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Abstract

Although the transition from education to work leeen a topic of much research, there is still lafoknderstanding regarding experiences of
recent cohorts of young people. Moreover, mucthefdebate has focused on the polarization of ywalttsitions, at the neglect of a large group
of young people who fall outside this dualism. Tipéger introduces a diverse pathways view offesimgore comprehensive understanding of
changing youth transitions and examines how tramsitare shaped by interactions between struchderaividual agency. The study is based
on data from the British Household Panel Study (BH&énd the UK Household Longitudinal Study (UK-HL&)ng sequence analysis to
identify transition patterns among cohorts bora #80-84 and 1985-1989. Five distinct clusters ctnalddentified, differentiating between
those who participate in extended education, tvibvpays dominated by continuous employment, eitlivexctly after completing compulsory
schooling at age 16 or after some further educatind two pathways characterized by exclusion fileenlabor market (either through
prolonged experience of unemployment or inactiviBdth structural and agency variables are assatiaith variations in transition patterns,
pointing to the need of conceptualizing the rol¢haf agent as well as that of structures and resedor a better understanding of the processes
underlying the selection into different pathways.
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1. Introduction

The transition to adulthood is establishing itsedfa major topic of social research, with relevaaress disciplines. Among the many
transitions across the life course it ranks veghhn terms of importance, complexity, and relevafar later outcomes (Schulenberg, Sameroff,
& Cicchetti, 2004; Schulenberg & Schoon, 2012)s lh demographically dense period involving muétiphd inter-related social role changes,
including completion of full-time education, eninto paid employment, and the step into family fatimn and parenthood, all during a relative
short period of time. Since the 1970s the transitoindependent adulthood has on aggregate beswre extended across most Western
societies (Buchmann & Kriesi, 2011; Shanahan, 200@dged, it has been argued that the transiti@dtdthood can be conceptualized in terms
of a new normative developmental stage of ‘emertgadglthood (Arnett, 2000), characterized as ‘tge af possibilities’ and ‘identity
exploration’ and later timing of transitions.

Yet, although social change has affected all yquemple, it has not affected all in the same wayr&lare variations across countries,
reflecting for example differences in education angployment systems, as well as differences irepeetes and cultural norms. The
assumption of a new normative life stage charamdrby prolonged education and the delay in respitihsundermines the appreciation of
diversity of youth transitions, and ignores theiagbdimensions and structural constraints shapoung people’s lives (Cote, 2014;
Schulenberg & Schoon, 2012). Young people havateectheir pathways to adulthood based on the ressw@and opportunities that are

available to them. Moreover, not all young peogla afford to pursue an academic career, nor deaait to continue in higher education, and
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educational aspirations and access to educationatployment opportunities remain shaped by secaromic background and structural
constraints (Schoon, 2015).

Although the transition from education to work leeen the topic of much research, most of this vak focused on specific events,
single time points and is based on cohorts borwdset the 1940s and 1970s (Buchmann & Kriesi, 2QMlbyeover, most of transition research
concentrated on the effects of structural consisaand there is a lack of understanding regartiagole of the agent. There is thus a need for
robust empirical evidence, mapping changes andsityen transition pathways since the 1990s, anw these are linked to structural
constraints and individual agency. The aims of plaiper are thus threefold: first, to introduceedie pathway view of youth transitions;
second, to assess changes in patterns of schaalftotransitions among recent cohorts of young feeopBritain (i.e. those born after 1980),
and third to assess the role of structural andtagtactors in shaping the transition from schaolork. This paper adds to the evidence base in
three ways. First, it examines change and variatiorthe timing and sequencing of transition e>qgrezes among a current cohort of 17 to 23
year olds, born after 1980. Second, it uses inftionan regional youth unemployment to take intocmt characteristics of the wider socio-
economic context, and third, the inclusion of paraad background characteristics helps to idettigypotential role of social background and
individual agency in shaping transition experiences

The study adopts a life course perspective asnaefnaork to integrate assumptions regarding the strakccontext and individual action
orientation (Elder, 1994; Elder & Shanahan, 2007)ife course theory it is argued that transitexperiences and pathways through life are

always embedded within a larger socio-historical amltural context, and are shaped by complexdiejgendent relationships, including

Page 3 of 34



opportunity structures, social networks and insts, and individual agency processes (Elder, 1988 next sections of the paper will
discuss the structural and agentic factors shawuath transitions in more detail, introduce a déeepathways view of youth transitions, specify
the empirical assumptions, then introduce the appiiethod, i.e. sequence analysis, and some debailg the data and the sample selection
before presenting the results and the discussion.

2. Structure and agency in transition research

The notions of structure and agency are promingpliaeatory factors of changing youth transitionsangition experiences at a given point in
time can be understood as the result of socialdrackd, previous transition histories, individugeacy, and contextual factors (Heinz, 2009;
Schoon & Silbereisen, 2009). It has been arguedsthae the 1970s an ‘ideational shift’ has takkee, characterised by changing social
practices and the breakdown of many class, geaddrage based constraints shaping demographicseiesthaeghe, 1995). It is assumed that
individual biographies have become more removeuh firaditional life scripts and more dependent ativildual agency (Beck, 1992; Giddens,
1991). The assertion that individuals are now feeehoose has however been questioned, as theeesisting evidence of unequal access to
educational and career opportunities (Bynner, 2608png & Cartmel, 1997; Schoon, 2007), of ‘bouth@gency’ (Shanahan, 2000),
involuntary delay (Buchmann, 1989) or ‘arrestedlémiod’ (Cote, 2000) where choice is embedded mad@onstraints.

