
gests that it is children’s spirituality, rather than their specific religious
practices (e.g., attending church, praying, and meditating) that can be
strongly linked to their experience of happiness. Most of the statements
broadly referred to aspects of children’s spirituality and only to aspects of
religious practice in relation to different contexts for singing, such as, for
example, (i) singing environments. For the purposes of this pilot study,
and following guidance from Head teachers and teachers working in the
case schools, the definition of spirituality was approached in its widest
sense. Hay and Nye (1998) state that spirituality is concerned with love,
warmth, inspiration, wholeness, depth and mystery expressed by personal
devotion. Ratcliff and Nye (2006) propose that spirituality is linked to
feelings of connectedness, having a purpose in life and the willingness to
contribute, alongside an increased feeling of self-transcendence leading to
self being embedded to something greater than the self. These descriptions
were further refined by Nye (2009) who characterised an individual’s spir-
itual inclination as being (i) experiencing delight in all things, (ii) being

17 Previously published measures of spirituality and religiousness that influenced the choice of
statements included (i) Fetzer Institute / National Institute on Aging Working Group (1999)
Multidimensional Measurement of Religiousness / Spirituality for Use in Health Research. Fetzer
Institute (Kalamazoo, MI); (ii) Hills, P., & Argyle, M. (2002). The Oxford Happiness
Questionnaire: a compact scale for the measurement of psychological well-being. Personality
and Individual Differences Vol. 33, pp. 1073-1082; and (iii) Gomez, R., & Fisher, J.W.
(2003) Domains of spiritual well-being and development and validation of the Spiritual
Well-Being Questionnaire. Personality and Individual Differences, Volume 35, Issue 8, Pages
1975-1991.
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absorbed in the present moment, (iii) a lack of attachment to material pos-
sessions, (iv) an eagerness to explore boundaries ‘beyond’ and ‘other’, (v) a
search for meaning, (vi) discovering purpose of life and (vii) being open to
more. Within the context of the present study, the following definition of
spirituality, closely related to the work of Ratcliff and Nye (2006) was
used: spirituality is linked to feelings of connectedness, having a purpose
in life and the willingness to contribute, alongside an increased feeling of
self in relation to something greater than the self.

Children were requested to indicate their degree of agreement to each
of the n=17 questionnaire items, using a seven-point Likert-type scale
from T don’t agree’ to ‘T agree’. ‘Smiley faces’ were used to represent visual-
ly the various gradations (level distinctions) and facilitate the decision
making process (see Appendix 2).

The results (n=70) indicate that the majority of the pupils who com-
pleted the questionnaire felt positively about themselves and the activity of
singing. In response to statements relating to their sense of self, (i) 75% of
pupils chose one of the two highest levels of agreement (rating their re-
sponse as either six or seven of a seven point Likert scale) in answer to
‘Most of the time, I feel valued’, (ii) 73% of pupils rated six or seven for ‘I
feel connected to other people’ and (iii) 87% of pupils rated six or seven for
the statement ‘most of the time I feel happy.” Across all three statements,
only three pupils (4%) gave a response of less than 4 (neither agree nor
disagree).

In terms of their identities as singers, 85% of pupil responses rated the
statement ‘T like singing’ as six or seven (I agree). Over 95% of pupils rated
their response to this statement as either 4 (neither agree nor disagree) or
above.

100 1

80
54.3%

40 4
17.1%  18.6%

04
2.9% o o

Figure 15:  Pupil (n=70) responses to the statement ‘I feel connected to other people’
(where 1=disagree and 7=agree)
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Figure 16:  Pupil responses to the statement ‘I feel connected to others when | am sing-
ing’ (where 1=disagree and 7=agree)
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Figure 17:  Pupil responses to the statement ‘Singing in the cathedral helped me to feel
connected to others.(where 1=disagree and 7=agree)

In terms of pupil’s sense of self and the potential impact of singing in
different contexts, the responses to three linked statements are shown be-
low, that of ‘T feel connected to other people’, ‘I feel connected to others
when I am singing’ and ‘Singing in the Cathedral helped me to feel con-
nected with others’ (see Figures, 15, 16 and 17 above).

The responses from this small study would seem to suggest that over
half of pupils report feelings high feelings of connectedness with others
and nearly % of pupils (72.9%) selected one of the highest two ratings (see
Figure 15). By contrast, the responses relating to the feeling of connected-
ness when singing (see Figure 16) were slightly less positive. When con-
nectedness is related to singing within the cathedral context (Figure 17)
the responses are slightly more polarized, with 7% of pupils strongly disa-
greeing while 44% strongly agree. In each case, the skewed distribution of
ratings indicated that the vast majority of pupils were positive or very posi-
tive.

In terms of singing in different environments, the pupils were asked to
rate two opposing statements, namely ‘singing in the cathedral feels differ-
ent to singing at school” and ‘singing in the cathedral felt the same as sing-



A Research Evaluation (2008-2011) | 51

ing at school.” In comparing Figures 18 and 19, there appears to be a con-
sistent population of pupils (17%) who neither agree nor disagree with
either statement. Between the two questions, there is a broad agreement,
although when phrased in the negative, slighter fewer pupils (44% as op-
posed to 57%) report a strong difference and nearly twice as many (17.1%
as opposed to 8.6%) report no difference.

100
80

60

40

20 8.6% 7.1%

Figure 18:  Pupil responses to the statement ‘Singing in the cathedral feels different to
singing at school’ (where 1=disagree and 7=agree)

100 1
80
60 -
44.3%

40

17.1% 17.1%

207 4.3% 5.7%

Figure 19:  Pupil responses to the statement ‘Singing in the cathedral felt the same as
singing at school’ (where 1=disagree and 7=agree)
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Figure 20:  Pupil responses to the statement ‘After the concert, | felt happy (where
1=disagree and 7=agree)
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Figure 21:  Pupil responses to the statement 'l liked the way that singing in the cathedral
made me feel’ (where 1=disagree and 7=agree)

In addition, 82% of pupils indicated that they agreed with the state-
ment ‘after the concert, I felt happy’, by using the two highest levels of
agreement (rating their response as either six or seven on a seven point
Likert scale). Responses to a variation on this statement, ‘I liked the way
that singing in the cathedral made me feel’, indicates that, irrespective of
the pupil’s ability to describe their experience, or the accuracy of the ter-
minology presented to capture the experience, nearly % of pupils (74.3%)
agreed that the experience of singing within a cathedral setting was a very
positive one. This impact was also observed in the faces and body language
of the children during the events themselves.

A small caveat is that the nature of the research design and question-
naire responses rely on the pupil’s ability to recall and reflect upon experi-
ences that are, by definition, somewhat difficult to categorise and describe.
Although these intitial findings are of interest in beginning to understand
a potential relationship between singing and the development of children’s
spirituality, further research with larger number of participants is required
and embracing the use of a wider range of evidence sources to capture the
nuances of children’s spiritual experience.
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5. The Legacy
of the COP:
evidence from
2010-2011

5.1 Research foci

The final phase of the evaluation focused on the legacy of the COP.
The research team was asked to investigate the perceived effects of partici-
pation in the COP on staff, pupils and teaching practices. In discussion
with colleagues from the CSA, two of our initial COP projects were iden-
tified to be revisited. The two projects selected were Bradford and Ely and
the research team visited two schools in each COP.

5.2 Research methodology

The methodology included questionnaires and interviews with class
teachers and Head teachers, Primary Music coordinators, COP coordina-
tors, vocal leaders’® and pupils in order to investigate the potential impact
of the programme following its completion. As a result of the differences
in the ways that the two COPs functioned, the methodology was designed
so as to allow the researcher to adapt the research design to suit the needs
of the local context.

For both COP settings, information was collected using'’:

18 In the Ely context, the role of COP coordinator and vocal leader was undertaken by the
same individual.

¥ An example of the questionnaire given to Head teachers, teachers and Primary Music
Coordinators to complete can be found as Appendix 3.
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(i) A short open-ended questionnaire for Head Teachers and/or Primary
Music Coordinators that included the following foci;

(i)  Has the amount of singing in the school changed since the COP?
(i)  Has the quality of singing in the school changed since the COP?
(iit)  Is the school still participating in the COP?

(iv)  Were members of the school staff involved in the delivery of the
COP sessions?

(v)  Has any element of the COP intervention been adopted in the class-
room setting? (e.g. vocal warm-up, rehearsal techniques/conducting,
vocal games, etc.)

(vi)  Are there more teachers singing with their classes as a result of the

COoP?

(ii) A short open-ended questionnaire for class teacher s (non music spe-
cialists) with the following foci;

(i)  Has the amount of pupil singing changed since the COP?

(i)  Has the amount that you sing with your class changed since the
COP?

(i) Has the quality of pupils’ singing changed since the COP?

(iv)  Are you more confident in the use of your voice since the COP?

(v)  Are you more confident in your ability to teach singing since the
COP?

(vi)  Were you involved in the delivery of the COP sessions?

(vii) Have you adopted any element of the COP intervention in the class-
room setting? (e.g. vocal warm-up, rehearsal techniques/conducting,
vocal games etc.)

(viii) Do you sing more with your class as a result of the COP?

(iii) In addition, paper-based brainstorming techniques were used with
small groups of pupils that had taken part in the COP programme. This
method was used so as to encourage the pupils to express their experienc-
es in their own words. The pupils were asked three questions:

(i)  What was the best part about participating?
(ii)  What have you learned about singing?
(i)  Would you take part again? Why?