1.1 Structural constraints
This paper focuses on transitions in the UK contekich is characterised by a medium level of steation of the education system
(compared to the highly structured German systetheotess structured systems in the U.S. and Canadiaw level of standardization of
education (especially compared to France), anbesidl market economy with relative low levels otabonal specificity (Hannan, 1996;
Kerckhoff, 2001). Compared to other European coesithe UK has a relative high rate of early scheavers. Despite efforts of the
government to increase participation rates in gesbndary education (e.g. adopting the Europe 806a% aiming for at least 85 percent of all
22-year-olds to complete upper-secondary educatibe)rate of early school leavers in 2012 wakattibve 10 percent (European Commission,
2012) and the participation rate in higher educatimong 17 to 30 year olds was 49 percent (BIS320hus a large group of young people in
the UK do not continue in education or go to ursitgr

It has been argued that compared to other counsiieh as Germany with its strong linkage betwetona and employers, in the UK
educational credentials do not carry the same wéagleither the young people themselves, or foplegers, and thus many young people
enter the labour market earlier and encounter nuteilence at labour market entry, i.e. faster adb change and more periods of
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unemployment (Scherer, 2001). Moreover, an incnggdegree of flexibilization of employment in th& mplies that continuous employment
is becoming less frequent, a trend which is esfiggeonounced at career entry (Ashton & Bynnerl 20 and which has become more marked
following the 2008 Great Recession. We would thyseet that unstable transition patterns and pradngeriods of unemployment have
increased for more recent cohorts.

Structural factors, including the effects of chamggeéconomic conditions (such as the 2008 globat@mic downturn) as well as institutional
arrangements for transition pathways, cannot bergéined because they differ across societies @€id09), and they have different effects on
individuals, depending on their social strata, tigeinder and age. There is for example evidenem @ricreasing polarisation into fast versus
slow transitions (Jones, 2002), i.e. a distinchetween those who take a slower route to adultimaaving longer education and delayed
assumption of adult roles, and those who followtthditional fast track transition leaving schobh@nimum age, followed by early entry to
the labour market and family formation. This diffatiation of pathways has been linked to cumulatigadvantage, and a polarisation into
optimal versus problematic pathways (Jones, 20@2¢khoff, 1993; McLanahan, 2004). Generally, thepairation for adulthood has been
elongated for those who can afford to invest inrteducation, while young people from less privédddgrackground are leaving education earlier
and are less likely to continue in higher educati@an their more privileged peers, reflecting mesit social inequalities in life chances and
opportunities (Erikson & Jonsson, 1996; Furlong &@hel, 1997; Schoon & Silbereisen, 2009; Settardtarstenberg, & Rumbaut, 2005).
Yet, the assumption of a polarised life course duxdake into account the experiences of a ‘fdsgomiddle’ (Roberts, 2011) who
successfully balance the structural and individaaburces available to them (Schoon, 2015). ‘Sstaes$ransition experiences in this context
has been conceptualised in terms of objectivedteess to permanent employment and avoidancegftéym unemployment) as well as
subjective indicators (levels of life satisfactiomp focus on a process of polarisation due tacsiral constraints does not provide a
comprehensive understanding of the heterogeneitguith transitions. The contemporary youth persdat characterised by dualistic modal
patterns (Schulenberg & Schoon, 2012; Setterstah,e2005) and it is important to gain a more caghpnsive and holistic understanding of
the paths young people travel on their way to iredelent adulthood. Moreover, we have to gain a bettéerstanding of interactions between

structure and agency shaping youth transitions.
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Agency
Agency is a central term in life course theory @|dL994; Elder & Shanahan, 2007) and is undersasagh individual-level construct

fundamental for social action and choice. Yet agdras remained an underspecified, ‘slippery’ theoaéconcept within sociological research
(Hitlin & Elder, 2007). As a non-structural factagency is not universally accepted or valued inadogical theory (Fuchs, 2001; Loyal &
Barnes, 2001), or it is assumed that structurabfadundamentally constitute the selves of indialdactors (Hitlin & Elder, 2007). Here we
argue that it is important to conceptualise the mflthe agent as well as structural constrainta foetter understanding of diverse transition

pathways. The transition to adulthood is not aingusituation, but requires active decision making choice within structural constraints.

Recent attempts to conceptualise agency withirchiierse research draw on the psychological liteeain particular social cognitive
theory, and illustrate the significant role of aggito shape developmental outcomes (Hitlin & John20©15). Empirically agency has been
conceptualized through multiple dimensions, inahgdself-efficacy, intentions, forethought, and sbiectedness (Bandura, 2001). Academic
attainment, although an important resource, isant#ntral concept in the conceptualization of agehhe notion of agency is focused on
concepts of self-regulation and self-awarenessedisas volition and orientation to the future, whiare, in turn, shaped by other factors,
including academic attainment as well as structewaktraints. Well-formulated goals, and a goodseeari one’s capabilities and potential

enable the person to envision future “possibleesglyMarkus & Nurius, 1986), and plan strategieattain them.

In our analysis we focus on the role of educatigpirations which have shown to shape educationcgzation and related processes in the
transition to work (Reynolds & Johnson, 2011; Saehddartin, & Ross, 2007; Sewell & Hauser, 1975). ¥éasider not only high versus low
aspirations, i.e. whether young people want todesfter compulsory schooling or stay on in educatimt also uncertainty in aspiration. While
the role of high versus low aspirations as a ptediaf later education and employment outcomeselt @stablished, relative little is known
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about the consequences of uncertainty in aspirafiba few existing studies suggest that uncertaiatybe either beneficial or harmful,
encouraging exploration and preventing foreclosdirghoice, or indicating aimlessness and floundgritepending on the wider socio-historical
context in which decisions are made (Schoon, Gui&n&abates, 2012).