Pupils were asked to write their thoughts on 3 x A3 sized pieces of pa-
per (i.e., one dedicated to each question). Each pupil was given a different
colour pen so that the responses of one particular pupil could be traced
across the three different sheets. In some settings, due to timetabling re-
strictions, the pupils worked in smaller groups and recorded their views on
A4 sized sheets of paper. All pupils were encouraged to illustrate their
comments and/or record additional pertinent issues relating to their expe-
riences with the Chorister Outreach Programme.
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(iv) Interviews with COP Coordinators and some Vocal Leaders to enable a
more rounded view to be created from all the major stake-holders.

In the following presentation of results, unless needed, the findings
from both the Bradford and Ely cases are given without any indication of
the specific source. The findings and responses across the two cases are
broadly similar. Where differences are reported, or case specific findings
are given, the COP is indicated by the letter B (Bradford) or E (Ely).

5.3 The impact of participating in the COP: the views of teachers
and Head teachers

Across the responses from teachers and Head teachers, six positive
changes were mentioned with respect to singing that arose from their par-
ticipation in the COP activities. They reported that (i) the amount of cur-
riculum time devoted to singing had increased, (ii) pupils were perceived
to be much more positive about singing, (iii) the quality of pupils’ singing
had improved, (iv) pupil confidence in singing was perceived to be higher,
(v) singing was now used throughout the curriculum and that (vi) teachers’
confidence concerning the use of voice in the classroom was thought to
have increased.

The following section provides a selection of responses that illustrate
these six main findings.

(i) The amount of curriculum time devoted to singing had increased. For
example, Head teachers reported that after the COP intervention, ‘sing-
ing... is a higher priority in the school” and that ‘whole-school singing ses-
sions are now a fixed and regular fixture of the weekly curriculum’.

(ii) Pupils were perceived to be much more positive about singing. For ex-
ample, Head teachers reported that the ‘children have been more interest-
ed and happy about singing’ and that ‘the expectations of children’s sing-
ing is much higher; and there are role-models in Y[ear] 4 to other children
around school.” Increased positivity was also evidenced by the pupils’ ‘de-
meanour’, as they were seen to be ‘sitting up [and] enjoying it!" The inter-
vention was seen to be inclusive with ‘EAL? [and] SEN?! children [able
to] join in and enjoy’ on an equal basis. The final concert, usually in the
cathedral setting, was mentioned as a particularly successful element with-
in the programme. The children were able to experience ‘how great the
singing was in the cathedral’ and, as a result, become ‘more excited about
singing.” This view was widely expressed, as in the comment ‘the children
that participated in the final COP concert at the Cathedral really loved it

2 English as an additional language.
2 Special Educational Needs.
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— this was a really good element of the COP programme.’

(iii) The quality of pupils’ singing had improved. Head teachers and
teachers reported that although their ‘school already sung a lot, [that] the
quality of singing ha[d] improved’ as a result of the COP intervention.
Specific musical aspects that had benefitted included the ‘quality of tone’
because the pupils were able to differentiate between ‘singing, not shout-
ing.” In addition, pupils had demonstrated ‘much better pitch’ matching
and a general improvement in ‘attention to musical detail.’

(iv) Pupil confidence in singing was perceived to be higher. For example,
one response stated that the pupils were able to ‘sing with much more con-
fidence now’ and were ‘proud to show others how well they can sing’
Teachers and Head teachers reported that during singing activities there
had been ‘improvements in confidence’ amongst the pupils who had been
involved with the programme.

(v) Singing was now used throughout the curriculum. The teachers and
Head teachers reported an increased use of singing across the curriculum
and throughout the school day. These activities could be further separated
into two broad categories of singing; those that related to (a) the learning
and teaching of curriculum content; and (b) organisation and communica-
tion in the classroom context. For example, relating to the learning and
teaching of curriculum content, teachers described how singing was ‘used
in French’, how ‘we have written songs in science’ and that vocal warm up
activities had been adopted and/or adapted for use to ‘wake the children
up and get them ready for learning.” In addition, singing had been increas-
ingly used to support (b) organisation and communication in the class-
room context through the singing of ‘classroom commands’, or as a means
to create ‘a break’ in activities, where classes would ‘sing songs from the
Sing Up resources’ in order to create a change of pace or way of working in
the classroom context®%.

(vi) Teachers’ confidence concerning the use of woice in the classroom was
considered to have increased. The reported changes highlighted two areas;
that of (a) an increased sense of self-efficacy®® as a singer in a classroom
context; and (b) an increased repertoire of teaching tools and/or approach-
es to teaching singing. Reported examples relating to an increase in self-
efficacy included ‘I am more confident in the use of my voice’, and ‘so are
other staff members in the school.” Responses that referred to an increase
in available repertoire or approaches to teaching included ‘T have more

2 These findings correlate with evidence from Saunders et al., (2010) and Saunders et al.,
(2011) where lesson observations of music specialist and non-specialist teachers describe the
use of song in a variety of ways to support individual learning and also to facilitate classroom
management.

2 Self-efficacy theory is concerned with the individual’s belief in their ability to deal with
situational demands and the likelihood of achieving identified goals (Bandura, 1997).
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ideas’ and the listing of adopted strategies such as ‘methods of teaching,
e.g. you sing/I sing.’

5.4. Participating in the COP: the views of pupils

5.4.1 The Views of Pupils: The best part of participating in the COP was...

... when we went to the Cathedral and learning
all of the songs, especially the rubber chicken and the
Vicar of Dibley theme song. »

Response from a Year 5 pupil

Pupil responses describing what they felt to be the best part of the pro-
ject fell into six broad categories; (i) the provision of additional opportuni-
ties to sing during the school day, (ii) the opportunity to perform in a
prestigious venue, (iii) performing alongside peers from other schools, (iv)
having fun, (v) recognition of a different way of working and (vi) recogni-
tion of a different model of vocal expert.

(1) The provision of additional opportunities to sing during the school day
was reportedly welcome by a high proportion of the respondents and
not only those who described themselves as enthusiastic singers.
Comments included ‘the best bit was singing because I love Drama
and Singing’. Pupils also were able to recognise the change in their
own performance, as for example, ‘the best part was the singing abil-
ity we could do.” Others described how they valued ‘being able to ex-
press my singing ability. Also the songs were easy to learn and I
could remember them really well.” This view was echoed by a pupil
who stated that she had ‘enjoyed all the singing that we did... [I] es-
pecially enjoyed the old songs.’

(i)  The opportunity to perform in a prestigious venue such as a cathedral
was one of the highlights mentioned by the majority of pupils.
Many, in conversation, reported that their visit as part of the Choris-
ter Outreach Programme was their first visit to a cathedral. Typical
comments included ‘I think the best bit was going to the cathedral’,
‘the best bit was singing in the cathedral’ and ‘it was the actual sing-
ing at the cathedral.’ In addition, some pupils appreciated the oppor-
tunity to perform at a prestigious venue where their parents were
welcomed as part of the audience, as for example, T also liked sing-
ing in front of parents in the cathedral.’

(iii)  Pupils from both small rural Primary schools and more urban settings
valued the opportunity to perform alongside peers from other schools.
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(iv)

)

(vi)

They described how for them, the best part was ‘seeing lots of other
children’ singing alongside them, and having ‘other schools sing with
us.” In some settings, pupils described how ‘singing with pupils from
other schools’ was positive, as friendships established across school
catchment areas could mean that the young people rarely met, or
shared learning experiences during the school day. One pupil report-
ed that they had valued being able to ‘see all of your friends singing’
(Figure 22).

The opportunity to have fun was considered by many of the pupils to
have been the best part of the Chorister Outreach Programme. Pu-
pils described ‘being able to have fun and just sing’ and many listed
activities that they had particularly enjoyed such as ‘the rubber chick-
en song.” Pupils reported that they didn’t feel the need to ‘perform’,
but were ‘just practising’, indicating the ability of the vocal practi-
tioners to instil a positive working atmosphere during the singing
sessions (see also Section 4.1.4 Summary of evidence of ‘good prac-
tice” in vocal leadership and — this Section - (v) recognition of a dif-
ferent way of working, below). There would seem to be a close rela-
tionship between a number of pupil responses relating to ‘fun’ and
the ‘way of working’ established within the singing session.

The recognition of a different way of working describes how the pu-
pils appreciated and commented upon the noticeable difference in
singing within the COP sessions and other elements of their school
day. Many of the pupils, as stated above (see point (iv)), reported
that the best part was that ‘it was fun and it was different’ and that ‘it
was just fun and games.” Others were able to more specifically identi-
fy that it was ‘especially the activities that we did’, with ‘actions to
songs’ and ‘the games we did’ that they enjoyed most. One pupil de-
scribed how ‘the best bit was when we got to practise little songs and
muck about.” During research into the process of leading singing (see
Section 4 above), it was an observed strength of the vocal leaders to
be able to support the pupils in their learning, extend their under-
standing and their ability through activities that were perhaps trans-
lated in the pupils’ experiences as being ‘fun’, ‘games’ and ‘mucking
about.

The recognition of a different model of vocal expert was mentioned by a
number of pupils who appreciated the different approach of the vocal
practitioners. The pupils described the vocal practitioners as ‘very in-
teresting’ and as being ‘funny.” Pupils were initially engaged by the
physicality of the vocal practitioners, but also by demonstrations of
their vocal expertise. One pupil said I love Miss’s singing; she
sounds like a proper singer.” The pupils who took part in the Choris-
ter Outreach Programme also commented on the singing abilities of
the choristers that had visited their schools and later performed in
the joint concert at the cathedrals. Some described the best part of
the experience as being ‘when the choristers sang their songs.” Others
reported their favourite part to have been ‘when the choirboys came
in’ to join in the singing activities.
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Figure 22:  Example of pupil’s written responses to ‘What was the best part?’

5.4.2 The Views of Pupils: | have learned about singing...

T used to think I was rubbish at singing, but I can
now sing in front of people with confidence.

Response from a Year 5 pupil

The responses from pupils suggest that the majority had gained both
knowledge and understanding, not only about singing, but across a wide
variety of areas. Broadly, the responses can be grouped into five categories;
(i) aspects of singing and vocal skills, (ii) general musical learning, (iii)
aspects of wider understanding, (iv) understanding myself and others, and
(v) those who felt that they had not learnt anything new.

The vast majority of the pupils’ responses related to learning were con-
cerned with (i) aspects of singing and vocal skills, such as ‘I used to think I
couldn’t sing, but now I really enjoy singing.” These aspects could be fur-
ther categorised as relating to (a) having a comfortable singing range, (b)
the perceived quality of the voice and (c) factors related to successful voice
production. A perceived increase in (a) the comfortable singing range was
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mentioned by many pupils, with comments including ‘I can sing higher
and lower’, ‘I can sing higher and better’, ‘I can sing really high notes” and
T can sing high notes now.” Pupil responses that referred to (b) the per-
ceived quality of the voice included ‘I used to sing under my voice and it
sounded really breathy, but now I sing over my voice and it sounds louder
and better.” Many pupils felt that their awareness of how to create a better
sound had improved, for example, ‘I can sing a bit better’, ‘I think I've got
a little bit better at singing and how to use my voice’ and ‘T could not sing
very well, but now I can.” One pupil reported that as a result of working
with the Chorister Outreach Programme ‘1 now feel my voice is different
and more improved.” A small number of pupils referred to (c) factors relat-
ed to successful voice production, such as T wasn’t able to make my voice
louder and project my voice and now I can.” Others reported learning that
‘you sing better when you stand up’ (Figure 23), or that it was important to
‘keep your head up and breath slowly’ whilst singing.

A small number of pupils made references to aspects of more (ii) gen-
eral musical learning, such as ‘that there are different notes’ and that ‘I
have learned more words for high and low.” Some reported extending their
musical education as a result of their experiences, including T am learning
to do piano.

Some pupils felt that their singing had impacted on other elements of
their learning such as (iii) aspects of wider understanding. These included
comments that ‘singing makes your memory go fast’ and that ‘my singing
helps my learning.’

A number of responses from the pupils made reference to (iv) under-
standing myself and others, particularly in terms of self-confidence and
self-efficacy. Pupils reflected that ‘singing feels really good’ and one pupil
wrote the singing sessions had been a positive experience and that ‘T feel
that I am more open and myself.” T am now a bit more confident in my-
self stated one pupil. Some reported that they felt more able to (a) sing as
part of a group and/or (b) sing in front of an audience. Those who de-
scribed being able to (a) sing as part of a group included ‘I can sing in a
group more confidently now’ and ‘T am less scared of singing in a group.’
Others, who stated that they felt more able to (b) sing to an audience, in-
cluded, I can sing in front of people now’, I can sing in front of lots of
people’ and ‘I could now be more confident singing in front of other chil-
dren.” One pupil reported learning ‘not very much, but I did gain confi-
dence.’

There were some responses from pupils who (v) did not feel that they
had learned anything new (or at least consciously) as a result of their par-
ticipation with the programme. These pupils were in the minority, but
typical responses included ‘not really. It was nothing that I learnt.’
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Figure 23:  Example of pupil’s responses to ‘What have you learned?’

5.4.3 The Views of Pupils: | would take part again because...

T would love to do it again

Year 5 pupil

The vast majority of pupils said that they would like to take part in fur-
ther singing activities as part of the Chorister Outreach Programme.
There were a few pupils, however, who said that they would not wish to
take part again. Where further explanation was provided, these more
negative pupils appeared to lack confidence in their ability to sing, report-
ed not enjoying singing, or feared that they would not enjoy the repertoire.
This is one of the common challenges reported in the literature on chil-
dren’s singing development and can have lifelong negative impacts (¢f
Welch, 2006).

Overall, the pupils’ reasons for choosing to taking part in future pro-
grammes were categorised as (i) a desire to repeat an enjoyable experience,
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(ii) a further opportunity to practice and improve their singing, (iii) as
support for other musical activities/career aspirations and (iv) a perceived
lack of confidence, ability, engagement or suitable repertoire.

Those pupils who indicated that they would choose to participate in
further singing activities most often referred to (i) a desire to repeat an en-
Joyable experience as the reason for doing so. Again, as reported in respons-
es to Section 5.4.1 (iv) and (v), many pupils used the term ‘fun’ to describe
their experiences (Figure 24). Examples of the responses given included, ‘1
would want to because I had so much fun’, ‘because it would hopefully be
as fun as the one we did a year ago’, ‘because the experience I had at the
previous one was great’ and ‘because my previous experiences were good
and this one might be good also.” One pupil stated that they would take
part ‘because it was fun, not like school work [participant emphasis].’

Over and above enjoyment, some of the pupils welcomed (ii) a further
opportunity to practise and improve their singing. Some described how they
valued the activity stating that ‘it was great to practise singing’ and had a
desire to repeat the experience ‘because I get better every time.” One pupil
reflected that she had ‘found it fun and it improved my voice a lot.’

A small number of pupils saw a continuing participation in singing ac-
tivities (iii) as support for other musical activities and/or career aspirations.
One pupil told of being ‘in a play so I have to practise’ singing. Another
pupil stated that they would participate in the future as ‘when I am older I
want to become a famous singer/conductor, so yes I would.” The contin-
ued engagement with singing activities was also deemed to be valuable by
the pupil who responded ‘T would like to take part in the choir because it is
fun when I sing and I want to be a pop singer.’

Of those pupils who would rather not take part in further singing ac-
tivities, there were a wide variety of reasons offered, including (iv) a per-
ceived lack of confidence, ability, engagement or suitable repertoire. Those who
seemed to lack confidence reported that they would not take part ‘because
I am shy’ and ‘because it doesn’t suit me.” One pupil stated that T don’t
really want to do another workshop, because I don’t like singing’, but the
evidence base upon which this decision was made was unclear. One pupil,
despite having reported that they had greatly enjoyed their previous in-
volvement, worried that any future activity would involve ‘more adult
songs and no rubber chicken and the tender road, the lightning flashed’
(all references to songs covered during the COP). Again, the evidence
upon which this assertion was made was unclear. In terms of repertoire
choice, one pupil did not want to take part in further activities and ques-
tioned ‘Would we sing songs we would like to sing too?’, seemingly indi-
cating that they had not enjoyed the previous repertoire choices. However,
such criticisms were from a small number of pupils.
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Figure 24:  Example of pupil’s responses to ‘would you take part again?’

5.5 Participating in the COP: the views of vocal leaders and COP
coordinators

The vocal leaders and COP coordinators shared their thoughts during
the interviews. The interview questions (which were identical for both
vocal leaders and COP coordinators) are given below. The presentation of
findings in this section is organised according to the participant’s respons-
es to each of the following questions.

(i)  What do you consider the major aim of the COP to be?

(ii)  What impact has the participation in the COP choir had for chil-
dren’s confidence as singers?

(i)  What impact has the COP had on choristers?

(iv)  What kind of feedback did you get from (a) choristers; (b) teachers;
(c) children?

(v)  How do parents view their children’s participation in the COP?

(vi) Do you have a continuing relationship with the schools that took
part in the COP?

(vii)  What do you think the COP has achieved in your area?

(viii) After the CSA funding ends, will the programme continue in its
current form?

(ix) Have the COP school sessions involved staff development activities
so that after the completion of the programme the school teachers
can maintain the legacy of the COP?

(x)  Ifyou had the opportunity to do it again, would you do it the same
way / what would you change?
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5.5.1 The aims of the Chorister Outreach Programme were...

The aim of the Chorister Outreach Programme was perceived by the
vocal leaders and COP coordinators to be multi-faceted; (i) making sing-
ing accessible to children and/or increasing the quality of engagement with
singing, as well as (iii) facilitating the professional development of teachers
to be vocal leaders. One response described their aim as being ‘to make use
of the vast resources on offer by the major religious establishments and
encourage the enjoyment of quality singing in Primary schools.” Relating
to the use of resources, another stated the need to utilise ‘the musical ex-
pertise available with the Cathedral Music Dept., to train and facilitate the
staff in singing leadership.” A succinct response stated the aim to be that of
working ‘in schools with little or no regular singing activities to develop
teachers’ skills to lead singing activities in the classroom at all levels de-
pendant on their own singing skills.” One response described the need ‘to
encourage children and teachers to sing with enjoyment and to be shown
how important singing is in the school curriculum and in life. To help
children find their singing voices.” Further to this, a vocal leader empha-
sised the need to enhance the ‘quality of engagement’ without which, the
pupils’ experience would be ‘dry’. The vocal leader described the aims of
the project as enabling the pupils to ‘experience a high level of ability’ in
order to ‘enlarge and open their understanding’ so as to ‘experience joy in

their skills.’

5.5.2 Theimpact on children’s confidence...

The singing activities undertaken were perceived to have improved the
confidence of many pupils (see Section 5.4.2 (iv) for pupil’s responses con-
cerning self-confidence and self-efficacy), including those with special
educational needs. Vocal leaders and coordinators reported that;

C...a number of individual cases of children with
special educational needs and those low in confidence
have been noticed where the child has excelled in the
act of singing. Teachers are often heard saying dur-
ing singing sessions, ‘well, he/she never[normally]
engages like this! »

Response from a Vocal Leader/Coordinator

The vocal leaders and practitioners described how the ‘children are
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much more confident in general, as well as in using solo singing voices.
Where teaching staff in the Primary settings had provided feedback to the
vocal leaders, each school had been able to report that they had ‘increased
[their] use...of singing in the classroom and school in general.’ In the feed-
back, school teaching staff had described having ‘been surprised and
pleased, even amazed at the level of singing ability achieved by their own
pupils’, in some cases after only a term long (approximately 12 week) par-
ticipation with the Chorister Outreach Programme.