Children born into less privileged families (chaeaised by low levels of parental education, losome or unemployment) have, in
general, lower levels of educational attainmeneéBr & Goldthorpe, 2001; Bukodi & Goldthorpe, 208Bavit, Arum, & Gamoran, 2007), are
less likely to aspire to go to university (Reyno#&ldohnson, 2011; Schoon, 2010), and are more taiogegarding their educational and
occupational choice (Schoon, Gutman & Sabates,)2@&kplanations of these association refer to catiué risk effects (DiPrete & Eirich,
2006), the lack of financial resources, time orrgn@f parents to invest in the education of tlekitdren (Guo & Harris, 2000), familiarity with

the dominant culture, social networks and connesti{an de Werfhorst & Mijs, 2010).

Beyond influences in the direct family context,rthés also evidence pointing to the role of theewislocial context in shaping agency
processes. For example, the British (as well ag\therican) system offer students greater freedomadke educational choices compared to the
less flexible German system (Heckhausen & Chan@92Rerckhoff, 2001; Parker, Jerrim, Schoon, & Mris press). Yet, changes in
employment and shifts in the occupational strucsimee the 1970s have made it more difficult t@$ae what kinds of opportunities will be
available (Heinz, 2009). These changes have besriased with increasing uncertainty regarding tiocal development as well as a growing
focus on obtaining high levels of education to gectin a changing economy (Gutman, Schoon, & Sap2fd 2; Schneider & Stevenson,
1999). This situation has become even more diffidué to the recent global economic downturn.

It has been argued that planfulness matters moes wiable options exist between school and worlka@han, Elder, & Miech, 1997), while
when labour markets are poor, family social backgtbis likely to play a more important role (Hei2009). Economically privileged young
people may warehouse in institutions of higher atioa, which could position them more favorablythe job market when economic
conditions improve. In contrast, more disadvantagmdh, irrespective of their planfulness, may teeéd to take whatever job is available,
simply to make ends meet. Yet, although uncertamyarding employment opportunities makes it maffecdlt to plan ahead, at the same time
these longer-term changes may render agentic atiens even more critical. In particular young gdeaopho disengage and withdraw from
efforts to enhance their skills and capabilitigben through education and training or through paidk, may flounder in an ever more
competitive labour market (Schoon, 2014; VuoloffS& Mortimer, 2012). It has to be kept in mindwever, that many young people fail to
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achieve their ambitious educational goals. Afteargjing several years in higher education they l@atreout qualifications, are left unprepared
for alternative pathways, and struggle to estaliheimselves in the labour market (Rosenbaum, 2Béineider & Stevenson, 1999; Symonds,
Schwartz, & Ferguson, 2011). It could thus alséheecase that having uncertain aspirations mayvaftming people to keep their options open,
and enable them to adapt more readily to changimg@/ment conditions and new opportunities, whileaarow focus could prevent flexibility
and adjustment. For a better understanding of tamisiin the transition to adulthood it is thus mnjant to take into account multiple
interlinked structural and individual factors armlhthey interact in a changing socio-historicaltest

A diverse pathways view
We argue for a diverse pathways view of youth fiteoms (Schoon, 2015), postulating that there asérdtt transition patterns that lie between

the often assumed to be ‘optimal’ transition inwadyextended education participation and the mpreblematic’ transition involving extended
periods of unemployment or inactivity. Moreover, assume that transitions are shaped by interadbetvgeen structure and individual
agency. These assumptions are of relevance foraeeasons. First, conceptualising diverse patsweéll enable us to gain insight into the
complexity of the youth period, and identify aneeeaddress the ways social inequality manifestisariives of those who, on the surface at
least, might appear to be 'getting by'. We woust @et a better grasp of the extent of social exatuand appreciation of the constraints
experienced by those in the 'middle’ in relatiothtmse on more successful transitions as well@asnre problematic ones. Secondly, turning
our attention to the middle group means that greatesideration can also be given to the diversitgxperience and outcomes of those within
a 'successful' transition: for instance, what deescess' mean when extended educational trarssdimmot lead to the anticipated occupational
outcome, or experiences of graduate un- and ungdogment; or in case where an early work orientatoables financial independence to
obtain home ownership? Thus, moving towards a roongprehensive conceptualisation of youth transstiill inform the debate and

empirical research in youth studies.
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To understand how young people navigate the tiandid adulthood it is necessary to examine howviddals construct different types of
life courses within the opportunities and constiathey are facing. The diverse pathways view (8o0h8015) adopts an agentic perspective
towards human development, and argues that transitan have different meanings, antecedents, goesees depending on how they fit into
larger sequences or trajectories. Both structorakls, as mediated by the family and local oppdstwtructures, and agency, as represented by
individual planning and choice, create this hetermgty by shaping the timing and sequencing ofsitenms to independent adulthood. It is thus

important to understand how individuals and soctaltext influence each other.
3. Empirical expectations

There is still a lack of understanding of how padla/to adulthood have changed, especially amongg@arwage cohorts, among different
subgroups of the population, and regarding the sbktructure and agency behind that change. A metailed understanding of the pathways
taken by young people can provide better insigdtlemerage of how to target policy interventionseTaim of this paper are to examine
changes in patterns of school-to-work transitiame@g recent cohorts born in the UK, i.e. those ladtar 1980. Using sequence analysis we
investigate change and variations in the timing semliencing of transition experiences between Afgés 23 years among cohorts born in
1980-84 and 1985-1989. The main questions are whdiktinct patterns of entering the labour madeet be empirically identified and how
they differ for different age cohorts, for diffetesubgroups of the population, and for young peoptk different education aspirations. As the
emphasis is on the process of entry into work, @rentrate on the first seven years after comgetompulsory education at age 16 drawing

on yearly employment status information. Moreovertake into account the changing context, suchagpact of the recent economic
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downturn on young people’s transitions. To thigeffwe use information on regional youth unemplayrmates. We will test the following

assumptions:

Al According to a diverse pathways view, we exp@gtmity in transition patterns, reflecting struglconstraints as well individual
preferences. In addition to pathways charactereextended education (often assumed to be ‘optinzaisitions) and precarious transitions,
characterized by unemployment or economic inagtivie expect to find pathways indicating a middksyw

A2: More specifically, we assume that socio-ecororasources and agency interact in shaping trangiathways. We thus expect young
people with fewer socio-economic resources to lesah®ol earlier than their more privileged peespeeially if they do not want to continue in
higher education (reflecting cumulative disadvaajayice versa, we expect young people with feweeicseconomic resources who want to
stay on in education or who are uncertain to beenfikely to stay on in education beyond compulssiigooling, and maybe also go to
University. To test these assumptions we assesa@deffects as well as 2-way interactions betwerrctiral resources and individual agency
as predictors of transition experiences.

A3: Given changing economic circumstances (i.e. higbgional youth unemployment rates), we expedtuhatable patterns and prolonged
periods of unemployment have increased for the mexstint cohort.

A4: We also assume that in an ever more competiivedr market disengagement from education, espeaialong less privileged young
people, might represent a distinct risk factor urmdeing chances of employment. We thus tested 3imayactions between higher
unemployment rate, social background, and educasgpirations.

4. Methodology and Data

Most previous studies differ in how transition etgeare operationalised, focusing on a comparisaobbrts born between the 1940s and
1970s, and are restricted to the study of one eateatiime, such as the timing regarding entry fingd employment or family formation
(Buchmann & Kriesi, 2011). Yet, transitions sucHesssing school, entry into the labour market, &mdng of first birth are not discrete,

clearly bounded events - they are interdependétety oequiring compromises regarding the coordoratf different roles (Elder & Shanahan,
2006). A limitation of analysing transitions asgieevents or change from one status to anottibaist does not account for potential U-turns,
detours, and zig-zag movements (Dewilde, 2003y sisareturning to education or moving in and owtraployment. Standard population
based approaches, calculating average coefficiegtading the timing and sequencing of transitdm$ot take into account the dynamics and
potential non-linearity of transition experienc&agthier, Buhlmann, & Blanchard, 2014). This letxla static perception that prevents
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researchers from understanding (a) the real terhpatare of transitions, (b) how transitions arestoucted through interdependent
biographical processes, and (c) the diversityrmrtg and sequencing of transitions. Methodologechlances, such as the development of
sequence analysis (Abbott, 1995; Abbott & Tsay,@@hable a more holistic understanding of changmgh transitions, taking into account
multiple transitions simultaneously as well ast¢benplexity and reversibility in their timing andggeencing. Despite criticism of its underlying
assumptions (Hollister, 2009; Wu, 2000) recent etvohs of sequence analysis (Aisenbrey & FasantQ2Brzinsky-Fay & Kohler, 2010;
Gauthier et al., 2014) suggest that it has thenpiaieco enhance our understanding of changinglytnainsitions, their patterning and temporal
nature, and will be applied in this study.

1.1.1 The Sample
To test our assumptions we use data collectechéoBtitish Household Panel Survey (BHPS) and Undeding Society (UK-HLS). The
BHPS is a nationally representative annual housebased survey which captured information on 558@sbholds comprising 10300
individuals in since 1991. In 2009, the BHPS wagdaeed by UK-HLS, an expanded annual survey of 80@fuseholds. BHPS members re-
entered the UK-HLS panel at Wave 2. Thus, the caetbhBHPS and UK-HLS dataset represents a contimsgnisss, save for 2009 where no
data were collected. Since 1994 BHPS includedalhg people in the sampled families who were 115tgears old through a dedicated
survey known as the British Youth Survey (BYS).af§e 16 young people enter the adult panel of BHPS.

In our analysis we concentrate on younger cohpadst(1980), an under-explored age group in theesbwif transition research. In particular
we focus on age cohorts born between 1980-84 aB8-1989 following their role transitions betweeread.7 to 23 years, a crucial period after
compulsory school leaving age.

An alytl C approach

For the sequence analysis, we use the reporteenti@conomic activity in each wave (that is, ewergr). Due to small number of respondents
in some groups we had to combine different categodifferentiating between indicators of educafdominated by academic education),
employment (full and part time employment are carel), unemployment, and inactivity (i.e. lookingeafthe family home, being sick or
other reasons).

For our analysis we select the waves where thenegnt was between the ages of 17 and 23 inclussieg data collected between 1986 and
2012. Due to temporal limits of the observationdaw some information about the activities is nanpete or has not started (right
censoring).We retain respondent with missing datthe condition that they have at least 60 peroétiteir employment information present.
This allows us to include reasonably complete egmpknt histories whilst not biasing our sample talwalder cohorts too much. Our analytic
sample comprises 828 panel members contributing p88son years of information.

11
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The sequence analysis was conducted using therssxjaealysis for Stata ado (Brinzksy-Fay et al420Gsing the Needleman-Wunsch
algorithm to perform optimised matching, with In@elsts set to 0.7, substitution costs set to Od5dentical between states. Sequence analysis
does by itself not give any classifications, b@ates interval-level measures of dis-similaritiesMeen sequences which can be used as input
for further analysis such as cluster analysis. \Wiéopm cluster analysis using hierarchical clusigmising Ward'’s distance clustering with the
number of clusters determined by Duda-Hart statigthe resulting clusters can then be used in pleltegression modeling as a dependent
variable to assess the antecedents of transititberps, i.e. the predictive role of structural amdividual agency factors. Structural variables are
operationalised through indicators of parental pational status and parental education at the nes®b-and through an indicator of regional
unemployment rates among 16-24 years olds. Indifidgency is operationalised through indicatorsedafcation aspirations. In addition we
include gender and birth cohort as predictive \@es.