5.5.3 Theimpact on the choristers...

The choristers were reported to have benefited from their participation
in the programme in a number of ways. For the choristers who had been
involved with the schools visits, working in close proximity to the vocal
leaders had given them ‘an insight into workshop leadership’ which had
proved both ‘popular and productive.” The choristers had also reportedly
‘enjoyed meeting and supporting those who come into the Cathedral from
non-singing backgrounds.” As a result of their experiences working as part
of the COP, the choristers were thought to be ‘more open minded and
willing to try new things.” Taking part in the singing activities aimed at
the Primary school pupils had given the choristers the ‘opportunity to play
musicianship games and [adopt] a different approach to learning music
rather than the more traditional cathedral way.” This was described as be-
ing a positive step for the choristers, concerned with ‘getting a balance’
between approaches and strategies and an acknowledgement that ‘every-
one learns in different ways.’

In addition, the chorister’s participation with the COP had high-
lighted the differences in ‘their own level of singing ability above the non
singing school pupils’ and ‘demonstrated to them the level of their own
talents.” As a result of their work, and in recognition of the new skills that
they had demonstrated, the project coordinators were ‘looking to create
some form of recognition as ‘young singing leaders’ to acknowledge their
participation.’

5.5.4 Feedback from key participants

The vocal leaders and project coordinators indicated that they received
positive feedback from several groups of key participants, including (i)
choristers, (ii) teachers and (iii) pupils. A brief description of responses
concerning each of these groups is given below.

The (i) choristers were described as looking forward ‘to taking part in
COP events and sessions.” It was noted that ‘their self confidence as lead-
ers is growing’ and that, given the opportunity, ‘they would like to be able
to join us on in school sessions more often.” In one of the case COP pro-
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jects, the choristers only §oin in sessions that coincide with their own
school staff training days so as not to affect their own education.” In the
other COP project, a small group of choristers was selected to attend
school visits, and with the support of their own teaching staff, were able to
attend during school hours*’. The vocal leaders described how the choris-
ters had experienced ‘enjoyment in meeting new children and passing on
their skills’ to others.

The (ii) teachers were reportedly ‘very receptive to [the work
completed] in school sessions and [during] staff room training.” Many of
the teachers in the Primary schools had ‘undertaken work with their pu-
pils’ between the scheduled COP visits so as to support the learning
throughout the school week. In addition, as the confidence and skills base
of the class teachers in the Primary settings grew, some teachers ‘shared
the leadership of the sessions.” This relates closely to one of the perceived
aims of the COP (see Section 5.5.1) to support and develop the confi-
dence and skills base of the teachers involved to use singing in the class-
room. Further evidence of this was described by one vocal lead-
er/coordinator who described ‘teachers with little or no singing experience
who have fully participated in sessions and [subsequently] found ways to
accommodate their limited vocal abilities.” As a result of the continuing
support and experience provided during the COP ‘some of the teachers
involved ha[d] now taken on the role of singing coordinator within their
schools’, thereby ensuring a level of continuity of provision and the estab-
lishment of a key figure within the setting who could communicate and
liaise between the school and the cathedral. Many of the COP staff had
received positive feedback from teachers and Head teachers regarding the
‘atmosphere [created] in sessions, the quality that is achieved, the chil-
dren’s responses to singing and also the CPD they (the teachers) received.

The (iii) pupils involved with the COP had ‘commented that they see
singing as fun and a shared experience.” Experience of working with the
pupils in schools enabled the vocal leaders to report that pupils were ‘very
receptive and quick to learn’ developing not only in their singing, but ‘soon
developing their own leadership skills within their groups.” The pupils had
enjoyed ‘singing all sorts of songs, many they would not normally have
heard’, thereby enlarging their knowledge and awareness of available mu-
sics. Also of importance to the pupils was the opportunity to meet with
the choristers and visit the cathedral (see also Section 5.4.1 (ii) and (vi) for
pupil’s responses concerning the ‘best part of the COP’.)

2 This difference in procedure would seem to be largely a by-product of one case COP with
choristers who all attended the same school and one case COP where the choristers attended
a wide number of different schools.
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5.5.5 Feedback from parents

T love it when the cathedral is full of children's
voices. There’s nothing quite like it. They are so full
of fun and energy. It gives life to the building. It

was really uplifting for me, and such a beautiful
day. »

Response from a Parent

The parents of Primary school pupils involved with the COP were very
positive, especially after seeing their child take part in the performance at
the Cathedral. In the first section that follows, parental feedback as re-
ported by the vocal leaders is presented. In the second section, responses
gathered from parents attending a COP concert are included.

Parents had found the project to be ‘very exciting, particularly the con-
cert at the end.” The vocal leaders reported that the concert had created an
opportunity ‘for parents to see their children actively involved, when they
are usually told off for day dreaming’ and was described as ‘wonderful’
The vocal leaders thought that there was ‘generally a positive response
referring to their child's confidence and obvious enjoyment of something
they may not have tried before.” However, in some cases, the COP staff
had been disappointed that the initial positivity have lacked longevity,
stating that ‘it's a shame that more parents do not follow up after we stop
visiting the schools and bring their children to the COP Choir at [the]
Cathedral’

Parents attending a summer concert at one of the case cathedrals were
invited to respond to their child’s participation. The following is provided
so as to offer a flavour of the responses from parents. However, the sample
includes only the views of those individuals who were able and/or willing
to attend the daytime concerts. One parent said ‘this was lovely. What a
thing to see. The children did so well. You could tell that they were really
enjoying what they were doing. I loved it Another had taken the oppor-
tunity to look around after the concert and reflect on their own school
experiences, stating ‘I haven't been to the cathedral since I was at school. It
was a really good experience. And I liked seeing what they do; you know
the games they play as well as the proper songs.” One mother was keen to
offer her response, stating ‘they made me cry..when they all sang 'the Lord
is my shepherd', I cried. It was so special but not stufty. I really, really en-
joyed it, even the crying.” One father, who had taken time off work in or-
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der to attend, said I'm so proud of my daughter. What a thing to have
done...sung in the cathedral.” In much the same way as described by the
pupils (see Section 5.4.1), the parents valued the opportunity to attend an
event beyond the boundaries of the school stating ‘that was lovely, a lovely
concert. Didn't they do well?> Oh I'm so proud, and to get to do it at the
Cathedral rather than at school. Made it into a real event, didn't it?
Again, as found in the pupil responses (see Section 5.4.1), the parents val-
ued the model of vocal expert, with one mother saying of the vocal leader,
‘Hasn't that girl got a lovely voice? I could have listened to her all day
long. No, they've all done really well. It was lovely to come to the cathe-
dral and have a special day out. They've all been really excited about it.’

5.5.6 The achievements of the COP were...

The programme was perceived by vocal leaders and COP coordinators
to be very successful overall. Evidence for this success came from a variety
of sources. One project described how ‘the awareness of the enjoyment
and benefits of singing has increased massively’ as a result of the COP
intervention, ‘with many local talent show and competition-style events
being put on by schools and communities.” There was a shared under-
standing of a two-way process through which ‘children and [their] fami-
lies’ had been brought ‘into the cathedral’, but also that the expertise and
enthusiasm of the COP staff had ‘given schools [the] confidence to con-
tinue singing with their children.’

Part of the achievement of the COP intervention was based upon a
long term commitment to the local schools and their teaching staff. In
addition, where staff had moved into new schools, it had been reported
that they continued to make use of the skills and approaches that they had
learned.

Our project has had a great impact on the schools
during our intervention, with over 36 school ses-
sions each lasting a term each over a 3 year period.
Our work has provided guidance and training for
all the participating staff. Some staff have since
moved schools and are using their skills in the new

work place and requesting our intervention in the
Sfuture.

Response from a Vocal Leader/Coordinator
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5.5.7 The involvement of school teachers

Teachers from the project Primary schools were invited to participate
in the delivery of the COP sessions in various ways and also to take part in
staft’ development activities. Vocal leaders and coordinators reported that
they had had positive feedback throughout these sessions. Arrangements
and provision were reported to differ according to context, but broadly ‘we
include an initial INSET and insist that staff participate in sessions
throughout our time at the schools. We also offer a staff training session
to anyone in school who wishes to learn.” Staff development was consid-
ered to have been ‘successful.’ In addition to practical sessions with the
vocal leader, teaching staff were supported in their learning and practice by
signposting age, ability and subject specific materials that could be adapted
for classroom use, including ‘the Sing Up website and to resources provid-

ed within the Local Education Authority.

5.5.8 The future of the Chorister Outreach Programme

The COP programme was generally seen as successful and COP coor-
dinators and vocal leaders offered some (i) thoughtful reflections concern-
ing the difficulties that they had encountered, as well as some (ii) interest-
ing ideas about how the COP might be further developed in the future.

In terms of (i) thoughtful reflection concerning the difficulties encoun-
tered, one project described the ‘struggle’ that they experienced ‘simply
getting schools to sign up.” ‘Even as a free and incredibly beneficial all-
round activity’ they stated, ‘many Head teachers seem[ed] simply unaware
of the importance of singing at Primary level.” Communication and liaison
with schools had been problematic at times, although with experience, this
was deemed to be ‘improving and because of this, the relationship and
understanding is much improved.” Other obstacles included the tendency,
in some Primary settings, for the teaching staff to ‘do PPA work or similar
when we have been singing with their classes.” There was a perceived need
to provide additional staff development so as to outline the importance of
teaching staff taking full part in the sessions, rather than acting as observ-
ers or using the time for other professional duties.