1.1.2 Independent Variables
In our analysis we identified the highest levepafental social class and education, using the mkomasie approach (Erikson, 1984). Parental
social class is measured through the Goldthorpepatmnal classification (Goldthorpe, 1997). Wdealiéntiate between professional (Class |
and Il) versus other occupational status of themtar Our measure of parental educational backgrdifferentiates between those with high
levels of education, comprising any university @egfincluding those with a Higher National Diplofi#ND) or certificate (HNC) or teaching
qualifications). Advanced (A-)level and equivaleuialifications enabling access to university codrés medium, and GCSE or lower
qualifications as low level of education. We in@duthie youth unemployment rate in the relevant Gowent Office Region when the
respondent was age 16 as a measure of regionajplmament. This is obtained as an aggregation fieennumber of respondents aged 16 to
23 being unemployed. We then include the resporgleducational aspiration measured at age 14, msdigator of individual agency.
Respondents were asked ‘do you want to leave saettoah you are 16, or do you plan to carry on incation, for instance in the sixth form or
a college?’ We contrasted between the baselineaating to remain in full time education to thoseowirere unsure or who wanted to leave
education after compulsory schooling at age 16ceSeducation aspirations were part of the youthutedve are forced to restrict the
regression analysis to respondents born after $98@ this module was included only since 199418 algives an overview of the variables
included in the analysis.

2 Results
4.1. Identifying transition patterns — Results frira Sequence analysis
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Table 2 present the Duda-Hart stopping rule stesisor the sequence analysis, where lower T squedtees indicate better fit. The lowest
values is for the 5 cluster solution which providedficient detail regarding variations in educataind employment transitions.

Fig. 1 presents the 5 sequences extracted in thedbsequence chronograms, where the overall ptiopoof the cluster in a particular state is
denoted on the ordinate, and the progression betage 17 to 23 on the abscissa. In Table 3 we shaster membership by birth cohort. To
describe the clusters we use information from agh 1 and table 3.

Cluster 1 is characterised by early work orientationjnvolving more or less continued employment folilogvleaving school at age 16.
Roughly 80 percent of respondents in this clustereanployed by age 17. The proportion employed risanore than 90 percent by age 20.
The proportion of other states in this clusteragligible. This cluster accounts for 25 percenthef overall sample observed and is the largest
cluster for cohort members born between 1980 aBd {%0.1 percent versus 17.5 percent among thericbbm between 1985 and 1989).

Cluster 2 represents th@nsition to employment after some educatmymprising about 24.8 percent of the overall damRegarding the
composition of the cluster we see in Fig. 1 thatghoportion of respondents in education is higthatearly stages of this cluster, but rapidly
falls off to amount to no more than 20 percentespondents being in education by age 19 and nelgligroportions at age 21. In contrast the
proportion of respondents in employment increaapglly, from about 5 percent at age 17 to 90 perogage 21. This cluster comprises about
a fourth of the sample in each of the cohorts.

Cluster 3 is characterized by the experiencpen$istent unemploymerRRespondents in this cluster start being employadmployed or in
education with transitions to mainly unemploymamtisthat unemployment at age 19 in the modal &atearly 60 percent. There has been a
considerable growth in the prevalence of this elughe proportion in this cluster rises from 4p&cent to over 16 percent in the 1980-84 and
1985-89 birth cohorts respectively.

Cluster 4 represents a small cluster (6 percetiteofotal sample) characterized by

inactivity due to looking after the family home, sickness atigbr reasons. About 50 percent of this clusteafteady inactive by age 17,

mostly due to family roles (30 percent of membarthis cluster are looking after the family homeagye 17), with substantial minorities taking
part in education (22 percent), work (9 percenf)eing unemployed (19 percent). Family activiti@gidly come to dominate the cluster
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however, the proportion of respondents in familingy increasing to 70 percent by age 20, largelyhe expense of educational activity and
unemployment. Some degree of work persists; thegotion of the cluster employed never falls beldwpkrcent. There is a relatively large
spike in unemployment at age 18.

Cluster 5 represents a patterregtended education participatioAs can be seen in Fig. 1, the proportion of etlonan this cluster is
consistently high, with in excess of 80 percentespondents engaged in educational activity ug#2®. This is followed by a transition to
work, with about half of respondents in this clusterking at age 23. The proportion of all othextes is very small at all ages. As shown in
table 3 this is the largest cluster, accountingBfbpercent of the overall sample with a skew tawarunger cohorts. The proportion of
respondents in this cluster increases from 33 péinghe 1980-84 birth cohort to 35 percent in 1885-89 birth cohort.

4.2. Antecedents of transition patterns

Multinomial logistic regression analysis (Tableiglused to determine key structural and individagency factors predicting cluster
membership, taking cluster 8xtended education participatioas the reference category. Due to small numbersollepsed cluster 3
(unemployment) and 4 (inactivity) to indicagclusion from the labour market

Table 4 gives the result of the main effects inrthdtinomial regression (Model 1). There are nodggrdifferences regarding cluster
membership. The probability of belonging to thestdu characterized Barly work orientatioris lower among respondents in the younger
cohorts: the relative risk ratio for the 1985-8%eud is below 1. Those with less educated paremdsparents from a non-professional
background are more likely represented in thistehiss are those who want to leave education eft@pulsory schooling. Higher rates of
local unemployment are also associated with a grembbability of being in this cluster. The clusteflecting entry temployment after some
educationis more prevalent among young people with lesglpged parents (low occupational status and less tegree level education), but
otherwise there are no significant effects, sugggstonsiderable similarity to the profile of thadeline cluster (extended education).
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Exclusion from the labour marketas more prevalent among the younger cohort, angountis from a non-professional background,
those with less educated parents, and among thmseaireas of higher unemployment. Furthermore ndiagement from education, i.e.
wanting to leave school after completion of compoysschooling, shows a strong and significant eéfflect regarding membership in this
group.

In a next step we added interaction terms to exanmterlinkages between structural and agencybbes in shaping youth transitions.
We focused on interactions between cohort x edueaspirations; parental social class x educatspirations; parental education x education
aspirations; regional youth unemployment x educadispirations; and three way interactions betwegional youth unemployment x parental
social status x education aspirations. Only theratdtion between parental social class and eduedtaspiration showed a significant effect and
is reported in Table 4 (Model 2) — and only in pcedg membership in the cluster describing traosg toemployment after some education
Young people from a non-professional family are enldeely in this cluster if they do not know whettie continue in higher education or not.
The findings thus suggest that for them memberishipis cluster might be associated with ambivaéefor wanting to keep one’s option open),

rather than forming part of a career plan.

To test the effects of the independent (or explamatariables on the absolute probability of cdmsnembership (as opposed to the
relative effect provided by regression coefficig¢nte generated predicted probabilities of clustenthership (see Table 5). Probabilities are

generated by setting the variable of interest amd multiplying the sample proportion by the regias coefficient and then inverting the score
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to probability terms (rather than logits). The poted probability is the probability that a respentwith the characteristic indicated will be a
member of a given cluster: higher values indicateeater likelihood of cluster membership. In ipteting the predicted probability of the
independent variables it has to be consideredtiea¢ffect of a unit change in an independent b&idepends on the valuesatif independent
variables andll of the model parameters. The results suggest smaledium strength effects, confirming largely timelings from the multi-
nominal regression. Moreover, we see that exteededation is more likely among young people frohatiee privileged family background

and high education aspirations.

3 Conclusion
The findings illustrate the heterogeneity as weltansiderable changes in transition experienaesvimcohorts born in 1980/4 and 1985/9
respectively (assumption Al). We identified fivstdict patterns of transition experiences reflectimore or less ‘successful’ pathways to
employment. About a third of the sample in both egieorts were characterized éytended education participatipfollowed by entry into
employment after the age of 20 (suggesting congoiedf a degree level qualification). Another clustelicated entry temployment after some
education mainly at the age of 18, representing about &licef the sample in both age cohorts. Furthermmuster defined by agarly work
orientationand continuous employment directly after competiompulsory schooling could be identified, whielpresented about a third of
the sample in the older cohort and about a fiftthenyounger cohort, suggesting that a conside@daéne in this type of transition. The two
latter clusters reflect a relative early start itite labour market, and represent a major grotpearsample - the often ‘forgotten middle’ who
succeed in securing continuous employment andgppsar to ‘get by’ without major problems.

In addition we identified two clusters reflectiegclusion from the labour marketharacterised by persistent experience of ungmm#at or
inactivity. Remarkably, in the relative short tifmeme of observation, we note that the later batmoct encounters more problematic transitions
characterised by persistent unemployment thandhertborn just four years earlier, confirming amgtions A3. Indeed, the prevalence of the
cluster indicating extended periods of unemployniest more than tripled for the younger cohort. fiindings suggest increased turbulence for
young people making the transition during timeamfeconomic downturn, characterized by reduced @mpnt opportunities. The older
cohorts might have been protected to some exteadadhaving acquired more skills and experiendeeimg more settled in their employment
when the economic crisis hit Britain.
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There is also evidence to suggest cumulative desstdge. We find that compared to the extended ¢éidadaansition all other transition
patterns are associated with a less privilegedlyaaickground. Moreover, early work orientation axdlusion from the labour market are
associated with area disadvantage, suggesting thatters where one lives (Brooks-Gunn, Duncamlger, 1997). Yet, social inequalities
appear to be more finely graded - and the findsuggest the need to move beyond the conceptuatizatiyouth transitions in terms of a
dichotomy between ‘successful’ and ‘problematiensitions. There is a large group of young peogle fall outside this dualism - the
‘forgotten middle’ (Roberts, 2011) — who try to gandependence through the previously standara: rofutontinuous employment after the
completion of secondary education, either at agerXdter some further education. It is this grofigoung people who generally has fallen off
the radar of policy makers, and who receive thstleapport in their transition to independence. éddoer, there were two distinct groups who
encountered prolonged periods of unemployment ar wére inactive.

Regarding the role of individual agency, our firghrsuggest that education aspirations play a ggnif role in shaping subsequent transitions,
after controlling for parental background and regioemployment opportunities. Aspirations to leadecation after compulsory schooling are
associated with an increased likelihood of beingjueded from the labour market, involving longeripds of unemployment or inactivity.
Wanting to leave education is also associated eathy work transitions, but not with transitionvork after some further education. The
aspirations of young people thus appear to playeia role in steering the timing and sequencihgansition, reflecting the central role of
agency in life course theory.

Regarding the interactions between education @gpisaand socio-economic resources, the findingsal@onfirm assumption A4. We find
that disengagement from education does not mattee m a competitive labour market characterizedhilgh youth unemployment, and
especially among less privileged young peoplesed@ms to be generally important. Moreover, ourrapsions regarding interactions between
structural resources and education aspirationsifgsson A2) are only partly confirmed. We find ngrsficant interactions between structural
factors and the aspiration to leave education. &iilugal disengagement generally mattered, as destabove. Interaction effects are generally
difficult to identify, and small sample size in semf the groupings could have undermined our pdaweetect them. However, we find a
significant interaction effect between parentaligodass and uncertain education aspirations, estgyy that young people from non-
professional families who are uncertain regarditgtiver to continue or to leave education after adsgpy schooling are likely in stay on a bit
longer in education before entering employmentolild be that they wanted to keep their optionsxppethought about going to university,
but might then have entered employment, simply axerends meet, or because they found a job witppais for continuous employment.
Although not constituting a career plan, uncertspirations might have a beneficial effect for s privileged young people (i.e. those from
non-professional family background), preventingyeachool leaving and enabling them to gain motilssind qualification to smooth the
transition to employment. Future research shouédrese the role of uncertain aspirations in caresetbpment more closely, as it seems to
reflect underlying struggles and ambivalence, iipalar among less privileged young people whadrpavigate a changing landscape of
education and employment opportunities.
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Our findings point to a crucial role of proper aaradvice as well as the need to create viablenaltee pathways to an academic career. Even
in countries with high participation rates in higleelucation such as the U.S., only about 40 pemfeydung people have obtained either an
associate’s or bachelor’s degree by their mid-tiesniSymonds, Schwartz & Ferguson, 2011). Althoymimg people are under increasing
pressure to complete higher levels of academidfegrailons in order to compete in the current knesde economies, a large percentage do not
attend university - because they cannot affordudys because they do not necessarily want toecailse they are uncertain about what lies
ahead. Following the recent global recession, taeenow increasing concerns regarding how to pespaung people for the transition to
independence (Settersten & Ray, 2010). There astigms regarding the value of a degree, proloegedation periods without income, rising
student debt, and recognition that the fastesgjolwth is likely among occupations that requireaasociate’s degree or a post-secondary
vocational award (Symonds et al., 2011), or lovkétezl occupations in caring, health and leisur&QES, 2014).