With the benefit of hindsight, (ii) interesting ideas about the future of
the COP included a suggested need to ‘build into our strategy a base level
of education and persistence to convince Head teachers and class teachers
that singing is not only beneficial to health and education but is also very
important to a child's mental and social growth.” Both this reflection and
the statement concerning Head teachers’ perceived lack of awareness of
Primary level singing would seem to indicate that there is further work
required in order to access a greater number of Primary settings. This view
is supported by the observation that singing ‘needs to have a higher profile
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in some schools. Not all head teachers have understood the importance of
singing and we need to get that message across.’

5.6 Emergent themes from the Case Studies

In the following section, evidence from the legacy case studies is pre-
sented from a variety of sources® so as to illustrate three emergent themes;
that of (i) communication and liaison (Section 5.6.1) , (ii) supporting
learning and development (Section 5.6.2), and (iii) moving forward (Sec-
tion 5.6.3).

5.6.1 Emergent themes: communication and liaison

A potential key to the success (and legacy) of the Chorister Outreach
Programme was identified by the Head teacher of the cathedral school
(HTC*) to be the ‘strength of communication and liaison’ between the
different institutions and individuals involved. The figures below (see Fig-
ures 25, 26 and 27) use the data to illustrate the centrality of the vocal
leader (acting in this case in a dual role of vocal leader and COP coordina-
tor) in these networks.

[ Director of Music (Cathedral) J Headteacher (Choir School) J

Housg Master and Head of
Voc3l Studies(Choir School)

Vocal leader

Choristers

Headteachers (Intervention
Primary Schools)

[ Local Authority Advisor }
I\

Class Teachers (Intervention
Primary Schools)

Figure 25:  Lines of communication and liaison between key participants

% Key personnel from the Chorister Outreach Project and cathedral included the vocal leader
(and COP coordinator), Director of Music, Head teachers (both the Head teacher from the
cathedral school and a Head teacher from the Primary school in which the intervention took
place) and the vocal apprentices.

% In the following discussions, each individual is identified by their job title, for example the
vocal leader/COP coordinator (VL/CC), Head teacher of the cathedral school (HT'C), Head
teacher of a Primary school (HTP), Director of Music (DoM) and vocal apprentices (VA1/
VA2).
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m
[ Director of Music (Cathedral) }

Headteacher (Choir School) }

Direct line of
communication
between the DoM
and the vocal
leader means that
both day to day
planning and long
term strategising
is achieved
efficiently. This
working

The Headteacher of the Junior School is i
regular contact with other members gf
staff to ensure that the school suppoyts
the work of the chorigters

House Master an d of
Vocal Studies (2hoir School)

The choir House master and Head of
Vocal studies provides pastoral and
musical support for the work of th

choristers on a day to day basi

partnership is a
key element in the
success of the
cop

Vocal leader

Figure 26:  Lines of liaison and dissemination of information (cathedral context)

The headteachers
are able to liaise
with the vocal
leader regarding
context specific
needs of their pupils

Vocal leader

Headteachers (intervention
Primary Schools)

[ Local Authority Advisor ]

The local authority advisor
provides guidance and expert

opinion on schools and
provision throughout the
county and is able to advise not
only the vocal leader but also
the head teachers and primary
music coordinators on aspects

Class Teachers (intervention
Primary Schools)

Class teachers attend the sessions with their
pupils and are equipped with CD recordings to
support their follow on work in the classroom

of music education

Figure 27:  Lines of liaison and dissemination of information (Primary school setting)

The position of Vocal Leader/COP coordinator enabled the VL to be-
come ‘more known in the area’, giving the opportunity to ‘build relation-
ships with schools.” She stated T've got solid working relationships with
head teachers and teachers and I've got a thorough knowledge of the
schools involved.” In addition, she felt that she had established a ‘good
relationship with the Choir School.” As shown in Figure 27 (above), the
relationship with the Local Authority music advisor also played a promi-
nent part in the success of the COP, particularly where the advisor was
able to ‘help to raise expectations’ and ‘create a huge awareness [of the
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COP] amongst the Primary schools, especially in those schools who aren't
strong in music.

5.6.2 Emergent themes: supporting learning and development

Central to the aspirations and concerns of many of the stakeholders in-
volved with the Chorister Outreach Programme was the need for the par-
ticipants to experience an activity in which learning and development were
likely to take place. The context and type of learning differed according to
the participant, such as for example, the observable behaviours of the Pri-
mary school pupils (see Section 4.1) where the pupils were seen to be able
to ‘act’ on the musical material introduced by the vocal leader. This ‘action’
provided evidence for the observer that musical behaviours were occurring
and, by inference, that a positive musical development change was taking
place. Similarly, those engaged as vocal leader apprentices were able to
reflect upon their own experiences of the Chorister Outreach Programme,
and, by so doing, assess the extent to which their own skills as vocal lead-
ers had been developed over the period of the intervention.

In the following discussion, the learning and development opportuni-
ties for five key groups of participants are highlighted: that of (i) the
teachers and support staff in Primary schools (see Section 5.6.2.1), (ii) the
Primary school pupils (see Section 5.6.2.2), (iii) the choristers (see Section
5.6.2.3), (iv) the vocal leader apprentices (see Section 5.6.2.4), and (v) the
vocal leader (see Section 5.6.2.5).

5.6.2.1 Supporting learning and development: the teachers and support
staff

Comments from participants focused on two positive aspects of the ef-
fect of the COP on teachers and support staff. Previously evidence (see
Section 5.5.4) referred to the increased confidence of teachers to approach
singing in the classroom context, as well as a reported increase in the
quantity of singing taking place within the school day. In addition, during
interviews, Head teachers (i.e., both HT'C and HTP) referred to the dif-
ferent way of working that was introduced as a result of the COP inter-
vention. HT'C described how, once experienced, the Primary schools had
‘grabbed at the opportunity’ of being involved with the COP, as they were
able to recognise the way in which the vocal leader ‘changed the atmos-
phere of a school.” The vocal leader was able to ‘inject enthusiasm’ into the
activity and act as a positive musical model for members of teaching staff.
HTP described how taking part in the COP sessions had helped her pro-
fessional development. She described how ‘the actions give [the pupils]
hooks on which to learn the words.” The vocal leader’s ‘actions made it
practical and active for them. She [went] through the technical skills and
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it gave them a visual image of what they needed to achieve.” These ap-
proaches to singing had been adopted by other members of the teaching
staff to support their use of singing in the classroom.

By being present and taking part in the sessions, the HTP was able to
note the different uses of pace and momentum used. As previously noted,
(see Section 4.1.4), an effective vocal leader creates a suitably paced ses-
sion, such as a fast paced session that builds to a crescendo, or a more in-
termittent pace that allows space for discussion. The HTP noted the fast
pace of the sessions, stating that the pupils ‘weren't given the chance to
misbehave. There was an impact of the fast pacing on behaviour.” The
pupils who were working with the Vocal leader were described by the
HTP as ‘not an easy group.” This was reported to be of particular im-
portance for one pupil with a statement of Special Education Needs and
additional support for 30 hours per week. In a classroom setting, the sup-
portive framework for this pupil involved every task being broken down
into simple steps and each step being tackled in a linear fashion. Failure to
adhere to this framework would cause anxiety for the pupil and behaviour-
al management issues for the teachers as a consequence. The HTP de-
scribed how ‘in the COP session, the pacing goes contrary to this’, but
that the pupil had ‘had no problems.” Further to this, during a mental
health assessment, the pupil was observed in three contrasting settings: the
classroom, playground and COP session. As a result of the observation of
the pupil’s behaviour during the COP session, HTP described how ‘they
thought the ADHD diagnosis might be wrong.” This, HT'C reported, was
‘not the first time that this has happened.” As a Head teacher, she was able
to appreciate a different way of creating and managing a learning experi-
ence and the possible positive impact that a broader range of approaches to
learning might have on pupils with complex needs.

5.6.2.2 Supporting learning and development: the primary school pupils

As previously stated (see Section 5.4.2), pupils at the Primary schools
were given the opportunity to describe what they thought they had learned
as a result of their experiences with the COP. In addition, the Head
teacher, teachers and pupils were eager to communicate how they had re-
flected on the changes in their musical behaviours as a result of their in-
volvement. The informal approach adopted by the vocal leader created the
necessary space and safe opportunity for pupils to experiment with their
voices. The variety of games, actions and accents allowed pupils to create a
wide range of sounds with their voices without an overt emphasis on ‘sing-
ing.” For example, HTP described how ‘the mimicry, the Italian voices,
they just love it, you see them in the playground and they're still singing
'bravissimo' and 'gelato'”
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The techniques were presented through sound and actions that ena-
bled pupils to support their own learning. Each technique was signposted
with a clear physical action, so that during the rehearsal of a song, an ac-
tion demonstrated by the vocal leader served to remind the pupils of the
particular technique needed without recourse to speech or the interruption
of singing. One pupil described how I feel I can sing and express myself,
whereas before I would feel slightly embarrassed or scared to do silly ac-
tions or sing by myself to other people.” Some pupils found it difficult to
reflect upon their own learning and the progress they had made, and yet,
when asked stated that ‘no, nothing has changed really except I couldn’t
sing and now I kind of sing.” Others had a clear awareness of the changes
they had been able to make in their singing development reporting that ‘1
can sing higher and make it sound nice. I also leant how to take one little
breath and turn it into something big, but it will also sound nice to the
people around.’

Being present in the COP sessions had enabled the HTP to assess the
ways in which the vocal leader was supporting the changes in the pupil’s
voices. HTP described how whole school singing had had a tendency to
sound like a rugby club coming out of the pub at night’, but that the pu-
pils now sang with ‘more shape and control.” They had previously sung
‘with their mouths closed...no volume. Now they know if they can make
you cry, they've got it right.” This would seem to indicate that the pupils
had learnt an awareness of both quality of sound and the ability to com-
municate through music. HTP went on to describe the benefit to the wid-
er learning experience of the pupils that extended beyond the singing ses-
sion. She described how

CC...with the reluctant singers, the teachers have
seen the results. When your SATS are sliding, it'’s
tempting to do more English and maths. You have
to be brave to let them do something else. The impact
when they go back into class — because of the makeup
of the group, some of the children thought I can get
out of maths or English, but actually the passion, it
raised their confidence so that they could see they
were using skills that they can take back to the class-
room.

Primary Head Teacher
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5.6.2.3 Supporting learning and development: the choristers

Supporting the learning and personal development of the choristers
taking part in the COP was deemed to be of high importance by respond-
ents. Comments made by the Head teacher, vocal leader and Director of
Music referred to the following specific areas: (i) the experience of being a
chorister in the COP, (ii) musical development, (iii) leadership skills, (iv)
transferable self confidence, (v) issues relating to timetabling, (vi) peer
relations and, finally, (vii) the formal recognition of chorister skills.

The HTC thought that the experience of (i) being a chorister was
deemed to be of value as ‘they have a passion for something, they're adapt-
able, they're flexible. Being a chorister gives them the ability and [being
part of] the COP boosts this.” The DoM was very supportive of those
choristers who regularly took part in the COP, stating that ‘they just love
doing it...clamouring to be the ones chosen to go out and they get very
cross if it’s not their turn.” The commitment of the choristers to their Pri-
mary school visits was strong and the DoM described how ‘they hate it if
one of them is ill on the day that they are supposed to do it.” Participation
in the COP was reportedly a valued activity in which the choristers were
keen to take part.

The ongoing (i) musical development of the choristers was also
thought to be supported and extended through participation with the
COP. The HTC felt that experience gave the choristers the ‘opportunity
to experiment and lead musically’, because the ‘COP created opportunities
in which the choristers were very exposed as performers.” The DoM was
adamant that the COP supported aspects of musical learning for the chor-
isters, stating that ‘in purely musical terms, [the] COP brings them on
immensely and they come out shining because they feel that they have
achieved.” He went on to explain that the activities undertaken as part of
the COP were ‘a whole different piece of performance work for the choris-
ters... making them do something that they are good at in a different way.’
Valuing the ability to apply skills in novel contexts was also valued by
HTC who felt that the participation encouraged the choristers to have a
‘flexible musical mind.” He also thought that the choristers’ work in Pri-
mary schools had strengthened their ability to cope with ‘musical transi-
tion within the choral tradition’ by ‘allowing them to continue to sing
through the [voice] change and experience a breadth of music.’

The impact of participation in the COP was considered to have had a
positive impact on the chorister’s (iii) leadership skills. As described by the
DoM, the choristers were often ‘leading not just themselves as a group,
but a group of school children, who may be as many as eighty, or there
may be just twenty.” The HTC valued that the choristers were given ‘more
leadership possibilities through the COP’, with a consequent impact of
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positive experiences on their ‘emotional well being.’

Both the HTC and the DoM spoke at length about how participation
in the COP supported the development of (iv) transferable self confi-
dence. The HTC described how the choristers might ‘experience an
adrenaline rush’ during their school visits, as they are ‘put on the spot...
[to] sink or swim.” He had observed that they ‘come back on a high.” Dur-
ing a potentially anxiety causing experience such as this, HT'C highlighted
the ‘strength of the team’, stating that each chorister was ‘nurtured
through the experience by the Director of Music.” ‘It's all about the quality
of the relationship’ HT'C stated, both between the choristers, and between
the choristers and the DoM. This view was mirrored by the DoM who
described how the choristers ‘know each other inside out, their strengths
and weaknesses and as a team they are very strong, supporting each other
all the time.’

The DoM went on to underline the importance of high quality pasto-
ral care for the choristers, stating ‘I think very highly of the pastoral care
they are getting. They are a happy bunch of boys and then they can do
anything.” In his experience, HTC felt that ‘standing in front of a thou-
sand people in the cathedral was not as big a challenge, or reward as stand-
ing in front of thirty children.” The DoM agreed, stating that ‘it’s quite a
big thing actually, for a child to go out and sing in front of children.” The
ability to rise to the challenge in a variety of contexts was seen as a ‘really
important aspect for the choristers’ development.” Through such positive
experiences, HTC described how the choristers developed ‘transferable
confidence’, which ‘lived with them in other contexts.” HTC described
how he felt that, as a consequence of their learning experiences, ‘the chor-
isters were less overawed by the presence of a strange adult’ and that they
possessed the ability to ‘sparkle’. “The self belief transfers’ he went on, add-
ing that ‘in subjects such as maths, a chorister may be more tenacious.” The
DoM described a similar view concerning the development of ‘transferable
confidence.” He described the choristers as ‘professionals’, as they were
‘working on their singing every day’ so that they could ‘feel supremely con-
fident’ of their abilities. He described how, when a chorister is given the
opportunity ‘to realise one's own strengths’, the ‘child absolutely shines
and grows about ten feet... just comes out [of the school] full of beans. It's
just lovely to see.’

There was a strong acknowledgement that the educational career of the
chorister extended beyond that of their musical education alone. Both the
HTC and DoM were careful to ensure that (v) issues relating to the time-
tabling of COP school visits did not interfere with the demands placed
upon the choristers by their other academic subjects (see Section 5.6.1 for
further discussion of the need for strong lines of communication and liai-
son in the management of Chorister Outreach Programmes). Within the
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Cathedral school, HT'C described the need to ‘have all of the staff on side’,
as ‘if there is one teacher who doesn't understand, this affects the choris-
ter's self esteem, asking ‘why haven't you done this?

There was, HTC felt, the possibility that ‘the workload [of] the choris-
ters might be an issue’ but only ‘if all the staff don't understand.” It re-
quired ‘a conversation about the bigger picture.” The DoM felt that any
additional demands placed on the choristers by participating in the COP
were outweighed by the benefits of doing so. However, he noted the diffi-
culty in ‘doing two [visits to] schools on the trot, because it was exhaust-
ing.” “There comes a point’ he warned ‘when the voice gets tired.’

Maintaining positive (vi) peer relations within the Cathedral school
was important for the choristers continued participation in the COP.
HTC described how, in his experience, the ‘ethos is very strong within the
school. Being a chorister is a valued thing and the other pupils all buy into
it” He described how, to some extent, the ‘choristers were put on pedestals
and respected for being choristers.” HTC reported that there was a need
for the choristers to ‘demonstrate to our pupils’ within the Cathedral
school as well as the Primary school pupils and, by so doing, establish a
‘reputation for being a credible bunch of musicians.” The ‘visible approval
from [their own] peer group’ was thought to ‘underpin and support their
decisions to be a chorister.” This, HTC felt was ‘very important for an
adolescent male’ chorister.

Sustaining positive (vi) peer relations with pupils beyond the Cathedral
school was an important factor in enabling the choristers to perform to the
best of their ability within the Primary school settings. The DoM de-
scribed how, in a variety of different schools, he had seen the choristers
communicate with pupils through their singing. In one Special Needs set-
ting, he told how ‘it was just wonderful to see these children, who were
obviously in great difficulty themselves, in great turmoil and trouble, just
being mesmerised’ by the choristers. The DoM noted that the choristers
had an awareness of the benefits they enjoyed as a result of their singing
and they enjoyed ‘helping the other children to get the same benefits.” He
was careful to plan activities that presented the choristers as accessible mu-
sical role models to the Primary school pupils, with, for example, ‘competi-
tions to see who can sing the highest note. You end up doing ridiculously
high notes, sort of squeaky things, and that reduces everybody to laughter
and there's nothing like laughter, it's a great equaliser.’

The HTC identified a need for (vii) the formal recognition of chorister
skills. This, he felt, would be a ‘positive step’ and might be described as
‘youth instructors within music.” In terms of their educational career, ‘most
choristers [would] go on to look for scholarships’ and the HTC felt that a
formal recognition of the skills they had developed through their partici-
pation with the COP would assist future conversations with Directors of
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Music at the prospective school.

5.6.2.4 Supporting learning and development: the vocal leader apprentice

In one of the case studies, the vocal leader was accompanied by a vocal
leader apprentice: a music undergraduate who sought to extend and devel-
op their skills in the teaching of singing?. On a part-time basis, the vocal
apprentice attended school visits, met with the vocal leader to discuss pro-
gress and took part in the concerts. The apprenticeship could be seen as
comprising three stages of deepening immersion; (i) observing the work of
the vocal leader, (ii) applying the skills of vocal leadership and, finally, (iii)
becoming a reflective vocal leader. As shown in Figure 28 (below), each
stage was described by a series of activities that built cumulatively upon the
last. The speed at which the vocal apprentice moved through these stages
was determined through negotiation with the vocal leader. In one case,
VA1% reported spending the first half of the initial school visit observing
and then ‘took some responsibility from the second half of the session.’
The tasks devolved to the vocal apprentice at this stage had, for example,
included introducing a vocal warm-up activity and supporting a group of
pupils singing a harmony line.