Leaving education relatively early with a good psstondary qualification and engaging in continullstime employment might thus not
necessarily be a bad strategy - if there are jgh#able that pay a decent salary. Income earnedi¢in longer-term full-time employment
enables financial independence, the move into angishome, and supporting one’s own family at atiexgpace than among those who
continue in higher education. What is requiredhes ¢reation and provision of pathways to prospenityyng future workers at every education
level (Symonds et al., 2011). Young people haveatwe their pathways to adulthood based on theiress and opportunities that are available
to them. Not all young people can or want to pursu@cademic career, and access to educationattopjes remains shaped by social
background as well as individual agency processes.

Adopting a diverse pathways view in the study ahsition experiences enables a more detailed distibanderstanding of changing

transition experiences and has the potential wrinfpolicy regarding the diverse templates forditions and the challenges young people are
facing. Current policy thinking is dominated by #esumption of a linear career path moving frorhtile education (generally implying the
completion of a University degree) to full time doyment (Birdwell et al., 2011). The findings prated here suggest the need for the revision
of currently dominant templates and the considemnadf more diversified life course models, takingpiaccount the experiences of different
subgroups of the population and their need for dppdies to achieve a tolerable living standard.

In interpreting the findings a number of limitatiohave to be considered. Firstly, the analysiblis o make only limited inferences. We are
unable to include cohorts older than the 1980-8¢ lziohort in our regression due to data limitadicend as such cannot generalise our findings
to older cohorts. Secondly, like in all longitudistudies we are faced with the problem of miss@sgnin response and have to make do with
the information available in the data set. Thirdijnce we focus on cross cohort differences withénlife course, it is difficult for us to make
firm claims about the effect of period events whichy influence labour market transitions, suchhasr¢cession of the early 1990s or the Great
Recession. We do however include local unemploymaes as a measure of labour market context. Mereour study is based on data
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collected in the UK and different transition pati@might be found in a different context. Moreowerother countries aspirations to go to
college might be less suitable as indicator of agexs they are more normative, and thus less greglicf subsequent transitions.

Despite these limitations this study is one offitst to examine changes in transition experience®horts born after the 1980s. The findings
presented here question the assumption of a dictyoito the timing and sequencing of the transititmadulthood, and point towards the need
of moving beyond a dualistic assumption of smoatsus problematic transitions. Adopting a diverathyways view acknowledges the
existence of a large group of young people whodatide this dichotomy, the forgotten middle. Whlfpersisting social inequality and young
people from less privileged backgrounds are lé&dylito participate in extended education transgidnstead they try to forge a career through
a work focused route directly after compulsory stheaving or after some further education. Whideng encounter problematic transitions or
remain excluded from the labour market, an eveatgreproportion succeeds to find continuous emptymT his latter group of young people
has become invisible in the debate concentratintpemolarization of experiences, and future rageahould move towards a more pluralistic
and differentiated understanding of youth transgidvioreover, conceptualizing the role of the agenivell as of structures offers a better
comprehension of the processes underlying thetsmidato different pathways.
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Figure 1: Extracted 5 cluster solution
Cluster 1: Early work orientation Cluster 2:Emplognt after some education Cluster 3: Persistent ymeyment
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Source: Birth cohorts 1980-1989 from the
British Household Panel Study (BHPS) and
Understanding Society (UK-HLS), own
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Table 1 Descriptive Statistics by age cohort arstbhical time of observation

Variables 1980-84 1985-89 Total
1996-2005 2001-2010

Economic activity - Proportion time spend

in:

Employment 0.5 0.4 0.4

Unemployed 0.1 0.1 0.1

Other economically inactive 01 0.1 0.1

Education 0.3 0.3 0.3

Right censored 0.0 0.1 0.1
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Sex

Male 48.7 44.9 46.3
Female 51.3 55.1 53.7
Parental education

Parental education (low) 47(3 47.2 47.3
Parental education (medium) 26.8 25.6 25.9
Parental education (high) 257 27.1 26.7
Parental social class

Parental social class (Non-Professional) 13.9 69.7 71.2
Parental social class (Professional) 26.0 30.2 28.7
Own educational aspirations

Own education aspirations (stay on) 70.6 72.6 71.9
Own education aspirations (don’t know) 17.8 17.1 17.4
Own education aspirations (leave) 115 10.2 10.6
N 468 360 828

Source: Birth cohorts 1980-1989 from the Britishudehold Panel Study (BHPS) and Understanding Soi#€-HLS), own calculations

Table 2 Duda-Hart stopping rules for sequence arsaly

Cluster Number Duda-Hart Pseudo T-Square
2 0.80
3 1.55
4 1.62
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0.30

2.62

0| Nl o O

1.85

1.43

Table 3 Cluster membership by cohort and yearsigwihich they made the transition (%)

Cluster Birth cohort (Years observed) Total
1980-84 1985-89
(1996-2007) | (2001-2012)
Early work orientation 30.1 17.5 24.6
Employment after some education 25.2 24.4 24.9
Persistent unemployment 4, 16.7 9.8
Inactivity 7.0 6.1 6.6
Extended Education 33j1 35.3 34.1
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N

468

360

828 |

Source: Birth cohorts 1980-1989 from the Britishudehold Panel Study (BHPS) and Understanding Soi#€-HLS), own calculations

Table 4 Multinominal Regression predicting clustesmbership: Relative Risk Ratios (RRR) and standemats (Ref: Extended Education).

Main effect model (Model 1) and Main effects anteractions (Model 2)

Early work orientation

Employment after some edioca

Exclusion from employment

Model 1

Model 2

Model 1

Model 2

Model 1

Model 2

Sex

Male (Ref)

Female

0.82 (0.15)

0.82 (0.15)

0.89 (0.16)

0.9DG(D.

1.46 (0.32)

1.46 (0.33)

Birth cohort

1980-84 (Ref)

1985-89

0.52 (0.10)*

0.52 (0.10)*

0.88 (0.16)

0(8916)

1.91 (0.42)*

1.92 (0.43)**

Parental social class

Professional (Ref)

Non-Professional

2.25 (0.50) **

2.11 (0.52)*

1.8186)"

1.97 (0.46) **

5.35 (L.71)*

5.65 (2.08)**

Parental education

High (Ref)

Medium

1.46 (0.42)

1.42 (0.41)

2.43 (0.63)*

2 (@B65)*

1.11 (0.39)

1.12 (0.40)

Low

1.80 (0.44) *

1.79 (0.44)*

2.08 (0.49)*

2.10.61) **

1.52 (0.42)

1.52 (0.43)

Educational aspirationsage
14

Stay in education (Ref)

Don’t know

1.19 (0.39)

1.27 (0.63)

0.98 (0.29)

6.(D.51)

0.83 (0.35)

0.61 (0.66)

Leave

4.14 (1.96) **

2.20 (1.89)

1.88 (0.93)

2.2918)

6.59 (3.26) **

9.79 (8.85)*

Mean regional
unemployment rate (%)

1.05 (0.16) **

1.05 (0.01)**

0.99 (0.01)

0.99 (0.01)

1.05 (0.01)*

1.05 (0.01)**

Interactions

Parental social class x
Educational aspirations age
14

Non-professional x Don't
know

0.88 (0.56)

1.96 (0.46)*

1.34 (1.59)
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| Non-professional x Leave | | 2.19(2.25) | | 052053 | | 0.63 (0.67) |

Note: Figures presented are exponentiated coeifEiwith standard errors (in parentheses). Sigaifie for individual coefficients is indicated
by: * p<0.05, ** p<0.01;
[Source: Birth cohorts 1980-1989 from the Britishuslehold Panel Study (BHPS) and Understanding Sogtit€-HLS), own calculations |

Table 5 Predicted probabilities of cluster membipré®5% confidence intervals presented for appretartests of significance)

Variable Predicted probabilities of cluster membership (35#fidence interval)
Early work Employment after| Exclusion from Extended
orientation some education | employment education

Sex

Male 0.27 (0.24-0.29) | 0.28 (0.25-0.30) 0.13(0.11-0.14) 0.33 (0.30-0.35)

Female 0.22 (0.19-0.24) | 0.23 (0.20-0.25) 0.19 (0.17-0.20) 0.34 (0.31-0.36)

Birth cohort

1980-84

0.30 (0.27-0.32)

0.25 (0.22-0.27)

0.11 (0.09-0.12)

0.33 (0.30-0.35

~—~

1985-89

0.17 (0.15-0.18)

0.24 (0.21-0.26)

0.22 (0.19-0.24)

0.35 (0.32-0.37

)

Parental social class

Professional

0.19 (0.16-0.21)

0.26 (0.23-0.28)

0.06 (0.04-0.07)

0.48 (0.44-0.51

~—

Non-Professional

0.26 (0.24-0.27)

0.24 (0.22-0.25)

0.20 (0.18-0.21)

0.27 (0.25-0.2§

~—~

Parental education

3

~— N —

aspirations age 14

High 0.21 (0.19-0.22) | 0.20 (0.18-0.21) 0.17 (0.15-0.18) 0.40 (0.37-0.42
Medium 0.22 (0.18-0.25) | 0.34 (0.29-0.38) 0.11 (0.08-0.13) 0.31 (0.27-0.34
Low 0.27 (0.24-0.29) | 0.28 (0.25-0.30) 0.19 (0.16-0.21) 0.24 (0.21-0.26
Educational

Stay in education

0.23 (0.21-0.24)

0.24 (0.22-0.25)

0.15 (0.13-0.16)

0.36 (0.34-0.37

)

Don’t know

0.26 (0.21-0.30)

0.29 (0.24-0.33)

0.10 (0.06-0.13)

0.32 (0.27-0.3¢

~—~
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| Leave

| 0.34(0.27-0.40) | 0.21 (0.15-0.26) | 0.32(0.26-0.37)] 0.11 (0.06-0.1%)

[Source: Birth cohorts 1980-1989 from the Britishuslehold Panel Study (BHPS) and Understanding Sogtit¢-HLS), own calculations

Highlights

There is a lack of understanding regarding therdityeof youth transitions, especially among mareent cohorts
Current debates are dominated by a dualistic viemptimal versus problematic transition which does capture the complexity of
young people's experiences.

We introduce a diverse pathways view that enablesr@ holistic understanding of youth transitions a move towards a more fine
graded understanding of social inequalities inttaasition from school to work.

Using sequence analysis we assess changes imihg ind sequencing of early education and emplaytnansition among two age
cohorts born between 1980 and 1989.

We identify five distinct pathways which are shapgdndividual agency as well as structural vamsblincluding regional youth
unemployment
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