For the second vocal apprentice, VA2, this initial period was period
was equally short. After a small period of observation, he was asked to
accompany (on the piano) six of the twelve songs covered. By the fourth
session attended, VA2 took responsibility for some warm up activities and
the rehearsal of two songs. By the end of the first term as vocal apprentice,
VA2 was acting as a soloist (with the pupils as chorus), composer and vocal
leader for a proportion of the session (see Figure 29 for a list of roles un-
dertaken by vocal apprentices in COP sessions). During a second year as
vocal apprentice, VA2 found that he had built up sufficient experience and
stamina to be able to take full sessions and was more heavily involved with
planning. Both vocal apprentices recognised the specific requirements in-
volved with working alongside their vocal leader. VA1 described a need for
a joint effort’ between the vocal leader and vocal apprentice, ‘to make sure
that the pupils enjoyed the process’ of developing their voices and that it
was ‘not about the final concert’ alone. Key to the success of the session
was a 'flexible repertoire’ that ‘allowed the pupils to have fun.” VA2 reflect-
ed that the ‘energy of their performance’ formed ‘part of the difference’
that made the COP session ‘a change of scene from the everyday.’

¥ Vocal leader apprentices were supported within a small number of Chorister Outreach
Programmes. Two such individuals were invited to take part in this research.

% As previously indicated, VA1 and VA2 refer to vocal apprentices 1 and 2 respectively.
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Stage 1: Observing vocal leadership

Observation | Accompanying | Choosing
of sessions rehearsals repertoire

Stage 2: Applying the skills of vocal leadership

Taking Allocated
Observation Accompanying Choosing warm specific
of sessions rehearsals repertoire up songs to
sessions teach

Stage 3: Becoming a reflective vocal leader

Picking up on
learning or Modelling
performance vocal
points within technique
songs

Taking | Allocated
Observation | Accompanying | Choosing warm specific
of sessions rehearsals repertoire up songs to
sessions | teach

Figure 28:  Phases of construction of the skills base in vocal leadership

Alternative vocal role model for pupils

Alternative vocal role model for vocal leader
(extending breadth or diversity of performance)

Additional vocal support for vocal leader
(awareness of vocal health)

Accompanist
(allowing vocal leader to teach from positions other than behind the piano)

Introducing new repertoire
to the vocal leader

Opportunity to discuss and reflect upon the sessions with another
informed individual
(awareness of potential for professional isolation)

New choral work (apprentice as composer)

Figure 29:  The various roles played by vocal apprentices in the Chorister Outreach Pro-
gramme

In the following discussion, evidence is presented to illustrate four key
aspects of the vocal leader apprentices experience, i.e., that of (i) a personal
journey, (ii) defining the role of vocal apprentice, (iii) stamina and health
implications and (iv) becoming a reflective vocal leader.

The vocal apprentices were able to demonstrate a recognition of the
process involved in developing the skills of a vocal leader. They spoke of
(1) ‘a personal journey’ in which they could appreciate the changes that had
taken place as ‘a result of the process’ (VA1). In a similar way to the dis-
cussion concerning the choristers (see Section 4.6.2.3), the vocal appren-
tices spoke of the need to formally recognise their achievements®. In de-

# One vocal apprentice worked as part of the COP team during the 2nd year of an under-
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scribing her experiences, VA1 told how she had appreciated ‘the difference
I noticed in myself from the beginning to the end. The journey I took was
the highlight.” Working within a ‘different environment’, VA1 found her
‘confidence as a teacher had massively improved.” This shift in self belief
had consequently ‘affected a lot of other things.” Underpinning the success
of her experience was the relationship she had with her vocal leader.

CHaving her with me was a massive confidence
boost. She noticed that she needed to help me out
sometimes and gave me the space to work things out
for myself at other times.

VA1

The ability of the vocal leader to ‘read’ the unfolding dynamic within
the session meant that the vocal apprentice felt supported in her own
learning and development at all times. ‘She wouldn't undermine my au-
thority’ VA1 described, ‘but would be there to pick me up if it all went
wrong.’

On occasion, the vocal apprentices thought that they would have bene-
fited from further guidance in ii) defining the role of vocal apprentice.
VA1 described how, at first, the role of the vocal apprentice had appeared
‘quite vague.” She had ‘felt a bit lost’ and ‘felt a little bit like a spare part.
VA2 had experienced these feelings to a lesser degree, as he spent much of
the early sessions playing the piano and therefore created a role for him-
self. However, he admitted that ‘sometimes, when I didn't need to accom-
pany, I did feel less involved.’

Central to their development as vocal leaders was the need to under-
stand the (iii) stamina and health implications of providing COP sessions.
These fell into two broad categories relating to (a) the physical strain on
the voice and body and (b) the emotional strain. VA1 described how she
came to expect that ‘I'd be ill at the end of it. The vocal strain for me...was
too much.” VA2 described how he learnt from experience that he could ‘do
one term and then I would be ill.” Where possible, he learnt to ‘manage
[his] time’ so that he ‘wouldn't do as much singing.’” It interesting to note
that in both cases, neither vocal apprentice reduced the amount of singing
they undertook as part of their COP sessions, but reported that they re-
duced the amount of singing in other aspects of their professional lives so

graduate music degree. She felt, in retrospect, that the experience and understanding that she
gained should have been counted as credit towards a module within her degree.
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as to protect their voices. VA2 noted how ‘it's not just vocal strain, it's the
physical exhaustion. The adrenaline and the emotional output... it is quite
hard to keep that up...the physical exertion.’

In addition, VA1 described needing to deal with (b) the emotional
strain of working on the COP. She reported ‘feeling more anxiety, not in a
bad way, but pressure on myself to do things a certain way; a pressure that
you don't need. If something happened I'd hold onto things and analyse
things.” She felt that the strength of her relationship with the vocal leader
enabled her to talk through these feelings, and, by so doing, receive sup-
port, guidance and positive feedback.

Both vocal apprentices felt that they had gained a huge amount from
their participation in the Chorister Outreach Programme and had (iv)
become reflective vocal leaders in their own right. VA1 described the need
to ‘be active from the start. You have to use your initiative...don't wait for
other people.” She felt that the key indicators for success were the ability to
‘be responsive and be confident’ with the pupils. VA2 reported that his
experience with the COP had supported his learning across several differ-
ent areas, including the need to ‘watch the responses of pupils’ in order to
maintain ‘physical engagement’ throughout the session. He had learnt how
to judge the ‘structure and pace of a session’ as well as the importance of
the ‘warm up activities.” In addition, VA2 felt that his work as a vocal ap-
prentice had given him ‘the ability to approach a new group of people
without fear.

5.6.2.5 Supporting learning and development: the vocal leader

In one of the case projects, the Vocal Leader also acted as the COP
coordinator, and the consequent impact of combining both roles was two-
fold, related to (i) the challenge of the project and (ii) a feeling of profes-
sional isolation. In terms of (i) the challenge of the project, the vocal lead-
er (VL) expressed largely positive feelings about taking on the responsibil-
ity. It was described as ‘a real gift.’
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This has been the happiest working experience
Tve ever had. It wore me down, but it was my hap-
piest season of working life....and yet I don't partic-
ularly want to continue it forever. It was a peach of
an opportunity because it allowed me to bring to-
gether a broad background, use my brain, work with
children and use my marbles again. I've loved it. 7

Vocal Leader

The VL described how managing and delivering the Chorister Out-
reach Programme had ‘increased my confidence, been a real confidence
booster...it's given me a platform, a confidence to offer teacher training for
example.” Those areas that had caused initial anxiety (such as financial
responsibility) had been "a bit stressful, but not too stressful. It was a stress
that I was happy to take on’. Being responsible for the management of the
programme had led to the opportunity to attend conferences, write reports
and meet with a wider body of vocal experts to share experiences. Howev-
er, the timetable of school visits had lead to issues concerning ‘vocal wear
and tear.’

At times, the VL described experiencing ii) a feeling of professional
isolation as a result of the model in which she acted as ‘the director and
the animateur.’

It cut me off from being one of a team. You see
everybody and know nobody. It can be difficult to
navigate. >

Vocal Leader

Although members of the Steering Groups had been very supportive,
the VL reported how ‘because they weren't involved in the warp and weft,
it was very isolating. Thinking alone, managing alone, and delivering
alone.” The work with the vocal apprentice was described as ‘ameliorating’
this feeling of isolation to some extent. The DoM described how the VL
was able to take ‘decisions about what we're doing; well, we take the deci-
sions together, but she's in the driving seat and that's a splendid arrange-
ment.’



A Research Evaluation (2008-2011) | 83

5.6.3 Emergent themes: moving forward

It is successful;
bloody hard work, but it is successful. 7

Director of Music

Moving forward from the previously funded model of provision proved
to be a challenge that each of the respondents was optimistic about. The
VL had reported that they had received numerous ‘requests from schools
to take part’; in particular from those schools who had previously taken
part before, asking ‘Can we do it again? We'll pay.” A slightly modified
model of provision was proposed, delivering four visits from the VL, one
visit from the choristers and DoM, followed by a final concert within the
Cathedral. A consortium of ‘local schools raised sufficient funds to buy in
the project.” A Head teacher from one of the consortium schools described
the impetus as being;

As a cluster of schools, we pooled our extended
schools money so that can fund the project. That
started because I ranted and raved about how good
it was. When my children went up onto the stage
and sang, it was magical. I didn't want to let that
g0.%

Head Teacher (Primary)

Central to the success of the intervention was the ‘creation of a CD
with accompaniment and backing vocals. It picks up the points during the
sessions. Because of the number of visits, you have time to do stuff, that
is, before the vocal leader returned and introduced ‘the next bit' (HTP).
The Steering Group planned to continue to meet three times a year so
that the’ voices of the cathedral, authority and choir school could be
brought together’ (VL).

The vocal leader reflected on areas that required change in order to
move forward more effectively. One aspect included the opportunity to
establish a ‘regular meeting with someone’ in order to be able to achieve



84 | The Chorister Outreach Programme of the Choir Schools Association

joint thinking.” ‘I did all the thinking myself. I enjoyed and appreciated
the autonomy, but would have enjoyed some joint thinking. That's why I
really enjoyed the CSA meeting...I really valued other people doing the

same thing’ (VL).
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6. Summary

In summary, there is evidence from a range of difference sources that
the Chorister Outreach Programme (COP), at least as evidenced by quan-
titative data from the case study projects and the additional schools, had a
positive impact on (a) children’s singing development and (b) their atti-
tudes towards singing. There is also qualitative evidence that associated
Primary schools gained musically from participation. Any statistical differ-
ences in the data with other initiatives under the Sing Up umbrella were
likely to be the product of several factors.

With regards to children’s singing development, it has been possible to
review COP participants’ singing development within all the data collect-
ed across the first four years of the Sing Up programme (2007-2011). This
analysis updates and extends the findings reported in Chapter 3 (above).
Across these four years, n=13,096 individual assessments were made of
children’s singing competency, based on data from n=184 schools. Within
this dataset, there were n=1,652 assessments of children participating in
the Chorister Outreach Programme (see Table 14).

Table 14: Numbers of individual singing competency assessments undertaken across the
opening four years of the National Singing Programme Sing Up, including children in COP
Primary schools

|~ |~ [~ |~ |~ I~
NSP1 NSP2 NSP3 NsP4 Grand Total of

Category of School Participants
Cathedral School 386 9 27 10 432
COP School 926 650 76 1652
Non SingUp School 1704 815 566 3085
Platinum Award School 146 336 482
Silver or Gold Award School 1607 533 130 2270
Singing Playground School 1470 894 406 250 3020
Workforce Development School 344 644 261 906 2155
Grand Total 3904 4895 2589 1708 13096,

Two clear findings of COP impact emerge. Firstly, when normalised
singing competency ratings are compared for COP participants with those
in other categories of schools under the Sing Up research umbrella, COP
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children compare extremely well. They have mean ratings that are the
most developed (alongside those of children in Platinum Award Schools)
(see Figure 30). There is no statistically significant difference between
COP and Platinum Award schools, but children in both types of school
are rated as significantly more skilled statistically compared to all the other
school categories (p<.0001).

Mean normalised singing score for each category of school

_S
[
N

Normalized

70
Non SingUp Singing Workforce Cathedral  Silver or Gold COP School Platinum
School Playground Development School Award School Award School
School School

Figure 30: Mean normalised singing assessment scores for each of the school categories
in the national Sing Up evaluation, illustrating the relatively high mean rat-
ings for COP participant Primary schools compared with others. (Note: The
Cathedral School category embraces both cathedral choristers and also as-
sessment of their non-choristers peers.)

Secondly, when children’s normalised singing scores are plotted by
school category against their chronological age, it is clear that COP partic-
ipants of virtually all ages are rated as more highly developed than their
contemporaries (see COP trend line in Figure 31). The figure demon-
strates that children’s singing competency generally improves with increas-
ing age, but that it is only COP participants who maintain their develop-
mental trend across age groups. In contrast, the trend lines for other
school categories are less steep, suggesting that these older children do not
make the same degree of improvement as their younger peers.

In general, the figure demonstrates that children who had participated
in the various branches of the Sing Up activity are, on average, two years in
advance of their Non-Sing Up peers (the green trend line). However,
COP participants are developmentally approximately three years in ad-
vance (red trend line).
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Figure 31:  Singing development ratings by age and school group, illustrating the posi-
tive trend line for COP participants (red line) compared to others

The COP has been essentially a programme that was focused on the
joy and other benefits that accrue from children’s sustained participation in
collective singing activities. Its impact on children’s singing development
can be seen in the above figure. This has been evident across all the three
years of our COP data collection whenever opportunity has arisen to com-
pare COP data with that from other sources.

There is a wide range of activities under the Sing Up umbrella and not
all have such an intensive face-to-face schedule as found within the COP
and similar strands. Where children are enabled to participate successfully
in enjoyable choral-type activities (in the sense of singing as a collective), it
is quite likely that this will have a direct and positive impact on their sing-
ing development and identity as ‘singers’. Nevertheless, within the evalua-
tion across our Sing Up data in general, there is evidence that participation
in the Chorister Outreach Programme can make an important and posi-
tive difference compared to the normal pot-pourri of singing opportunities
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found in Primary schools.

Given the evidence that children from different ethnic groups can be
equally successful in singing, it was noteworthy that there were fewer
Black and Asian children in the initial COP focus projects and also a rela-
tive minority of boys. However, given that the research was focused on a
small number of projects, these differences in participants may have been
an unintended consequence of the particular COP projects that were se-
lected by the Choir Schools Association for evaluation. It would be
worthwhile conducting a simple audit across related follow-up schemes to
the COP to see whether there are any unintended biases in the recruit-
ment of participants.

Of design and necessity, our COP evaluation was located in a small
number of particular projects. It was not possible to investigate, nor evalu-
ate whether one particular type of COP intervention was likely to be more
effective than any other. Nor was it possible to undertake longitudinal
research on the possible long-term impacts of COP participation on chil-
dren, teachers and schools, other than in our third year where there is evi-
dence from all participants that the COP generated a very positive legacy,
at least in the small number of focus schools.

Nevertheless, we can conjecture — based on longitudinal evidence from
our main Sing Up evaluation — that such evidence likely would be available
if more visits had been made to schools over time. New longitudinal evi-
dence from Italy, for example, suggests that there can be long term, sus-
tained benefits of choral activity on children’s sense of social inclusion
(Welch, Preti & Himonides, 2009) and there is similar evidence in the
UK Sing Up data linking singing development to children’s sense of being
socially included (Welch ez a/, 2010).

Opverall, the wealth of diverse data that have been collected in the
course of our three-year evaluation suggests that the Chorister Outreach
Programme has had a positive impact on the vast majority of its partici-
pants, whether as recipients (children, schools, parents, wider communi-
ties) or as providers (CSA members).

It has been impressive to see how the COP funding across the three
years allowed the CSA members to initiate, according to their own rec-
ords, 4,000 school-based workshops that involved 60,000 Primary-aged
children, as well as 1,000 participant cathedral choristers. Even though the
funding for the COP programme has ceased, the legacy of the programme
is evident for the schools that took part and in the enriched musical behav-
iours and related commentary. Children that participated are reported to
be more positive about singing and, in addition, the school culture is re-
ported to be more open to the use of singing activities across the curricu-
lum to facilitate children’s learning, concentration and enjoyment of les-
sons.
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The success of the programme derives in large part from the commit-
ment and enthusiasm of the CSA and its members, as well as from the
vision of the other stakeholders, including Ministers, Senior Civil Servants
and colleagues in the Sing Up consortium. The COP initiative has been an
important part of the UK Government’s National Singing Programme in
England. The data presented here demonstrate how successful singing is
not elitist, nor a minority pastime, but open to all if nurtured by a colle-
giate framework.
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Appendix 2
Pupil
Questionnaire:
Spirituality

Appendix 2 Pupil Questionnaire: Spirituality

Please fill in this section:

[ama [t girl [] t boy
My first name starts with the letter:
My last name starts with the letter:

I was born on the: date

month

year

laminYear [ 1[2[3 4576 |

(please draw a circle around one of the numbgrg)V
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Most of the
1 time, I feel
valued

I feel
2 connected to
other people

Most of the
3 time, I feel

happy

4 1like singing

[ feel
connected to
others when |
am singing
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[ sing at school

[ sing when |
visit my place
of worship,
such as a
church

Singing in the Cathedral

Singing in the
cathedral feels
different to
singing at
school

Being in the
cathedral
makes me feel
different
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10

[ feel
differently
now than
before the
concert in the

11

[ would like to
take partin a
concert like
this again

12

Singing in the
cathedral felt
the same as
singing at
school

13

After the
concert, | felt

happy

14

[ liked the way
that singing in
the cathedral
made me feel
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10

[ feel
differently
now than
before the
concert in the

11

[ would like to
take partin a
concert like
this again

12

Singing in the
cathedral felt
the same as
singing at
school

13

After the
concert, I felt

happy

14

[ liked the way
that singing in
the cathedral
made me feel
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Appendix 3A:
Chorister
Outreach

Programme
Legacy
Questionnaire







A Research Evaluation (2008-2011) | 111

Head Teacher & Primary Music Coordinators

1) Has the amount of singing in the school changed since the COP?

(a) If yes, how?

(b) If singing has increased, when does singing occur in addition?

2) Has the quality of singing in the school changed since the COP?

(a) If yes, how? (e.g. pitch accuracy, tone quality, usable range, confidence etc.)

3) Is the school still participating in the COP?
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4) Were members of the school staff involved in the delivery of the COP

5) Has any element of the COP intervention been adopted in the
classroom setting? (e.g. vocal warm-up, rehearsal techniques and/or
conducting, vocal games etc.)

6) Are there more teachers singing with their classes as a result of the
cop?
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Appendix 3B:
Chorister
Outreach

Programme
Legacy
Questionnaire
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ppendix 3B: Chorister Outreach Programme Legacy Questionnaire

Class teacher, non-music specialist

1) Has the amount of pupil singing changed since the COP?

(a) If yes, how?

2) Has the amount that you sing with your class changed since the COP?

(b) If yes, how?

3) Has the quality of pupils’ singing changed since the COP?
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(a) If yes, how? (e.g. pitch accuracy, tone quality, usable range, confidence etc.)

4

-

Are you more confident in the use of your voice since the COP?

5

-~

Are you more confident in your ability to teach singing since the COP?

6

-~

Were you involved in the delivery of the COP sessions?

7

~

Have you adopted any element of the COP intervention in the
classroom setting? (e.g. vocal warm-up, rehearsal techniques and/or
conducting, vocal games etc.)
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8) Do you sing more with your class as a result of the COP?

(a) If not, why?
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